
FACULTY
ONLINE MAGAZINE FOR AUSTRALIAN EDUCATORS

November 2016 | Volume 3 Issue 2 | ISSN 2206-6047



Foreword

FROM THE DIRECTOR
Dear Colleagues, 

At  last  we are coming to the 
end of another  school year ; and 
what  an amazing year it  has 
been. In saying this, we as 
educators should use this t ime 
to reflect  on our  adventures, 
wins and challenges throughout  
the year to consider  how  we can 
become a better  educator. 
Recent ly I was in the posit ion to 
reflect  on why I wanted to 
become an educator ; this gave 
me the opportunity to think 
back to my ten year old self who 
decided that  I wanted to 
become a teacher. Litt le d id ten 
year old Nathan, think that  I 
would be challenged every day, 
but  at  the end of the day I know  
I am making a d ifference in the 
lives of students, one of the 
main reasons I decided to 
become a teacher. 

Upon consider ing this it  gave 
me the chance to contemplate, 
what  I could do to personally 
improve my pedagogical 
approach, the teaching and 
learning pract ices and 
engagement  of students. 

In this issue, we cover a range 
of topics from integrat ing ICT 
into pedagogy to engaging 
students. I hope that  all the 
readers f ind use in the ar t icles 

to help them develop and 
improve their  teaching. 

On behalf of the staff at  
FACULTY, best  wishes for  a safe 
and happy holiday. 

Yours in Educat ion,  

 N athan W atts 

BEd (Sec), AssocDeg.A&VocEd 
Dip.Csl, Dip.Mgt , Cert .TAE 
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Integrating 
Technology 

with 
Classroom 
Pedagogy

By Miranda Sanchez 
Student  of Education  
Australian Catholic Universi ty 

Rachael Jacobs
 Senior  Lecturer  (Ar ts and Education)
Australian Catholic Universi ty

ACARA has told us that  
?Australia needs enterpr ising 
individuals who can make 
discerning decisions about  
the development  and use of 
technologies and who can 
independent ly and 
collaborat ively develop 
solut ions to complex 
challenges and contr ibute to 
sustainable patterns of living? 
(20 15). W ith this in mind, 
we?re being pushed as 
educators to adapt  our  
pedagogical teachings to 
new  advances in the 
curr iculum so that  we foster  a 
generat ion of enterpr ising 
individuals. Yet , ?adapt ing? and 
?seeing the value? are two 
very d ifferent  things. This 
ar t icle will d iscuss the new  
advances to the curr iculum, 
specif ically with regards to 
technology, in relat ion to my 
exper ience running a 
program at  a Sydney 
Catholic Pr imary school. The 
program showed me a lot  
about  the current  need for  
educators to adapt  and 
understand the value to the 
new  advances in the 
curr iculum. 

The program?s aim was to 
integrate technology into the 
classrooms of the Pr imary 
school. The school works with 
a technology integrator, 
taking small groups of 

children dur ing class t ime, 
involving them in technology 
r ich act ivit ies such as 
coding, QR scanning and the 
use of drones. W hile doing 
this, the school acts as a 
medium for  current  teachers 
to transit ion smoothly into 
the new  technology 
adaptat ions of the 
curr iculum, support ing them 
with act ivit ies, resources 
and approaches they can 
integrate into their  lessons. 
As par t  of this program we 
engaged with this role of a 
technology integrator  by 
running technology r ich 
act ivit ies across all the 
classrooms. Some of our  
technology r ich act ivit ies 
included; QR codes in 
math?s; Genius hour/  passion 
projects for  g ifted students; 
circuits design projects; 
Craftmat ion for  Abor ig inal 
theology and Craftmat ion 
for  visual literacy. My 
specif ic focus was to involve 
year 3 students in 
Craftmat ion for  visual 
literacy. As well as this, we 
alternated between the 
other  focus areas listed 
above. The technology 
integrator ?s approach was a 
guided inquiry approach, 
which has been proven to 
work successfully w hen 
involving students in 
technology focused 
act ivit ies (Lavonen, 20 0 4). 
In par t icular  Lavonen 
(20 0 4) suggests that  
creat ive problem solving, 
which is key to an inquiry 
based approach, is an 
integral par t  to teaching 

technology compared to an 
instruct ion following 
approach w hich lim its 
creat ivit y and students 
capabilit ies to explore their  
lim its (Lavonen, 20 0 4). 

BACKGROUND 

The Australian Curr iculum 
states that  ?Technologies will 
ensure that  all students 
benefit  from learning about  



and working with tradit ional, 
contemporary and emerging 
technologies that  shape the 
wor ld in w hich we live.? 
(ACARA, 20 15). There are to 
be two par ts to the new  
?Technologies? key learning 
area; ?Design and 
Technologies? and ?Digital 
Technologies? (ACARA, 20 15). 
Design and Technologies 
mainly focuses on using 
design thinking w hile 
manipulat ing technologies to 
produce designed solut ions 
for  needs and opportunit ies 
(ACARA, 20 15). This was 
evident  in the school?s 
act ivit ies, as students worked 
cooperat ively (6 groups of 5) 
using a f ilmstr ip to st imulate 
design thinking w hich helped 
them to decide w hat  
product ion steps needed to 
take place before using the 
app ?Imot ion HD? to create 
their  Craftmat ion. This 
specif ically followed the 
outcome for  Stage 2 
?ACTDEP0 18?, w hich was to 
?Plan a sequence of 
product ion steps w hen 
making designed solut ions 
individually and 
collaborat ively? (ACARA, 
20 15). The filmstr ip also 
engaged with the outcome to 
?Invest igate the suitabilit y of 
mater ials, systems, 
components, tools and 
equipment  for  a range of 
purposes (ACTDEK0 13)? 
(ACARA, 20 15) w hen the 
students d iscussed and listed 
appropr iate mater ials they 
might  use to make their  
Craftmat ion background 
scene. Dig ital Technologies 

involves using computat ional 
thinking to implement , define 
and design dig ital solut ions 
(ACARA, 20 15). This was 
evident  as students 
exper imented with and used 
the ?Imot ion HD? app on an 
IPad device. This also followed 
the outcome ?Explore and use 
a range of d ig ital systems 
with per ipheral devices for  
d ifferent  purposes, and 
transmit  d ifferent  t ypes of 
data (ACTDIK0 07)? (ACARA, 
20 15).  

Wr it ing from an Amer ican 
context , Ritt  (20 11) suggests 
the inclusion of technology in 
the curr iculum allows 
teachers to cater  learning to 
visual and kinaesthet ic 
learners. Because 65% of 
learners are visual learners, 
this dramat ically improves 
student  learning (Ritt , 20 11). 
There are many other  benefit s 
to the curr iculum?s new  
addit ions of technology, such 
as, the abilit y for  schools and 
students to gain access to 
new  technologies and the 
benefit s to categor ized 
learners; Part icular ly Visual 
and Kinaesthet ic learners. 
Fleer  and J ane suggest  
(20 0 4), that  technological 
products have become 
cheaper, making it  readily 
accessib le for  most  school 
and families. Although, this 
could fur ther  widen the gap 
for  academic achievement  
between students from low  
socio-economic families and 
their  peers. As Fleer  and J ane 
suggest  that  most  low  
socio-economic families will 
struggle with the schools? 



20 0 4). As Jones and Moreland 
(20 0 4) suggest , a thorough 
knowledge base for  teaching 
technology is imperat ive and 
can be devised through 
negot iated intervent ion, 
planning frameworks, 
reflect ion on case studies and 
support  in classrooms (20 0 4). 
Although these ideas are 
relevant  even today for  
broadening a teacher ?s 
knowledge base, a more 
globally interconnected and 
technological r ich way that  
this school?s educators form 
their  technology knowledge 
base is through Twitter. The 
hashtags # aussieED, 
# educhat , # satchat  are 
hashtags I have been 
introduced to. The school 
hosts conversat ions on twitter  
that  are designed to st imulate 
teacher ?s discussion and 
involvement  in the concepts 
behind teaching technology in 
the classroom. It  is a plat form 
w here teacher ?s can share 
resources and ideas that  
worked well for  them in 
teaching technology. This 
pract ice is supported by the 
professional teaching 
standards specif ically 
?engaging with colleagues 
and the community? (AITSL, 
20 15).

IMPACT UPON FUTURE TEACHING 
PRACTICE 

The Melbourne Declarat ion 
(20 0 8) recognizes students 
need to keep up with rapid 
technological change. 
According to an educat ional 
media ar t icle 65% of the 
students we teach today will 

demands to use technology 
at  home. This par t icular  
school had a ?BYOD? (br ing 
your ow n device) policy, so 
those w ho are able to afford 
d ig ital devices have access. 
However, some of the funds 
from the school have also 
been devoted to purchasing 
IPads and other  devices for  
those w ho unable to BYOD. 

Some implicat ions that  
have been recognized by the 
school as a technology 
integrator  specialist  are; 
changing teacher ?s att itudes 
towards embracing the new  
change in the already packed 
curr iculum and the ineffect ive 
ways teachers are 
communicat ing the uses of 
technologies in their  lessons. 
Ritt  (20 11) supports this by 
stat ing that  teacher ?s need 
support  for  using 
technologies in ways that  
enr ich learning (Ritt , 20 11). 
Consider ing this, a quest ion 
presents it self; W hy do 
teacher ?s need support  for  
integrat ing technology? 
Rohaan, Taconis and Jochems 
(20 0 8) suggest  that  their  
att itudes towards technology 
direct ly affect  students 
learning and interest  in 
technology, and that  these 
att itudes are formed from 
lim ited pract ice and 
knowledge of technology 
(Rohaan, Taconis, Jochems, 
20 0 8). This can be a ser ious 
concern assuming most  
teachers have a negat ive 
att itude towards technology, 
because of their  lim ited 
knowledge base for  teaching 
technology (Jones, Moreland, 



Educat ion: A Case Study in 
Pr imary School Teacher 
Educat ion (1st  ed.) . Retr ieved 
from 
http://search.proquest .com.ez
proxy1.acu.edu.au/educat ion/
docview/21778320 0/8F2C325
5BB554C40 PQ/ 10 ?account id=
8194

Melbourne Declarat ion for  
educat ional goals for  young 
Australians. (20 15) (1st  ed.) . 
Retr ieved from 
http://www.curr iculum.edu.au/
verve/ _resources/ Nat ional_D
eclarat ion_on_the_Educat io
nal_Goals_for_Young_Australi
ans.pdf

Reviewing the relat ions 
between teachers' knowledge 
and pupils' att itude in the f ield 
of pr imary technology 
educat ion. (20 0 8) (1st  ed.) .

Ritt , H. (20 11). Technology 
Leadership and Coaching: A 
Support  System for  Teachers 
Integrat ing Technology with 
Classroom Pract ice (1st  ed.) . 
Retr ieved from 
http://search.proquest .com.ezp
roxy1.acu.edu.au/educat ion/
docview/90 5156483/ fulltext
PDF/ E43A44E4A1614423PQ/9
?account id=8194

be in jobs that  don?t  even 
exist  yet  (Attwell. 20 12). The 
focus on implement ing dig ital 
technology into teaching 
pract ices becomes 
imperat ive as students will fall 
behind if they are not  
involved product ively in 
technology enr iched 
act ivit ies. This school 
demonstrates how  to adjust  
teachers? pedagogical 
knowledge so that  there is a 
smother transit ion when new  
adapt ions to the curr iculum 
come into being. 
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Education 
Quotes

Only a generat ion of 
readers will spawn a 
generat ion of w r iters

A good head and good 
heart  are always a 
formidable combinat ion. 
But  when you add to that  
a literate tongue or  pen, 
then you have something 
very special

STEVEN SPIELBERG

I think the big mistake 
in schools is trying to 
teach children anything, 
and by using fear  as the 
basic mot ivat ion. Fear of 
gett ing failing grades, 
fear  of not  staying with 
your class, etc. Interest  
can produce learning on 
a scale compared to fear  
as a nuclear  explosion to 
a f irecracker.

The more I live, the 
more I learn. The more I 
learn, the more I realize, 
the less I know.

STANLEY KUBRICK

True teachers are those 
who use themselves as 
br idges over  which they 
invite their  students to 
cross; then, having 
facilitated their  crossing, 
joyfully collapse, 
encouraging them to 
create their  own.

NIKOS KAZANTZAKIS

NELSON MANDELA

MICHEL LEGRAND

Spoon feeding in the 
long run teaches us 
nothing but  the shape of 
the spoon.

 E.M. FORSTER



Pedagogic Action on 
Pierre Bourdieu: A 
Brief Review Of The 

Concept

DR. JESÚS ANTONIO QUIÑONES
Director  of the research group 
"Educational Research" and the 
research "Education, cul ture and 
society" Ph.D. in Education from 
the Universi ty of St . Thom as

ABSTRACT 
This d iscussion paper ar ises 

from the academic proposal 
made for  elect ive seminar of the 
Doctorate in Educat ion from 
Universidad Santo Tomás in 
Bogotá Colombia ?la violencia 
simbólica en la obra de Pierre 
Bourdieu y el acto pedagógico? 
(symbolic violence in the work 
of Pierre Bourdieu and the 
pedagogical act ) . In a very 
par t icular  scenar io being 
presented in the Colombian 
nat ion in recent  months in which 
the polit ical, economic and 
cultural academic country seeks 
ways out  of decades of war 
between the government  and 
armed opposit ion groups, it  is 
necessary that  this topic enters 
into the classroom and reflect  
about  these very pointed and 
par t icular  tensions that  every 
day are fought  at  schools, 
colleges or  universit ies. In this 
sense, one of them has to do 
with power relat ionships 
between teachers and students, 
the study of it s genesis, it s 
development  and evolut ion are 
essent ial for  understanding 
today's school as the sett ing in 

which they are educat ing the 
new  generat ion of Colombians 
who, apparent ly, will be the f irst  
to live in a country at  peace. For  
this analysis, it  is assumed that  
the theory of Pierre Bourdieu can 
be helpful to understand this 
phenomenon, since it  allows to 
address the issue from the 
theoret ical but  also leaves the 
possib ilit y of understanding the 
phenomenon from teaching 
pract ice and the school.

Keywords:

classroom, educat ion, symbolic 
violence, pedagogical act . 

INTRODUCTION
The teachers usually are doing 

different  things into the 
classroom. It  means that  they go 
into this place, they ?try? to 
develop a topic according with 
our  knowledge and expert ise. 
Once the class is f inished, the 
teacher leaves out  the classroom 
and the students wait  for  the 
next  one, or  they go to the 
playground or  just  they cont inue 
their  day outside the school. To 
maintain the students into the 
classroom and having the 
purpose of developing the topic, 

* This ar t icle is a d iscussion paper that  
presents a look about  the theory of Pierre 
Bourdieu under the own school educat ional 
act . W hile it  is not  linked to an invest igat ion 
that  has received some funding, if  it  is par t  of 
a ser ies of papers w r itten and proposed by the 
author  of the ar t icle, based on the elect ive 
seminar "symbolic violence in the work of 
Pierre Bourdieu and the pedagogical act " 
proposed to the Doctorate in Educat ion from 
St . Thomas Universit y and held on 13 and 14 
May 20 16 in Bogota Colombia. The ar t icle also 
will be presented as a paper at  the Vir tual 
Iberoamer ican Congress on Educat ion for  
Innovat ion (EDU_INNOVA_20 16) on 23 and 24 
September 20 16 in the vir tual room of the 
research center  and management  studies 
CIEG in Huelva, Spain.



pedagogical act , simbolic 
violence and also the teacher 
power. According to this, we 
realise that  Bourdieu is able to 
invest igate cultural transmission 
as an strategic process of family 
based intergenerat ional 
reproduct ion. Also, the author  
clar if ies that  the educat ional 
system and the classroom has 
become the most  important  
agency for  the reproduct ion of 
ideas, manners and even to 
stablish how  to be a men o a 
woman, according to what  the 
society is saying about . This 
insight  ear ly enabled Bourdieu 
(1974) to challenge the 
opt imist ic liberal percept ion of 
the school as an instrument  of 
social reform and equalit y, and it  
has taken him to ever  more 
refined analyses of the creat ion 
and recreat ion of the d ifference.

   Bourdieu?s theor ies have 
influenced both sociologists, 
educators and teachers, and has 
generated a lot  of literature, 
theoret ical and empir ical about  
it . Some theor ists say that  his 
theor ies have lost  value in recent  
years, while others say that  his 
thinking is st ill useful today. 
Therefore, this paper seeks to 
examine the theory and use by 
researchers in the f ields of 
educat ion. The work of Pierre 
Bourdieu should enter  the 
classroom and should be used to 
think about  ways to solve 
problems that  ar ise in the 
school. Theor ies as habitus, 
cultural capital and power 
relat ions are mediated by the 
educat ional system.

           According to Bourdieu, 
?educat ional systems of 
industr ialized societ ies operate 
in such a way that  legit im ize 
class inequalit ies?.  From the 
perspect ive of teachers, success 
in the educat ion system is 

facilitated by the possession of 
cultural capital. The problem is 
that  students do not  receive the 
same qualit y and quant it y of 
knowledge needed to achieve 
clar it y of knowledge. This can 
lead to school failure. "If 
explicit ly g iving everyone 
implicit ly requires all are deleted, 
the system requires educat ion of 
all alike with what  does not . This 
mainly consists of linguist ic and 
cultural competence and that  the 
relat ionship that  can only be 
produced by family educat ion 
when the dominant  culture is 
transmitted "(Bourdieu, 1977a, p. 
494).

              Bourdieu argues that , 
since the educat ion system 
presupposes the possession of 
cultural capital, that  few  
students have in fact , there are a 
lot  of ineff iciency in the 
"pedagogical transmission '( ie, 
teaching). This is because the 
students do not  understand what  
their  teachers are trying to get  
across. For  Bourdieu, ?this is 
par t icular ly evident  in the 
universit ies, where students, 
afraid to reveal the extent  of 
their  ignorance seek to minimize 
the r isks by throwing a 
smokescreen vagueness about  
the possib ilit y of truth or  error ?. 
(Bourdieu and Passeron 1990 , p. 
114).  In addit ion, Bourdieu 
argues that  ?social inequalit ies 
are legit imated by educat ional 
credent ials held by those in 
dominant  posit ions?. This means 
that  the educat ional system has 
a key role in maintaining the 
status quo. "In fact , one of the 
most  effect ive means to 
perpetuate the exist ing social 
model, and therefore provides an 
apparent  just if icat ion of social 
inequalit ies and gives 
recognit ion to cultural her itage, 
ie a social g ift  treated as a 
natural one." (Bourdieu, 1974, p. 

the teacher usually establish 
some condit ions and rules 
dur ing the class. According to 
Bourdieu, it  is called the 
pedagogic act ion (PA) is, 
object ively, ?symbolic violence 
insofar  as it  is the imposit ion of a 
cultural arb itrary by an arbitrary 
power ? (Bourdieu, 1990 , p. 5). It  
is a kind of a balance of forces 
between the teachers and 
students (not  to ment ion the 
pr incipal of the school, the 
parents of the students and even 
the ministry of educat ion of the 
country).  All of these 
educat ional agents are trying to 
show  who must  lead the 
educat ional process. This ar t icle 
propose a review  of this 
phenomena (the correlat ion of 
forces into the classroom) 
focusing on the perspect ive of 
the concept  of symbolic violence 
by Pierre Bourdieu. It  is a way to 
reflect  on the teacher´ s pract ice 
and how  to balance the forces 
into the educat ional process.    

BOURDIEÚ S THEORY: USEFUL TO 
UNDERSTAND DAILY PHENOMENAS INTO 
THE CLASSROOM

It ´ s school t ime. Ear ly in the 
morning, students and teacher 
have a daily ?date? inside the 
educat ional build ing, that  is, the 
school, the inst itute or  the 
universit y.  For  some of them, it ´ s 
t ime to ?fight  another  round? 
among the other  people: teacher 
must  f ight  to maintain the 
student ´ s attent ion, and the 
students must  f ight  against  the 
?oppresive system? that  assigns 
them the school dut ies and so 
on.   

  W hen we make a research on 
the library or  even the internet  
about  the pedagogical 
phenomenas into the classroom, 
we must  take a look of  
Bourdieu´ s theory about  the 



analizes the concept , or  to what  
extent  the required skills are 
acquired in a par t icular  cultural 
context  and the educat ional 
system arbitrar ily transmitted. In 
some cases, the educat ional 
levels, from kindergarten to 
posgradual educat ion are 
clear ly descr ibed by Bourdieu in 
any arbitrary d irect ion. "The 
system of provisions to school, 
understood as a propensity to 
consent  to the investment  in 
t ime, effor t  and money it  takes 
to preserve and enhance the 
cultural capital". (Bourdieu, 
1977a, p. 495). This is where the 
school is the raison d 'etre of the 
whole society, in the natural 
academic space clear ly 
accepted that  allows the 
transmission of cultural capital 
from a person, in this case the 
teachers, with the support  of 
their  life exper ience and 
academic qualif icat ions, which 
legit im izes to lead the 
educat ional community to guide 
and teach a group of students 
who require training, educat ion 
and new  knowledge for  life. 

THE CULTURAL AUTONOMY OF THE 
SCHOOL

Among other  thesis, Pierre 
Bourdieu ment ions that  the 
school is a conservat ive force of 
power, status and established 
customs in every society. It  is a 
force that  seeks to preserve all 
of the above, even the 
ideological status. Thus, 
Bourdieu (1971, pp. 192-193) 
w r ites, "it  may be assumed that  
every individual owes to the type 
of schooling he has received a 
set  of basic, deeply inter ior ised 
master  patterns". This means 
that  school is a place that  
legit imate their  own power, 
which remain from the academic 
relat ions between teachers and 

students. The school is a space 
that  form and guide consciences 
even the ident it y of nat ions; it  is 
clear  that  the role of the school 
is recognized and accepted as 
current ly act ive and necessary, 
and not  merely passive in it s 
?legit imacy" of the established 
order  that  exist  in the society.

On the other  hand, according 
to the necessary school plans, 
the inher ited, transmitted, 
arbitrary and legit imate cultures, 
the content  of a culture and the 
necessary curr iculum of the 
school is a form of evidence how  
arbitrary the school can be. If the 
cultural arb itrary school as an 
inst itut ion does not  focus on the 
student  minds, the school 
effect iveness as an agent  of 
cultural transmission is 
d isconnected and shows a lack 
of impact  in every educat ional 
act .

CONCLUSION
 The school is the most  

responsive inst itut ion to 
Bourdieu's theory in the sense of 
responding to a clear ly arbitrary 
cultural code, prepared and 
organized by the academic 
community where students have 
litt le to say about  it  (Bourdieu, 
1974, p. 41). So, the arbitrary is 
accepted by the academic 
community, legalized into the 
school rout ines and in general all 
of the educat ional system as a 
place where even no other  space 
is the most  suitable for  acquir ing 
knowledge and being par t  of a 
society ruled by cultural society 
codes. Related to this issue, one 
can not  ignore the realit y of the 
classroom as the space where 
the power is showed, from 
teachers and even students. 
Each of these actors want  to 
show  some power, which is a 
basic human need. The teacher 

32).

    Somet imes Bourdieu refers 
to the role of educat ional 
credent ials in social 
reproduct ion, while other  t imes 
the value of educat ional 
credent ials. "Since academic 
qualif icat ions are a weak 
currency and have all their  value 
only within the boundar ies of the 
academic market . " (Bourdieu, 
1977a, p. 507). From the cultural 
capital, as an important  
mechanism of social 
reproduct ion, it  facilitates the 
acquisit ion of educat ional 
credent ials, but  these are a very 
important  mechanism through 
the social inequalit y are 
transmitted, and class 
d ifferences according to the 
economical aspects. So, gett ing 
a good educat ion costs money, 
and some students doesn´ t  have 
how  to pay for  it .

        In addit ion to cultural 
capital, Bourdieu introduces the 
complementary concept  of 
cultural arb itrar iness, but  he 
doesn´ t  define the concept . 
However, he states: "In any given 
social format ion legit imate 
pedagogical act ion, ie, the 
pedagogical act ion endowed 
with the dominant  legit imacy, is 
nothing more than the arbitrary 
imposit ion of culturally dominant  
arbitrary, while evil is recognized 
in it s object ive truth as the 
dominant  pedagogical act ion 
and the imposit ion of the 
dominant  culture. "(Bourdieu and 
Passeron, 1990 , p. 22). 

As Bourdieu uses the term 
"cultural arb itrary" without  
defining it , it  is unclear  exact ly 
what  he means when he refers 
to the arbitrar iness or  what  the 
lim its of the concept  are, or  what  
is considered arbitrary or  not  or  
whether  it  is at  the d iscret ion of 
each person who etymologically 



also has this desire for  power 
and as already said, the teacher 
is protected by their  exper ience 
and academic qualif icat ions 
seeks to show  power. At  the 
same t ime, Bourdieu's theory 
reveals the trend of symbolic 
capital to express to force these 
symbols to others, ie, symbolic 
violence. In Bourdieu?s words this 
is ?the violence which is 
exercised upon a social agent  
with his or  her  complicit y? (1977, 
p. 40 6). 

However, due to the fact  that  
the teacher is in the role of 
guid ing the class required to 
maintain power for  the 
development  of the class in 
every way, the teacher must  be 
very skilled to maintain that  
power and influence student  
behavior. This could be called 
the power of the teacher. This is 
neither  more nor  less than the 
r ight  to ask students to observe 
appropr iate standards of 
behavior  and allow  to be guided 
in each class academically and 
along the course. Therefore, the 
power of the teacher in the 
classroom is essent ial, and if it  is 
lost  or  does not  exist , the 
chances of success as a teacher 
are very lim ited. French and 
Raven (1959 & 1974), as they 
examined classroom 
interact ions, ident if ied f ive basic 
forms of teacher power. Each 
needs to operate to some 
degree, but  some will be 
emphasized and ut ilized more 
than others for  most  of us. 
According to the authors, These 
5 types of power are 
Attract ive/ Referent , Expert , 
Reward, Coercive and 
Posit ion/ Legit imate. Each one of 
them defines the teacher´ s style 
to control the classroom and to 
show  power, somet imes using a 

kind of symbolic violence 
through the f inal scores, the 
language or  the att itude or  the 
way to decide something into 
the classroom. 
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Trends in 
Education

Gerard Stevenson. B. Theol. T.C. is the Director  of well imagine that pty 
ltd. He has over  40  years exper ience in educat ion in and outside the 
classroom. In the past  15 years he has worked with interact ive 
technologies, in par t icular  the use of interact ive whiteboards as a 
teaching tool. He is also the Director  and Producer of a community 
television ser ies called Today?s Schools, which focuses on the fantast ic 
things that  teachers are doing in their  classrooms in Melbourne schools. 
Gerard recent ly became a vent ilator  dependent  quadr iplegic following 
an accident  at  home. This ar t icle was w r itten using Dragon Nuance voice 
act ivated software. 

A makerspace is a space 
dedicated to making things.

 Are m akerspaces a fad, a t rend 

or  som et hing m ore? 

They are cer tainly not  a fad in 
the USA or  even a trend. In June 
this year, President  Obama 
declared a Nat ional week of 
Making. In response to that  more 
than 140 0  K-12 schools, 
represent ing almost  1 million 
student  from all 50  states, 
committed to dedicat ing a space 
for  making, designat ing a 
champion for  making, and 
having a public showcase of 
student  projects. Many of the 
wor ld?s leading companies and 
organisat ions are now  
support ing these schools in 
excit ing and dramat ic ways. For  
instance, NASA is expanding it ?s 
CubeSat  Launch Init iat ive to 
reach all 50  states. The CubeSat  
Launch Init iat ive provides an 
opportunity for  makers in 
schools to build small satellites 

MARKERSPACES by demonstrat ing new  
innovat ive technologies and 
conduct ing their  own scient if ic 
research in a space environment , 
all with the support  of NASA. 

Expanding the program builds 
on NASA?s work with the 32 
states already engaged to 
launch small satellites, including 
new  states New  Jersey and 
Idaho selected in 20 16. It  also 
includes launches in 20 15 of the 
f irst  CubeSat  from the state of 
Alaska, the f irst  CubeSat  built  by 
a tr ibal college, Salish Kootenai 
College in Pablo, Montana, and 
the f irst  CubeSat  built  by an 
elementary school, St . Thomas 
More Cathedral School of 
Ar lington, Virg inia. 

 Is it  any wonder? 

Of course, if  you are going to 
build a satellite that  involves a 
lot  of science, maths and 
engineer ing. So students who 
want  to put  a satellite into space 
need to research the science, 
maths and engineer ing and now  

they have even more reason to do 
so. Makerspaces gives students the 
opportunity to solve real life 
problems and this mot ivates them to 
do the study and research that  
would have otherwise been purely 
academic. 

 What  are t he com m on elem ent s of  

m akerspaces? 

The most  common element  is that  
all makerspaces are actually 
d ifferent . There is no prescr ipt ion on 
how  big the actual space needs to 
be or  where that  space is within the 
school. It  m ight  be a corner  in the 
library, par t  of the ar t  room, a whole 
classroom or  a workshop, anywhere 
that  works for  the school and the 
students. The technology in 
makerspaces is d ifferent  too. Some 
makerspaces are high-tech with 
things like laser  cutters, 3-D pr inters, 
sewing machines, interact ive 
projectors and interact ive 
whiteboards, computers or  
woodwork and metal machinery. The 
good news is, the pr ice of these 
technologies has dropped 
dramat ically in the last  few  years 
and is one of the reasons that  
makerspaces with these 
technologies are now  so prevalent .  
Even though these technologies are 
more affordable, most  schools can?t  
afford mult iple units of these 
high-tech gadgets. Hence the need 
for  low-cost , low-tech resources and 
tools like cardboard, paper, 
mater ials, scissors and glue guns are 



essent ial in most  makerspaces. Not  that  there is 
anything infer ior  about  these. In fact , they 
encourage lateral thinking and often, even more 
creat ive solut ions. 

    What  happens in Makerspaces? 

Makerspaces are all about  g iving students the 
freedom to t inker. Generally they are g iven pract ical 
problem to solve and then to test  their  solut ion in a 
pract ical way. One excellent  example, that  I have 
seen, required students to make a windproof 
structure. Students met  in small groups, d iscussed 
possib le solut ions, then made their  structure. They 
then took their  structure to be tested. The test  was 
ingenious. The teacher had a small fan on a table 
and the students placed their  structure on a 
designated line. Invar iably each group?s structure 
fell over. 

 This is the beauty of makerspaces. Students are 
g iven permission to fail. 

 I was in the recept ion area of a local school, 
wait ing to see the Pr incipal, when a group of 10  
adults wandered in. It  was a group of prospect ive 
parents on a school tour  with the Deputy Pr incipal. 
The recept ion area was adorned with trophies and 
banners showing the success that  the school, and 
students, had achieved in academic and sport ing 
endeavours. The Deputy Pr incipal spoke of some of 
the outstanding results that  the students had 
achieved. The Deputy Pr incipal then said something 
that  made me pr ick up my ears. He said, that  the 
school had a par t icular  att itude towards failure. ?We 
teach our  students? he said ?that  failure is the f irst  
step to success?. 

What  is t he m akerspaces process? 

In makerspaces failure is not  a result . It ?s an 
integral par t  of the process. In the process that  
these students are involved in, is one that  engineers 
and many other  professions use every day. They 
have to analyse the problem, devise a solut ion, 
make a prototype and then test  that  prototype. 
W hen the prototype ?fails?, it ?s back to the drawing 
board and repeat  the process. No one feels 
embarrassed or  ashamed or  feel like they are of 
failure. On the contrary, students sense that  they are 
tackling real wor ld problems with pract ical 
applicat ions. Is it  any wonder that  students and 
teachers are excited about  the possib ilit ies that  
makerspaces present?
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INSPIRING 
EDUCATOR

Associate 
Professor Maree 

Gruppet ta 

What  inspired you t o becom e 

an educat or? 

I became a teacher because I 
was concerned about the 
education my own children 
were receiving. One of my 
children struggled with reading 
and the classes were too big 
and teachers too overworked 
and in the end I researched 
methods and taught him myself. 
After that I became a parent 
helper and taught many other 
children how to read and then 
one day a teacher said ?You 
know if you went to university 
and became a teacher we could 
pay you for what you are giving 
us for free?, so I enrolled and 
became a teacher. 

 Your  career  has seen you t each 

in program s f rom  ear ly 

childhood t o t er t iary, including 

special educat ion program s. 

Which of  t hese areas do you 

feel was t he m ost  rewarding for  

you? 

I was always most rewarded 
by the special education 
programs, in particular a high 
school where I was asked to 
teach science to children with 
special needs and challenging 
behaviour, mainly because 
no-one else was brave enough 
to take them in a science lab. I 
devised an entire program on 
forensic science linked to crime 
scene television shows and 
proved that these students 

could learn, and could be 
engaged and it made such a 
difference to those students. I 
also identified gifted students 
that were often put into a 
?behavioural? category, usually 
because they were bored. By 
challenging their intellect you 
could improve the other issues 
and many teachers feel that 
gifted children are too difficult 
to teach, which lead to my PhD 
on giftedness across cultures. 

 What  is your  philosophy as an 

educat or? 

That is a difficult question, I 
have quite high expectations of 
all students and do not believe 
that anyone is unteachable, just 
that you haven?t found the right 
way to teach them, to interest 
them, to engage them. There 
are no bad students, although 
there could be some teachers 
that need to improve their 
pedagogies and expectations. 
My philosophy is to use every 
opportunity to teach, to live for 
the teachable moments and 
make sure you make a 
difference, otherwise what is 
the point? 

 Having worked in t he 

educat ion sect or  as long as you 

have, you would have seen 

m any dif ferent  changes. Which 

of  t hese changes do you t h ink  

had t he m ost  posit ive im pact  

upon t eaching and learning and 

why? 

In recent times I think the 
reduction of class sizes, 
particularly for Kindergarten 
has been the most significant 
change, this has improved the 
education of many children just 

by reducing the ratio of 
students to teachers, although 
the increasing awareness of the 
importance of early childhood 
teaching will be the most 
significant this century. Clearly 
the importance of play in early 
childhood and the early literacy 
and numeracy gains will 
improve the overall education 
of some many children in the 
future.  I do wish we would 



 As a lect urer  at  t he 

Universit y of  Newcast le, what  

is your  favour it e subject  t o 

t each and why? 

I have taught Aboriginal 
education for a number of 
years and I am still passionate 
about it, however I was 
recently given the 
opportunity to teach an ethics 
course in Social Sciences and 
?teaching the big ideas? 
course in Humanities. Both 
opportunities gave me a 
chance to refresh my 
teaching by creating 
something new and I do love 
a challenge. 

 What  would you say is your  

great est  accom plishm ent  as 

an educat or? 

Watching children gain that 
?ah ha? experience, actually 
seeing the light go on behind 
their eyes as they suddenly 
make a connection when 
learning, when they get 
excited because they learnt 
something new. That will 
never get old, it will always 
thrill me. 

 Cur rent ly you are t he act ing 

direct or  of  t he Wollot uka 

Inst it ut e. Tell us about  t he 

work  you do here and why 

you st ar t ed t o work  in t h is 

role? 

At the moment I am just 
warming the seat and 
keeping things running while 
UoN recruits a new Director. 
My regular role is in research 
engagement and I love my 

work. I am able to assist 
others reach their research 
potential, both staff and HDR 
students, and have 
discussions about research 
across the entire university.  
As Wollotuka moves into the 
21st Century under the 
direction of the new Director I 
hope to expand our research 
potential and be part of the 
new programs and really 
build our reputation 
nationally and internationally. 

 What  are your  plans for  t he 

fut ure as an educat or? 

I will continue to take 
advantage of opportunities as 
they arise and much of the 
time there is an element of 
serendipity to these 
situations, a chance 
conversation can lead to a 
research grant application, 
another can lead to writing 
collaboratively.  I will always 
have some role in teaching 
because I simply enjoy it so 
much, I really like interacting 
with our UoN students and 
watching them learn and then 
become teachers themselves. 

focus more on mastery than 
age though, so many children 
are forced to move through to 
higher stages before they are 
ready, if we worked with a 
mastery system where you 
stayed until you mastered 
reading and other skills we 
would reduce the need for 
?special needs? classes as many 
students just need a little bit 
more time and practice to 
achieve. 

In 2010 you were awarded a 

PhD in gif t ed educat ion. Can 

you t ell us a bit  about  your  

research and why you decided 

t o focus in t h is area? 

As noted above I identified a 
number of gifted students who 
had managed to either hide 
their gifts or had been 
identified as ?problems? and I 
also had a gifted child myself. I 
became fascinated by how the 
gifted individual would hide 
their gifts to fit into society and 
then extended into the realm of 
those who were dually othered, 
firstly because of their culture 
and then because they were 
gifted. My PhD involved 
interviewing several gifted 
individuals from a range of 
cultural and religious 
backgrounds and investigating 
what defined giftedness in 
other cultures and how these 
gifted individuals found their 
educational experiences. The 
ma jority survived and achieved 
in spite of their 
education/schools, not because 
of it. 





Purposeful 
Pedagogies 
in Special 
Education

BEYOND THE EXPLICIT INSTRUCTION 
PARADIGM

BY ERIN CANAVAN

No matter  how  simplist ic it  
may seem, I?ve always 
appreciated the definit ion of 
pedagogy as the ar t  and 
science of teaching. Combining 
typically opposed schools of 
thought  to define the pract ice 
of teaching as an act ivit y that  
is executed with master ful 
creat ivit y, w hile constant ly and 
consciously being honed 
through student  react ions, 
responses and understandings, 
to me creates a br illiant  
d ichotomy of convergence and 
divergence. Unfor tunately, the 
depth and r ichness cloaked 
within this ?simple? not ion of 
pedagogy seems to be 
diminishing the more I teach in 
special educat ion. In fact , I 
would argue that  special 
educat ion teachers are no 
longer pedagogues, but  merely 
pract it ioners. And pract ice, in 
special educat ion, is grounded 
in the explicit  instruct ion 
paradigm. Now, don?t  get  me 
w rong ? I?m a big fan of explicit  
instruct ion. I?ve seen how  
valuable it  can be for  students 
with special needs ? the 

consistent  modelling, 
monitor ing and pract ise that  
shapes the framework provides 
them with the opportunity to 
become deeply immersed in a 
skill or  concept , and ult imately 
become confident  in their  
abilit y to generalise the 
learning to other  areas of their  
life. Among exper ienced special 
educat ion teachers, explicit  
instruct ion is often lauded as 
the holy grail of contemporary 
pedagogies for  these very 
reasons. However, I think the 
inherent  danger of this 
pedagogy lies in it s overuse. In 
special educat ion in par t icular, 
over-reliance on this paradigm 
could cause a stagnant  
pract ice. You?re all familiar  with 
w hat  I mean ? eyes star t  to 
g laze over, pencils begin to be 
tapped on desks and it ?s pretty 
obvious that  the last  thing your 
students are thinking about  is 
your  dazzling demonstrat ion of 
alphanumer ic gr id referencing 
(and yes, if  you were 
wonder ing, I d id take that  last  
example from my own 
exper ience).  Even though 
success in special educat ion is 
often predicated on the 
development  and use of 



funct ional skills and 
knowledges, I don?t  see the 
need to compromise student  
engagement  and the potent ial 
to develop intr insic mot ivat ion 
just  for  a pedagogical 
framework that  might  reach 
the ?end result? more quickly. 
Call it  b lind opt imism, or  call it  
the naiveté result ing from four  
months of prac placements 
and an inherent ly idealist ic 
view  of educat ion as a 
pre-service teacher,  but  I 
believe that  there is a wor ld 
beyond this school of thought . 
And what?s more, I think special 
educators could use it . 

*** 

In thinking ?beyond? explicit  
instruct ion, the f irst  framework 
that  comes to my mind is 
inquiry pedagogy. W hile some 
special educators might  
consider  this paradigm a 
perverse departure from the 
straight forward and ?sensib le? 
model of explicit  instruct ion, I 
believe the former to be 
signif icant ly underrated in 
special educat ion sett ings. As 

inquiry pedagogy is 
fundamentally focused on 
process more than product , it  
is often st igmat ised by special 
educat ion teachers as ?too 
much trouble? or  ?not  w hat  the 
students need.? However, 
effect ively executed inquiry 
pedagogy inst ils in students an 
abilit y to ask the r ight  kind of 
quest ions, to invest igate and 
be engaged in an act ive 
process and to think cr it ically 
and deeply about  their  ow n 
ideas and the wor ld in w hich 
they live. For  all of the focus on 
funct ional outcomes for  
students with special needs, we 
tend to forget  to teach the 
skills of cr it ical thinking, 
considered quest ioning and 
crucially, learning not  just  for  
pract icalit y, but  for  passion. 
And I believe that  this purpose 
of learning is just  as important  
as the ?proper ? skills that  we 
teach. 

Having said all of this, I?m not  
suggest ing that  inquiry 
pedagogy is a ?one-size-fit s-all? 
panacea to teaching and 
learning in special educat ion. 

I?m only aiming to illustrate the 
need for  special educators 
( including me) to 
reconceptualise our  not ion of 
purpose.  A rat ionale for  any 
pedagogy that  we choose to use, 
w hether  it  be explicit  instruct ion, 
inquiry pedagogy or  something 
ent irely d ifferent , should be 
quant if ied through micro and 
macro curr iculum standards and 
qualif ied through the degree to 
w hich students? intr insic needs 
as learners (and individuals) are 
met . A balance of d iscernment  
and creat ivit y, science and 
ar t istry, in our  pedagogical 
decisions will not  only allow  our  
students to love the process of 
learning, but  will g ive us the 
opportunity to transform from 
pract it ioners to pedagogues. 
And w hat  special educat ion 
teacher doesn?t  want  that? 



GIST 
Magazine

It  is a clichéd sent iment , that  
the children are the future, but  
in the case of GIST magazine, it  
is a very accurate statement , 
with the whole concept  being 
the brainchild of Dr  Kr ist ina 
Lemston (Head of ECU School 
of Science), who got  the idea 
from her 12 year old daughter, 
Ella, to release a Gir ls in 
Science and Technology 
Magazine, w r itten and edited 
by it s readers, young women in 
upper pr imary and junior  
secondary. 

FACULTY got  to d iscuss with 
Caroline Bishop, a Community 
Partnerships Advisor  at  Edith 
Cowan Universit y about  GIST.  
Self-descr ibed as a person w ho 
is there to listen and serve, 
Caroline explained the w hole 
concept  that  has led to the 
development  and success of 
GIST. 

In August  of this year, the f irst  
volume of GIST was released, 
the trendy movement  of ?geek 
is in chic? was validated, with 
the readers responding well to 
the publicat ion. This init iat ive 
funded by the Higher Educat ion 
Part icipat ion Partnership 
Program (HEPPP), goes beyond 
many universit y par t icipat ion 
programs and offers a unique 
and empower ing exper ience to 
those who are engaged with 
the publicat ion. 

The magazine is focused on 
promot ing STEM (Science, 
Technology, Engineer ing and 
Mathemat ics) subjects to 
school-aged gir ls in a 
publicat ion that  features 
ar t icles w r itten by their  peers. 

This has encouraged young 
gir ls in upper pr imary and 
junior  secondary to par t icipate 
in the development  of the 
magazine and engage in the 
STEM subjects. After  the launch 
of the inaugural issue in August  
this year, Dr  Lemson has stated: 
?I hope the magazine inspires 
young gir ls to consider  the 
amazing possib ilit ies of a 
career  in STEM ? and I am 
part icular ly looking forward to 
hear ing from students who 
wish to w r ite for  us, too.? 



Apart  from encouraging 
young women to par t icipate in 
STEM subjects, the magazine 
celebrates the achievements of 
women scient ists and role 
models, promot ing the STEM 
subject  area and breakdown 
barr iers to par t icipat ion in the 
STEM area. This star ts from 
target ing the interest  in STEM 
from pr imary school and 
eventually in the long term 
closing the loop for  
intergenerat ional learning, in 
order  to normalise interest  in 
science subjects and 
academics in students, 
especially females. 

Caroline has explained the 
var iety of d ifferent  programs 
run in conjunct ion with GIST to 
promote STEM subjects, has 
included environmental 
projects on Earth Day, young 
women biological labs, coding 
and science expos. Across all 
these programs students have 
responded extremely well, with 
many inquir ing about  being 
involved with these programs, 
especially the magazine; this is 
amazing in that  it  is projected, 
70 % of future jobs will be STEM 
related. 

The program looks to 

breakdow n the stereotypes and 
wage gaps in gender as well as 
d isplaying the wide range of 
study opt ions in STEM to 
students prepar ing for  their  
futures. So far  the success of 
the program has seen networks 
of g ir ls in STEM built  across, 
rural and remote communit ies. 

To check out  the f irst  issue, 
visit : http:// b it .ly/2fQEYlo 

For more informat ion on 
being involved in the GIST 
editor ial team, or  to submit  an 
ar t icle, please contact  the 
editor  at  k.lemson@ecu.edu.au  

http://bit.ly/2fQEYlo


The  Touring 
Teacher

In ear ly 20 15, Auckland 
based pr imary school 
teacher Laura Alice, and 
her  f ilmmaking par tner  
Lars, decided it  was t ime to 
put  their  skillsets together  
and combine this with their  
greatest  passion; travel. 

W ith an impending 
United States road-tr ip on 
their  way to living in 
London there was no t ime 
to spare. The Tour ing 
Teacher, an interact ive, 
educat ional webser ies, was 
born. 

 Dur ing the next  few  
months the idea for  The 
Tour ing Teacher star ted 
coming to fruit ion. A 
website that  would house a 
vir tual classroom; 
containing different  Lesson 
Videos, relevant  Teaching 
Resources, Act ivit ies, and 
most  important ly a space 
where students could 

By Lars Quickfall & 
Laura Alice

safely interact  d irect ly with 
The Tour ing Teacher. 

 The essence was there 
and the f irst  few  Lesson 
Videos were shot , the 
classroom mater ial 
compiled, now  the whole 
project  needed to star t  
coming together. Lars and 
Laura star ted build ing the 
website from scratch, 
designing logos and colour  
palates, and planning how  
the overall journey for  the 
end user  would play out .  
After  months of f ilm ing, 
edit ing, and brainstorming, 
along with the usual b lood, 
sweat , and tears, The 
Tour ing Teacher f inally 
went  ?live? online in J anuary 
of 20 16. 

 The Tour ing Teacher 
covers the range of 
curr iculum areas that  all 
schools can relate to. The 
unique format  provides the 
students, and teachers, a 
d ifferent  approach to their  
learning. Lessons can go 
from learning about  
erosion in Ar izona, to 



every Lesson, students are 
able to d iscover at  their  
own level and can use the 
Success Cr iter ia to explain 
their  thinking and how  they 
feel about  an Act ivit y. All 
Lessons come with Lesson 
Plans so that  teachers are 
able to support  their  class 
by understanding the 
Lessons completely. 

 Six countr ies and 
eighteen episodes later  The 
Tour ing Teacher is near ing 
it s f irst  anniversary. 
Cont inuing to grow  and 
racking up air  miles, The 
Tour ing Teacher ?s use of 
web-video, social media, 
and interact ive website will 
hopefully cont inue to be a 

great  resource for  teachers, 
inspire students, and br ing 
the wor ld into the 
classroom. 

quot ing Shakespeare in 
Strat ford-Upon-Avon. The main 
dr ive behind The Tour ing 
Teacher is to open up the wor ld 
to students who are ready and 
wait ing for  their  next  
adventure. 

 Throughout  her  teaching 
career  Laura has always 
believed in the importance of 
shar ing learning exper iences 
with her  students. Learning 
about  d ifferent  people, and 
cultures helps students to gain 
new  perspect ives and 
appreciat ion of the wor ld 
around them. W ith this project  
she now  has the opportunity to 
do so on a g lobal scale.  The 
way in which each Lesson 
Video is created keeps in mind 
that  every student  learns 
d ifferent ly and has different  
interests. To gather  Pr ior  
Knowledge before star t ing an 
Act ivit y, each new  Lesson gives 
back-story and history to where 
it  is set . There is always a 
chance for  thinking and 
discussion t ime before moving 
on to a warm up act ivit y. Each 
Lesson gets students up and 
moving, putt ing themselves in 
characters shoes or  
brainstorming ideas with others 
in their  classrooms. W hen it  is 
t ime for  the main Act ivit y, there 
is an example that  is explained 
in depth and depicted visually. 
This is all t ied together  with the 
Success Cr iter ia so that  
teachers can scaffold the 
learning. Having teachers use 
Resources that  are attached to 

Check out  The 

Tour ing Teacher  

www.thetouringteacher.com 

http://www.thetouringteacher.com/


Great 
Teacher 
Tips

"The only thing to do with good advice is to pass it on. It is 
never of any use to oneself." 
Oscar W ilde

- Never be afraid to call parents. The ma jor it y of the 
t ime they will be on your side and will assist  in the 
educat ion of your  students.

- Be flexib le. If things are not  going to plan, change 
plans.

- Recognise small successes. 90  percent  of the 
lesson may have gone down hill but  you should 
reflect  on what  d id work well.

- Look after  yourself. You need a healthy 
work/personal life balance otherwise the job 
consumes and you will burn out .

- Recognise stress and take act ion before it  gets 
worse.

- Never take sides, always act  impart ial. 
- Just  remember you cannot  be per fect  all the t ime. 

Always try your  hardest . Effor t  is what  matters 
most !

- W hen you greet  students at  the star t  of the day do 
so with genuine interest  and care, as you never 
know  because that  might  be the f irst  posit ive thing 
they have heard all day.

- Teach the skills students will need to succeed. 
There is no point  spending a term teaching only 
content  and being assessed on skills.

- Posit ive contacts home are an excellent  confidence 
booster  for  students and a great  way to establish 
relat ionships with parents, whether  these contacts 
be postcards, emails, phone calls or  letters.

- Always take at  least  5 minutes at  the star t  or  end 
of a lesson to talk to your  students about  their  
interests.

- Consider  how  you can engage students in the 
outdoors. Read indigenous poetry in a yarning 
circle or  do science on the oval. It  makes for  a 
great  learning exper ience!

- Be yourself. Students will see r ight  through a false 
persona.

- Don't  be afraid to make a fool of yourself. The 
ma jor it y of students will appreciate the effor t .

Contributed from the Staff of 

Loganlea State High School - 

Learning Engagement Centre





An 
Invitation 
to Learn

A perfect  example of the heart  
w renching realit y I believe we are 
creat ing in educat ion could 

happen in anyone of our  
classrooms or  learning spaces 
around the wor ld. I often wonder if 
we have become desensit ised to 
them or  do we just  not  not ice 
them in the f irst  place? I stood 
and watched recent ly as a nine 
year old boy came in from recess. 
On the deck was a beaut iful 
butter f ly, he instant ly wondered at  
it ?s beauty and then engaged two 
other  children in a conversat ion 
around it . The first  boy then 
began to wonder out  aloud and 
shared with the other  two children 
facts that  he knows about  
butter f lies. They wondered where 
it  had come from and where it  
was going. This engagement  in 

deep learning and init ial 
conversat ion had taken perhaps 
three minutes. I cr inged as I listened 
to myself say, ?come on, inside for  
maths now? and as this child tr ied to 
engage me in his wondrous 
conversat ion too, I walked inside. My 
heart  sank as I came to the deep 
realisat ion that  I had not  engaged 
with this child where his learning 
current ly was at  it ?s most  inspir ing 
and meaningful. I had pushed on 
with my own agenda, with societ ies 
agenda, with the systems agenda, 
with my teams agenda and I had not  
honoured this child 's learning or  
respected him in that  moment . 

 I am cer tainly not  immune to 
feeling the pressure to conform and 
to ?get  things done.? As this need to 
get  things done cont inues to 
consume the profession and the 
creat ion of business within society 
as something which is becoming 
almost  an ideal and creeps into 
almost  every conversat ion. There 

BY MELISSA KEY
are changes that  must  be made 
within educat ion to allow  and 
respect  each child?s r ight  to 
f lour ish. A reimagining is w hat  I 
am calling for, not  a removal or  
replacement , but  a reimagining 
and revitalisat ion of tradit ional 
structures. Then what  is it  that  
needs to be reimagined? The way 
we speak to ourselves, to 
colleagues, to children? The way 
we present  learning exper iences? 
The way we t ick boxes in an effor t  
to move through the ?business? of 
the curr iculum? In my opinion, it  is 
all of this, and more, that  we must  
begin attending to in a real, 
honest  and authent ic manner with 
a great  degree of professionalism 
and cr it ical conversat ion. 

 As teams of teachers, we must  
take educat ion back to it ?s most  
purest  sense - to insight  wonder 
and engage learners in thinking, 
learning and act ion towards their  
learning. Meaningful learning 

@DREAMBIGLITTLETEACHER



exper iences that  invite children into each 
learning environment  and learning 
exper ience rather  than demanding 
compliance. It  is essent ial that  children 
f ind their  strengths within our  
classrooms, that  the exper ience of 
f lour ishing is the norm and that  they 
have the abilit y to reach their  full human 
potent ial each and every day. 

 Provid ing and creat ing Invitat ions to 
Learn is one powerful method of creat ing 
a qualit y, r ich 

learning environment . I have been 
using and per fect ing this model over  the 
last  few  years. I believe the research into 
current  best  pract ice in educat ion has 
much to offer  any educator  if  they are 
willing and open to listen. I believe it  is 
important  to read and explore research 
in great  detail and take the key points, 
cr it ically analysing and reflect ing about  
how  this could be applied to your own 
pract ice. It  is not , I believe a magic 
recipe or  golden t icket . It  is professional 
judgement , guided by research and 
personal act ion research, that  br ings you 
to the most  wonderful, powerful new  
revelat ions for  yourself as an educator. 
Along with this, research into mot ivat ion, 
engagement , grow th mindset  and 
creat ivit y has endless amounts to offer  
each educator  in count less ways. This is 
w here reimagining comes into it ?s fullest  
potent ial. Taking what  you know  is best  
pract ice, combining that  with well 
researched evidence, making yourself 
uncomfor table through cr it ical refect ion 
and then beginning with small steps to a 
powerful, informed model of educat ion. 

 Honest ly, I consider  it  to be fear  that  
holds educators back. In my exper ience, I 
have seen many well intent ioned and 
extremely talented and exper ienced 
educators hold back from what  they 
know  is the truth through fear  of not  
being able to explain themselves to 
colleagues, to leadership to parents, to 
the community. In order  to build this 
confidence, you just  become 
uncomfor table with current  pract ice and 
then educate yourself. Only in this way, 
will you come to a place of true belief, of 
true spir itual liberat ion and connect ion 
to the Changes that  you believe are 
necessary in educat ion. Changes that  
are necessary for  children today, now, in 
the future and to foster  young children 
w ho will have the capabilit ies and the 
confidence to think, learn, contr ibute and 
innovate in a future that  we know  very 
litt le about . W hat  we do know, is that  it  

will be profoundly d ifferent  from the 
future we graduated into. No longer will 
the jobs be ready made. We need to be 
mindful of this in our  daily teaching 
pract ice. We cannot  afford to cont inue to 
test  and fill children with facts and 

figures. We need to teach them to 
think, learn, create and innovate. The 
learning that  comes from this will be 
t imely, informed, necessary and most  
important ly hold a great  signif icance, so 
will be learnt  not  simply remembered or  
rehearsed. Everything else, can be quite 
frankly Googled! 

 How  then do Invitat ions to Learn 
work? My idea behind these is through a 
creat ion of a learning exper ience that  
children can have an open, honest  and 
authent ic engagement  with. A learning 
exper ience that  will promote and prompt  
fur ther  thought , that  is not  closed off in 
any way or  seeking one r ight  answer. I 
don't  believe in open or  closed 
quest ioning, I believe in creat ing 
purposeful exper iences for  learning. If 
you need to ask yourself is the quest ion 
I?m asking open or  closed, I don?t  believe 
you have your purpose of the learning 
exper ience clear ly cemented within your 
own mind. This, I would then argue, 
needs to be clear ly defined first  
otherwise your learning exper ience will 
most  likely be less fruit ful and then 
thinking and learning will not  be deep, 
beaut iful or  life g iving. An Invitat ion to 
Learn is created by beginning with the 
voice of the child/ren in a 
developmentally appropr iate manner or  
a par t icular  learning focus. From this, 
creat ing a space that  will engage, 
promote conversat ion, thinking and 
prompt  fur ther  learning. In the 
Invitat ions to Learn that  I am proposing 
they can be framed different ly according 
to the purpose for  learning. The pr inciple 
is similar  for  each though. Find a space, 
this may be a small table, a cloth on the 
f loor, a space outside or  a wooden area. 
The quest ion that  needs to be asked at  
this t ime is, what  is the space I need to 
invite children in, to d isplay this 
Invitat ion to Learn, would f it  the 
Invitat ion to Learn and would allow  for  
the most  truthful, collaborat ive 
exper ience from learners? Take t ime to 
f ind this space, don?t  rush. Once you 
have found it , consider  what  mater ials 
you could use at  this space to invite 
children in. For  example, if  your  focus 
was grow th, begin with engaging the 
environment  in as many ways as you 

can. Brainstorm for  yourself w hat  grow th 
means. W hat  do you believe children in 
your  classroom would believe grow th to 
look like, sound like and feel like at  this 
t ime in their  learning? W hat  is your  
purpose? W hat  would you like some of 
the conversat ions to be around? W hat  
could be some quest ions to invite 
thinking and learning be focused 
around? Once you have this f irmly 
cemented, you are ready to begin 
planning your Invitat ion to Learn. If we 
cont inue with grow th as our  focus, if  my 
focus was for  learners to connect  
themselves to the environment , I may 
have at  my space, a wooden mirror, a 
large square wooden tray/ basket , a bowl 
of water, a small pile of soil, seeds and a 
large green leaf (all arranged 
thought fully and in a way that  intr igues 
and invites learners in to the space.) At  
each of my Invitat ions to Learn I also 
have a quest ion or  statement  that  invites 
and focuses the learning at  this space to 
begin. This can then be taken in any 
direct ion depending on how  the learners 
engage with the space and the 
quest ioning 

and observat ions that  I make as an 
educator. 

 Educators must  come to a point , a 
cross roads if you like, within their  ow n 
pract ice where they feel uncomfor table 
with what  they have come to believe and 



begin to quest ion this and seek to 
learn more. This feeling of being 
uncomfor table is the beginning of a 
br illiant  change process and one 
that  I believe is crucial to 
exper ience if we are going to make 
an impact  within the future of 
educat ion. If we are seeking for  
children to f lour ish then we must  
demand the same of ourselves. 
W hen was the last  t ime that  you 
honest ly felt  like you flour ished and 
spread your beaut iful wings as an 
educator? 

 Current ly, the culture of 
educat ion is, I feel, lost . I feel as 
educators, many areas of the 
curr iculum are taught  because we 
know  it  needs to be covered. Rather  
than making a meaningful, life long 
connect ion with learning areas, we 
spend t ime focusing on cover ing 
content , pre-test ing the content , 
keeping children quiet  so they ?learn? 
the content  and then post  test ing 
the content  to see what  they have 
retained. Our focus is not  often on 
true learning ( I wonder if we have a 
shared, collect ive understanding of 
what  this actually means), we 
demonstrate that  we value retent ion 
more than learning. We then have a 
situat ion that  f lows from this 
whereby we celebrate the retent ion 
with children and pass this off as 
learning. How  terr ib ly confusing and 
confront ing when the next  t ime 
(often twelve months later)  they 

attempt  a similar  content , the child 
is unable to. 

 The human nature of each child is 
being lost  in an effor t  to conform. 
Teachers are judging 

themselves against  unrealist ic 
expectat ions and losing faith in their  
abilit y as qualit y educators. I don?t  
believe we need to add anything 
new  to the exist ing frameworks, 
reimagining and revitalising is the 
key. Children?s voice must  be the 
very f irst  element  to be 
authent ically included across each 
learning day. By children?s voice I 
mean, children as valued 
co-contr ibutors to their  learning 
exper iences. Fur ther  to this, children 
need to hear their  voice read back 
to them in a worthy and respect ful 
way that  contr ibutes to future 
learning and celebrates and honours 
learning passed. 

 I call for  reimagining, of making 
ourselves uncomfor table with our  
pract ice, to be informed and well 
researched educators, to apply this 
research in a way that  honours 
learners in a meaningful manner and 
to attempt  an invitat ion to learn. Sit , 
observe act ions, conversat ions and 
projected learning exper iences that  
f low  from this Invitat ion to Learn. 
Watch the thinking and learning 
within your classroom be 
transformed and transferred, from 
being purely teacher dr iven to a 

place where children take 
responsib ilit y as valued 
contr ibutors and constructors. 
Respect  children so that  they will 
nour ish the power within 
themselves to meaningfully 
contr ibute to their  wor ld and their  
lives now  and into the future. Only 
then are we truly honour ing them 
and their  fullest  potent ial, g iving 
them the gift  and power of 
thinking, learning and construct ing 
so they may flour ish into a 
graduate where knowledge is not  
their  greatest  achievement , rather  
a por t folio of innovat ions. 



Pokemon 
Go & HPE

As a HPE teacher the idea of 
combining ICT in a pract ical 
lesson can sound a b it  
far-fetched, especially when we 
consider  the suggest ion is to 
incorporate Pokémon Go as a 
learning tool. But  when you 
look at  this conjunct ion in 
depth, it  does not  sound all that  
crazy. 

BY NATHAN WATTS

Teaching Figueroa?s 
framework has been an 
exercise in exper imentat ion. 
W ith this I began using 
Pokémon Go as an analogy for  
many of the concepts that  
appear at  each level of the 
framework. 

Take for  example the 
conjunct ion between the 
att itudes at  the individual level 
of the framework. W ithout  
being intent ionally 
stereotypical (w hich we see 
promulgated at  the cultural 
level) , the people that  play 
games such as Pokémon are 
typically averse to physical 
act ivit ies.  Now  with the 
introduct ion of augmented 
realit y that  relies on the player  
moving around to catch 
Pokémon and having to walk 
somet imes up to 5km to hatch 
an egg, we see people?s 
att itudes towards engaging in 
physical act ivit y changing, 
they are becoming more than 
willing to engage in physical 
act ivit y; all in order  to become 
the very best ! 

THEORY LESSONS
On the inst itut ional level, it  is 

noted that  access to physical 
act ivit y and sport  is often 
hindered by barr iers, such as: 

- Lack of facilit ies, 
- Lack of funds, 
- Lack of transport , 
- Lack of opportunit ies. 

Based on recent  stat ist ics 
(20 15), it  is suggested that  73 
percent  of teenagers have 
access to a smart  phone 
device, compare this with an 
average of 25 percent  of 
teenagers w ho face barr iers to 
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History

sport  par t icipat ion, with a 
most  notable result  of 18 
percent  who do not  like to 
play sport , we can make the 
assumpt ion that  this gap will 
steadily begin to close with 
the introduct ion of the 
augmented realit y app. This 
can be fur ther  backed up by 
quick d iscussions with 
students. For  example: 

Teacher: ?W hy don?t you 
want to participate in class?? 

Student: ?I don?t like sport, I 
just don?t want to do it!? 

Teacher: ?Okay, what did you 
get up to on the weekend?? 

Student: ?I went hunting for 
Pokémon with some friends, 
we walked a fair distance?at 
times I had to run before a 
Poke stop Lure ran out.? 

W hile not  all d iscussion 
goes down this path, when 
asked these two simple 
quest ions, the responses of 
the students are fair ly similar  
in content  and context . This 
here demonstrates the 
change in both att itudes on 
the individual level and, 
overcoming the barr iers that  
are established whether  
incidentally or  purposefully. 

Another  example that  has 
sur faced relat ing to the 
removal of barr iers to 
physical act ivit y, is a 
Children?s hospital in the US 
using Pokémon Go to get  
pat ients moving (9news, 
20 16). 

We can also use the 
augmented realit y applicat ion 
to d iscuss and provide 
analogies to more than just  
Figueroa?s framework. 
Consider  some of the content  

descr iptors in the nat ional 
HPE curr iculum that  relate to 
the focus areas of: health 
benefit s of physical act ivit y, 
safety, challenge and 
adventure act ivit ies, games 
and sports and, lifelong 
physical act ivit ies. 

Let  us consider  the focus 
area of safety. We have seen 
in the news since the launch of 
the applicat ion stor ies of 
people w ho are using Poke 
stops to assault  and rob 
people. We can also use this 
to d iscuss the concepts of 
?stranger danger ? and 
protect ing yourself. 

We can also d iscuss how  
playing the game can be the 
cause of dangerous r isk taking 
behaviour, such as playing the 
game w hile dr iving, crossing 
the road, w hile playing, not  
looking for  oncoming traff ic 
and, avoid ing silly and 
preventable injur ies, such as 
walking into poles; by not  
looking w here you are going. 

W hile not  lim ited to these 
examples, we can expand on 
the use of Pokémon Go to 
d iscuss health and movement  
concepts in the theoret ical 
side of HPE. 

A typical physical educat ion 
class focuses on the teaching of 
skills w hich per tain to a 
par t icular  spor t . Though this is 
changing with the introduct ion 
of the nat ional curr iculum and 
the diverse opportunit ies for  
physical act ivit y that  are 
created in the interpretat ion of 
the content  descr iptors. HPE 
teachers face the issue of a lack 
of engagement  that  is a result  
of the overuse of per formance 
cr iter ia, w here only those who 
are deemed to be ?fit ? can do 
well. 

We can approach the use of 
Pokémon go in three different  
ways. The first  is as a basic 
engagement  in physical 
act ivit y. Each student  is asked 
to assign a Pokémon as their  
buddy and by the end of the 
lesson, they will need to have 
received three (3) candies, by 
walking the distance required. 
This would mean that  students 
would walk around 3km and 
could be done as a class, 
walking around the oval or  
through the school grounds. 
This engages students in the 
physical act ivit y through the 

PRACTICAL LESSONS
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mot ivat ion to level up their  
Pokémon.  This can loosely 
relate to a group of d ifferent  
content  descr iptors within the 
curr iculum, such as: 
Invest igate and select  
strategies to promote health, 
safety and wellbeing 
(ACPPS073). 

The second approach is to 
turn it  into a pract ical 
exercise in what  is being 
taught  from the theory 
component  of the lesson. If 
we are going to look at  the 
safety focus area, we can 
have the students playing 
Pokémon Go, act ively moving 
around and understanding the 
need to be aware of one?s 
surroundings, the dangers of 
using a phone while 
exercising and implement ing 
methods to minimise the r isk 
to themselves so they can 
par t icipate safely. 

The third approach is to 
turn the game it self into a 
sport  exercise. This would be 

similar  to running 
Or ienteer ing with a group of 
students, with the inclusion of 
a GPS to navigate. So how  can 
we turn this into an exercise in 
movement  skills? Create a 
navigat ional course w here 
bonus points are assigned for  
Pokémon captures. First ly we 
give the student  basic 
navigat ional d irect ions and 
distances to walk (North East  
40 metres) from here they 
ident ify the landmark feature 
that  they reach from that  
bear ing in realit y and on the 
map in Pokémon Go.

As show n there is many 
ways to implement  the 
applicat ion Pokémon Go into 
the PE classroom and ut ilise it  
to engage learners, raise 
par t icipat ion and teach 
content  in a way that  is 
relatable to the student  body. 
Physical Educat ion is more 
than just  kicking a ball around 
or  demonstrat ing the abilit y to 

per form movement  skills. It  is 
about  engaging children and 
teenagers in physical act ivit y 
and sport , and using the 
modern technology and latest  
crazes is a great  way to 
engage our  students to 
par t icipate, by making what  
they dislike into an act ivit y they 
will enjoy. 

http://www.pewinternet .org/20
15/0 4/0 9/ teens-social-media-te
chnology-20 15/pi_20 15-0 4-0 9_
teensandtech_07/  
http://spor t .wales/media/346127/
update_65(62)_e.pdf 
http://www.9news.com.au/nat io
nal/20 16/07/ 19/ 11/0 5/childrens-h
ospital-in-the-us-using-pokemon
-go-to-get -pat ients-moving 
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