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Abstract 

Nowadays, there are innovative tools to promote the language learning with easy access to 

modern gadgets because of the dependent lifestyle on technology. As researcher, I should keep 

up with sources to show the way how to work with audiovisual resources. 

The following research has taken into account visual aid focused on TV series and movies 

with a script, English subtitles and body language as linguistic support of the audiovisual 
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material in order to implement meaningful assignments that facilitate the development 

of language skills in an EFL context. 

The main goal is to find out the way which students could develop their language skills in 

the classroom through audiovisual resources taking into account interesting content in order to 

increase their level of understanding about the videos. 

Based on the findings, audiovisual material oriented to CBI offers contextualized content 

that can include communicative situations; even CBI allows better comprehension focused on 

the interests and needs of the target population. 

Audiovisual material as pedagogical tool helps promoting language learning with 

meaningful experiences that encourage students to develop language skills, its content that 

presents real-life situations offers chances to discuss topics related to the students´ lives.  

Students recognize the role of interaction as an important part of language learning, because 

they are willing to work with audiovisual material which provides them realistic situations 

related to their daily life to put them into practice personal information through meaningful 

role-plays . 

Keywords: Audiovisual material, language skills, language learning, communicative 

approach, content-based instruction (CBI), English as Foreign Language (EFL), TV series. 

1. Contextualization 

The development of this research has been in my working place called American School 

Way which is an institute with more than 1000 students on average under certain 

characteristics and offers an intensive course of English and French lessons, too. 

The population is either middle or high social status who consists of teenagers from 12 

years old to elderly people, with a big number of female or male students are taking lessons 
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more than 10 hours a week, not only to have better chances of professional growth, but also as 

personal challenge since they are really into the language learning with real conviction. 

Teenagers and young adults are taking this course as reinforcement to improve their 

language skills because they have a low fulfillment with duties in English subject. They used 

to study in high school and they need a good score for ICFES test, or else just finished 

eleventh grade and they really want to become bilingual before getting inside the university. 

On the other hand, students are older than 18 (adults) who have been taking lessons to 

improve their language skills for either studies or travel. Now, they are in the process of basic 

level A1 (Beginner) or A2 (Elementary) toward B1 intermediate or B2 upper-intermediate. 

Also, some of them are in the process of C1 (Advanced) as the highest level to reach in this 

college. 

 The methodology of teaching is based on the holistic approach (Patel, 2003), with code-

switching (Cheng & Butler, 1989) as balance to avoid excessive use of the mother tongue 

among classmates and teachers in order to speak English as long as possible through 

communicative approach (Brown, 1994). 

Cooperative learning (Vygotsky, 1962) examined how our social environments influence 

the learning process, while teachers can create a learning environment that maximizes the 

learner's ability to interact with each other through discussion, collaboration, and feedback. 

This is a valuable emphasis on teaching in the classroom to promote the target language within 

a bilingual context during the lessons. 
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PEI mission is focused on the training institution for human development specialized in the 

teaching of foreign languages by Pearson's Educational Partner, which is the most experience 

company in the world on learning methodologies through different physical and digital tools.  

The limit of students for lessons is from 1 to 6 only, because of the methodology is 

designed to focus the feedback on oral production all along the lessons. Besides, there is a 

valuable complement as homework to deal with writing and reading exercises through an 

online platform, as well as listening comprehension based on content from the workbook. 

The main tool about teaching in this English program is with Top Notch Editorial by 

Pearson which are 3rd edition workbooks. In the classroom, I am working with material 

called: Top Notch Fundamentals (A1), Top Notch 1 (A2), Top Notch 2 (B1), Top Notch 3 

(B2.1), and Summit 1 (B2.2) and Summit 2 (C1). Also, I must teach lessons called "Videos" 

with scripts on the screen which are included in the schedule for lessons. 

Moreover, there are lesson topics called "Interviews" which are videoclips with a TV and 

software called "Active" as tool in the classroom. Students deal with a workbook to do 

exercises toward the comprehension of audiovisual material. Both of them are focused on 6 

levels for language learning (Common European Framework of Reference, 2011). 

Even, there is a specific lesson called Movie Club with a larger classroom and all kind of 

visual aids, including a big screen, speakers, video beam, DVD players, among others. But I 

am supposed to show a planning process to follow in advance as a requirement in terms of 

pedagogy for this lesson.  
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There are lessons with a wide variety of flexible schedule from 7 am to 9 pm. focused on 

the four (4) language skills, gramar, and pronunciation. Also, there is a lesson called 

"Immersion" as complement of this program such as: tutorials and workshops to reinforce 

weaknesses, clubs with dynamic activities for entertainment, and educational outings around 

the city. 

Finally, students must do mock tests based on KET, PET, FCE 1, FCE 2, and CAE which 

are assigned until the end of specific levels in order to measure the progress about language 

skills. But there is an emphasis on speaking, with 8 spoken tests as requirement called "Skills" 

and "Speaking test" for training to get ready before because they need an average score of 4/5 

or 8/10 to go on the next level. 

The mixture among levels of proficiency is based on the linguistic knowledge, instead of 

their age, because students are supposed to take lessons as long as they can speak about topics 

of conversation in order to share own personal viewpoints within a supportive environment, so 

that, there is a balance to reach a remarkable performance in the classroom. 

Therefore, students put into practice what they already knew based on their own experience 

to reach a better domain of language skills through material with audiovisual aids, while they 

learn topics about general culture in order to make a profit of information relevant enough for 

them to keep working as complement for their learning process. 

Students who have basic theoretical foundation, or else background knowledge about basic 

grammar and vocabulary, they used to try a placement test before taking this English program. 
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Even though they already knew about English, it is missing to increase their level of 

comprehension in order to understand better topics along toward the development of skills. 

In spite of students have been working with writing and reading more often in high school, 

now it is time to go beyond toward the next level to reach a balance with the rest of skills 

based on their proficiency level focused on the language learning through Content Based 

Instruction to deal with audiovisual material. 

CBI approach has been included to the research project due to the need of exposure about 

target language in a different context to learn more about topics of concern related to the 

learning process based on their own rhythm, but students must be willing to work with 

audiovisual material as main tool to follow the process of language learning. 

The main goal is focused on the development of language skills toward intermediate or 

higher level, at least B1 which is known as Threshold or Intermediate, based on Common 

European Framework of Reference for Languages (CEFR, 2011) in order to be able to: 

´´Understand the main points of clear standard input on familiar matters regularly about work, 

school, or leisure, etc. (p 24)´´ 

2. Research statement 

Students who are taking this program are aware of the low domain about language skills 

due to their lack of comprehension with native speakers, so that the recognition of its 

importance will be essential to support the language learning during the lessons in order to 

work with audiovisual material in a meaningful way. 
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In this way, students are interested in the development about language skills as long as they 

can because they need a better comprehension of main ideas about topics of conversation and 

extend their repertoire of lexicon through audiovisual resources in order to enhance 

the language learning process. 

As a result, limited amount of words or else poor vocabulary can greatly affect as cause of 

poor reading comprehension (Johnson, 2014) due to the lack of lexicon was evident with 

students who repeated the same words often during their speech. Then, audiovisual material 

with words in context is convenient to extend a wide range of words based on common 

conversations. 

However, students expect to understand clearly conversations as soon as possible, but they 

are not spending enough time on language skills to increase their level of proficiency in order 

to deal with English audio, without dubbing to practice either strategies or techniques for 

better comprehension of the target language. 

Foreign-language subtitles improve acquisition of that language (Montero, 2013) for 

students who lack of language skills to recognize the sound of words with language-in-use. In 

spite of his tool was designed above all for hearing-impaired people because of their disability 

condition, language learners can listen but still need to understand well. 

Although students are able to read a plot about the story, they could have skipped explicit 

information which is key to explore the script and work with deeper details about its content 

along because they get used to answer only modest questions based on the audiovisual 

material.  

Therefore, students need to take part actively with audiovisual aids based on technology 

which would provide more benefits in a long term process. After, they are supposed to practice 
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the skills regularly with their own rhythm of learning through interesting material as powerful 

tool for the target language in an EFL context. 

Foreign language learning is a constant process which needs longer practice to be continued 

toward the development of language skills. However, guidance is required all along the 

learning process to show the way with steps to follow in order to work with audiovisual 

resources as main goal of research. 

Based on the interview about lessons with audiovisual resources such as: video clips, short 

films, or movies; the right material of language learning is taken into account with topics of 

interest related to their reality in the context of EFL to work with the target population and 

their own level of proficiency. 

Likewise, the chosen population to deal with the research was focused on the need to teach 

specific lessons called Movie club through audiovisual aids as a requirement of the course, 

which the implementation is worth based on its methodology with planning process. 

The main expectation all along the research is focused on beginners or basic level A1 or A2 

according to the Common European Framework (CEFR, 2011), with a population of teenagers 

and adults who are willing to work with audiovisual material, taking into account their need 

and interests of learning the target language. 

The purpose is based on audiovisual material with English subtitles and script as supportive 

tools which offer linguistic issues all along the learning process to take advantage of context 

about a fictional story in order to deal with Content Based Instruction approach. 

3. Justification 

The main reason by which this research project has been designed was because of the need 

to find modern ways to develop language skills taking into account visual aids that will make 
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students to focus on language learning through Content Based Instruction, also known as CBI 

(Brinton, Snow, & Wesche, 1989). 

From the standpoint of what is more meaningful for students, “using educational video in 

the classroom” (Cruse, 2006) has been a pleasant reward to involve students with enjoyment 

during the lessons, so that, audiovisual material could become a relevant resource for learning 

toward the development of language skills. 

Even if students are able to recognize cognates as well as the most repeated words of the 

script, they need to deal with ways of learning to know what do for particular situations, while 

they realize how important the context is to understand the meaning about new lexicon as a 

valuable way of interpretation. 

The influence of audiovisual material is valuable not only to discuss with 

classmates about the topics of conversation based on the characters, but also to analyze details 

related to discourse taking into account what was said or not, as on purpose as involuntarily to 

mean something important, too.  

Anyway, students could even make use of audiovisual resources in their free time to 

practice language skills by their own, but without grades as a powerful tool to make them 

learn, because "the pressure for good results often leads towards high stress, cheating 

professors say" (Palmer, 2005). 

Although grades are awards to work in the classroom, students should start to change their 

mind about language learning which implies a bigger compromise with dedication for better 

results through audiovisual resources in order to increase the level of comprehension toward 

the development of skills. 
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Therefore, the interest of learning through audiovisual material takes the risk of being 

affected if there is lack of domain about language skills, so that, students need to find their 

own rhythm of learning to get used to practice enough based on the guidance for lessons along. 

Students look forward to become bilingual, but first they must be able to understand 

common topics of conversation based on the script which deals with samples about realistic 

situations. Then, they are supposed to take part actively in the learning process to take 

advantage of linguistic issues related to the CBI approach (Brinton, Snow, & Wesche, 1989). 

Students who are spending longer on movies or TV series for pleasure, they have more 

chances of training, but it is missing guidance to show them way how to work with audiovisual 

material because they used to have fun while language learning is taking place as they are 

involved in its content along. 

Besides, as learner with own experience in the language learning process, the level of 

comprehension was possible to increase through audiovisual resources focused on this project, 

even it could give similar benefits to the rest of students who are doing the best to become 

bilingual in this modern age. 

In this way, we can learn interesting expressions with witty ways to describe the reality 

according to content of the videos. The main reason is to keep up with native speaker who 

could give us potential words in context to take advantage of their speech, full of divergent 

samples with interaction based on realistic situations. 

Anyway, there is a personal challenge toward the comprehension of audiovisual material 

with English subtitles as supportive tool according to specific interests related to the 

surrounded environment for learners individually, because all of them consider different 

expectations about topics of learning. 
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The expectation about impact for this institution is focused on the performance about 

specific activities, but taking into account the methodology with extended schedule available 

for the English course toward the domain of the target language. 

The impact for the university is to provide a research related to tendencies of technology as 

main tool of teaching these days, so that there is a contribution based on the valuable findings 

for language learning in the field of EFL. 

The direct impact for students is to promote interesting material as in the classroom as at 

home based on meaningful assignments in order to show them how to keep working as long as 

they can through audiovisual resources. 

Nowadays, we all have access to modern resources which are even changing our lifestyle 

with interaction among people on social networks, even with audiovisual aid used for many 

kinds of technological tool influential enough for language learner who used to be online 

exposed to English on the top #1 of languages used on the web. 

Therefore, audiovisual resources are a mean to explore new fields of knowledge through 

Content Based Instruction as link toward the language learning, so that students could find 

topics of interest which call their attention to search still more information and keep interested 

along. 

Programa Nacional de Bilinguismo (PNB) in Colombia is currently in charge of policies 

related to the improvement of English as a foreign language (EFL) which is based on its motto 

called: "a strategy for the competition", taking into account the use of new technology in the 

teaching process with modern tools to foster suitable ways of learning for either high school 

level or higher education as main population. 
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In this way, students are aware of their need to increase their level of proficiency in order to 

get better results all along the process of language learning through audiovisual material, but 

taking into account their interests toward the development of language skills. 

Finally, the purpose is focused on the progress of language skills with stimulus about senses 

of either sight or hearing. Students can keep working by themselves in a self-didactic way 

based on their own rhythm of learning in order to increase the level of proficiency in a long 

term process. 

4. Research question 

 

In what ways the implementation of audiovisual material enhances language learning? 

4.1. General objective:  

      To identify in what ways the implementation of audiovisual materials enhance language 

learning. 

4.2. Specific objectives 

        - To describe what kind of audiovisual materials can enhance the language learning 

process. 

        - To identify students´ perceptions on the use of audiovisual materials for improving 

language learning. 

        - To explore how audiovisual materials can facilitate the development of language 

skills in a CBI setting. 

5. Related studies 
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5.1. Using Video Materials as a Teaching strategy for listening comprehension 

This research shows important findings related to the progress about listening skill through 

comparison with triangulation of data collection, like this one did. Then, comprehension based 

on video material allows improvement about pronunciation and vocabulary acquisition. 

Meanwhile, the results show me the way to review topics of students´ concern with a 

planning process based on video classes in order to engage them in an active role taking into 

account their level of proficiency, as main contribution in this field of research.  

Likewise, students are able to link clues through assignments which make them have a 

complete idea about main facts taking place during the video for better comprehension, to deal 

with potential advantages of the content with audiovisual material. 

5.2. A Study on the Usefulness of Audio-Visual Aids in EFL Classroom 

This research focuses on the importance about tools, mainly related to the audio-visual aids 

in the classroom, taking into account non-authentic material which is specialized enough to 

work with the target population because the main idea is to integrate language textbooks along 

with audio and video for language learning activities. 

Nevertheless, there is a big difference with my research because audiovisual resources are 

based on mainly either TV series, or movies or short films which are authentic material as 

complement to support language learning with an additional tool for teaching, not only in the 

classroom but also at home. 

In spite of the findings are based on the interest to learn with inspiration through  

technological aids as innovative way. On the other hand, contexts of teaching and learning 

English as a Foreign Language are the main challenge because the cultural issues are 

not similar to personal experiences, so that adaptation process is essential toward the success. 
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5.3. Foreign Language Acquisition and Audio‐Visual Aids 

This research deals with an analysis about language learning with variety of resources to 

deal with the population. There were two kinds of group to compare reasons about the 

progress related to vocabulary and listening comprehension, or even students´ attitude was 

influential, too. 

Therefore, insights could contribute to me based on what was done already in order to focus 

better the topics of research, in spite of the limitations in this research to consider as an intact 

group as a random one, which was experimental with Spanish as a Foreign Language, but at 

the same time took German lessons. 

Finally, as researcher I could realize how important the teaching tools are with audio-visual 

aids based on the main findings suggest the advantages focused on cultural issues instead of 

the target language only, which is taken into account recommendations for future studies. 

5.4.The Use of Video as an Audio-Visual Material in Foreign Language Teaching 

Classroom 

There is recognition about the technology based on audiovisual resources as a powerful tool 

in the classroom for students who are learning English as a Foreign Language. According to 

this research, the main teacher's role is controller to encourage active viewing, as well as to aid 

comprehension about language skills. 

However, teachers should know how to make use of video effectively taking into account 

their important role all along the lessons, so that, they should be ready to work with 

audiovisual resources through use of a different methodology in order to avoid boredom of 

reading along the lesson in the classroom. 
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Therefore, the training is essential to deal with valuable guidance through video 

implications which allow showing how to explore audiovisual material. Then, teachers take 

advantage of practical techniques into the curriculum for language learning. 

5.5. Effectiveness of Audio-visual Aids in Language Teaching 

There is an explanation about the right way to use resources available for teaching the 

target language according to the population in order to take advantage of effective benefits 

from extra motivation to anxiety control focused on a qualitative method all along the 

research. 

However, it is essential to make students learn with specific purposes taking into account 

the different kind of tools, especially with comprehensible listening tracks based on their own 

level of proficiency in order to facilitate the teaching process. 

The way which innovative technology is convenient to work with effective audiovisual aids 

used for the lessons, it has to do with this research due to the interaction among teacher and 

students in the classroom in order to link both toward the language learning. 

Based on the previous researches, audiovisual has been the key point to start working with 

language learning. Material design focused on the teaching process makes the difference with 

suitable methodology for students in the classroom. 

As techniques as strategies used for the lessons must fit with assignments to get valuable 

results which allow not only convenient sequences one to another, but also clear understanding 

about content in order to enhance the language learning process. 

Anyway, the right material during the lessons is one of the most important choices to deal 

with interesting content taking into account their level of proficiency toward the development 

about language skills as main purpose of learning. 
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6. Theoretical framework 

6.1. Language learning 

Language learning is the process by which humans acquire the capacity to perceive and 

comprehend language (Oviedo, 2017) even there are influential reasons to express in different 

ways taking into account culture, beliefs, among other relevant issues to make use of unique 

words as identity to the personal discourse. 

People who are at least conversationally fluent in more than one language consistently beat 

monolinguals on tests of verbal and nonverbal intelligence. Bilinguals showed significant 

advantage especially in non-verbal tests that required more mental flexibility. (Peal & 

Lambert, 1962) 

Students focus on the audiovisual material to pay attention to details through gestures, also 

called non-verbal as body language which is key to support the messages for deeper 

understanding of the target language all along the communication which is even more complex 

than the rest of species. 

Bilingualism is highly correlated with the breadth of vocabulary knowledge and reading 

skill. In other words, bilingual participants have a larger size of vocabulary knowledge and 

they enjoy better word reading skill. (Kassaian & Esmae’li, 2011) 

In this way, students can take advantage of reading comprehension about audiovisual 

material based on its content of their own concern in order to extend their repertoire of new 

words through valuable strategies and techniques during the lessons. 

A high positive correlation between foreign language study and improved reading scores 

for children of average and below average intelligence. (Garfinkel & Tabor, 1991). It means 
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there is a real progress to read more efficiently in order to support the rest of skills, but 

guidance about the right material and assignments is essential for language learning. 

Reading and listening link written and spoken language related to audiovisual material as 

main source for this research, while receptive and productive skills have a strong relationship 

in common each other, with enough linguistic matters. The materials used to introduce these 

themes or topics will usually integrate all skills (Richards & Rodgers, 2001). 

Listening provides a way to improve language skills, making complex ideas more 

accessible to students and exposing them to vocabulary and language patterns that are not part 

of their everyday speech (Fountas & Pinnell, 1996) while they learn how to pick up valuable 

words that might put them into practice in a different context. 

Since the brain has to work really hard to distinguish between different types of sounds in 

different languages, being bilingual leads to improved listening skills (Krizman, 2012). 

Therefore, students can become better at listening comprehension to develop the rest of skills 

focused on audiovisual material which allow reviewing background knowledge. 

Learning a foreign language improves not only your ability to solve problems and to think 

more logically. It can also increase your creativity. (Bamford & Mizokawa, 2006) The way 

which problems have different choices to solve is a good chance to face situations based on the 

characters´ roles from the audiovisual material. 

Students are supposed to have own challenges related to the target language to become 

more creative with content of a video as the source of learning. Divergent thinking is the 

ability to generate creative ideas by exploring many possible solutions in an effort to find one 

that works. (Sparcit, 2016)  
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Language learners also show greater cognitive flexibility (Hakuta, 1986) and are better at 

figural creativity (Landry, 1973). There are interesting topics to explore with expectation 

based on scenes of audiovisual material in order to provide creative ideas through inferences 

as reason for inspiration in the language learning. 

Therefore, language skills are a way better to practice together which allows working with 

audiovisual material based on cultural issues and exposure to either formal or informal 

language with a wide variety of topics about realistic situations rather than technical words 

from a particular jargon profession. 

Students pay attention to the details of gestures based on body language for communication 

which is even more complex than animals for deeper conversations which becomes supportive 

toward the comprehension of the target language as main purpose of the learning process. 

Nevertheless, students recognize the important of training through audiovisual resources 

which are a powerful tool as mean of communication among characters´ dialogues, but they 

need to find ways to explore valuable content for language learning. 

From the popular quote “Lack of understanding, no learning can take place” (Gass, 1994), 

it seems clear that the comprehension is the bedrock for students to learn their target language 

through audiovisual resources in order to increase the level of proficiency. 

Therefore, students make their choice to learn a foreign language with conviction because 

of their concern about English as in their professional career as personal growth, so that they 

used to show an active interest in different ways toward the learning as part of a conscious 

process along. 
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As students can notice progress to understand topics of conversation based on audiovisual 

material, the development of language skills is taking place spontaneously, while there is a 

will to follow the learning process and keep working along by themselves. 

The domain about reading and listening is for better comprehension as input skills which 

are essential to learn a foreign language due to the need to communicate each other through 

speaking and writing for interaction with someone else, as output skills. 

            Finally, language skills are supportive each other to review background knowledge 

toward their development through audiovisual resources as valuable source of learning, so that 

students could spend their free time with the right material to practice as long as possible in a 

long term process. 

6.2. Audiovisual material  

Audiovisual material is also known as AVMs, which are those things can be understood by 

observing visual aspect of anything. “AVMs as non-book materials like tapes, slides, films 

which are renewed and recent to rather then read as books” (Harrod, 1987) 

Besides, this kind of tool is useful for different purposes; especially for the movie industry 

is called: “the seventh art”. But in an educational context has been supportive enough to reach 

a higher academic level as for teaching as for learning process, too. 

Audio Visual Resources are those materials which do not depend solely upon reading to 

convey meaning and present information through the sense of hearing as audio resources or 

through a combination of both senses. (Dike, 1993) 

Audiovisual material in English is the key point to focus on language skills as main source 

for language learning which is supported with strategies and techniques as well as interesting 

content, with plenty of chances to enhance the learning process. 
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Actually, there is enough audiovisual material to practice language skills together according 

to their interests of learning, so that, students have options to suggest and choose the most 

suitable material to be more involved taking into account their expectations. 

Audiovisual resources could even make students learn how to retain the concepts for a 

longer period of time because it helps to remove abstract ideas through visual aids, while 

multimedia presentation encourages active cognitive processing, promoting meaningful 

learning (Mayer, 2003)  

Students used to search topics related to the script, so that, they can explore its content with 

divergent information which is valuable to engage them with audiovisuals, rather than focused 

only on the linguistic knowledge in the classroom. 

Even, audiovisual material has also been known to promote actively the relationship 

between either sight or hearing senses, according to the visual and auditory learning styles 

included in VARK model (Fleming, 2001).  

As a matter of fact, both senses are used regularly together for more effective learning to 

develop language skills through audiovisual resources, while the ideas, concepts, data and 

other information are associated with images and techniques. (Leite, Svinicki & Yuying, 2009)  

            Within the potential uses about audiovisual material to practice language skills, 

students with intermediate level is convenient to follow the rhythm of speech, while they learn 

cultural issues which can become influential to have a stronger interest toward the target 

language. 

However, the level of proficiency is supposed to be good enough for being familiar 

with authentic material which is not designed to teach, but rather as mean to enhance language 
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skills through audiovisual resources with interesting topics of conversation about their 

concern. 

In this way, Richards (2001, p. 253) points out that alongside with the advantages, authentic 

material often contains difficult language, unneeded vocabulary items, or complex language 

structures long enough for lower levels and may not expose students to comprehensible input, 

especially at the earliest stages of acquisition. 

A study of ESL students showed that using authentic materials and instruction can increase 

students’ reading gains on standardized tests (Condelli, Wrigley, Yoon, Cronen, and Seburn, 

2003). English subtitles are a prominent complement to read as audiovisuals aids, too. 

Unlike traditional teaching materials, authentic materials are continuously updated and have 

a positive effect on comprehension and learner satisfaction. (Kilickaya, 2004); (Mcknight, 

1995); (Wong & Choi, 1995); (Berado, 2006) Nowadays, there are even still more sources 

available to explore interesting content with audiovisual material. 

Nevertheless, simplification of texts and tasks design for partial comprehension (Berardo, 

2006); (Guariento & Morley, 2001) is a good way to include the authentic material in English 

lessons as helpful technique for language learning in order to carry out specific assignments 

based on the audiovisual resources.  

Anyway, there is a real challenge with enough chances to make a profit of the content about 

authentic material focused on TV series, movies or short films as resources toward the 

development about language skills taking into account their personal interests of learning as 

potential reason to facilitate the learning process. 

Students explore the content about audiovisual resources taking into account the goal of 

learning, while they find a balance to understand the target language through dynamic mixture 
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of strategies and techniques according to the need all along the communicative situations as 

seen as heard in order to increase the comprehension as an important accomplishment. 

Language learning is a permanent process to reach a better level of proficiency which 

allows domain of skills in the target language. For this reason, the main achievement is to 

work with interesting audiovisual material as a complement to continue the process in order to 

show the way toward the development of language skills. 

Audio-visual resources can play a major role of making learning permanent, (Gopal, 2010) 

stressed that “audio-visual methods do seem to facilitate the acquisition, the retention and the 

recall of lessons learned, because, they seem to evoke the maximum response of the whole 

organism to the situations in which learning is done.  

For that reason, students explore either strategies or techniques valuable enough to 

understand the content about audiovisual material in order to put them into practice for the 

right situation by the time they focus on the script more than learning itself because they really 

want to know well what is taking place all along the scenes. 

Students forget because of lack of interest and opportunities to use the knowledge they have 

gained later on. Audio-visual resources can therefore contribute to the clarity of information 

presented by allowing students to visualize what is learned (Dike, 1993). 

Audiovisual material is an important tool to put into practice background knowledge while 

they remember what was seen before, that is, students can try again the same video to examine 

details were skipped in order to clarify doubts about unknown words in context. 

Finally, students should take advantage of audiovisual material in their free time as a real 

challenge to know how well they can understand without dubbing, but with English subtitles to 
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show what they are made of, while they find meaningful ways that put into practice language 

skills with either strategies or techniques which lead toward a better level of comprehension. 

However, English subtitles were designed for impaired hearing people in countries where 

the context is English as second language (ESL), so that language learners can also have 

benefits with authentic material in the context of English as foreign language (EFL) which is 

surrounded by default in our country. 

6.3. Content-based instruction 

Content-Based Instruction is an approach to language learning (Brinton, Snow, & Wesche, 

1989) that focuses not on the language itself, but rather on what is being taught through the 

language; that is, the language becomes the medium through which some other new content is 

learned.  

Content based instruction is focused on the development of language skills through 

authentic material with interesting topics of learning about general culture instead of only 

linguistic knowledge. In other words, students deal with this valuable approach to increase 

their level of comprehension about interesting topics based on a realistic situation. 

Anyway, the topics of learning are chosen by students taking into account their own tastes 

about authentic material to work with interesting content in order to keep them more interested 

in the process which the target language is only complement toward the accomplishment of 

increasement level of comprehension. 

The language being learned and used is taught within the context of the content. The theory 

behind CBI is that when students are engaged with more content, it will promote intrinsic 

motivation. Students will be able to use more advanced thinking skills when learning new 

information and they focus less on the structure of the language.  
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In general terms, the strategies used by language teachers in this model make the content 

approachable to students (Stryker & Leaver, 1997). Students who made their choice to spend 

free time on either TV series or movies for pleasure, they are more interested to explore the 

content looking forward to what is going on next season, or else trilogy, too. 

First of all, students are exposed to a considerable amount of language through stimulating 

content to explore audiovisual material with appropriate language-dependent activities. Then, 

language is not learned through direct instruction, but rather acquired automatically, or else in 

a natural way spontaneously. 

                Also, this approach supports contextualized learning because students are taught 

useful language that is embedded within relevant discourse contexts, instead of isolated 

language fragments. Hence, they make greater connections with the language and what they 

already know in advance based on their background knowledge. 

          Meanwhile, complex information is displayed through real life contexts for students 

to grasp well and leads to intrinsic motivation which could even rise the opportunity of 

progress about comprehension of language skills as reinforcement in the target language based 

on audiovisual material with English subtitles as supportive tool, too. 

           However, Content-Based Instruction information is reiterated by strategically 

delivering information at right time and situation making the students to learn out of passion, 

because they are interested about what is going on while they pay close attention 

with enthusiasm toward the details in order to understand main facts along. 

          Besides, the integration of language with content teaching is perceived by the 

European Commission as "an excellent way of making progress in a foreign language". 
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Content usually refers to the subject matter that people learn or transmit using language 

(Richards & Rodgers, 2001). 

         CBI effectively increases students' language proficiency and teaches them the skills 

necessary for success in their professions, while they gradually acquire control of the target 

language. Content-based instruction is “the teaching of language through exposure to content 

that is interesting and relevant to learners” (Brinton, 2003, p. 201). 

         The use of CBI approach in the language classroom is not enough to simply integrate 

content, but also it must be done effectively (Stoller, 2002) lists of practices that allow for 

natural content integration: 

1. Extended input, meaningful output, and feedback on language and grasp of content are 

the steps to follow during the whole process of learning, but with an emphasis on language 

skills, rather than the rest of them because the comprehension ability is priority in this stage of 

learning. 

2. Information gathering, processing, and reporting are specific assignments to work with 

the content which is chosen specific data to recognize potential words from the script based on 

audiovisual material in order to focus on keywords as core point for a better comprehension of 

lexicon with context. 

3. Task-based activities and project work, enhanced by cooperative learning principles are a 

valuable support to reinforce their own performance as at home as at school. Then, students 

keep in mind what to do by their own in order to practice skills all along the language learning. 

4. Visual support (images, graphic organizers, etc.) is one of the biggest advantages in the 

lesson nowadays, which is also used not only for presentation slides, but also with audiovisual 
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resources that allows focusing on TV series, short films, or movies as didactic tool powerful 

enough in order to promote the comprehension skills. 

5. Contextualized grammar instruction focused on exposure among mixed tenses helps to 

identify parts of the speech according to its function. In this way, they put into practice 

structures with its grammar rules while there is a review about background knowledge 

properly through the target language. 

In spite of students are able to work with authentic material and Content-Based Instruction 

approach, a complete comprehension of audiovisual resources is uncertain due to the massive 

amount of words heard and seen, so that they need to identify valuable ways focused on 

strategies, or techniques, which give better results for particular situations happening suddenly. 

In this way, students are concerned about messages among characters each other in order to 

understand conversations along, rather than language learning itself, so that they explore 

content through clues recognition related to the main facts, while they focus on knowledge 

acquisition according to the content of audiovisual material. 

Finally, there are quite chances to take advantage of content about audiovisual material 

based on the script which is plenty of new words in context with body language supportive 

enough to have better comprehension toward the development of skills in the target language. 

7. Type of study 

This project is based on case study method due to the interest in comprehension of effects 

about how to enhance language skills through audiovisual material as main reason for research 

in terms of the learning process. Researchers describe how case studies examine complex 

phenomena in the natural setting to increase understanding of them (Hamel, 1993). 
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There was only one implementation based on a planning process with a deep analysis of 

results because a case study has also been described as an intensive, systematic investigation 

of a single individual, group, community or some other unit in which the researcher examines 

in-depth data relating to several variables (Woods & Calanzaro, 1980). 

Among the main reasons why case study has been chosen is to make emphasis objectively 

on the findings in a particular context of language learning which show results in order to 

determine if implementation is worth with the question of research. 

Despite the advantages of case studies, there are limitations. The sheer volume of data is 

difficult to organise and data analysis and integration strategies need to be carefully thought 

through (Woods & Calanzaro, 1980). In this way, instruments of data collection were valuable 

based on the students and teachers' perspectives involved along. 

Therefore, the pedagogical proposal is focused toward the development of language skills 

through audiovisual resources as the main concern of research, taking into account the 

methods, strategies and techniques in order to support challenges about language learning.  

The research participants are from teenagers to elderly with basic level of English. They 

used to speak poorly, but can read and listen slowly all along the lessons because it is missing 

to practice longer with audiovisual resources to enhance the learning process. 

There is only one teacher in charge of the project all along the research process, but with 

the support of a colleague for class observations which are considered to give valuable 

feedback based on the criteria established in advanced for the data collection. 

Besides, the next chart is focused on the Case Study method (Chileshe & Watson, 2005) all 

along this research project. There are steps to follow during the whole process in order to stay 
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the course about what to do taking into account five stages with specific topics toward the 

right implementation of audiovisual material to enhance language learning. 

 

Chart 1. Stages in the Case Study Methodology (Chileshe N. & Watson P; 2005). 

 

Stage 1 - Define the research question: In what ways the implementation of audiovisual 

material enhances language learning? 

Stage 2 - Instrument development research question: Interview, class observation, academic 

journal, and artifacts. 

Stage 3 - Data gathering: The information was collected during one single moment to get 

deep examination about a phenomenon of concern, in its natural real-life context. 

Stage 4 - Analyze data: The analysis of specific statements in common was key to work 

with the triangulation for data reduction toward the main goal of research. 
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Stage 5 - Disseminate: The results of valuable findings based on the implementation 

through instruments of data collection lead to conclusions and pedagogical implications as 

presentation of raw data in order to answer the research question. 

8. Data collection instruments and techniques 

 

An interview is a procedure designed to obtain information from a person’s oral response to 

oral inquiries (Dessler, 2005). The use of this data collection instrument is valuable as a 

diagnosis to take into account potential results about the population to work with. 

There is an interview with preliminary information about students´ perception of progress 

focused on audiovisual material as the main concern of research, so that the idea is to know 

collective interests of learning about the population in advance before watching a video. 

An interview is any planned conversation with a specific purpose involving two or more 

people (Thill & Bovee, 2017). The main idea is to focus objectively on students´ needs about 

learning process toward the development of language skills. 

In this way, only five questions are enough to provide valuable answers for the right 

audiovisual material taking into account not only their level of proficiency, but also preference 

about genres of movies, and topics related to their performance in order to make choices with 

still more sense. 

There was a sample of six (6) students to work with this research, taking into account 

lessons focused on audiovisual material which is allowed to support the learning topics as a 

requirement for the lessons according to its methodology. They were chosen randomly due to 

the regular attendance with rhythm of learning. 
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First, there is a class observation with another teacher as attendant to provide viewpoints 

with feedback about details of the performance through a specific format, taking into account 

CBI approach as source to assess results in terms of implementation with audiovisual material. 

Classroom observation has been the foremost method for gathering data regarding teaching 

and teacher behavior. It involves the systematic matriculation of specified behavior that is 

postulated, in light of a theoretical framework, to be commensurate with positive student 

development (McGreal, 1983) 

Besides, it includes relevant issues based on objectives of the lesson about class planning 

and organization, logistic order, time management, activities in the classroom and tools of 

teaching to work with audiovisual material toward the development of language skills. 

Also, knowledge and preparation was important to deal with the domain of topics focused 

on the language learning, contextualization about its content with guidance in case of lack of 

comprehension, teaching methods or styles with effective ways to call attention for suitable 

interaction. 

Even, assessment or facilitation of learning outcomes is based on results at the end of this 

lesson to determine how well the expectations come true, while the teacher can realize the 

success with audiovisual material in terms of development of language skills. 

However, there is supportive feedback taking into account the strength as well as weakness 

about the language learning through valuable suggestions by other teacher´s viewpoint in order 

to collect data results according to the valuable descriptions all along the teaching process. 

Second, an academic journal is a periodical publication in which scholarship relating to a 

particular academic discipline is published. Academic journals serve as permanent and 
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transparent forums for the presentation, scrutiny and discussion of research. (Blake & Bly, 

1993) 

Therefore, there are four (4) academic journals designed by the researcher to provide 

explicit details about what was going on during the lessons, taking into account the most 

relevant issues related to the whole teaching and learning process in the classroom. 

The purpose of an academic journal is to give researchers a venue to impart their 

knowledge to one another, and contribute what they can to the grand design of improving 

natural knowledge, and perfecting all Philosophical Arts, and Sciences. (Oldenburg, 2011) 

Third, artifacts are things that societies and cultures make for their own use. They provide 

material evidence of the past and provide historical, demographic, and sometimes personal 

information about a culture, society, or people (Given, 2008) 

The artifacts were made by students focused on topics about the lessons with audiovisual 

material: classroom rules, summary with beginning, development and end, sentences based on 

a plot with tag questions, and titles related to the whole episode. 

Artifacts are factors that covary with the treatment and the outcome. (Campbell & Stanley, 

1966) They were a suitable instrument to gather results of the planning process taking into 

account as strategies as techniques used for lessons in the classroom. 

Finally, each instrument for data collection is included in the appendix section which is 

combined as complement each other to link among class observation, academic journal and 

artifacts that allow a triangulation with coincidences in common by students and 

teachers´ perspectives as toward the findings.  

9. Pedagogic proposal 
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This proposal was designed as guidance for students who lack of domain about language 

skills to work with audiovisual resources through movies, short films or TV series, which 

become convenient for their needs of learning in this research. 

The process about selection according to the variety of sources has been a key point with 

regard to the amount of available videos; so that, students choose their interests taking into 

account collective preferences in order to call their attention all along the subtitled videos in 

English as supportive tool. 

In this way, students are supposed to pay sustained attention to the discourse from the script 

related to their topics of learning, with suspense about the coming facts could happen after 

each scene, which is essential to keep them engaged along with an inspired attentiveness. 

Audiovisual material is the main assignment for students to make use in a classroom, such 

as: TV, DVD player with remote, DVD discs with menu and setting for hearing impaired 

(English subtitles). Even, notebooks are also helpful to take notes with accurate information 

from the video. 

One of the biggest advantages about DVD format is to set language with subtitles for replay 

specific extracts about scenes to have more chances of comprehension about important 

events in case of the speech rate is too fluent by native speakers.   

The visual aid of audiovisual material with English subtitles or script as supportive tool is 

valuable, while students find their own way to follow the rhythm, even with pauses in case 

they did not last longer to disappear quickly on the screen. 

The population is from middle or high social status; they are interested in English not only 

due to the reinforcement for high school, but also the requirement for their careers in an 
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university. Even, they are interested in language learning either personal challenge or 

professional growth, or even with plans to travel abroad. 

The levels in this program are beginners (A1 - A2), intermediate (B1 - B2.1), and advanced 

(B2.2 - C1) according to the European Common Framework, with one and a half hour 

per lesson in the classroom on weekdays and weeknights from 6 a.m. to 9 p.m; on weekends 

from 8 a.m. to 4 p.m.  

Most of them are teenagers since 14 years old, but there are young adults, and also older 

than 50 who need an intensive program to improve their level of proficiency at American 

School Way which is a private college with a branch located at Llanocentro 

mall in Villavicencio city. 

 Content-Based Instruction is a relevant approach to review their background knowledge 

about grammar rules through exposure about tenses structures, with variety of contexts to 

explore academic topics related to the target language toward the development of language 

skills focused on audiovisual material. 

Besides, there are plenty of cultural issues all along the foreign films which include 

interaction along with intonation patterns, and principles of politeness among the characters 

each other while language exchange is taking place in order to pay close attention to the 

content for learning purposes. 

 However, native speakers provide ideas or thoughts in unexpected ways, including pet 

words, collocations, expressions and idioms as sample of particular combinations to put words 

together, which could become influential enough to practice some other time in case of a 

realistic situation. 
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Therefore, students could identify potential lexicon from the conversations to add to their 

speech in a meaningful way in order to extend their repertoire of words, so that they 

understand more about cultural traditions while using the target language, by the time learning 

took place. 

Then, the planning process deals with the explanation about steps to follow in the 

classroom toward the main goal of learning focused on the development of language skills in a 

CBI setting, This approach makes students more concerned with comprehension of the story 

that language itself which is the mean to know main facts happened during the story. 

 There are strategies and techniques called: using vocabulary knowledge for effective 

reading, scanning, skimming, making inferences, filling gaps, match up, mixed up and notes 

taking which are chosen to find the best manner of mixture each other according to the results. 

 Anyway, there are several ways to switch strategies and techniques as complement each 

other, while the progress about language skills, also known as receptive ones, are really 

important toward the speaking and writing skills, called as productive ones.  

As teacher, there are technological tools available in the classroom to work with the 

language learning through audiovisual resources in order to have a dynamic lesson, while they 

are involved in Content Based Instruction as mean for teaching the target language all along 

the research process.  

For starters, students watch audiovisual material in English to focus not only on recognition 

about keywords, but also unknown words from the script, while they learn how to put them 

into practice during real life contexts to make more sense with communicative situations 

spontaneously. 
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 As a result, students could find useful words with context to be more involved in the 

content.  After, they are supposed to review the meaning through samples to work with 

communicative situations from the videos based on strategies and techniques of the lessons 

used for language learning. 

Finally, the implementation was done only once during four (4) lessons with a planning 

process based on needs and interests of learning about the population, which lead toward the 

development of skills through the target language as the link to deal with audiovisual material 

based on CBI approach as main goal of research. 

Pedagogical objective: By the end of this proposal, students will be able to develop 

language skills through audiovisual material. 

10. Data collection Instruments and Techniques 

 

The following list of artifacts deal with four (4) assignments based on the planning process 

during the research to show what students are able to do by themselves as a result of the whole 

implementation. 

First, students set the classroom rules to follow based on the content of audiovisual material 

which was adapted from the video during the lessons in order to link conversations with 

common situations related to their own reality. 

Filling gaps and match-up strategies were supportive to review specific contexts from the 

script, while scanning strategy is essential to search for the right answer of the exercises to 

complete assignments according to the lesson plan. 

            The use of modal verbs with meaningful examples based on the content made by 

students gave a better comprehension about the right way to provide recommendations focused 
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on kindness, respect, hygiene, and responsibility, in order to keep in mind inside the 

classroom. 

            Second, there was a summary similar to the plot which allows students to organize 

main scenes in a chronological order with their own words. It was important to include 

conjunctions which made sense through sequences of the facts took place before. 

            Besides, using vocabulary for effective reading, and making inferences were key for 

better comprehension along with script and English subtitles from the audiovisual material as 

supportive tools. 

            Storytelling has been key to add details all along the stages, taking into account 

main ideas to make a long story short, while mixed-up was valuable to classify sentences 

properly according to the beginning, development and end of the video. 

            Third, students explored tag questions to make sure the facts were either true or 

false for confirmation. Even, they could clarify doubts through statements based on the video 

issues to review grammar previous topics were seen before, but now work with audiovisual 

material. 

            Previewing strategy was useful to follow the clues focused on a balance between 

negative and affirmative sentences with coherence about the whole story, taking into account 

the assignment to do during the lesson. 

            Finally, there was a brainstorm to write a list on the board with potential ideas for a 

good title based on their beliefs, which were coherent and closely related to the episode's 

name.  

            However, notes taking and role-play techniques were useful to practice expressions 

through personal information, based on extracts of the script. Skimming was convenient to 
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understand general sense of the whole story about an episode with an unexpected title, difficult 

to guess precisely. 

11. Data analysis 

 

Students could identify contexts easily about videos because at least they already knew 

famous characters long time ago, even some of them are big fans of this TV series with better 

recognition about the family content and topics of their concern for language learning. 

There was enthusiasm with topics with good sense of humor about sitcom genre especially 

full of sarcasm to make fun of each other focused on realistic situations, due to the funny roles 

to be involved in a colloquial jargon related to their lifestyle as teenager stage. 

Students can include personal information as main topics of conversations through 

meaningful assignments based on the context of language learning which deal with their 

interests about learning toward the development of language skills. 

However, they need to find a link about topics of conversation focused on realistic 

situations of their concern which allow longer practice to spend time with audiovisual 

resources for language learning. 

The sequence about strategies and techniques used for lessons is important to explore 

details about videos with better results on familiar content which becomes meaningful to share 

personal information based on the topics of conversation.  

Language skills and audiovisual material follow a sequence with concordance and 

coherence through communicative approach as an interactive role in the classroom focused on 

the assignments in the classroom. 



43 
 

 
 

Body language works as supportive tool to provide extra signs for comprehension about 

ideas, thoughts, and feelings based on the video, taking into account details about the main 

scenes. 

The topics of conversation about audiovisual material are related to content of the lesson in 

order to become meaningful for students who get to know each other through personal 

information. Students are willing to work with audiovisual material based on a familiar context 

which provides them realistic situations related to their day-to-day to put them into 

practice personal information through meaningful role-plays. 

Students focused on scenes from the video to explore interesting topics with realistic 

situations, while they contextualize what is being learned through artifacts as sample of 

comprehension about the lessons. 

Audiovisual material as pedagogical tool promotes the language learning through 

meaningful experiences that encourage students to enjoy what they are passionate with 

an influential content to develop language skills.  

Student have learnt how to put into practice familiar content of the audiovisual material 

with meaningful examples based on their own conversations through communicative situations 

among classmates in the classroom. 

The comprehension about audiovisual material with English subtitles is a training to search 

the best way of interpretation, instead of the tendency to translations literally because there is 

a challenge to know about the story through target language. 

The key point is a matter of practice to find valuable ways for better comprehension which 

take advantage of audiovisual resources focused on CBI approach, within a dynamic process 

taking into account the target population. 
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Although the progress about language skills is a long term process, students need guidance 

to clarify doubts about the content with words in context in order to understand better details 

of extended conversations spontaneously. 

The following analysis of data chart #2 is focused on the collection through instruments 

which lead to valuable findings about audiovisual material, language learning, and Content 

Based Instruction approach as main topics of research. 

AUDIOVISUAL MATERIAL LANGUAGE LEARNING CBI APPROACH 

-  Students are willing to work 

with audiovisual material 

which provides them realistic 

situations related to their daily 

life to put them into practice 

personal information through 

meaningful role-plays. 

- Audiovisual material as 

pedagogical tool that helps 

promoting language learning 

through meaningful 

experiences that encourage 

students to develop language 

skills. 

- The content that presents 

real-life situations offers 

opportunities to discuss topics 

related to the students´ lives    

- Implementing meaningful 

assignments based on 

audiovisual material  

facilitates the development 

of language skills       

- The use of audiovisual 

material might reduce the 

willingness to translations 

because there is a visual 

reference or context that helps 

students understand and make 

key references in the target 

language. 

- Audiovisual material 

oriented to CBI offers 

contextualized content that 

can include communicative 

situations. 

-  CBI allows better 

comprehension focused on the 

interests and needs of the 

target population. 

- Students recognize the role 

of interaction and 

contextualized content as an 

important part of language 

learning. 

Chart 2. Main constructs in this research with findings, by the author, 2019. 

The next chart #3 has been the results of triangulation about three (3) instruments of data 

collection called: academic journal, class observation, and artifacts, which link statements in 

common among teachers and students according to the specific colors.The main goal is to 

make emphasis about issues of concern taking into account as the teacher´s perception, other 

teacher´s perception, and students´ perception related to the research question. 
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Chart 3.Data collection instruments among teachers and students by the author, 2019. 

Teacher´s perception 

(Academic Journal) 

Other teacher’s perception  

(Class observation) 

Student´s perception (Artifacts) 

-Try again the sequences completely 

for better comprehension  

-Use modal verbs with context 

according to content about the video. 

-Realistic situation about main topics 

of the lesson. 

-Remind topics were seen before 

based on content of the video. 

-Sequence about video made sense with 

steps to follow. 

-Issues were contextualized with their 

reality. 

-Meaningful examples related to the 

contexts that students are living in. 

-Clear examples about the topics of 

conversation. 

-Students are able to describe a realistic situation 

related to the video situations and plot. 

-Students are able to give recommendations with 

modal verbs as grammar topics. 

-Students are able to identify as story timeline and 

use reading strategies to understand details of a 

story to share their opinions and recom- 

mendations based on the context of the video. 

-Provide personal information based 

on topics of the video to get to know 

each other. 

-Body language was taken into 

account as a supportive tool. 

-Background knowledge has been key 

to share meaningful experiences 

-The video was convenient with 

familiar content due to the scenes about 

day-to-day situations. 

-Audiovisual material made learning 

more meaningful in different ways. 

-Clues about body language to guess 

the meaning of unknown words. 

- Students are able to share personal information, 

ask and answer questions based on the context of 

the video. 

-Students are able to use vocabulary related to 

family content. 

- Students made decisions using reading strate- 

gies and evidence skills in a written workshop. 

-students increased the level of 

comprehension with a timeline 

-Students drew a timeline to agree 

with specific sequences. 

-Students could practice reading to 

link ideas with concordance and 

coherence. 

-The sequence followed a right order 

about planning for the lesson. 

-The strategies were well combined 

with coherence. 

-Students paid close attention to the 

concordance about facts based on the 

video to do all the assignments. 

-Students are able to discuss about main facts of 

the video and situations related to their reality. 

-Students are able to use tag questions and WH 

questions to understand a conversation. 

-Students are able to explain details about the 

video with coherence and concordance through 

storytelling. 

-Students explored topics to deal with 

comparison ways based on the 

description. 

-Compare ideas about collected topics 

from the list. 

-Analysis about sequences of chapters 

to discuss the right title. 

-The changes made sense to follow 

sequences about the video. 

-The teacher provided meaningful 

examples related to students´ related to 

students´ lifestyle. 

-He checked out students´ progress to 

understand well facts about the story. 

-Students are able to provide examples about 

personal information through short role-plays. -

Students are able to describe topics with adjectives 

focused on comparatives and superlatives ways.  

-Students are able to collect basic information and 

classify based on topics of the video. 
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12. Conclusions 

 

The time is limited to waste with a whole movie, only one chapter and even extract is 

enough, or else episodes from TV series to spend longer with the rest of assignments focused 

on artifacts as a result of the lesson. 

TV series are convenient audiovisual material in the classroom with longer-lasting content 

all along the seasons to follow a more extended sequence than movies in order to take 

advantage of CBI approach for language learning. 

In general, students used to have a good sense of humor because they prefer videos about 

sarcasm in realistic situations as topics of concern, especially to make fun of each other with 

roles related to their lifestyle which are involved in a colloquial jargon. 

Students could realize how important the words in context become to put into practice 

meaningful examples based on familiar content of the audiovisual material as main source of 

the learning process toward the development of language skills. 

Students deal with body language as supportive resource to explore the context about 

messages with extra details through gesture or movements which allow a better recognition 

about ideas, thoughts, and feelings among the characters. 

Students need a link about topics of conversation focused on realistic scenes of their 

concern which lead to longer practice as in the classroom as on their leisure time with 

audiovisual resources for language learning.  

The role of interaction is suitable in different ways as mean to develop language skills 

among classmates through communicative situations focused on meaningful assignments in 

order to support the language learning. 



47 
 

 
 

The fact of making more dynamic the language learning with audiovisual resources, the 

more attention students are willing to pay on facts about the scenes, but they need regular 

practice about interesting content with CBI approach to keep working by their own. 

13. Pedagogical implications 

 

Students used to have an urgent desire for good results, but they do not realize about 

progress of the target language until they could increase their level of proficiency in a short 

term process to understand extended conversations spontaneously. 

Language skills are missing to increase the level of proficiency because there is lack of 

domain, so that students need to put them into practice together as a good combination each 

other through audiovisual material during the lesson in the classroom. 

Anyway, the development about language skills is a long term process which ought to be 

continued with influential sources based on audiovisual material in order to keep in mind 

meaningful ways of learning. 

However, it is missing to explore still more sources with interesting issues based on 

realistic situations toward the language learning with audiovisual material, such as: videoclips 

on YouTube, online news, videogames, audiobooks, and e-books too. 

Nowadays, there are innovative tools to promote the language learning with easy access to 

modern gadgets because of the dependent lifestyle on technology. As researcher, I should keep 

up with sources to show the way to work with audiovisual material. 

The comprehension about audiovisual material with script is a training to search the best 

way of interpretation, instead of the tendency to translations literally because there is a 

challenge to know about the story through target language with a CBI approach. 



48 
 

 
 

The sequence of strategies and techniques used for the lessons are important to explore 

details about videos with better results on familiar content which becomes meaningful to share 

personal information based on the topics of conversation. 

Students need guidance for language learning to clarify doubts related to audiovisual 

material in order to understand details about its content with words in context through 

communicative approach as an interactive role in the classroom. 

Even if  the lesson was good enough, no matter how well the teaching process was, there 

is something else to get better results about the target language, not only with supportive feed-

back by colleagues, but also taking into account students´ views on issues of learning process. 

The length of audiovisual material is essential for the right way to work with its content, 

only 20 minutes on average are enough because movies are too extended to deal with quite 

details in a short term process for a lesson. 

Students found a balance with unknown words because they did not need to know the 

meaning of every single word in order to understand main idea about topics of conversation of 

their interest focused on communicative situations all along the video. 

Students agree with the potential benefits due to the words in context based on audio-visual 

material to extend their repertoire of lexicon with collocations, phrasal verbs and useful 

expressions, while they notice the important about keywords for better comprehension. 

English subtitles or script are valuable tools to make easier comprehension of audiovisual 

material as in the classroom as at home, rather than the cinema focused on dubbing or Spanish 

subtitles which lack of sense without exposure on the target language instead. 



49 
 

 
 

References 

 

1. Al Mamun, A. (2014). Effectiveness of Audio-visual Aids in Language Teaching. Partial 

fulfillment of the requirement for the degree. BRAC Institute of Languages. Retrieved from: 

http://dspace.bracu.ac.bd/bitstream/handle/10361/3288/13177014.pdf 

2. Anonymus. (N.d).  Use Subtitled Video to Improve Your ESL Skills. New Zeland. 

zaneeducation. Retrieved from: http://www.zaneeducation.com/video-subtitles-

captions/subtitles-and-ESL.php 

3. Bangle, B. (N.d). On being a Mother and a Teacher | Barbara’s story. {Message on blog}. 

Available on: https://oupeltglobalblog.com/ 

4. British Council BBC. Productive skills and Receptive skills. Teaching English. Adapted 

from: https://www.teachingenglish.org.uk/article/receptive-skills    

5. Brinton, D; Snow, M; & Wesche M. (1989) Content-based second language instruction. New 

York: Newbury House. 

6. Brinton, D. (2003). Content-Based Instruction. In Nunan, D. (Ed.), Practical English 

Language Teaching. McGraw-Hill Contemporary. 

7. Brown, H. (1994) Principles of Language Learning and Teaching. Prentice Hall. Cheng, L. 

(1989) Butler, K. (1989) Code‐switching: a natural phenomenon vs language ‘deficiency’.  

Retrieved from: https://doi.org/10.1111/j.1467-971X.1989.tb00670.x. 

8. Campbell, D. & Stanley, J. (1966) Experimental and quasi-experimental designs for research. 

Chicago: Rand McNally.  

9. Condelli, L., Wrigley, H. S., Yoon, K., Cronen, S., & Seburn, M. (2003). What works study 

for adult ESL literacy students: Final report. Washington, DC: U.S. Department of Education 

http://dspace.bracu.ac.bd/bitstream/handle/10361/3288/13177014.pdf
http://www.zaneeducation.com/video-subtitles-captions/subtitles-and-ESL.php
http://www.zaneeducation.com/video-subtitles-captions/subtitles-and-ESL.php
https://oupeltglobalblog.com/
https://www.teachingenglish.org.uk/article/receptive-skills
https://doi.org/10.1111/j.1467-971X.1989.tb00670.x


50 
 

 
 

10. Council of Europe (July, 25th 2011) Common European Framework of Reference for 

Languages. Cambridge University Press. Retrieved from: www.coe.int 

11. Cruse, E. (2006) Using Educational Video in the Classroom. M.Ed., Curriculum Director, 

Library Video Company. 

12. Dessler , G. (2005) Recruitment and Placement Interviewing Candidates. Part 2. Chapter 7. 

Tenth edition Prentice Hall Inc. All rights reserved.  

13. Dike, V. W. (1993). Library Resources in Education. Enugu: ABIC Publisher 

14. Fleming, N. D. (2001). Teaching and learning styles: VARK strategies. Christchurch , New 

Zealand : N.D. Fleming. 

15. Gary Blake; Robert W. Bly (1993). The Elements of Technical Writing. Macmillan 

Publishers. p. 113.  

16. Given, L. (2008) The SAGE Encyclopedia of Qualitative Research Methods. Editorial 

Encyclopedia. Retrieve from: https://methods.sagepub.com/reference/sage-encyc-qualitative-

research-methods/n15.xml 

17. Guariento & Morley, (2001); Martinez (2002); Kim (2000) Authentic Materials and Cultural 

Content in EFL Classrooms. Middle East Technical University. Ankara, Turkey. Retrieved 

from: http://iteslj.org/Techniques/Kilickaya-AutenticMaterial.html 

18. Gopal (2010) The Use of Audio-Visual Materials in the Teaching and Learning Processes in 

Colleges of Education. Benue State University, Makurdi-Nigeria. Brinton, Snow, & Wesche, 

(1989) Best of Bilash: Improving second language education. University of Alberta. 

Edmonton, Canada. Retrieved from: 

https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/content.html 

19. Hamel J . Case study methods. Newbury Park: Sage, 1993. Google Scholar. 

http://www.coe.int/
https://methods.sagepub.com/reference/sage-encyc-qualitative-research-methods/n15.xml
https://methods.sagepub.com/reference/sage-encyc-qualitative-research-methods/n15.xml
http://iteslj.org/Techniques/Kilickaya-AutenticMaterial.html
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/content.html


51 
 

 
 

20. Harrod (1987) The Librarian Glossary LIS BD Network, Library and information science 

academic blog. November 16, 2013 Retrieved from: 

https://catalog.hathitrust.org/Record/004113326  

21. Ismail, C. (2006). The use of video as an audio-visual material in foreign language teaching 

classroom. The Turkish Online Journal of Educational Technology. 5(1). p. 67-92. 

22. Johnson, K. (April 23th, 2014) Causes of Poor Reading Comprehension. New York , United 

States. Retrieved from: www.linkedin.com. 

23. Kaufmann J; Schwitters K. (2014) Algebra 10e for college students. Tenth Edition. Cengage 

Learning. U.S.A. Stand (p. 403)  

24. Kassaian & Esmae’li (2011) “The Effect of Bilingualism on L3 Breadth of Vocabulary 

Knowledge and Word Reading Skill”.  

25. Kilickaya (2004); Mcknight (1995); Wong & Choi (1995); Berado (2006) EFL Class: 

Authenticity in the foreign language classroom. Retrieved from: 

https://es.slideshare.net/wilmerquiros3/authenticity-in-the-fl-classroom 

26. Krizman (2012) 5 Benefits of Learning A New Language. Life Musings: Diary of a Wife and 

Mum. Adapted from: http://www.wemiibidun.com/2018/02/5-benefits-of-learning-new-

language.html  

27. Leite, Svinicki & Yuying (2009) Attempted Validation of the Scores of the VARK: Learning 

Styles Inventory With Multitrait-Multimethod Confirmatory Factor Analysis Models, pg. 2. 

SAGE. Publications, 2009. Retrieved from: http://epm.sagepub.com/content/70/2/323.short  

28. Mayer, RE. (2003). The promise of multimedia learning: using the same instructional design 

methods across different media. Learning and Instruction, 13 (2): 125-139 

29. McGreal, T. L. (1983). Successful teacher evaluation, Alexandria, VA: Association for 

Supervision and Curriculum Development 

https://catalog.hathitrust.org/Record/004113326
http://www.linkedin.com/
https://es.slideshare.net/wilmerquiros3/authenticity-in-the-fl-classroom
http://www.wemiibidun.com/2018/02/5-benefits-of-learning-new-language.html
http://www.wemiibidun.com/2018/02/5-benefits-of-learning-new-language.html
http://epm.sagepub.com/content/70/2/323.short


52 
 

 
 

30. Ministerio de educación nacional. (2004 - 2019) The National Bilingual Programme. 

Colombia. Retrieved from: www.colombiaaprende.edu.co 

31. Montero, M. (November 26th, 2013) Foreign-language subtitles improve acquisition of that 

language. KU, Leuven News. Retrieved from: 

https://nieuws.kuleuven.be/en/content/2013/voila-foreign-language-subtitles-improve-

comprehension-and-acquisition-of-that-language 

32. Nalliveettil, George & Ali, Alidmat. (2013).A Study on the Usefulness of Audio-Visual Aids 

in EFL Classroom: Implications for Effective Instruction. International Journal of Higher 

Education.2.p.86- 91 

33. Oldenburg, H. (2011) The Royal Society: Royal Society journal archive made permanently 

free to access, 26 October 2011. 

34. Oviedo, D. (2017) Theoretical Paradigms on L1 Acquisition. 3 minutos de lectura. 

Disponible en revista. Retrieved from: http://vinculando.org/en/theoretical-paradigms-on-l1-

acquisition.html 

35. Palmer, B. (February 23th, 2005) Pressure for good grades often leads to high stress, 

cheating, professors say. Stanford Report. Retrieved from: 

https://news.stanford.edu/news/2005/february23/cheat-022305.html. 

36. Patel, N. (2003) A holistic approach to learning and teaching interaction: factors in the 

development of critical learners. Retrieved from: 

https://www.emeraldinsight.com/doi/abs/10.1108/09513540310487604 

37. Peal, E., & Lambert, W. E. (1962). The relation of bilingualism to intelligence.  

Psychological Monographs: General and Applied, 76(27), 1-23. 

http://www.colombiaaprende.edu.co/
https://nieuws.kuleuven.be/en/content/2013/voila-foreign-language-subtitles-improve-comprehension-and-acquisition-of-that-language
https://nieuws.kuleuven.be/en/content/2013/voila-foreign-language-subtitles-improve-comprehension-and-acquisition-of-that-language
http://vinculando.org/en/theoretical-paradigms-on-l1-acquisition.html
http://vinculando.org/en/theoretical-paradigms-on-l1-acquisition.html
https://news.stanford.edu/news/2005/february23/cheat-022305.html
https://www.emeraldinsight.com/doi/abs/10.1108/09513540310487604


53 
 

 
 

38. Richards, J. & Rodgers, T. (2001). Approaches and Methods in Language Teaching. Second 

Edition. NY: Cambridge University Press. 

39. Romano H. & Colón I. (1988) Foreign Language Acquisition and Audio‐Visual Aids. 

American Council on the Teaching of Foreign Language. Retrieved from: 

https://doi.org/10.1111/j.1944-9720.1988.tb01079.x 

40. Sparcit (2016) What improves one’s creative abilities? Brief description of Divergent and 

Convergent thinking. Adapted from: https://medium.com/sparcit-blog/what-improves-ones-

creative-abilities-brief-description-of-divergent-and-convergent-thinking-8d1cd11e5282 

41. Stoller (2002) Integrating technology in content based instruction for language acquisition. 

Global English-Oriented Research Journal. Besa, India. Retrieved from: 

http://researchenglish.com/wp-content/uploads/issues/201606/12.pdf 

42. Stryker, S. & Leaver, B. (1997). Content-Based Instruction in Foreign Language Education. 

Washington, DC: Georgetown University Press. 

43. Vygotsky, L. (1962) Lev Vygotsky and Social Learning Theories. Retrieved from: 

https://jan.ucc.nau.edu/lsn/educator/edtech/learningtheorieswebsite/vygotsky.htm 

44. Thill, J. & Boove, C. (2017) Excellence in Business Communication. 12th Edition. Applying 

and Interviewing for Employment. Pearson. 

45. Woods NF, Calanzaro M. Nursing research: theory and practice. St Louis: Mosby, 1980. 

Google Scholar.

https://doi.org/10.1111/j.1944-9720.1988.tb01079.x
https://medium.com/sparcit-blog/what-improves-ones-creative-abilities-brief-description-of-divergent-and-convergent-thinking-8d1cd11e5282
https://medium.com/sparcit-blog/what-improves-ones-creative-abilities-brief-description-of-divergent-and-convergent-thinking-8d1cd11e5282
http://researchenglish.com/wp-content/uploads/issues/201606/12.pdf
https://jan.ucc.nau.edu/lsn/educator/edtech/learningtheorieswebsite/vygotsky.htm


 
 

 
 

Appendixes 

Appendix 1. Interview 1, by the author, 2019. 

 



 
 

 
 

 

Appendix 2. Interview 2, by the author, 2019.

 



 
 

 
 

Appendix 3. Interview 3, by the author, 2019. 

 

 



 
 

 
 

Appendix 4. Interview 4, by the author, 2019. 

 

 



 
 

 
 

Appendix 5. Interview 5, by the author, 2019. 

 

 



 
 

 
 

Appendix 6. Interview 6, by the author, 2019. 

 



 
 

 
 

Appendix 7. Class observation format lesson 1, by the author, 2019.  

Class observer: Javier Rojas               Date: October 17th, 2019                Time: 9:00 am 

Class observation based on planning process for the lesson # 1 

1.  CLASS PLANNING AND ORGANIZATION  

a. Class objectives matched to needs of the target population. 

b. Sequence of audiovisual material is presented in a dynamic way. 

c. The assignments are focused according to the level of proficiency. 

d. The time has been set to assess the performance effectively. 

 Comments:  

a. The objectives about this lesson were done appropriately. 

b. The sequence about video made sense with the steps to follow. 

c. The activities to do had a balance focused on their own language skills. 

d. Students could finish on time the assignments in the classroom. 

 

2.  KNOWLEDGE AND PREPARATION   

a. The instructor is well prepared in order to domain the subject area. 

b. The instructor suggests additional sources to facilitate the learning process. 

c. The instructor explores contexts to compare facts with realistic situations. 

d. The instructor solves frequently asked questions about unknown concepts. 

 Comments:  

a. The teacher was ready because he already saw the video before the lesson. 

b. He recommended more similar TV series taking into account their tastes. 

c. He gave useful examples related to the reality that students are living in. 

d. He was able to clarify doubts related to the questions from the video. 



 
 

 
 

 3.  TEACHING METHODS/STYLE    

a. The instructor explains topics to make easier the comprehension process. 

b. The instructor encourages students to pay close attention about content. 

c. The instructor offers opportunity for students to participate in class actively. 

d. The instructor explores methods or strategies properly for the lesson. 

 

Comments:  

a. The teacher gave clear examples for showing them how to do the easy ways. 

b. He used to maintain their enthusiasm and let them chances for interaction, too. 

c. He asked questions randomly, even if students were distracted to keep them up. 

d. He could provide strategies to make emphasis on specific skills to deal with. 

 

4.  ASSESSMENT/FACILITATION OF LEARNING OUTCOMES  

a. The instructor accomplishes the course objectives for this lesson. 

b. The instructor shows material with good quality about either video or sound. 

c. The instructor identifies what is priority of the lesson to focus objectively. 

d. The instructor verifies how well the level of comprehension was done. 

 Comments:  

a. The lesson was well oriented in the classroom toward the main goal of learning. 

b. The sources about audiovisual material for teaching fulfill students’ expectations. 

c. The teacher was in charge of topics to deal without extended improvisation. 

d. He was speaking about issues from the video to contextualize with their reality.  



 
 

 
 

5. Strengths: The right audiovisual material was effective because it has become meaningful 

enough with realistic scenes about comedy and drama which are good genres as complement 

each other. 

6. Areas for Improvement: The teacher needs to promote students with still more critical thinking 

about topics of conversation to justify reasons by which choices are made objectively, so that 

they can explain ideas in an argumentative way. 

 

Appendix 8. Class observation format lesson 2, by the author, 2019. 

Class observer: Javier Rojas          Date: October 24th, 2019 Time: 10:30pm 

Class observation based on planning process for the lesson # 2 

1.  CLASS PLANNING AND ORGANIZATION  

a. Class objectives matched to needs of the target population. 

b. Sequence of audiovisual material is presented in a dynamic way. 

c. The assignments are focused according to the level of proficiency. 

d. The time has been set to assess the performance effectively. 

Comments:  

a. The main goal was done successfully based on the planning process. 

b. Audiovisual material made the learning more meaningful in different ways. 

c. They could do assignments by themselves, but only few needed extra help. 

d. In spite of the limited time, activities have been done completely. 

 

2.  KNOWLEDGE AND PREPARATION   

a. The instructor is well prepared in order to domain the subject area. 

b. The instructor suggests additional sources to facilitate the learning process. 



 
 

 
 

c. The instructor explores contexts to compare facts with realistic situations. 

d. The instructor solves frequently asked questions about unknown concepts.  

Comments:  

a. The teacher knew in advance about content to focus more effectively. 

b. He shared them plenty of sources about listening and reading skills, too. 

c. The video was convenient, full of typical scenes about day-to-day life. 

d. He gave them a glossary with keywords from the script before the video.  

 

3.  TEACHING METHODS/STYLE    

a. The instructor explains topics to make easier the comprehension process. 

b. The instructor encourages students to pay close attention about content. 

c. The instructor offers opportunity for students to participate in class actively. 

d. The instructor explores methods or strategies properly for the lesson. 

Comments:  

a. He explained the right meaning about unknown words based on the context. 

b. He called their attention with the making of inferences related to the video. 

c. He had enough chances to take advantage of topics for the lesson. 

d. The techniques and strategies have been set according to the objectives. 

 

4.  ASSESSMENT/FACILITATION OF LEARNING OUTCOMES  

a. The instructor accomplishes the course objectives about this lesson. 

b. The instructor shows material with good quality about either video or sound. 

c. The instructor identifies what is priority of the lesson to focus objectively. 



 
 

 
 

d. The instructor verifies how well the level of comprehension was done. 

Comments:  

a. The lesson plan stayed the course to reach the main purpose of learning. 

b. The content was interesting enough to keep them interested all along the video. 

c. The teacher neither change plans for the lesson, nor waste time on other issues. 

d. He tried out students’ understanding about main topics by means of artifacts.  

 

5. Strengths: Strategies were well mixed to explore more about content which made sense to stay 

the course of the video without pauses along, in case of unknown words, and recognition related 

to expressions or idioms, too. 

6. Areas for Improvement: On the other hand, students still lack of practice with extended 

audiovisual material, so that they should get used to reinforce reading and listening skills more 

often with extra sources by native speakers. 

 

Appendix 9. Class observation format lesson 3, by the author, 2019. 

Class observer: Javier Rojas          Date: February 5th, 2019 Time: 10:30pm 

Class observation based on planning process for the lesson # 3 

1.  CLASS PLANNING AND ORGANIZATION  

a. Class objectives matched to needs of the target population. 

b. Sequence of audiovisual material is presented in a dynamic way. 

c. Assignments were given properly according to the level of proficiency. 

d. The time has been set to assess the performance effectively. 

Comments:  



 
 

 
 

a. Communicative, language and learning objectives were focused on their needs. 

b. The sequence has followed a right order for the lesson based on its planning. 

c. Students were able to finish the assignments were given by the teacher. 

d. It was also possible the assessment, in spite of the limited time for the lesson. 

 

2.  KNOWLEDGE AND PREPARATION   

a. The instructor is well prepared in advance and domains the subject area. 

b. The instructor suggests additional resources to facilitate the learning process. 

c. The instructor explores contexts and compares facts with real life situations. 

d. The instructor solves frequently asked questions about unknown concepts. 

 Comments:  

a. The teacher already saw the video to be ready for questions spontaneously. 

b. He shared audiovisual material valuable enough according to their interests. 

c. He could contextualize topics of the video related to students’ reality. 

d. Students asked him for questions to translate through code-switching  

 

3.  TEACHING METHODS/STYLE  

a. The instructor explains topics clearly to make easier the comprehension process 

b. The instructor encourages students to pay close attention about the content. 

c. The instructor offers opportunity for students to participate in class. 

d. The instructor provides appropriate methods or strategies for the class objectives 

Comments:  

a. There were examples easy enough to understand better the context. 



 
 

 
 

b. The teacher called students’ attention to get focused all along the lesson. 

c. Students had plenty of chances to speak taking turns by themselves. 

d. The strategies were well combined about language skills properly. 

 

4.  ASSESSMENT/FACILITATION OF LEARNING OUTCOMES  

a. The instructor accomplishes the course objectives for this lesson. 

b. The instructor shows interesting material to keep students interested along. 

c. The instructor identifies what is priority of the lesson to focus objectively. 

d. The instructor verifies how well the level of comprehension was done. 

 Comments:  

a. The main goal of lesson to reach with students has been done successfully. 

b. Students´ level of interest was high due to the influential topics were concerned. 

c. The teacher was focused on the stages to follow, but unbiased about results. 

d. He tried different ways to check out students´ progress based on the video. 

 

5. Strengths: The use of audiovisual resources was motivating for students who paid close 

attention with enthusiasm about facts and events of videos to do all the assignments in the 

classroom. 

6. Areas for Improvement: Non-authentic material could work with intermediate level too, 

because the authentic one was a bigger challenge for students who did their best to understand 

main ideas of the video, at least. 

 

Appendix 10. Class observation format lesson 4, by the author, 2019. 

Class observer: Javier Rojas          Date: February 16th, 2019 Time: 10:30pm 



 
 

 
 

Class observation based on planning process for the lesson # 4 

1.  CLASS PLANNING AND ORGANIZATION  

a. Class objectives matched to needs of the target population. 

b. Sequence of audiovisual material is presented in a dynamic way. 

c. Assignments were given properly according to the level of proficiency. 

d. The time has been set to assess the performance effectively. 

Comments:  

a. Objectives of the lesson were partly achieved toward the goal of learning. 

b. The changes made sense to follow the sequences about the video. 

c. Students were able to do the assignments themselves in the classroom. 

d. The time was a little short for the complete assessment of the lesson. 

 

2.  KNOWLEDGE AND PREPARATION  

a. The instructor is well prepared in advance and domains the subject area. 

b. The instructor suggests additional resources to facilitate the learning process. 

c. The instructor explores contexts and compares facts with real life situations. 

d. The instructor solves frequently asked questions about unknown concepts. 

 Comments:  

a. The teacher dominated the topics of learning proposed for the lesson. 

b. There was a brainstorm to promote more audiovisual material each other. 

c. He provided meaningful examples related to realistic lifestyles for students. 

d. He knew in advance all kind of unknown words all along the video. 

  



 
 

 
 

3.  TEACHING METHODS/STYLE   

a. The instructor explains topics clearly to make easier the comprehension process 

b. The instructor encourages students to pay close attention about the content. 

c. The instructor offers opportunity for students to participate in class. 

d. The instructor provides appropriate methods or strategies for the class objectives 

Comments:  

a. Students understood the explanations by teacher as topics to concern about. 

b. There was not a real need to encourage students to pay attention along. 

c. The teacher promoted participation for all the students in the classroom. 

d. The strategies used for the lesson were supportive each other. 

4.  ASSESSMENT/FACILITATION OF LEARNING OUTCOMES 

a. The instructor accomplishes the course objectives for this lesson. 

b. The instructor shows interesting material to keep students interested along. 

c. The instructor identifies what is priority of the lesson to focus objectively. 

d. The instructor verifies how well the level of comprehension was done. 

Comments:  

a. The purpose of the lesson was done with preliminary results to analyze in detail. 

b. The audiovisual material has been interesting to call their attention along. 

c. The teacher kept working toward the main goal of learning objectively. 

d. He checked out the progress about students to understand facts of the story. 

  



 
 

 
 

5. Strengths: The teacher worked with a methodology which has been convenient for students, 

while they increased the confidence to express themselves through language as mean for 

interaction spontaneously. 

6. Areas for Improvement: In spite of the shallow comprehension about the whole video, 

students need different ways to practice longer because of the lack about details related to the 

story. 

 

Third, there are artifacts to analyze results of the planning taking into account as strategies 

as techniques used for lessons in the classroom, with explanation about the relationship between 

audiovisual material and content for language learning toward the main goal of research. 

The term research artifacts refers to the systematic biases, uncontrolled and unintentional, 

that can threaten the internal or external validity of one's research conclusions. Artifacts are 

factors that covary with the treatment and the outcome. There are several artifacts identified 

(Campbell & Stanley, 1966)  

Finally, a whole summary through academic journal is done to collect still more details in 

an explicit manner, from relevant details to spontaneous facts during the implementation, in 

order to determine the how the language learning is being enhanced with the right audiovisual 

material. 

Appendix 11. Artifacts 

OUR CLASSROOM RULES 

 

Artifact #1: The following list is based on rights and duties in our classroom related to topics of 

hygiene, kindness, respect, and responsibility. 

 



 
 

 
 

Rules about being kind to others: 

 

 Students should respect your classmates each other. 
 

 Students should say please and thanks for asking a favor.  
 

 Students should raise hands to take turns for speaking. 
 

Rules about behavior in the classroom: 

 

 Students shouldn´t use their cell phone. 
 

 Students shouldn´t say naughty words. 
 

 Students shouldn´t be late for their lessons. 
 

Rules about doing our work: 

 

 Students must do their homework of the lesson. 
 

 Students must speak English as much as they can. 
 

 Students must follow the teacher's directions along. 
 

Rules about a clean classroom: 

 

 Students mustn´t eat food inside the classroom. 
 

 Students mustn´t chew gum during the lesson. 
 

 Students mustn’t throw the garbage on the floor. 
 

Artifact #2: The following summary is based on a lesson plan about an episode from TV series. 

 

The beginning of the episode was... 

First, the Simpsons family is going to attend to an important event. 

After, Mr. Burns fired a worker because his son was forced to attend the picnic. 

Then, employees have taken the same kind of present to the boss. 

Later, Bart and Lisa did not behave well all along the picnic. 



 
 

 
 

Meanwhile, the kids had a good time watching TV by themselves. 

Even, Marge was drinking punch with new friends until she got drunk. 

Also, Bart almost ruin a competition by the undefeated boss. 

Finally, employees let their boss win the bag race for compassion. 

All along the development, the following facts took place... 

Second, the women had a debate about their children’s success. 

After, Homer compared his wife and children's behaviour with an ideal family. 

Then, he made a toast to say goodbye and released his dogs later. 

Later, Homer bribed his son for a kiss to curry his boss´ favor. 

Anyway, the Simpsons went to the hell after the picnic by car. 

Also, Mr. Burns was satisfied with a model family due to their good manners. 

Even, Homer argued with his family about bad manners after the picnic. 

Finally, the Simpsons decided to spy different families around the neighborhood.  

In the end, the last stage of this story was... 

Third, Homer fought against Barney to protect his children´s reputation. 

After, Homer was desperate to find a solution for better manners. 

Next, Homer saw a popular propaganda on TV about family therapy to help him. 

Anyway, they had to sacrifice savings and pawn the TV for an appointment. 

Then, the Simpsons family went to the clinic center for a psychologist. 

Even, they tried several treatments with an unorthodox method. 

Also, the Simpsons caused a blackout in the city during the family therapy. 

Finally, they received double the money back as guaranteed and bought a new TV. 

 

Artifact #3: The following sentences are based on a plot about an episode with tag questions. 

 

Confirmation about the facts with negative sentences, and affirmative auxiliaries. 

1. The Simpsons did not go toward the heaven by car in the sky, did they? 



 
 

 
 

2. The therapy of the clinic center did not work with The Simpsons family, did they? 

3. Mr. Burns didn´t like the same presents by his workers, did he? 

4. Homer wasn´t comfortable with his family´s behavior, was he? 

5. The Simpsons did not waste their money with his family therapy, did he? 

6. The Simpsons family did not have good manners during the picnic, did they? 

7. Mr. Burns hasn´t been defeated of the bag race for years, has he? 

8. The Simpsons family didn´t have enough money for an appointment, did they? 

9. Homer did not pay for their old TV back home in the pawn shop, did he? 

10. Homer has not drunk punch with his colleagues for the whole picnic, did he? 

 

Confirmation about the facts with affirmative sentences, and negative auxiliaries. 

1. Homer saw propaganda during a boxing fight at Moe´s tavern, didn´t he? 

2. Homer heard about the family therapy by Mr. Monroe´s on TV, didn’t he? 

3. Bart and Lisa acted as if they were at home during the picnic, didn’t they? 

4. Mr. Burns was the winner of competition based on a bag race, wasn´t he? 

5. There was an event for employees from the power plant, wasn’t it? 

6. Marge was dancing as a cheerleader because she got drunk, wasn´t she? 

7. Bart got 5 dollars only for a kiss to Homer in front of the boss, didn´t he? 

8. Barney has defeated Homer by knock out in the pub, hasn’t he? 

9. A neighbor fired against the Simpsons with a gunshot, didn´t he? 

10. Mr. Burns gave 10 minutes for the employees to leave his palace, didn´t he? 

 

Artifact #4: The following artifact is based on titles related to the episodes about a lesson. 

 

There was a brainstorm to write a list on the board with potential ideas for a good title 

based on their beliefs, which were convenient with the facts happened before because they were 

closely related to the episode. 



 
 

 
 

Actually, the possible titles given by students made sense in order to choose the best one. 

However, nobody guessed the right title in spite of an unexpected name called “There´s no 

disgrace like home” (4th episode, 1st season) 

 

What title would you prefer to choose for the previous episode? 

A Homer's dilemma about the right way. 

B Right therapy, but wrong family. 

C Bad examples about behavior. 

D A nightmare comes true. 

E The Simpsons’ failure as family. 

F The worst picnic with colleagues. 

G Homer’s poor experience on holiday. 

H A terrible sample of family.  

I Lucky family with bad manners. 

J The craziest family ever. 

K The Simpsons break golden rules. 

L A different, but united family. 

M Other. Which one? _________________________________ 

 

 

Appendix 12. Academic journal 1, by the author, 2019. 

Date: October 17th, 2018 

City: Villavicencio (Meta) 

Place: American School Way 

Time: From 9:00 a.m. to 10:30 a.m. (1 1/2 hours) 



 
 

 
 

Resource: Board, marker, TV, DVD player and pendrive. 

Topic: Lesson # 1 

Introduction: 

Students were able to recognize the context about trailer through previewing before 

watching the whole movie. They filled out the blanks with letters based on the numbers to 

organize sentences by the time they listen to the main facts in a chronological way.  

Anyway, they asked for repetition to try again the sequences completely for better 

comprehension. Even, I decided to replay one more time only for the ones who needed to 

check out again answers they had skipped.  

This assignment as warming-up has been promising due to the achievement about mixture 

of exercises on time to work with language skills which were finished as on time as 

successfully. 

Finally, students took turns to read aloud in order to confirm the right choices. Then, there 

was not only feedback each other properly, but also I was in charge of the support to show 

them the way in case of misunderstood answers. 

Practice: 

At the beginning, some of them told me they knew what the movie is about, but they tried 

neither in English audio (without dubbing), nor with English subtitles as supportive tool in 

order to increase the level of comprehension. 

This experience was demanding for students who try it for fun, instead of only academic 

purposes with the target language as mean to explore resources. Even some of them were 

enthusiastic about learning through audiovisual material. 



 
 

 
 

There was an explanation to make use of modal verbs with context according to content 

about the video, so that students need situations to understand better with valuable examples 

from the audiovisual material. 

Later, students were able to solve questions taking into account the details focused on 

scenes related to the recommendations, possibility, permission, and obligation, which are main 

functions about modal verbs. 

Even, they made similar paraphrases about the story to answer questions related to scenes 

about the whole movie, but some of them could have explained still more details to show a 

deep comprehension. 

Anyway, they reviewed information was skipped or already supposed to know through 

feedback each other, while modal verbs fitted to the right context in a spontaneous way by the 

time explanations made sense along. 

Consolidation: 

 Students had a brainstorm about natural disasters to debate possible ways in order to 

survive based on similar facts from the movie, taking into account what they should do before 

as prevention, how to get ready in case of emergency.  

Besides, there was convenient vocabulary to deal with tools as requirement while they 

discussed about realistic situations that are happening not only in this country, but also 

different places around the world. 

Finally, a debate was proposed about causes and consequences about the global warming 

focused on natural disasters in order to suggest ideas through modal verbs related to recycling, 

deforestation, pollution, among other issues. 

Assessment: 



 
 

 
 

 Students linked sentences about the story to make sense each other, while some of them 

were able to explain reasons about facts took place through recognition of details during the 

scenes. 

Also, there was an agreement about true facts could be either true or false. Even, they 

needed to be still more specific in case of “maybe” in order to clarify missing information 

because of the wrong comprehension, too. 

After, they discussed about wrong behavior by characters who breaks the rules about table 

manners or principles of politeness, so that they wrote a list of recommendations through 

modal verbs. For example: Homer should not throw the garbage to the river. Marge should not 

drink a lot of alcohol for a party. Bart and Lisa should not talk with opened mouth. 

Students agree with the right way to behave in the classroom focused on principles of 

politeness. They designed a poster to put it on the wall as a souvenir about the right things to 

do while they are taking lessons. For example: 

The main idea was to remind topics were seen before during the whole video based on 

content about the audiovisual material to take advantage of its communicative situations all 

along the learning process. 

As a result, there was a valuable poster to practice modal verbs based on the rules set in 

order to follow in the classroom for the coming lessons, by the time students keep in mind as 

rights as duties themselves. 

Appendix 13. Academic journal 2, by the author, 2019. 

Date: October 24th, 2018 

City: Villavicencio (Meta) 

Place: American School Way 



 
 

 
 

Time: From 10:30 a.m. to 12:00 a.m. (1 1/2 hours) 

Resource:  Board, marker, TV, DVD player and pendrive. 

Topic: Lesson # 2 

Introduction: 

Students underlined specific words to recognize its meaning properly, while the cognates 

were predictable enough to deduce more easily. On the other hand, they had a real need to 

focus on unknown words with a suitable strategy.  

In this way, students understood the meaning through using vocabulary knowledge for 

effective reading in order to fit the best possible interpretation until somebody was able to find 

the right answer taking into account the context mainly. 

The strategy was implemented to deduce meanings made sense about unknown words with 

coherence taking into account surrounded environment and body language as a supportive 

tool. 

Even, I decided to give them extra clues in case of wrong ways to avoid misunderstanding 

about unknown words, while students realized it was not such a difficult thing, and they took a 

risk trying to guess what the meaning was. 

In this way, they knew how to ask for information in case of confusion, with more chances 

to keep asking through deductions, even translations as the last resource with communicative 

roles in real life situations. 

Nevertheless, students learned how to ask for useful questions: What is the meaning of 

_______? What is the word for ________ in English? instead of a dictionary, but rather 

focused on code-switching technique. 



 
 

 
 

Practice: 

 Students explored the pictures to contextualize according to the answers through making 

inferences strategy, in order to give predictions about what is going to happen next by means 

of multiple choices. 

 They were supposed to provide reasons to make sense based on their own deductions, 

with different manners to join the clues by doing puzzles in order to explain theories which 

describe better the pictures. 

 Actually, they could infer to move forward with occurrences beyond the story in order 

to become resourceful with divergent ideas to give right interpretation about coming facts from 

the audiovisual material. 

 Finally, I paused to wait for answers while they realized potential clues focused on the 

context. Later, I gave them feedback to show the right way about key details of the audiovisual 

material. 

As a result, there were creative ideas focused more on the topics to debate itself than 

language learning as they could explain details about the story, but later they agree the best 

choice before showing the right one. 

Consolidation: 

Later, they did exercises based on audios from the video to get into details related to the 

main scenes which were taking place all along the episode. Students discussed about the 

possible ways to overcome obstacles. 

Question: What would you do? If I were… 

Situation #1: In case of a gift for the boss during the picnic. 

Situation #2: In case of bad behavior by your children in an event. 



 
 

 
 

Situation #3: In case of an urgent problem to need extra money. 

Even, they could explain what to do according to the previous situations for giving good 

excuses in a communicative situation, while they recognize how important the second 

conditional in terms of realistic contexts. 

After, students asked questions each other to provide personal information by the time they 

got to know in order to extend their conversation in a spontaneous way with things they had in 

common based on topics from the video. 

 Anyway, background knowledge has been key to share their meaningful experiences, as 

complement about similar facts related to the video by the time they increase their 

comprehension about audiovisual material with language skills. 

Assessment: 

Students wrote sentences to read them aloud while the rest of them heard and included 

conjunctions with sequences to make sense stages in the story which are focused on: 

beginning, development, and ending. 

Later, they designed a brief summary with conjunctions as workshop to paraphrase the most 

relevant facts based on episode with their own words, and I asked for a brainstorm to organize 

their ideas the board. 

Finally, students were able to express ideas related to topics have been seen in order to 

show comprehension about its content toward the development of language skills for language 

learning. 

Appendix 14. Academic journal 3, by the author, 2019. 

Date: February 5th, 2019 

City: Villavicencio (Meta) 



 
 

 
 

Place: American School Way 

Time: From 4:50 p.m. to 6:20 p.m. (1 1/2 hours) 

Resource: Board, marker, TV, DVD player and pendrive. 

Topic: Lesson # 3 

Introduction: 

Actually, students were curious for a change with high expectations about interesting 

audiovisual material, so that they decided to watch other video, in order to deal with a similar 

genre, but different characters who had never seen before. 

Before they made their choice, there was a brainstorm to recommend more TV series not 

only about sitcom focused on cartoons, but also fictional characters with real people to explore 

even more either science fiction, drama, or action. 

Students laughed at funny situations as they knew what the jokes were about, so that they 

got focused on keeping track of clues took place during the episode through cartoons with 

potential ways to take advantage of fictional facts. 

Besides, they had a chance to share each other their personal tastes about short films which 

double entendre with sexual connotation was a topic of interest, especially for teenagers who 

were exposed to more implicit content nowadays. 

Practice: 

There was a clear explanation based on the grammar topic, so that they knew in advanced 

how to balance negative and affirmative sentences, as well as auxiliaries about tenses to deal 

with tag questions. 



 
 

 
 

Later on, it was only missing a matter of practice to give own examples which allow 

confirmation in order to clarify details just in case lack of concordance with the rest of scenes 

took place during the video. 

Students drew a timeline on the board from the story which was split among the beginning, 

development, and end. They agreed with the specific sequences to follow about the video 

based on its most important events. 

Consolidation: 

       Students could practice reading to link ideas with concordance themselves, so 

that they were supportive to correct what was confusing each other, even they pointed out 

keywords while I verified the right order of letters with numbers. 

In this way, students increased the level of comprehension with a timeline essential enough 

to include missing facts. As a result, extracts of summary were easier to unscramble as they 

understood more details which made sense. 

Finally, there was also a review with pronunciation focused on the plot, by the time 

students were reading aloud to provide feedback about the right sounds in case of mistakes, 

while they reinforced listening through drills. 

            Final assessment 

Students took turns to summarize the whole video together based on their own words 

through storytelling in a round table, while they made emphasis on the most prominent facts 

which were influential for them to speak about. 

As a result, I decided to prove their level of comprehension about the whole story through 

tag questions which were supposed to clarify doubts all along the video based either 

affirmative or negative ways with auxiliaires, too. 



 
 

 
 

They could even confirm information not only to approve what was going on the scenes, 

but also to correct mistakes due to the wrong understanding which was required a longer 

explanation with paraphrases of specific scenes. 

Appendix 15. Academic journal 4, by the author, 2019. 

Date: February 16th, 2019 

City: Villavicencio (Meta) 

Place: American School Way 

Time: From 3:10 a.m. to 4:40 p.m. (1 1/2 hours) 

Resource: Board, marker, TV, DVD player and pendrive. 

Topic: Lesson # 4 

Introduction: 

During the collection of words all along the video, students explored topics to deal with 

comparison ways based on the description not only about appearance, but also and other kind 

of features, too. 

Students recognized a number of words according to the topics, later they share their 

findings each other to extend the list. Even, they combined reading for spelling, and listening 

for pronunciation in order to include unknown words. 

The willingness with supportive comments in the classroom has provided a comfortable 

atmosphere with extra chances to practice longer has been key to learn about mistakes without 

making fun of each other. 

Practice: 



 
 

 
 

I designed a chart to work with grammar rules because students were kind of confused 

about when to use either short or long ways. After, they gave own examples to compare ideas 

about collected topics from the list. 

Students made use of antonyms focused on comparative ways, but they were supposed to 

be careful to convey the same ideas with the opposite adjectives while there was enough 

practice about different amount of syllables. 

They explored comparison of equality in terms of similar features focused on the balance, 

and superlatives, too. The more available ways to describe, the better results were possible due 

to the variety of alternative resources. 

In spite of the amount of differences, there was not exactly repetition about the same 

descriptions because students had divergent perceptions which were influential to point out 

viewpoints based on their background knowledge. 

Consolidation:  

There was a review about expressions and idioms which were put them into practice 

focused on personal tastes to understand better the meaning with valuable examples related to 

the audiovisual material.  

 Students were able to provide own examples based on samples from the video, while 

they learned how to contextualize expressions and idioms based on their lifestyle in order to 

explore the content in a meaningful way. 

In this way, students practiced second conditional to extract a conversation model and 

justify their reasons based on the video through short role-plays, even they exchanged roles 

from the script to do the same with their own choices. 



 
 

 
 

 Later on, they analyzed expressions based on samples of the video with script to include 

personal information according to the topics of conversation which was deduced the contexts 

and explain easier its meaning. 

 Final assessment 

 Even, students kept in mind meaningful words from the script to put them into practice 

through role-plays, while they realize how important the lexicon is to have still more chances 

of comprehension about the audiovisual material. 

Students had a brainstorm about more possible titles to make sense based on the whole facts 

took place all along the episode. They were creative to suggest witty ideas in order to decide 

the most interesting one. 

 Finally, they voted for an episode’s name to discuss about the best possible answer 

through multiple choices. Later, there was an analysis about sequences of chapters to agree 

with the right title given by the screenwriter. 

Appendix 16. Lesson plan 1, by the author, 2019 

Lesson Name: The Simpsons movie          Institution: American School Way   

Date: 17/10/2018  Lesson Number: 1  Time of the class: 2 1/2 hours (150 min.) 

 

Introduction: 

The lesson is focused on the development of reading and listening skills through 

audiovisual material. In this way, the content of script is key to deal with common 

situations related to their own context taking into account needs and interest of 

language learning. 

 

 The teacher uses Filling gaps and Match Up strategies for reading comprehension 

(Mikulecky, Beatrice and Jeffries, Linda) using video script as a supportive tool. 

Methodology: 

Content based instruction and Communicative approach are main theoretical support 

to deal with students all along the activities in this lesson. 

Resources: 
TV, DVD player, DVD discs, remote, notebooks, board and marker. 



 
 

 
 

 

 

 

 

 

Objectives 

Communicative: Students will be able to describe a realistic 
situation related to the video situations and plot. 

 

Language: Students will be able to give recommendations with 

modal verbs. 

 

Learning: Students will be able to identify as story timeline and use 

reading strategies to understand the details of a story to share their 

opinions and recommendations based on the context of the video.  

 

Type of 

Activity 

Description Time 

per 

activity 

 

 

Introduction 

Students watch the trailer to explore some details, then, 

organize sentences in a chronological based on the 

situations displayed in the video.  

 

20 

minutes 

 

 

Practice 

 

 

The teacher uses the context of the video to explain and 

practice modal verbs. Then, students practice using 

questions with modal verbs based on the details from the 

video.  

 

 

90 

minutes 

 

 

 

 

Consolidation 

Students work with modal verbs to debate topics related 

to natural disasters: how to prevent them, what to do, and 

tools in case of an emergency. 

 

The students share their ideas about the situations 

described in the video and create their own version of the 

story using the vocabulary from the video script.   

 

 

 

20 

minutes 

 

 

 

 

Final 

Assessment 

Students evidence their understanding of the story by 

developing a workshop using the video script as a 

reference.  

 

Students use the Filling gaps and Match Up strategies for 

reading comprehension and they listen to sentences for 

students to identify the sequence of the story.  

 

 

 

 

20 

minutes 
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PLOT ABOUT THE SIMPSONS MOVIE 

Homer Simpson must save the world from a catastrophe created by himself. It all begins with 

Homer, his new pet pig, and a leaky silo full of droppings—a combination that triggers a disaster 

the likes of which Springfield has never experienced. A vengeful mob descends on the Simpson 

household. The family makes a narrow escape, but is soon divided by both location and conflict. 

The Springfield citizenry has every reason to be out for Simpson blood. The calamity triggered 

by Homer has drawn the attention of U.S. President Arnold Schwarzenegger and Environmental 

Protection Agency head Russ Cargill. As the fates of Springfield and the world hang in the 

balance, Homer embarks on a personal odyssey of redemption—seeking forgiveness from 

Marge, the reunion of his splintered family, and the salvation of his hometown. 

Movie trailer available on: https://www.youtube.com/watch?v=HRV6tMR-SSs 

 

Answer questions based on modal verbs related to the main facts about the movie. 

1. What should Homer have done with the garbage? 

2. How ought the Simpsons to save the citizens? 

3. How might the president avoid the collapse? 

4. Where could the Simpsons family escape from the city? 

5. Who may become the new mayor in Springfield? 

6. What must Bart dare to win the bet? 

7. How long might the bomb destroy the whole city? 

Listen to the trailer and number the following sentences in a chronological order. 

a  between family and enemies, between July and August. 

b  An empire will rise, I have two bottoms behind this desk… 

https://www.youtube.com/watch?v=HRV6tMR-SSs


 
 

 
 

c  and the family will fall, it was you! “We want Homer” (twice) 

d  A line will be drawn, and then colored in yellow 

e  Just look into your heart, and you will find the answer 

f  Wiggum, Milkhouse, Nelson, Ralph, Patty, Selma, Bumblebee man, Willy, Jimbo,  

g  All is room for one more in Flander´s clan and the faith of the world hands  

h  This summer, between honor and dishonor… 

I  the border of Sprinfield, Ohio, Nevada, Maine, and Kentucky… oh, yeah! 

j  in the balance. Why you little! I'll teach you to laugh at something that's funny! 

k  The word apology is tossed around a lot these days. 

l  Run(2) jump(2) rest (2) now we´d better update, I´m sure we can put it all behind 

m  cast of thousands in the movie event 18 years in a million. Bart says: “wieners” 

n  Mr. Burns, Smither, Krusty, Bartney, Lenny, Carl, Itchy, Moe, grandpa, Opu,  

o  one will supply a ton of power, the other releases the holes. 

p  On July 27th, a secret will be revealed, like that, you can see the force takes… 

q  Skinner, Otto, Brockman, Reverend Lovejoy: “it´s the money job” and the… 

r  The Simpsons movie, in theaters worldwide on July 27. 

s  20th century fox presents: “Homer: more please”. Marge, Lisa, Bart… 

Answers: a2, b7, c10, d3, e9, f14, g17, h1, i6, j18, k11, l4, m16, n13, o8, p5, q15, r19, s12 

 

Match the following sentences related to the story by linking numbers with letters. 

1 
The Simpsons are caught in an 

environmental disaster… 
a 

until Marge tells him to safely dispose of 

the waste. 

2 
When the townsfolk discover whose 

fault it is, Homer and  
b 

tank full of pig waste into Springfield's 

lake. 

3 
They decide to move toward Alaska, 

as way of survival… 
c 

encases the whole of Springfield in a giant 

glass dome. 

4 
Eager to get some free donuts, Homer 

dumps a 
d 

his family make a run for it  as soon as they 

can before it is too late. 

5 
Lisa goes door-to-door collecting 

signatures for her environmental  
e 

and Homer must save Springfield from 

destruction. 

6 
This causes a massive pollution 

catastrophe which 
f 

crusade, only to get every door slammed in 

her face. 

7 
Homer adopts a pig called "Spider 

Pig" and stores its feces in a silo, 
g 

but later change their mind to come back 

home and save Springfield. 

8 
As Homer arrives, a helicopter sends a 

small but powerful bomb  
h 

as a symbol of gratitude, their friends begin 

to rebuild the Simpsons´ house. 

9 
As passenger, Bart throws a bomb 

away and finally forgives them, 
i 

through a hole in the dome, while he climbs 

to the top by motorcycle 

Answers:  1e, 2d, 3g, 4b, 5f, 6c, 7a, 8i, 9h 

Choose among true, false, maybe about following statements based on the movie. 

1 The Simpsons decided to move to Alaska for fun on vacation time. T F M 

2 Homer bought a pig as pet to be ready for next Christmas dinner. T F M 



 
 

 
 

3 Lisa had a crush on a Colin whose his father is a famous musician. T F M 

4 Homer wanted to cause an environmental disaster on purpose. T F M 

5 Bart has been naked skateboarding all over the city for pleasure. T F M 

6 US government stops pollution with a bomb inside the giant dome T F M 

7 Springfield citizens were angry because of the collapse in their city. T F M 

8 A powerful timed bomb was going to blow up the city in 20 minutes. T F M 

9 Homer drove a motorcycle in the cage to get a new car for his trip. T F M 

Answers:  1F, 2M, 3F, 4F, 5M, 6T, 7T, 8F, 9T  

 

Appendix 17. Lesson plan 2, by the author, 2019. 

Lesson Name: There is no disgrace like family Time of the class: 1 hour 45 min  

Lesson Number: 2     Institution: American School Way      Date: 24/10   /2018   

 

Introduction: 

The lesson is focused on the development of reading and listening skills. In this way, 

the content of script is key to deal with common situations related to their own 

context taking into account needs and interest of language learning. 

 

The following strategies of reading and listening (Mikulecky, Beatrice and Jeffries, 

Linda): using vocabulary knowledge for effective reading and summarizing, and 

making inference strategies are key for reading comprehension using the script of 

audiovisual material as a supportive tool. 

 

Methodology: 

Content based instruction and Communicative approach are main theoretical support 

to deal with students all along the activities of a lesson.  

 

Resources: 

TV, DVD player, remote, notebooks, board and marker. 

  

Objectives Communicative: Students will be able to share personal 

information, ask and answer questions based on the context of the 

video. 

Language: Students will be able to use vocabulary related to family 

situations. 

Learning: Students will make decisions using reading strategies 

and evidence skills in a written workshop. 

 

Type of 

Activity 

Description Time 

per 

activity 



 
 

 
 

 

 

 

 

 

Introduction 

Students read script extracts to understand the context of 
the video. They explore the details on the story and 

underline unknown words.  

In this point, the teacher explains the reading strategy: 

vocabulary knowledge for effective reading, uses the 

context explored earlier to help students recognize the 

strategy and provide with basic questions and the 

language used in the family situations to help them 

comprehend the script.  

Students practice asking each other about basic 

information from the story details.  

 

 
 

 

 

25 

minutes 

 

 

 

 

Practice 

 

The teacher uses pictures based on the episode to focus 

on specific scenes so the students can make predictions 

and ask questions about the video, also, make questions 

one another to share their personal information.  

The students watch the video again and look for the 

family situations using vocabulary for effective reading. 

Then, they explore clues according to the information 

seen before to practice the inference strategy. 

 

 

 

 

30 

minutes 

 

 

 

 

Consolidation 

 

 

Students listen to audio extracts from the video, based on 

a specific scene, so they can identify what happens in the 

situations.  

 

Sts identify the vocabulary and share their ideas based on 

questions posted by the teacher. 

 

 

 

 

25 

minutes 

 

 

 

 

 

 

 

Final 

Assessment 

 

Students make a short summary of the video by 

describing the situations, using vocabulary and the 

understanding of the story based on the strategies used. 

They ask and answer questions about the situations in the 

story and exchange personal information. 

They work on a final workshop to evidence 

understanding of the story and use of the reading 

strategies studied along the lesson & listening practice 

with the video.  

 

 

 

30 

minutes 
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Use the underlined words in context. Can you find another word to fit in the context?  

- There it is, kids! Stately Burns Manor. Heaven on Earth. Okay, now look, my boss is going to 

be at this picnic. I want you to show your father some love and/or respect.  

- Tough choice.  

- I'm picking respect. 

__________________________________________________________________ 

 

- Good to see you. Glad you could make it. Oh, Thank you, Mr. Burns.  

- I'm so glad you invited us.  

- Not me. I had to miss little league for this.  

- Quiet, Tom. Oh, please, don't fight. Just go out back and have a good time.  

- Fire that man, Smithers. I don't want him or his unpleasant family to ruin my picnic.  

- He'll be gone by the tug-of-war, sir.  

- Excellent. 

__________________________________________________________________ 

 

- Marge, I need you!  

- Hey, Homie, did you try the punch? Snap out of it, Marge. You've gotta come with me. The 

boss is going to make a toast. Well, I'm not much of a drinker.  

- Why, you picked a perfect time to start. 

__________________________________________________________________ 

 

- Musicians, cease that infernal tootling. "Thank you all for coming."  

- Marge! "But now it's time to say good-bye. Please get off my property until next year. "I 

suggest you don't dawdle. The hounds will be released in ten minutes. 

__________________________________________________________________ 



 
 

 
 

 

- Did you have a good time, son?  

- Yeah, thanks, Pop. Aw, that's the kind of family unity I like to see. Smithers, get that man's 

name. I predict big things for him down at the power plant.  

- Quick, Bart, give me a kiss.  

- Kiss you? But, Dad, I'm your kid.  

- Bart, please? Five bucks for a kiss.  

- I have never seen such an obvious attempt to curry my favor.  

- Fabulous observation, sir. Just fabulous. 

__________________________________________________________________ 

 

- Honey, you look so tired. Would you like me to drive?  

- Oh, Homie, I think I'm going to be sick.  

- There was a farmer who had a dog And Bingo was his name Oh B-i-n-g-o B-i-n-g-o B-i-n-g-o 

and Bingo was his name, oh  

- Homie, get in the car. - This is where you belong.  

- Yeah, Homer. Room for one more. One of us. One of us. One of us. 

__________________________________________________________________ 

 

- Hey! - Look, everybody. Yesterday was a real eye-opener. We've got to do better as a family. 

Tonight, we're not going to shovel food in our mouths while we stare at the TV. We're going to 

eat at the dining room table like a normal family.  

- Happy, Dad?  

- Yes. Good.  

- Commence shoveling.  

- No. We're going to say grace first. 

__________________________________________________________________ 

 

- O Lord, why did you smite me with this family?  



 
 

 
 

- Amen!  

- Let's eat. No, I'm not done yet!  

- But, Homer, how long are we supposed to sit here and listen to you bad-mouth us to the Man 

Upstairs?  

- I'm sorry, Marge, but sometimes I think we're the worst family in town.  

- Maybe we should move to a larger community. 

__________________________________________________________________ 

 

- The sad truth is, all families are like us.  

- You think so, huh? Well, there's only one way to find out. Follow me.  

- Look at that, kids. No fighting. No yelling. - No belching.  

- The dad has his shirt on. Look, napkins! - These people are obviously freaks.  

- Oh, you think so? Well, let's see what's behind door number two. 

__________________________________________________________________ 

- Whoa, look at this place. What a dump!  

- It's worse than you think. I just trampled this poor sap's flower bed.  

- Homer, this is our house.  

- Aaah! - Are you coming in, Homer?  

- No, no. I wanna be alone with my thought.  

__________________________________________________________________ 

 

- Fans are getting a bit anxious here.  

- Another beer, Moe.  

- What's the matter, Homer?  

- The bloodiest fight of the year. You're sitting there like a thirsty bump on a log.  

__________________________________________________________________ 

 

- Quiet, boy. Let the nice people enjoy their beers.  

- Ah, don't worry. This dog has the scent.  



 
 

 
 

- What's gotten into Bobo?  

- I got some wieners in my pocket.  

- That figures. Come on, you stupid dog.  

__________________________________________________________________ 

 

- All our money, the college funds, the TV. Homer, you're driving a stake through the hearts of 

those who love you.  

- Hey, no pain, no gain.  

- Will you be paying by cash or check?  

- Cash, of course. I've got $250 right here with me.  

Listen to the following questions based on the scenes from the episode. (Inference strategy) 

1-) What is NOT Homer´s typical weekday like?  

a. He is drinking beers with friends at Moe´s tavern. 

b. He is sleeping with legs up at the power plant. 

c. He is working as scientist in the laboratory. 

d. He is usually watching TV on weeknights. 

2-) What were NOT The Simpsons doing after the picnic? 

a. The Simpsons needed a therapy as united family. 

b. They decided to invest all their savings on professional help. 

c. They wanted vacation time to change their attitude. 

d. They were spying regular families to check their behavior. 

3-) What did NOT happen all along this episode? 

a. The Simpsons were a bad example as family in the picnic. 

b. The family was able to collect all the money to pay for a therapy. 

c. There is a picnic to share with colleagues´ families every year. 

d. They took a tour around the city to spy empty houses for a move. 

4-) What of the following situations were NOT included in this episode? 

a. Bart decided to show respect to Homer instead of love, but he kissed him later. 

b. Kids did not need a babysitter while they were watching TV by themselves. 

c. Mr. Burns had already paid in advanced his employees to let him win the race. 

d. Homer felt down because his family was giving really bad image of him. 



 
 

 
 

5-) Why did the employees give gelatin desserts to the boss? 

a. Because Marge knew how to cook it well. 

b. Because someone told everyone the boss loves it. 

c. Because Homer though it was really tasty. 

d. Because the boss told everyone what he wanted.  

6-) What was Homer asking for his children before the picnic? 

a. He did not have enough money for his boss´ present. 

b. He offered Bart 10 dollars for a kiss in front of the boss. 

c. He was asking them for good behavior to be regular children. 

d. He wanted them to show some love or respect for him. 

7-) With whom did Marge drink enough punch? 

a. She drank with her colleagues for pleasure. 

b. She picked a perfect time to start drinking. 

c. She got drunk to have a good time together. 

d. She was drinking with new friends only. 

8-) What did Mr. Burns expect from his employees? 

a. A poor husband who is able to work forever. 

b. A good profile as example of family guy to follow. 

c. A humble and hardworking person to make him richer. 

d. A qualified professional to work in his power plant. 

9-) How will The Simpsons invest the double money back? 

a. They will travel together next vacation for pleasure. 

b. They will save the money as university funds for children. 

c. They will buy a new luxury TV set in their living room. 

d. They will go shopping to spend the money on groceries. 

10-) How much cash money did The Simpsons in the pawn shop? 

a. They sell the TV for more than $200 dollars. 

b. They pawn it for less than $100 dollars. 

c. They sell the TV for more than $100 dollars. 

d. They pawn it for $150 dollars exactly. 

Choose the option that better summarizes each scene based on the episode. 



 
 

 
 

 

a. They would like to make use of relaxation service in a spa. 

b. They are going to try an unorthodox way with electric generator. 

c. They would like to have a virtual reality experience. 

d. They are going to prove an experiment about teleportation. 

 

a. They are drawing as a way of showing their feelings by themselves. 

b. They will design paintings for an artistic lesson as family therapy. 

c. They learn how to make spoken portraits as witness of an armed robbery. 

d. They are going to paint a picture based on description of the masterpiece. 

 



 
 

 
 

 

a. Everyone is so excited about the best boxing fight of the year. 

b. All of them are focused on drinking as many beers as possible. 

c. There are many people who have faces down drunk on the bar top. 

d. Homer is more worried about his personal issues, than watching TV. 

 

a. They were dancing and singing together as sample of satisfaction. 

b. This is an official debut as cheerleader for an important event. 

c. Marge is making a toast with all her friends for a party. 

d. They had been drinking punch to perform a show with live music. 



 
 

 
 

 

a. It deals with a paranormal abduction from the sky by aliens. 

b. This is a surrealistic scene about a family with exemplar moral values. 

c. It was related to parody about flying cars based on a famous movie. 

d. This picture is sarcastic dream about The Simpsons in the heaven. 

The use of chapters with DVD version is valuable to show the right answers. 

 

Appendix 18. Lesson plan 3, by the author, 2019. 

Lesson name: There is no disgrace like family Date: 05/02/2018 Lesson number:3 

Institution: American School Way Time of the class: 1 1/4 hours (80 min. aprox) 

 



 
 

 
 

Introduction: 

The lesson is focused on the development of reading and listening skills. In this way, 

the content of script is key to deal with common situations related to their own context 

taking into account needs and interest of language learning. 

 

The following strategies of reading (Mikulecky, Beatrice and Jeffries, Linda): mixed-

up, previewing and storytelling are key strategies to the comprehension about the 

script through audiovisual material. 

 

Methodology: 

Content based instruction and Communicative approach are main theoretical support 

to deal with students all along the activities of a lesson.  

 

Resources: 

TV, DVD player, remote, notebooks, board and marker. 

  

Objectives Communicative: Students will be able to discuss about main facts 

and situations related to the video. 

 

Language: Students will be able to use tag questions and WH 

questions to understand a conversation. 

 

Learning: Students will be able to explain details about the video 

with coherence and concordance through storytelling. 

 

 

Type of 

Activity 

Description Time 

per 

activity 

 

 

 

Introduction 

Students read the plot to know what the story is about in 

advance through previewing as reading strategy to agree 

with topics according to their taste before watching the 

whole video. If not, they are allowed to choose another 

episode which could become more interested in the lesson. 

 

 

 

15 

minutes 

 

 

 

 

Practice 

 

Students watch the video to confirm true or false facts 

through tag questions with coherence taking into account 

auxiliaries about past tenses. Later, they organize the 

sentences related to the story based on a timeline with 

beginning, development and end. 

 

 

 

45 

minutes 



 
 

 
 

 

 

 

Consolidation 

Students unscramble paragraphs with concordance in a 
chronological way to make sense the scenes seen before 

through mixed-up strategy. After, they read aloud the 

summary to verify right answers in case of a mistake, there 

is feedback while they listen to each other based on order 

of sequences to understand better the whole story. 

 
 

25 

minutes 

 

 

 

 

 

Final 

Assessment 

 

Students tell the story based on the video through 

paraphrases, while the rest of them take turns randomly to 

ask confirmation questions each other. Finally, they 

answer information questions to know the level of 

comprehension about its content. 

 

 

 

25 

minutes 
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Organize the paragraphs in a chronological order according to the story. 

 

a 

 

 

The family shocks one another to the point of causing a power drain on the 

city. Unable to help them, Dr. Monroe gives the Simpsons double their 

money back. With a fresh sense of family unity, they use the money to buy a 

new television set.  

 

b 

 Homer makes an appointment at the clinic and pays for it by pawning their 

television. This only frustrates the rest of the Simpsons as he takes them to 

the scheduled appointment. In the waiting room, they claim the family 

doesn't have a problem and are silenced by Homer.  

 

c 

 Homer takes his family to a company picnic organized by his boss, Mr. 

Burns, and hopes they will not embarrass him. After Bart, Lisa and Marge 

all misbehave; Homer is embarrassed by their behavior.  

https://en.wikipedia.org/wiki/Power_outage
https://en.wikipedia.org/wiki/Simpson_family
https://en.wikipedia.org/wiki/Pawnbroker
https://en.wikipedia.org/wiki/Homer_Simpson
https://en.wikipedia.org/wiki/Mr._Burns
https://en.wikipedia.org/wiki/Mr._Burns
https://en.wikipedia.org/wiki/Bart_Simpson
https://en.wikipedia.org/wiki/Lisa_Simpson
https://en.wikipedia.org/wiki/Marge_Simpson


 
 

 
 

 

d 

 When Dr. Monroe observes it, he realizes that Homer is likely the source of 

their issues in the family. This is evident when he proves his own inattentive 

nature in being lost in the exercise and having the family view him as such, 

including being too strict as a disciplinarian.  

 

 

e 

 He takes them on a tour of the neighborhood, peeking through living room 

windows to observe how happy families spend time together. The rest of the 

Simpsons are unnerved by Homer's sudden rash behavior along with 

unnecessarily spying on their neighbors and retreat quickly back to the 

safety of their own home.  

 

 

f 

 Later on, he notices that Burns is drawn to a "normal" family that treats one 

another with respect and shows his blatant disgust for his own family. 

Homer wonders why he is cursed with a troubled family who misbehave and 

disrespects anyone, especially after the man from the normal perfect family 

admits he pities Homer.  

 

 

g 

 Depressed by the outing, he stops by Moe's Tavern for a drink. After getting 

into a fight with Barney, Homer later sees a commercial for Dr. Marvin 

Monroe's Family Therapy Center. Dr. Monroe guarantees "family bliss or 

double your money back." This gives Homer an idea to improve his family's 

behavior.  

 

 

h 

 Dr. Monroe encourages them to express their unhappiness with a series of 

exercises. The first is a drawing exercise, which he encour-ages them to 

draw out the source of their problems. Most of the Simpsons vent out their 

anger by drawing Homer as they see him.  

 

 

i 

 Determined to improve his family's behavior, Homer attempts to get them to 

sit at the table properly, which goes awry as the family prefers to eat while 

watching TV. When Marge, Bart and Lisa claim there's nothing wrong with 

them, he decides to prove to them that there is something wrong.  

 

j 

 The other methods in getting the family to talk to each other in a normal 

matter fail. Dr. Monroe finally takes matters into his own hands and sends 

them all to a generator room, allowing them to deliver electric shocks to 

each other.  

Answers: c1, f2, i3, e4, g5, b6, h7, d8, j9, a10. 

 

https://en.wikipedia.org/wiki/Moe's_Tavern


 
 

 
 

Appendix 19. Lesson plan 4, by the author, 2019. 

Lesson name: There is no disgrace like family  Date: 16/05/2018 Lesson number:4 

Institution: American School Way           Time of the class: 1 1/2 hours (90 min.) 

 

Introduction: 

The lesson is focused on the development of reading and listening skills. In this way, 

the content of script is key to deal with common situations related to their own context 

taking into account needs and interest of language learning. 

 

The following strategies of reading (Mikulecky, Beatrice and Jeffries, Linda):  

skimming strategy, notes taking and role-plays techniques are the main course for 

language teaching in the classroom. 

 

Methodology: 

Content based instruction and Communicative approach are main theoretical support 

to deal with students all along the activities of a lesson.  

 

Resources: 

TV, DVD player, remote, notebooks, board and marker. 

  

Objectives Communicative: Students will be able to provide examples about 

personal information through short role-plays.  

 

Language: Students will be able to describe topics with adjectives 

focused on comparatives and superlatives ways.  

 

Learning: Students will be able to collect basic information and 

classify based on topics of the audiovisual material. 

 

 

Type of 

Activity 

Description Time 

per 

activity 

 

 

 

Introduction 

Students watch the audiovisual material in order to collect 

information and classify with a list of topics about: places, 

events, things, occupations, food, and clothing through 

notes taking strategy. Later, they share results each other 

to extend the vocabulary. 

 

 

20 

minutes 

 



 
 

 
 

 

 

 

Practice 

Students explain differences about topics related to the 
video with adjectives based on the appearance, or features. 

They focus on valuable examples to provide comparison 

ways which deal with the collected words.  

 
 

45 

minutes 

 

 

 

 

 

  

Consolidation 

Students listen again to audio extracts from the video with 

script to focus on expressions which are underlined in 

order to understand its meaning and include ideas with 

personal information.  

 

Also, they explore conversation model as samples which 

could become useful enough in a realistic context. Later, 

they practice each other in couples by reading aloud 

spontaneously their own short role-plays with more 

expressions to the rest of classmates  

 

 

30 

minutes 

 

 

 

 

 

Final 

Assessment 

 

Students decide the most appropriate episode’s name after 

watching the video. They suggest a possible title through 

skimming strategy based on the whole episode. Finally, 

there is a multiple choice exercise to vote for the one 

before giving the right answer as feedback in the 

classroom. 

 

 

20 

minutes 
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Replace the underlined words about expressions with personal information. 

Marge: I’m not much of a drinker. For example: dancer, gamer, athlete. 

 Homer: No pain, no gain.  For example: No money no party. 

 Policeman: That figures!           For example: That hurts! That happens! 

                                                       Conversation model 

 Homer: I want you to show me love or respect.  

Lisa: Tough choice.  

Bart: I’d prefer respect 

Fill in the blanks with topics related to your own preferences about role-plays. 

Student 1: I want you to choose between ________ or ________. 

Student 2: Tough choice. 

Student 1: Would you rather ________ or _________?  

Student 2: I would prefer to + (verb) + because… 

love – money house – flat common law – marriage cat – dog 

beer – wine beef – chicken hot dog – hamburger hot – cold 

guitar – drums car – motorcycle X box – Play station river – pool 

 

Listen again to the dialogues in context to choose right meaning for expressions 

 

1. Don´t dawdle 



 
 

 
 

A. To enjoy yourselves B. Take your time C. Hurry up! 

2. Don´t have a cow 

A. Go to the hell  B. Suit yourself C. Take it easy 

3. To be alone with my thought. 

A. Leave somebody alone B. To reflect about facts C. Inspire new ideas 

4. To get out of your system 

A. Confess sins B. To relieve pain C. Free yourself 

5. Man upstairs 

A. Neighbor B. Almighty  C. Climber 

 


