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ABSTRACT 

 

This project aimed to inform a research carried out in a public school in Chocontá, 

Cundinamarca. The main objective was to determine how EFL students in 10th grade 

engaged in reading in English through the implementation of reading workshops in the 

mobile library context.   

 

The type of design was action research, since it focuses on the solution of classroom 

problems or difficulties having in mind the characteristics of qualitative research. The 

instruments for data collection were students’ artifacts, journals and students´ interview, 

open instruments, considering that the data gathered attempted to inform on how the 

students engaged in EFL reading and enjoyed it.  

 

The importance of EFL reading habits, the use of reading strategies and the implementation 

of contextualized and illustrated texts to achieve engaging reading were the main results of 

this research. 

 

Key words: EFL reading, mobile library, reading for pleasure, reading engagement, 

reading strategies, scanning and skimming.  
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Introduction 
 

“Reading was a joy, a desperately needed escape — I didn’t read to learn, I was reading to read. 
-Christian Bauman- 

 

Reading is an essential tool for the acquisition of a second or foreign language. 

Gioia (2006) states that being a reader means that: “you are overwhelmingly more likely to 

engage in positive and civic behavior than non-readers.” (p.19). Also, Alderson (2000) 

mentions that: “reading is an enjoyable, intensive, private activity, from which much 

pleasure can be derived, and in which one can become totally absorbed” (p.28). So, reading 

for pleasure implies taking into account interests, likes, preferences, place and time. 

Having the previous reasons in mind, some researchers have given attention to 

motivation and reading for pleasure in primary and secondary schools students. They have 

found that there is a decline in reading motivation and reading engagement when students 

move from primary to secondary schools.  

     Consequently, this research aims at giving a more in-depth experience for EFL 

reading engagement with tenth graders at a public school where students did not like 

reading in English classes. They said that it was boring because the activities were 

monotonous and many times they did not understand anything.  

      The reasons to carry out this research were personal and institutional. First, 

personal, because in my pedagogical practice I could observe how students had little 

interest when they had to work in their reading workshops; I noticed the difficulties that 

they had to work effectively on it; besides, I noticed they had problems understanding 

simple readings. As for institutional reasons, I could see there weren’t materials to develop 

reading skills and students did not have an adequate space to read. Moreover, they did not 
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reach good levels in the use of English as a foreign language and this was reflected in the 

ICFES tests.  

           Consequently, I considered it indispensable to achieve reading engagement before 

reading comprehension. Students who read for pleasure can develop critical thinking skills 

easily and they can improve learning outcomes. In addition, as an English teacher, I wish to 

motivate in my students the desire, the pleasure and love for the English language through 

reading.  

      This research project was structured in different stages along the process, which 

also implied to organize the document into five chapters. 

      The first chapter deals with the description of the research problem and research 

questions and objectives. They guided me throughout the development of this research 

project.  

      The second chapter presents the key theoretical constructs, which support the 

research process. Therefore, it develops concepts such as reading for pleasure, extensive 

reading, reading strategies and mobile library.  

      The third chapter gives an account of the research design, which points out the 

research questions and objectives, type of study, profile of research participants, 

instruments to gather data and criteria to analyze it.  

      In the fourth chapter, there is a compilation of the key elements of the pedagogical 

design; then, it presents relevant information about the population, the theory that supports 

the intervention, the pedagogical objectives, the methodology, and the general planning of 

reading workshops. 

      Finally, in the fifth chapter, the research report and data analysis is presented 

according to the information collected. 
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Chapter 1 

Problem statement 

 

      

      Developing reading skills is an important aspect in Colombian education. In 2005, 

the Colombian government established that the country needed “to develop the capacity of 

its citizens to be fluent in at least one foreign language” (MEN, 2005). Since then, the 

ministry of education has implemented actions aimed to enhance the improvement of 

English proficiency in the Colombian educational system. However, in recent years, the 

results obtained in SABER 11 tests evidenced that these actions have not had a real and 

effective impact; this fact is also evident in the research context where this project takes 

place.  

Most of the educational policies related to teaching English as a foreign language 

points out the importance of developing the four communicative skills: reading, writing, 

speaking and listening to get effective communication. However, I think that reading is an 

important skill when you start to learn a foreign language. Karbalael’s (2010) states that: 

“the act of reading not only consists of understanding the meaning of the written words but 

instead to understand the included ideas on them” (p. 52). So, it is important that students 

are attracted and motivated to English reading. 

When students do not have reading skills, it may be caused by the following 

reasons: students' lack of knowledge, students do not participate in attractive reading 

activities and lack of EFL reading material. As a consequence of this phenomena, students 

do not use reading comprehension strategies and so, their reading comprehension is low.  

This situation happens at the research context of this study. 
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    This research project arose from my own experience while teaching English at a 

public school in Chocontá, Cundinamarca. The information presented in this section is 

based on English classes observation sessions, informal conversations with English 

teachers of the institution and some conversations with students about EFL reading. 

      In day-to-day observations it is common to find students at this school making 

evident their difficulty to understand and comprehend simple English texts. Moreover, 

students do not like reading in English which is a very worrying fact in front of the 

endeavor of enhancing good reading habits in the students of English which is my main 

concern for the current research.   

      In addition, surveys revealed that tenth grade students are not interested in reading 

in English: this kind of activity bores them because they do not find attractive or interesting 

texts, so that they get motivated. Then, students only read in English class and do it by an 

obligation as they must obtain a grade.  Moreover, they argue that in the school there is not 

a space where they can access different kinds of English readings. The school library does 

not have material to develop English reading skills.  

      Moreover, at this school, students are reaching just 37 points or less, from the 100 

points that they are expected to obtain in SABER 11 test. Then, these results are not only 

lower than the national average for this subject, but also make evident the EFL students´ 

reading difficulties. 

       After having revised some literature, I have found that one of the most important 

factors that help learners to get engaged in English reading is the intrinsic motivation; that 

is, to engage students in reading for the inner pleasure this activity has itself, for its own 

reward of learning about the language, about other cultures, other people and so on.  Thus, I 

think that providing different English reading materials and activities to students might 
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have an impact on Students´ reading skills. In other words, I want to propose a mobile 

school library aimed at strengthening English reading skills through games and different 

reading activities. 

      From all above, the present research raises the following question: 

1.1. Research question. 
 

     ¿ How do EFL students in 10th grade at Agroindustrial public school engaged in English 

reading within a mobile library experience?  

Linked to the question, there is also a main objective that will be guiding this research 

project: 

1.2. Research Objective. 
 

     To determine how EFL students in 10th grade at Agroindustrial public school engaged 

in reading in English through the implementation of reading workshops in the mobile 

library context. 
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Chapter 2 

Theoretical framework 

 

      In this part of the project, an overview of the theoretical foundations about two 

constructs is provided because they support this research: reading for pleasure and mobile 

library. First, a definition of reading, and some of the strategies and activities to promote 

EFL reading are described. Second, ‘reading for pleasure’ is defined and differentiated 

from other types of reading in language and foreign language education. Finally, the 

definition, design and importance of a mobile library is presented.  

2.1. Reading for pleasure. 

 

2.1.1. Definition of Reading. 
 

      The term of reading is defined in different ways. Nuttall (2005) mentions three main 

areas: “decoding, pronouncing, and understanding”. The adequate use of these three areas 

allow to students to make sense of the text. Likewise, Alyousef (2006) defines reading as 

the process where "the reader interacts dynamically with the text as he/she tries to elicit the 

meaning and where various kinds of knowledge are being used: linguistic of systemic 

knowledge (through bottom-up processing) as well as schematic knowledge (through top-

down processing)" (p. 64). According to these definitions, reading is a complex process 

which implies the use of different strategies to comprehend a text. 

       In Colombia, the MEN supports the reading and writing policy on the notion that a 

competent reader must comprehend a text and also make informed decisions and 

conclusions; as well as to take a stand on the topics the text touches upon. 
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      According with this definition, reading implies comprehending, understanding the 

main ideas in a text not only recognizing words in a text. Nunan (2015) states that “Readers 

can ponder over the words, and revisit them as often as they want until they are satisfied 

that they have reconstructed the meaning originally intended by the author” (p. 63).       

     Reading is a complex process and so, a good reader must acquire some abilities 

such as: interpret, manipulate, think and recall the information from the text. Snow, Burns 

& Griffin (1998) states that reading is “a complex developmental challenge that we know to 

be intertwined with many other developmental accomplishments: attention, memory, 

language, and motivation” (p, 15). According with these statements, the reader and the 

target language must be in a close relationship. Moreover, motivation, both intrinsic as 

extrinsic, and memory skill play an important role in the process of reading.       

Achieving effective reading is the key to become enthused and active readers. By 

discovering new, unexpected and multiple layers of meaning, both within and across texts, 

readers are prompted to choose to read for their own purposes and for their own pleasure 

(2015: 85).  

 

2.1.2. Reading for pleasure. 
 

      About reading for pleasure,  Kringelbach (2008) mentioned that “pleasure activates 

anticipation and reaction to stimuli, allowing a subject to make decisions based on the 

reward systems of the brain, both conscious and unconscious” (p.62). This author also 

states that pleasure is linked to experiences which are similar to those where learning is 

involved. The mental processes of pleasure can be of a low or higher order, such as: the 

pleasure in activities linked to survival and procreation or activities more transcendent to 

the human brain like art, music and reading which have not been studied extensively from a 
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biological point of view: ‘much less is known about the processing allowing us to read and 

extract meaning and pleasure from sentences and paragraphs.’ (Kringelbach, 2008: 322).   

      Some authors have differentiated the reading done inside the classroom for 

academic purposes, called school reading. From reading done in their own time outside of 

it, called real reading (Gilbert and Fister, 2011). In turn, Wilhelm (2016) has established 

that a ‘pleasure reader’ experiences Dewey’s four types of pleasure: “pleasure of play 

(becoming emotionally immersed in the reading); pleasure of work (reading as a device to 

get something functional done); intellectual pleasure (solving a problem, usually related to 

prediction techniques); and social pleasure (relating to the book, characters and other 

readers of the same or similar texts)”. Moreover, he mentions a fifth type: pleasure of inner 

work. This kind of reading allows get personal challenges and gain self-awareness.   

      In the Colombian context, reading policies have searched to increase literacy levels. 

The idea is that students can communicate better in this globalized world (SED, 2016). For 

instance, The Secretary of Education in Bogota wants to reduce illiteracy levels from 2 to 

1.6% in the next four years. Also, it hopes that students increase the number of books read 

per year highlighting that reading and writing are the fundamental skills to be learnt. All 

these proposals have grown out of alarming results in Saber test exams and external test. 

Students have not obtained the minimum expected language and literacy standards for their 

current level of education (SED, 2016).  

2.1.3. Extensive reading. 
 

   About extensive reading, Chiu-Kuei (2015), states that extensive reading is: 

“reading longer passages just for pleasure in simplified language forms and the purpose is 
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determined as comprehending the general meaning and being able to pursue it to the end 

without the intention of focusing on grammatical and lexical components” (p.18) 

 In extensive reading, the material has an essential role. Walter (2003) mention that 

the reader must choose the material according to their taste to deal with it eagerly. 

Moreover, the material should all be achievable by the reader and the time dedicated to 

reading must be enough.  

      Day (2013) defines ten principles to make a successful English reading program. 

However, Wilhelm, (2016), classified these principles in 4 categories: variety of material, 

pace, time and place, implication of reading activity and the teacher’s role. 

About variety of material, Day (2013) suggests: “the materials available do not have 

to be necessarily graded: comic books, internet material and books written for first 

language (L1) readers are also acceptable and open greater possibilities for students”. 

Moreover, selecting reading material must take into account the reader’s level and so, 

choose a variety of genres and themes. 

     In respect of pace, time and place. These aspects must not be an imposition. The reader 

must choose them according to their preferences and interests. Uusen and Müürseppp, 

(2012) concluded ‘it is wise to let students choose their own reading materials whenever 

possible and provide them with a wide selection of texts”. By doing this, students may 

become competent readers and also, they may read different materials outside of the 

classroom. Wilhelm (2016) asserts: “free choice reading is important and healthy for 

human development, particularly in adolescents, as it provides tools to face life 

challenges”. 

The reading activity must imply enjoyment, engagement with the content, 

independence, a faster pace, and reading important amounts of text. Murphy (2012) states: 
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“autonomy in reading is clearly linked to enjoyment and pleasure, and therefore all reading 

activity should be acknowledged and valued as well as challenged”, so, when there is a 

relation between pleasure and reading, the students achieve to engage easily with the text.  

Finally, the teacher’s role is considered fundamental for reading habits and 

enjoyment. Teachers help to stablish the relationship between the material and the student. 

Harms and Lettow (1986 in Tarulli, 2016) state that: “fostering lifetime readers is not only 

an individual exercise but that it is also promoted in the positive relationship established 

between the teacher, the student and the reading material”. (p.62) 

      For this research project, the previous reading principles were taken into account 

during the implementation of the reading workshops since they were designed considering 

the students´ English level, the context and their likes. Moreover, the students had access to 

different kind of reading materials which were mostly prepared by the teacher-researcher. 

Some material was brought by the students and so were used in each session. As for the 

freedom to choose what students want to read, was limited due to the scarce resources to 

use in English reading and the time of each workshop.  

     However, the definition of extensive reading was not developed completely in this 

research because English level of students was low and the main objective was to engage 

tenth grade students with reading. 

 

2.1.4. Reading Strategies 
 

      Reading is a habit that is learned from an early age: it develops and improves over 

time. Then, it is important to practice it with the help of reading techniques and strategies as 

several authors suggest.  
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     It is important to highlight that there are many reading strategies. However, in 

accordance to the purpose of this study and having in mind the students’ English level, I 

have decided focus on scanning and skimming. It should be noted that in terms of 

skimming and scanning techniques some authors qualify them under other denominations 

such as: strategies, Lindsay (2012) or skills, Fisher and Williams (2012). However, based 

on the objectives of this research, they will be referred to as reading strategies.  

  2.1.4.1. Scanning. 
 

      According to Lindsay (2012) Scanning involves quickly searching through the texts 

for key words or phrases. Scanning helps to find specific information and allows the reader 

to extract just the information needed from a written text, in order to be able to answer 

specific questions about a text. 

Scanning reading strategy allows student to omit irrelevant information. However, 

to develop this strategy, the teacher’s intervention is fundamental to acquire knowledge and 

facilitate understanding. "When a teacher instructs learners to look quickly through a text to 

find keywords, without expecting them to understand everything, she is getting them to use 

the strategy of scanning" (Nunan, 2015, p. 36 70). When a student uses scanning, they can 

select the type of information to look for.  

  2.1.4.2. Skimming. 
 

      Edge (2000) states that skimming is” a reading strategy that focuses on overall 

information by reading a piece of written text quickly, ignoring some information and using 

titles, subtitles and the first line paragraphs” (p. 195). Skimming strategy allows students to 

get the main idea instead of the details. Then, students can ignore some parts of the text that 

do not seem useful to obtain the information needed.   
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      For this research, scanning and skimming strategies were selected taking into 

account my experience as a teacher because students had many difficulties to comprehend 

simple readings. This time, the issue was how to guide students in the use of scanning and 

skimming reading comprehension strategies to find specific and general information 

requiring answering questions about certain text. These two strategies have the following 

advantages: 

Table 1:  The advantages of Scanning and Skimming. 

Advantages of scanning Advantages of skimming 

● Scanning helps students only try to locate 

specific information. 

● Scanning helps students to follow the linearity 

of the passage. 

● Scanning helps students to use the time 

efficiently. 

  

● Skimming can help students to go through the 

reading material quickly in order to get the gist 

of the text. 

● Skimming helps the students to know how the 

text is organized. 

Skimming can help the students to get an idea of 

the tone or the intonation of the writer. 

●       

                                                                Based on Grellet (1981:19) and Winarti (2010:15) 

      Scanning and skimming strategies are essential for the language level of the 

students and moreover, according to the guidelines found in The Basic National Standards 

of Competence in Foreign Language: English (2006) students of 10° and 11° grades in all 

Colombian schools should reach the B 1.2 language level of competence. Regarding 

reading skill, students are required to recognize general and specific information in 

narrative and descriptive texts related to subjects of academic interest. So, in this action 

research project, I try to explore how the implementation of the selected strategies has any 

effect on students' reading comprehension as well as to increase their motivation towards 

reading in a foreign language. 

2.2. Mobile library 
 



13 
 

  

2.2.1. Definition of mobile library 
 

      According to Ashikuzzaman (2016), a mobile library is defined as: “collections of 

books arranged in vehicles and so staffed as to provide a library service capable of being 

directed to communities which are often though not exclusively, rural”. (p.14). This kind of 

libraries are very used in the UK.  

      When we think about libraries maybe we visualize a building or a specific place 

where books and reading material are kept and circulated. However, some libraries are not 

behind walls. They look for their users through bicycles, camels, donkeys, etc. So, anything 

that carries books or relevant reading material and can be moved is considered a Mobile 

Library. Its main objective is to disseminate knowledge and serve the people who have 

difficulty to find libraries due to geographic, social, health or other reasons. 

      According to the International Federation of Library Associations and Institutions 

(IFLA): “Any library service that does not stay in one place is classed as a Mobile Library” 

(Stringer, 2010). Bearing in mind this definition, we can mention two basic conditions to 

classify a library as mobile: it must not be in a specific area and it has to provide library 

services.  

2.2.2. School mobile library design. 
 

      According to Bikos and Papadimitriou (2017) a mobile library must offer to its 

users books, journals, magazines, comics, jokes. Moreover, it is important to offer services 

such as: printing and photocopying its material, access multilingual and multifaceted 

resources, promote love for reading, provide access to the library area and equipment, use 

the Internet and providing information technology learning services, provide access to 

individuals with physical and learning difficulties and organize various cultural/entertaining 

activities for the public, etc. 
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      School mobile libraries can support reading by constantly updating books in the 

library to include comics, jokes, magazines, newspapers. (Constantino, 2008; Getrost and 

Lance, 2014). Trained teacher-librarians can also function as reading specialists helping 

weaker readers with their reading (Parrott and Keith, 2015) and organize programs such as 

book clubs and summer reading programs to encourage students to read (Lu and Gordon, 

2007). 

      In this project, the mobile library was carried to the classroom for English classes. It 

was designed in a mobile little car and for each section it was decorated and implemented 

with different kinds of reading materials such as: comics, ads, newspapers, magazines and 

books according to the topic of each workshop. In this way, students could choose the 

material that they consider interesting and they want to read. 

2.3. Prior research in the field of EFL reading. 
 

      Díaz, S & Laguado, J. (2013) developed the research: “Improving Reading Skills 

through Skimming and Scanning Techniques at a Public School. That action research 

project had as goal to motivate the participants to use these strategies all the time since they 

knew that by doing it, students could get interested in reading. They mention the 

effectiveness of the skimming technique to improve reading. Moreover, this research 

obtained important results such as: the teacher’s role must be addressed to help language 

students. Then, teachers must implement methodologies to comprehend texts using reading 

strategies. This study was important for this research because my main objective was to 

determine how EFL students in 10th grade at a public school get engaged with reading in 

English. Then, scanning and skimming strategies are ideal to be accomplished.  

      About reading skills, Rios, R. & Valcárcel A. (2009) carried out a research titled 

“Reading: a meaningful way to promote learning English in High School”. This research 
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gave good results about the importance of reading in EFL learning. It allowed to develop 

language skills through reading and motivate students to read different kinds of texts 

having in mind learners’ interests, age and needs. In this research, they had in mind 

Harmer’s (2005), two types of reading: extensive and intensive. In extensive reading, the 

learner’s goal is sufficient understanding to fulfil a particular reading purpose, such as, the 

obtaining of information, the enjoyment of a story, or the passing of time (Day & Bamford, 

2002). With this kind or reading students read a lot of easy, enjoyable books (Helgesen, 

2005). Extensive reading varies according to students’ motivation, and school resources 

(Hedge, 2003, p.65). 

    Rivadeneira (2013) developed a research titled: “Action research plan for 

developing reading for pleasure habits of EFL learners’ at Ecuadorian university”. This 

research allowed students to develop silent reading and obtained good results. The data was 

collected using surveys, interviews, journal and students ‘artifacts. 

These research studies helped me to guide my research project. I could choose the 

best instruments to collect data according to the objective of my study. Also, I had in mind 

the meaning and use of extensive reading to decide the kind of reading that I wanted to use 

and how to use it.  
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Chapter 3 

Research design 
 

      In this section of the research document, I address the type of research, the data 

collection instruments and the criteria and procedures for analyzing data I selected to 

achieve the objectives of the current research project. 

3.1. Type of research. 
 

This research project is framed within the principles of the Qualitative Research 

paradigm. Based on, Merriam (2009, p. 5) qualitative research is interested in 

understanding how people interpret their experiences, and what meaning they attribute to 

their experiences. Similarly, Dawson (2002, p. 14) states that qualitative research explores 

attitudes, behaviors, and experiences through such methods as interviews or focus groups.  

As a research design, Action Research was used, which according to Burns (2010) 

is a method related to the ideas of “reflective practice” and “the teacher as researcher”. She 

mentions two important concepts: reflection-in-action and reflection-on-action. The first is 

the reflection that is done while the actions and interactions happen. The second is 

undertaken after the action. Burns defined it as “the kind of meta-thinking about what 

happened - reflecting on the decisions we made, on our students’ and our own responses, 

and on our thoughts and feelings about the lessons, and working out our reactions to it all” 

(p.14) 

For this research, reflection in action and reflection on action were aimed to 

determine how EFL students in 10th grade at a public school engaged in reading in English. 
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3.2. Stages of the research 
 

      The design of this research adopted the four main stages of action research 

established by Zuber-Skerritt (as cited in Niño 2016, p, 20): planning, acting, observing 

and reflecting.  

Stage 1: Planning  

      In this part of the cycle, what researchers plan is a course of actions which involves 

changing something in the practice, Norton (as cited Niño, 2016, p.25). Therefore, I 

designed a plan of action based on ten reading workshops where students could choose the 

material according with the topic. For this particular stage, I also proposed to practice some 

scanning and skimming strategies with the use of a mobile library. 

Stage 2: Acting  

 This is the stage of carrying out the change (Costello, 2011). Besides, Ferrance 

(2000) sustains that in this part of the cycle, teacher researchers develop the plan designed 

in the previous stage. Then, this stage enables them to implement the pedagogical design 

and gather data for the corresponding analysis. At this point, the population selected for this 

research was involved in developing some reading for pleasure activities which also 

involved scanning and skimming strategies. 

Stage 3: Observing 

In this stage Norton (2009) suggests that researchers “observe and notice that 

something is not as it should be and could be improved” (as cited in Niño, 2016, p.25). 

Thus, I observed the students ‘attitudes and behaviors during the implementation of each 

reading workshop. In this way. I could do some changes related to reading material and the 

development of some activities.   
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Stage 4: Reflecting  

      Norton (2009) describes this reflecting stage as the stage to see what effect your 

change has made (as cited Costello, 2011). Correspondingly, Ferrance (2000) defined this 

stage as the assessment of the effects on the interventions to determine if the improvements 

have occurred. So, in this project, at this stage I wrote a journal for each reading session to 

keep memories and reflections during all the process, which helped me to analyze the 

development of reading for pleasure. Moreover, I must mention that the journal was a 

source of reflection for my job which allowed me to adjust, make further decisions and 

reorganize the instructional design. 

     The following table shows the stages of this research: 

Figure 1. Stages of this action research 

 

 

3.3. Context and participants 
 

This research was carried out at Agroindustrial Santiago de Chocontá, public 

school. It is located in Chocontá, Cundinamarca. It offers preschool, primary and secondary 

education. Moreover, its instructional process is articulated with the SENA, Then, tenth and 

    

 PLANNING 

 

A survey was done about EFL reading process and some workshops were 
planned to engage EFL reading.  

 

ACTING 

 

Some creative reading workshops were implemented for tenth grade.  
Students develop them. 

 OBSERVING 

 

Students’ participation and development of those activities was piloted and 
observed.  

 

REFLECTING 

 

Journals and students´artifacts were analyzed to determine whether those 
activities impact them in terms of advantages, improvements and responses.    
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eleventh grade students can choose among two emphasis and technical options: food 

processing or computer maintenance. 

      The research participants were about 34 students. Their ages range between 14 and 

18 years old. They are 13 girls and 21 boys. At the moment of beginning the research 

process, it was found that these students shared some characteristics in terms of English 

use, in which it is important to highlight: 

● Students have a low level of English. They still have confusion to manage the simple tenses: 

present, past and future, and their vocabulary is quite limited. 

● Students present a low level of reading. They do not use reading strategies. 

● Students participate and show interest to learn English a foreign language. 

● Students are disciplined and active. 

 

3.4. Data collection sources 
 

   Bearing in mind the objectives of this study, the following data collection resources 

we 

re used to gather data and verify how the pedagogical implementation was developed. 

 

     1. Students’ artifacts: according to Simon (1982), an artifact is: “anything that we can 

design in the very large sense of the word design, defined as “[devising] courses of action 

aimed at changing existing situations into preferred ones” (p. 129). This instrument allowed 

determining how EFL students engaged in reading in English using a mobile library and 

scanning and skimming reading strategies. In this case, students created different artifacts 

which allowed evidencing progress, improvements and perceptions during the 

implementation of each reading workshop. According to Smith (2000) through the content 

analysis this kind of data “may reveal properties of text that might be unnoticed by the 

reader” (p. 315). Besides, this instrument lets researches get insights on students’ reading 
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development, the use of the foreign language, goals of the instructional design and the 

learners’ participation.  

     2. Journals: Basically, for this research, this data collection technique intended to keep 

memories of the research process. The purpose to use them is to reflect and improve the 

different stages of the implementation. This is a way to state the difficulties and advantages 

during the process. In this way, Voegtle (200&) points out:  "Teachers often use journals to 

reflect on their feelings, perceptions, and interpretations of what they see happening in 

their classrooms” (p. 132).  

     On the other hand, in these journals, I as a teacher- researcher wrote opinions and the 

feedback about the process and every section during the whole implementation stage. (See 

form in Appendix B) 

     3. Students’ interview: Considering that “an interview is basically a purposive 

conversation with a person or a group of people” (Lodigo .M, Spauling. D & Voegtle. K 

2006, p.12), a semi-structured group interview was applied when the whole pedagogical 

implementation finished in order to gather the students ´reactions, attitudes and perceptions 

regarding their experience after the development of some reading for pleasure workshops. 

At the same time, they attempted to get information about how reading for pleasure 

encouraged them to learn English as a foreign language. (see appendix C) 

     In this part, it is important to take into account that the researcher included some general 

questions to the students in order to determine how the students felt and how they 

addressed the workshops.  
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3.5. Data analysis Criteria. 
 

      Based on the type of research of this study and the characteristics of action research, 

the data analysis is supported in the criteria of the content analysis approach. It was chosen 

considering the scope of this research, its question, objectives and theoretical foundations. 

     According to (Krippendorff, 2004) “content analysis is “a research technique for making 

replicable and valid inferences from texts (or other meaningful matter) to the contexts of 

their use” (p.18). To carry it out, the research uses the analytical constructs, or rules of 

inference, to move from the text to the answers to the research questions. The two domains, 

the texts and the context, are logically independent, and the researcher draws conclusions 

from one independent domain (the texts) to the other (the context). 

      Krippendorff (2004), states that there are four important elements to carry out 

content analysis: First, sample text. In this part it is essential to select what is relevant. 

Second, unitize text, in the sense of distinguishing words or propositions and using quotes 

or examples. Third, contextualize what they are reading in light of what they know about 

the circumstances surrounding the text; and finally, have specific research questions in 

mind. 
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Chapter 4 

 Instructional design 
 

      The objective of this research aims to determine how EFL students in 10th grade at 

Agro-industrial public school engaged in reading in English in mobile library context. 

Therefore, in here, there is a place to present the key aspects of the pedagogical proposal: 

The teaching and learning of English within Communicative language teaching (CLT), Key 

theoretical insights about English reading, pedagogical objectives, design of EFL reading 

workshops, sequencing of contents, lesson planning, student’s evaluation process and 

reading resources. 

4.1. The teaching and learning of English within Communicative language teaching 

(CLT) 
 

     Brown (2007) points out communicative language teaching is a learner-centered 

approach. It gives importance on maintaining a social relationship between the learners and 

teachers. Moreover, it allows learners to have a sense of 'ownership', their motivation for 

learning increases. Also, he states that CLT pays less attention to the discussion of 

grammatical rules because it aims at getting learners to use authentic language. So, the 

teachers could apply discussion, dialogue, drill and exercises in the teaching and learning 

process. 

      There are some important factors in CLT. One of them relates to promoting the 

fluent use of English for students who learn English as a foreign language through tasks. 

According to Bygate (2001), the communicative approach intends to provide tasks to give 

students opportunities using language to communicate meaning without looking at 

accuracy. This activity starts with an oral task.  

About reading in CLT, it is important to achieve communicative competence. This 

can be obtained by focusing on a lesson framework to surround the text and beyond the 
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text. Reading can be carried out in oral or silent way. The teaching strategies of reading 

might be necessary to develop communicative ability. According to Anderson (2003), the 

teachers should increase students’ skill in reading such as; scanning, skimming and 

predicting, then teachers determine appropriate strategies.  

      In this pedagogical intervention, I considered all these aspects of CLT. First, the 

reading workshops were designed to develop communicative skills. They did not focus on 

grammatical rules, they intended that students read for pleasure and shared their readings 

with classmates. Moreover, reading workshops worked scanning and skimming strategies 

having in mind students ‘level of English and their context and needs. 

4.2. Key theoretical insights about English reading. 
 

      Firstly, I will explain some contributions given by core authors in regards to the 

main constructs of this project namely reading for pleasure, scanning and skimming 

strategies and extensive reading which are expected to be consolidated during the 

pedagogical intervention.  

      In regards to reading for pleasure, it is worthy to start defining the adjective 

pleasure as the central word defining reading. According to literature consulted, pleasure 

activates reaction and anticipation to stimuli, Kringelbach (2008). This author also states 

that pleasure allows a subject to take decisions based on the reward systems of the brain, 

both conscious and unconscious.     

      Similarly, the pleasure triggers many experiences where learning is involved, for 

example, in music, arts or in reading. It is “an area that has not been looked at closely 

enough from a biological point of view: much less is known about the processing allowing 

us to read and extract meaning and pleasure from sentences and paragraphs.” (Kringelbach 

et al., 2008: p, 322). 
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   This pedagogical proposal also considers the ideas of some authors who have found 

school and college students differentiate between their reading done inside the classroom 

for academic purposes - school reading - from reading in their own time outside of it - real 

reading (Gilbert and Fister, 2011; Wilhelm, 2015; Wilhelm, 2016). It is the latter that is 

usually associated with pleasure and that will be one to be considered in the design of 

activities for this proposal. 

 In this part, it is important to mention Wilhelm (2016), who establishes four types 

of pleasure: “pleasure of play (becoming emotionally immersed in the reading); pleasure of 

work (reading as a tool to get something functional done); intellectual pleasure (solving a 

problem, usually related to prediction techniques); and social pleasure (relating to the book, 

characters and other readers of the same or similar texts)”. These kinds of pleasure allow 

readers to engage with the text. 

      According to the previous reasons, this pedagogical proposal intends to implement a 

mobile library in which 10th grade students at Agro industrial school could have access to a 

set of real and context readings and develop a positive attitude toward reading in EFL. 

Likewise, Students could experience the types of pleasure mentioned by Wilhelm (2016) 

pleasure of work, intellectual pleasure and social pleasure and so, become a pleasure reader. 

In this way, extensive reading was a means to achieve reading engagement and enable 

students to learn English easily. 

4.3. Pedagogical objectives. 
 

● To engage EFL students in reading practices at Agro industrial public school with the use 

of the mobile library 

● To familiarize the students with the use of scanning and skimming, as key English reading 

strategies which may allow them make reading successful 
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4.4. The pedagogical design for EFL reading. 
 

      Inspired by extensive reading which is called to be pleasure reading and based on 

Hedge (2003) in this pedagogical proposal students will be able to read independently by 

using the resources within their reach.  

      The design of this proposal included nine creative workshops. To select the reading 

materials and the topics of this proposal, I had in mind Mc Grath (2002) who points out 

some major aspects of material selection including its relevance to learners’ needs, cultural 

appropriateness, linguistic demands, cognitive demands and exploitability. Thus, it was 

necessary to choose reading materials according to the English syllabus of the school, the 

students’ level of English, the reading survey applied to 10th grade students at the beginning 

of the process, the age of the students, their interests, expectations and needs.  

4.4. General planning of reading workshops 
 

      These workshops were planned to be done once a week in order to get the best 

results.  The next table displays a set of general ideas on the workshops that were 

implemented during the pedagogical intervention 
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Workshop 

# 

Time  Kind of text Reading 

strategy  

Pre reading activities While reading 

activities 

Post reading activities 

1. Understanding 
ads 

2 hours per 

week 

Advertisement

s. 

Scanning  Students answer some 

questions such as: 

where can they see 

these ads? 

Why is it important to 

know ads? 

Students fill the gaps 

about ads 

Students scan the text 

and answer some 

questions. 

Students do Silent 

reading 

Students: Explain ads in their own 

words 

● Create ads according to their context 

and will do a presentation. 

2. Enjoying 
comics, 

2 hours per 

week 

Comics  skimming  Students complete a 

chart about characters 

and key words. 

Students ask 

questions based on 

text and ask them to 

predict what will 

happen next 

Students do Shared 

reading 

Students ask questions based on the 

text and ask them to predict what will 

happen next. 

They think and write different endings 

3. My magazine 
article. 

2 hours per 

week 

Magazine 

articles  

Skimming  Reading of images 

about the article. 

Students do reading 

aloud. 

Students ask questions based on the 

text and ask them to predict what will 

happen next. 

 4. Singing and 
reading my 
favorite song. 

2 hours per 

week 

Songs  Scanning and 

skimming 

Students answer the 

following questions: 

• What is the 

song about?  

• Is it sad/ 

happy? Romantic? 

Social? Other?  

• Who is the 

singer? 

• What is the 

central message?  

• Why do you 

like it?  

What feelings or 

emotions does it 

produce on you? 

Students do choral 

reading. 

Answer questions 

about the title of the 

song. 

Students match phrases of the song 

with the meaning. Also, students write 

reasons to prefer each song. 

5. My hobbies.  2 hours per 

week 

Reading about 

my hobbies! 

Scanning and 

skimming 

Students bring to the 

classroom a reading 

about their hobby and it 

is presented with a 

picture drawn for the 

student 

 Aloud reading Students create a mind map about 

their reading. 

6. My favorite 
poems. 

2 hours per 

week 

Poetry  Scanning and 

skimming 

Students choose a 

poetry of mobile library 

and tell the reasons to 

choose it. 

Students do a recital.  Students write a short poem. 

7. Laughing with 
jokes. 

2 hours per 

week 

Jokes  Scanning and 

skimming 

Students look some 

slides with different 

Students do silent 

reading 

Students represent and write a joke. 
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kinds of jokes. Teacher 

explains them. After 

that, Ss choose some 

jokes to read. 

8. Reading 
interesting news. 

2 hours per 

week 

News. Scanning and 

skimming 

Guess the article   

students select an 

interesting newspaper 

article, preferably one 

which involves an 

exciting / unusual story. 

Ss choose eight key 

words from the article 

and write them on the 

board.  

Students will do silent 

reading of the first 

paragraph and answer 

some questions about 

the article 

 

 

Students will write an important new 

about their context. 

9. The best short 
stories in my 
classroom. 

2 hours per 

week 

Short Stories  Scanning and 

skimming  

In groups students 

represent a funny story. 

Then, they choose a 

story to read. 

Students do shared 

reading. 

In pairs, Ss organize a 

short story puzzle. 

Students create an innovative form to 

present their stories to the class. 

Table # 2: General planning of reading workshops 
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4.5. Sequencing of contents. 

      Each lesson of this pedagogical proposal was planned bearing in mind the ideas of 

Harmer (2001) and Williams (1996) who suggested that for effective teaching of reading in 

the classroom, the lesson should be divided into three consecutive stages: pre - reading, 

while and post-reading stages. In this way, students can exploit the text in a broad sense.  

4.5.1. Pre reading activities. 

    

     In this pedagogical proposal the pre reading activities are basically aimed to activate 

prior knowledge on the different topics of the reading lessons. These tasks are intended to 

construct background knowledge.  

      Pre-reading tasks will be intended to prepare the learners for a reading selection, or 

to give them the first steps in order to develop skills in anticipation and prediction for the 

reading, activating background knowledge so they could later interact with the text. With 

these tasks, students will have meaningful pieces of information that they would encounter 

in the reading. 

4.5.2. While reading activities. 
 

      These activities will help students to focus on aspects of the text and to understand 

it better. The goal of these activities is to help learners to deal with it as if the text was 

written in a foreign language.  

      In this proposal the researcher considers the different types of readings such as: 

     1. Choral Reading: the choral reading activity is one of the classroom practices. Here, all 

students read the same text aloud in the presence of the teacher. During the activity the 

teacher serves as a model for the student regarding the correct vocalization and the reading 

speed. At the end of the activity, the teacher gives feedback to the students about the words 
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or vocabulary groups that challenged them and explains the features of prosodic reading, 

and encourages them to read practice reading with the chorus (Paige, 2011; Poore & 

Ferguson, 2008).  

     2. Silent Reading: Silent reading gives students the opportunity to pace their reading. As 

a result, silent readers may regulate the speed of reading and go through the text, and this 

may facilitate reading and comprehension (García, Melero, & Izquierdo, 2014). Ali (2012) 

has found that the application of silent reading has a significant and positive impact on 

improving students' reading comprehension.  

3. Shared reading. It was first created in New Zealand to support children who had limited 

experiences with print prior to entering school. Holdaway (1979) described shared reading 

as "the unison situation properly controlled in a lively and meaningful spirit, [which] allows 

for massive individual practice by every pupil in the teaching context" (p. 129). 

4. Aloud Reading. Reading aloud establishes a mutual relationship between the teacher and 

the students through encountering the same stories and characters and experiencing 

common reactions towards the events. Leuenberger (2003) believes that reading aloud is 

the foundation of a well-balanced literacy curriculum. 

Moreover, having in mind that in CLT “activities are often carried out by students 

in small groups” (Larsen-Freeman 1986 cited in Rao 2002). In this pedagogical 

intervention the most of while reading activities were developed in groups. For example, to 

carry out, shared and choral reading, students worked in groups of four people with the 

objective of interacting and practicing authentic language. They shared ideas about the 

comprehension of the text. Likewise, when students did silent or aloud reading, they talked 

about what they read. In this way, students could complement their understanding of the 

text after using scanning and skimming strategies. 
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  4.5.3. Post reading activities. 
 

      In this proposal, post reading activities were developed having in mind the three 

reading principles mentioned by Harmer (2007) where post reading activities allow 

students to be engaged with what they are reading. Also, students are encouraged to 

respond to the content of a text, and finally, post-reading activities are planned according to 

teaching-learning objectives, profile of the students, as well as students and classroom 

conditions. The keyword for using post reading activities is variety, which leads to creating 

creative, effective, positive, innovative, and fun activities. Using a variety of post-reading 

activities, this proposal will help students to be expected to recycle certain learning aspects 

of language skills and components so that their communicative competence can be 

developed well.  

      Common post reading activities which were used in this project are: creating stories 

or end of stories, producing posters, reconstructing texts, and questioning the text or the 

writer`s views. All these post reading activities apart from the pedagogical aim have also a 

research objective which is to provide data to validate the pedagogical proposal 

implemented. 

4.6. Student’s evaluation process. 
 

     For the development of this proposal I had in mind the following type of 

assessment: 

     Formative assessment: This kind of assessment according to McManus (2008) is “as a 

process in which teachers and students provide feedback during instruction to organize the 

learning and teaching process in order to increase student achievement”.  

       Formative assessments exist to monitor progress and generate feedback. This 

feedback is beneficial to the student, teacher, and parents. In this proposal formative 
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assessment will be developed in each session through the following stages: pre, while and 

post reading activities. 

In this pedagogical intervention, formative assessment was carried out in this way: 

in each workshop, I was attentive to the learning process of tenth graders but not to the 

result. So, I had a guiding role and I could detect achieved learning and aspects to improve. 

For instance, when we worked magazine articles. Students did aloud reading and answered 

some questions to predict what will happen next. In this activity, I could give some advices 

about pronunciation and grammar structure. Moreover, I congratulated to students because 

they could use the skimming strategy to get the main idea from each article. 

At the end of each workshop, I allocated some time to do the feedback. It allowed 

students to know their strengths and weaknesses but also, it allowed me to recognize ways 

to improve in reading workshops. 

 

4.7. Description of the resources.  
 

      In order to get the objective of this proposal, it is necessary to offer readings that 

take into account readers’ preferences, contexts, and individual needs. Throughout this 

highly personalized approach, students can approach the readings with more confidence 

which will help them to enjoy what they read.  

      Bearing in mind the previous reasons, this proposal used extensive reading. Then, 

students selected the material they want to read from a wide selection of books, but also 

chose the pace in which they read best, preferably doing so non-stop and without consulting 

any words in the dictionary. Hill (2007) offers a quite interesting way of setting up an 

extensive reading program, regardless of how much emphasis teachers want to give it. 
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      An extensive reading material can be any material in English that is easy enough for 

students to read with overall comprehension (Ono, Day & Harsh, 2004). Materials for 

extensive reading include children’s books, comic books, online texts, e-books, short 

stories, novels, newspapers, magazines…etc. 

      It is necessary to clarify that the concept of extensive reading was not fully taken for 

the selection of the reading resources, due to some specific conditions of the research 

context such as the students’ level of English 

Then, in this pedagogical proposal the mobile library was implemented where students 

found resources such as the ones placed as examples below: 

 

Posters of advertisements 

 

Comics 
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Magazine articles 
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Jokes 

  

News 

 

   

Short stories 
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Chapter 5 
Research report & data analysis 

 

5.1. Brief contextualization on the research 
 

      Considering that the main goal of this qualitative research project focused on how 

EFL students in 10th grade at Agroindustrial public school get engaged with reading 

through the implementation in the mobile library context. I interpreted the data gathered 

from the implementation by following the content analysis. This technique in accordance 

with (Krippendorff,2004) “is a research technique for making replicable and valid 

inferences from texts (or other meaningful matter) to the contexts of their use” (p.18). 

      On the other hand, it is important to point out that the pedagogical intervention for 

this research project was carried out during nine sessions in which students developed some 

workshops based on reading for pleasure. Besides, in every session the 10th grade students 

were guided to discover their capacities to read and create writing production based on 

what they read which have them positively motivated.  

Specifically, each workshop included three basic moments: pre reading, while reading and 

post reading. During the pre-reading section, different activities were developed to prepare 

the students in the content of the reading. Some of these activities were: questions about 

images of the reading, reasons about why students chose the different reading, inferences 

about the title of the reading. In while reading section, students developed different types of 

reading such as: silent, choral, aloud, and shared reading.  

      Finally, in the post reading section students created responses to the readings; for 

instance, they showed understanding through their writing production depending on the 

topic of workshop. For example, in seventh workshop, students read jokes. So, they created 
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a joke. These productions were essential to gather data about the impact of the reading for 

pleasure implemented.       

5.2. Systematizing information in the data analysis. 
 

      In order to analyze the data gathered and to get the results of the pedagogical 

implementation and having in mind the main objective of this research, the methods to 

support data analysis correspond to content analysis. Based on Neuman, (2011) there are 

six stages to do content analysis: formulate the research question, decide on units of 

analysis, develop a sampling plan, construct coding categories, coding and validity check 

and data collection analysis. 

In the context of this research project the aforementioned steps were conducted as 

follows: 

Stage 1: Formulate the research question. 
 

      In this stage it is important that the question involves theoretical constructs that are 

messages or symbols. In this way, the content analysis is more appropriate. Therefore, in 

this research, the question was obtained after an in depth analysis on the problem situation 

and the formulation of a clear objective. I had in mind aspects that I considered relevant in 

the research and so, the following question arose: ¿How do EFL students in 10th grade at 

Agroindustrial public school get engaged with English reading through the implementation 

of reading workshops in a mobile library experience? 

Step 2: Deciding on units analysis. 

      Considering how Neuman, (2011) defines this step, the unit of analysis can vary a 

great deal in content analysis. It can be a word, a phrase, a theme, a plot, a newspaper 

article, a character and so forth. For this research, the units of analysis refer to what we 
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actually want to measure / assess in some way taking into consideration the research 

question. So, what we expect to know is the Individuals ‘reading process. 

Step 3: Develop a sampling plan.   

      According to Singh (2007) the data collection exercise can be classified into two 

types. The first one, namely, census sampling. In this kind, the data are collected from each 

member of the population of interest.  The second is sample. The data are collected from 

selected numbers of the population. A number of standard sampling procedures can be 

adapted to be used in a content analysis.  

Step 4: Construct coding categories 

      Based on Neuman (2011), a coding system is a set of instructions or rules 

describing how to observe and record content from text. Coding system identifies four 

characteristics of text: content, frequency, direction, intensity, and space. To identify the 

categories of this research, I designed a matrix to organize better the information and so, 

obtain real and valuable data.  (see appendix D) 

In this research, the coding procedure is essentially done under the criteria of 

frequency of appearance of patterns that define the unit of analysis. 

      

5.3. Description analysis and interpretation of results. 
 

     For each workshop, I filled a matrix and then, I selected the most relevant 

information and which was constant in all workshops. So, to give an account to the research 

question the following table summarizes the initial and final categories that emerged from 

the information that I organized and gathered from the matrix. 
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  RESEARCH QUESTION SUBCATEGORIES MAIN CATEGORIES 

 

¿How do EFL students in 10th 

grade at Agroindustrial public 

school get engaged with 

English reading through the 

implementation of reading 

workshops in the mobile 

library context? 

1.1. Students participating in the reading 

routine proposed. 

1.2. Students increase motivation towards 

reading. 

 

 

1. Students getting 

into an EFL 

reading habit 

2.1. Students incorporate scanning and 

skimming reading strategies. 

2.2. Students going from EFL reading to 

creative writing. 

2. Students 

undertaking 

Strategic 

knowledge from 

reading 

3.1. Students evidence collaborative work in 

mobile library context. 

3.2. Students making decisions about reading 

materials. 

3. students’ 

reading process 

favors Social 

interaction 
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1st Category- Students getting into an EFL reading habit. 
 
      The pedagogical intervention of this project was based on nine creative reading 

workshops. During the implementation of them, the group of tenth grade students was exposed 

to the reading of different kinds of texts. I started with simple texts like ads and comics, then, 

the complexity was increasing and finally, students read news and stories. 

      The habit of reading is essential for widening the experiences and knowledge of 

young people whether it is for pleasure or for the purpose of learning (Green, 2002). Shen 

(2006), identifies reading habits, as how often, how much, and what students read. During 

the pedagogical implementation of this research, EFL reading habit was carried out from 

the first workshop. So, I started having in mind the answers obtained in the survey about 

the EFL reading process where the most of students mentioned that they did not like 

English reading and they did not know reading strategies and their English classes did not 

have an established routine to read texts. Then, in the process of shaping that reading habit, 

other sub-categories emerge, namely: -Students participating in the reading routine 

proposed and -Students increase motivation towards reading. 

1.1. Students participating in the reading routine proposed 
 
      
Bearing in mind Harmer (2001) and Williams (1996) suggestion to divide the lesson into three 

consecutive moments: pre-reading, while and post-reading stages for effective teaching of 

reading in the classroom Likewise, based on, Pardo (2004) reading refers to understanding as 

knowing that begins before the readers start reading and does not stop when they finish the text.  

Good readers use strategies while pre and post - reading. In carrying out the development 

stages of reading, teachers can design activities for each stage to help improve students’ 

understanding and allows teachers to demonstrate strategies that readers can use at each stage. 
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So, in this research were implemented the three moments of the reading which helped to elicit 

information via the targeted strategies used.  

     Creating a reading routine helped the students to activate their background 

knowledge, know new vocabulary and task dynamics before the students read the passages 

and later do extended reading activities. So, in this research, students practiced all the three 

moments in all workshops. The first moment: pre reading activities included: questions 

about expressing feelings and emotions generated for the title of the text, description of 

images, characters, key words, prediction of events, among others. They helped students 

think about what they knew about a topic and predict what they read. 

      In the second moment, while reading, students used different types of reading:  

silent, shared, aloud and choral readings. It allowed to motivate students and engaged with 

the texts.  

      In the third moment, students developed exercises which allowed them to 

consolidate their learning, check for understanding, and organize their thoughts and ideas in 

a creative way, so in this stage, the students created different kinds of texts according to the 

workshop topic. 

During the nine workshops that were developed in the pedagogical implementation, the 

three moments in the reading process were essential and some relevant thoughts of the 

students demonstrate this and sustain this category and give an account of the advantages 

mentioned before. 

  Then, when students were asked about their views on the reading routine inherent to 

the workshops carried out, they manifested that the stages and activities were very useful to 

read more effectively and in a systematic way. As an evidence of this, we can see the next 

comments brought from the final students’ interview: 
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Excerpts 1, 2, 3, 4 and 5. 

1) En clase de inglés nunca nos habían explicado la importancia de estos tres 

momentos, simplemente hacíamos la lectura y las preguntas de comprensión. 

(Student 14) 

2) Me gustó mucho leer teniendo en cuenta esos tres momentos porque desarrollamos 

diferentes ejercicios en cada momento y fue divertido. (Student 2) 

3) La manera como la profe desarrolló los talleres de lectura, fue bonita porque 

pudimos crear una rutina y además aprendimos vocabulario y comprendimos la 

mayoría de las lecturas. (Student 19) 

4) La clase me gustó porque siempre terminábamos creando algo, dibujando y viendo 

lo que los compañeros crearon, (Student 23). 

5) Me gustaron los talleres porque no era sólo leer y ya, sino que hicimos actividades 

divertidas con relación a los textos, (Student 28). 

 

      As a final point, these excerpts confirm that students started to shape a reading habit. It 

is important to point out that when the first workshop was developed, students selected the 

reading and immediately they started to read, as they were used to. However, with the 

implementation of the other workshops, students got to know Pre-reading, while-reading 

and post-reading activities. It allowed students not only to practice reading in the traditional 

way they did it; but they systematically went into a reading habit.  

 

1.2. Students increase motivation towards reading 
 

      This subcategory emerged from the positive attitude students made evident during 

the implementation of each workshop and in response to what they manifested in the 

diagnostic stage “students mentioned how important the enjoyment of reading and the 

motivation towards the reading process”.  

      Guthrie (2004) states that “engaged reading is observable as behavior in the 
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classroom but also entails cognitive, motivational, and social attributes” (p. 4). According 

to this statement, during the pedagogical intervention of this research, I could observe that 

there were several facets in which the students made evident levels of motivation towards 

reading, such as: classroom climate, materials and activities. 

      The classroom climate understood as “the intellectual, social, emotional, and 

physical environments in which our students learn” (Ambrose and colleagues, 2010, p. 170) 

in this research was very positive. Then, students always showed smiling faces, contributed 

to have a good teaching learning atmosphere that is revealed by their active participation 

and engagement in the reading workshops.  

 In regards to the materials used, it is also worth to say that for each workshop the mobile 

library as the mobile bookshelf that was going to the classroom stimulated students 

`expectation and interest for the reading process. Then, for each workshop, all reading 

activities and resources were organized, disposed and decorated in an attractive way. Thus, 

not all the reading workshops were to be developed in the classroom, some of them, were to 

be carried out in the playground, on the grass or in the T.V room. It helped to have variety, 

and quiet and stimulating environments for reading.  

    

      After analyzing all this, I found that a nice disposition of resources is also important 

in the reading process; as the students also made it evident in some workshops. They 
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manifested a taste for the bright colors, the decoration of the mobile library and the 

importance of developing activities out of the classroom to change the learning 

environment and create more interest in reading. In this way, reading workshops fostered 

both intrinsic motivation as well as extrinsic motivation. The next are some students’ 

comments on this regard:   

Excerpts 6, 7, 8 and 9. 

6) “Las actividades del taller de hoy me gustaron mucho. Me gusta mucho la música en 

inglés, pero nunca me ha puesto a mirar que significa lo que estaba cantando” (student 3) 

7) “Me gustó mucho leer mi canción favorita. Me esforcé en entenderla y en buscar en el 

diccionario las palabras que no entendía” (student 10) 

8) The students´participation was active when they read about their hobbies. For instance, 

one of the conclusion of a student was: “Al escuchar la lectura en voz alta de los hobbies 

de mis compañeros, comprendí los gustos de mi mejor amiga” (student 17) 

9) Silent Reading was manifested in students when affirmed that: “El momento que más me 

gustó fue cuando la profesora nos dijo que cerráramos los ojos y pensáramos en el 

momento más feliz de nuestra vida” (student 26) 

 

      During the process as a teacher-researcher, I also could realize some relevant 

insights about reading materials and activities which are worth highlighting. For instance, 

the selection of materials and activities must consider students ‘interests and needs. 

According to Miller (2009), “Students will read if we give them the books, the time, and 

the enthusiastic encouragement to do so”. Then, materials and activities must be based on 

active inquiry, exploration, and decision making. Furthermore, they have to be chosen 

based on students’ interests and authentic situations, students are more effectively engaged 

in the learning (Filippatou & Kaldi, 2010). The power of choice enhances the motivation 

and engagement of students, and when students are allowed to choose what to explore, they 

seem to be more intrinsically motivated – more than happy to work hard and strive for the 
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highest quality (Wolk, 2002). In this research, students could choose different texts and the 

activities were varied. It allowed students to have a better attitude and more participation. 

     

      The following excerpt illustrates one of my reflections in my journal. There, my 

opinions demonstrate how classroom climate, materials and activities increased students´ 

reading engagement in EFL. 

 

Excerpt 10: the teacher-researcher`s journal shows reflections on classroom climate, 

reading materials and activities.  

Workshop number 7. Date:  29th October 2019 

  

It was a funny reading workshop, students worked about reading jokes and at the end of the 

class, they represented and wrote their own joke. Then, students were very active and 

manifested several opinions about the activities of this workshop. When we read jokes, we 

do not need to know the meaning of many words because it is not long text.  

When I presented the slides with some jokes, students laughed too much arguing that the 

images were very funny and explained the joke in a jocose way.  

Something wonderful in this section was the time to choose the joke to read and then, explain 

it to their classmates. It was not very easy to encourage them to do it because some students 

do not like to speak in public. However, everyone participated. I observed faces very happy.  

On the other hand, when the workshop finished, I had the opportunity to ask about the 

activities and they told me that they were very motivated during the class because they 

could choose the material and some jokes were related with their town and their 

classmates. Moreover, they did different kind of activities: looked jokes in the video 
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beam, read the selected joke and could write their jokes. Students said that they were 

tired in the previous class because they only had to write and write but in English class they 

had a moment to smile and share with partners. 

   

2. Students undertaking Strategic knowledge from reading. 

 

      This category highlights the importance of reading as part of language skills 

development which allows constructing knowledge and getting information in and about 

the world. According to Patel and Jain (2008), reading is an important activity in life 

because it helps to update the knowledge. Reading is not only a source of information and a 

pleasurable activity but also as a means of consolidating and extending one’s knowledge of 

the language. The skill of reading is developed in societies with literary taste, because it can 

lead to develop comprehension, enrich vocabulary and develop strategies to strengthen 

these skills. 

     In the research context, the students` strategic knowledge is seen when they have a 

clear objective and purpose to do a reading. They also started to use key strategies to 

understand the text. For this particular research, students were involved in the management 

of two main reading strategies: scanning and skimming. They were chosen keeping in mind 

students´ level of English. Moreover, after developing the first workshop, I had to modify 

some reading materials because of the students´ likes. So, I had to implement texts with 

images and also, I had to check the curriculum for this grade and choose some reading 

according to the topics pre-established.   

Students’ works make evident they incorporated scanning and skimming reading strategies, 

they also used images to make inferences or convey meaning and students made visible a 

path going from EFL reading to creative writing.  
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2.1. Students incorporate scanning and skimming reading strategies 
 

Harmer (2017) states that students need to be able to do a number of things with a 

reading text.  They had to scan the text to get particular information they were searching 

and students also needed to skim a text as if they were casting their eyes over its surface to 

get a general idea of what the topic is and a conclusion. So, here, I want to show how 

students learnt to use scanning and skimming to understand the texts. 

      Khoshbouie (2014), states that: “skimming helps learners to predict the main idea 

and what the text will discuss in general and scanning is a cognitive strategy usually 

applied to process information for learning, obtaining, and saving” (p.58). These two 

strategies were used in this pedagogical work, for their benefits when promoting reading 

comprehension.  

In an attempt to provide the students with opportunities to exercise the strategies 

previously mentioned, the instructional design proposes activities which were considered 

the most appropriate for tenth graders in this context. For example, filling the gaps, 

completing sentences by using key words related to the reading topic. Besides other 

activities where students have to complete tables in order to infer meaning for the texts. 

Thus, Scanning and skimming activities were mainly used during all workshops. In the first 

one, students started practicing only one strategy scanning or skimming while they became 

familiar with the strategy. Then, they worked activities of the two reading strategies.   

      As can be seen in the following excerpts, students mentioned that they enjoyed the 

readings. They realized that the uses of scanning and skimming strategies allowed them to 

have a better understanding of the texts. Similarly, they considered the activities funny, 

although it was not easy to engage students in using them in each reading workshop. 
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Excerpt 11: Some field notes about the implementation of scanning and skimming 

reading strategies. 

 

S2: “No tenía ni idea que era scanning, pero hoy me quedó claro y hasta me pareció 

fácil”, taken from the teacher’s Journal (August 21st, 2019) 

S23: “skimming me parece más difícil que scanning, creo que debemos hacer más 

ejercicios de esos para poder usar bien esa estrategia” (The teacher`s Journal, september 

12th, 2019) 

S18: “las lecturas me gustan mucho y me gustan los ejercicios que hace la profe de 

scanning y skimming porque uno puede entender sin leer todo el texto” (teacher´s Journal . 

october 22nd, 2019) 

S20: “estoy feliz porque ya entiendo mejor scanning y skimming y ahora si puedo 

responder bien los ejercicios” 

 

      From the data related above, I would say that after scanning and skimming 

implementation students were able to locate specific information in the texts and identify 

the main idea of the texts. Student could see how skimming and scanning were alternative 

ways to approach reading and moreover they realized these strategies helped to find the 

answer in the texts easily. 

      During the pedagogical implementation of scanning and skimming strategies, it was 

noticed that in all workshops students used the images, as resources to get meaning from 

the texts and to complete or convey meaning when writing about the texts previously read. 
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Excerpt 12: field notes journal # 1: first workshop  

 

     Having in mind this previous information and the ideas of Dimopoulos, Koulaidis, 

& Sklaveniti (2003), students use images to represent part of our reality. Moreover, they 

can help to motivate students to check the attached text. So, they may increase or encourage 

more detailed processing of textual data to comprehend the text. In this research, students 

demonstrated the taste for images from the first workshop as evidenced in the expert four. 

Therefore, the reading material was adapted by me. I added images and illustrations in all 

reading. Images encouraged students to read and also, enhanced the students ‘creativity, 

since when they did the post reading activities created interesting texts. Most of them, 

based on images. 

Most of students manifested that they liked the class because of the images of 

advertisements were striking and moreover, they allowed them understand better 

the text. 
A student talked and said to me: I do not know English. For this reason, I do not 

like the class. But today, I could understand a little because there were many 

images. So, it is easier. (Taken for the teacher’s journal) 
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The above examples of artifacts, for instance, show the way students used images to 

select their readings. Likewise, this kind of images helped students to create their own 

production, as shown below. 

 

   

   In the next excerpt, students speak about the importance of images in the reading 

workshops. 

Excerpt 13: When students were asked what they liked the most about reading workshop, 

they also confirmed that illustrations and images were facilitators for reading 

comprehension.  As evidence of this, there are some students’ comments that we can cite: 

S4: “Lo que más me gustó fue que todas las lecturas tenían imágenes y así era más fácil 

saber de qué se trataba el texto” 
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S11: “me gusto que no fue como la mayoría de las lecturas que nos ponen en el colegio 

que son largas y aburridas. Éstas tenían dibujitos y así yo pude entender mejor lo que 

estaba leyendo” 

 

S17: “me gustaron todas las actividades porque podía escoger de las lecturas que había en 

la biblioteca móvil y todas tenían imágenes” 

 

S27: “me gustó cuando que siempre escribíamos algo después de la lectura y podíamos 

utilizar imágenes y texto en nuestros escritos” 

 

S30: “me gustó que pude entender las lecturas, la mayoría de veces por las imágenes y la 

otra porque el vocabulario no era tan complicado” 

  

2.2. Students going from EFL reading to creative writing. 
 

      Most literature consulted states that the reading and the writing skills are always 

closely intertwined with each other. So, during the pedagogical implementation of this 

research, students did not just read but also, they wrote short texts according to the topic of 

the workshops as responses to check comprehension or to extend the content of the texts 

read. 

       Tuan (2012) states that producing a writing product requires a long process because 

writing has some sequential steps that should be passed. So, reading plays an essential part 

in the writing process, as it provides great input. Without reading, the writing process 

would not run well.  

      As expressed along the document, the main objective in this research was mainly 

focused on reading engagement. However, students in the post reading activities of each 

workshop created short texts as resources to assess comprehension. To achieve that, 

students moved from reading to writing.  
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In each workshop, students wrote their texts according to the topic of the workshop. 

So, they wrote some ads, jokes, comics, poems, among others. The next pictures showed 

some writing works done by tenth graders. 

       

   As we can see in the previous pieces of information, the students wrote from the 

reading that they did. They used images to highlight the meaning of the text and 

wrote having in mind some experiences of their context. It is also important to point 

out that the extension of the reading and writings depended on students’ vocabulary 

and English level.   

 

3. Students’ reading process favors Social interaction 
 

The students´ interaction is expressed through reading. It is manifested in different 

moments. In this sense, Lapp and Fisher (2009) reported in a study the importance of social 

interaction in the reading engagement. They stated that students are highly engaged in this 

social interaction as they discussed characters, provided insights, and synthesized across 

texts. In this research, students showed how the reading process favored social interaction 

through participation, the facial expression and the body language which indicated 
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understanding. Also, the peer reading and discussions allowed students to express their 

interests and share their ideas around a common text.  

Likewise, research participants during the reading workshops developed interaction 

processes which allowed them to share knowledge, experiences and discuss information 

from the reading texts. As we can see in the following excerpts 

Excerpt 14: Some field notes. 

S2: “la lectura de hoy, gustó porque fue compartida y así me da menos pena hablar en 

inglés, mis compañeros me animan y me hacen sentir segura”, taken from the teacher’s 

Journal (August 21st, 2019) 

S18: “me sentí bien en el grupo de lectura porque cada uno compartió lo que entendió y fu 

más fácil entender todo el texto”, taken from the teacher’s Journal (september 5th, 2019) 

 

3.1. Students evidence collaborative work in the mobile library context. 
 

     According to Suthers (2006) shared reading allows the discussion. Having in mind, 

the following excerpts, it can be perceived that the comprehension improved when students 

worked in groups. They could remember key words and clarify the meaning of some 

unknown words and in turn make evident a cooperative work. The next excerpts of data 

exemplify it. 

Excerpt 15: Some field notes about the importance of collaborative work. 

S5: “Estaba perdida en la lectura que trabajé hoy, pero mi amiga me ayudó con las 

palabras que no conocía”, taken from the teacher’s Journal (August 28st, 2019) 

S16: “Me gusta trabajar en grupo porque puedo compartir con mis compañeros. Ellos me 

cuentan sus ideas y me corrigen cuando hago algo mal”, taken from the teacher`s Journal, 

(september 5th, 2019) 
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S25: “En la lectura de los cuentos nos dividimos el trabajo y fue más fácil y rápido 

entender de qué trataba” taken from the teacher`s Journal (October 18th, 2019) 

 

      According to Guthrie (2011), through small-group interactions, students should add 

to each other’s interpretations of texts for everyone to come to a collective understanding 

about texts they are discussing. Also, these kinds of activities provide access to others’ 

perspectives and points of view and give the opportunity to share cultural, linguistic, and 

intellectual resources (Cuero & Dworin, 2007). For example, peers may serve as translators 

for other students who have limited English skills (Cho et al., 2010). 

 In this pedagogical intervention, when students worked in pairs or small groups, 

they sometimes needed the help of their partners to understand the meaning of some words. 

Also, they could complement ideas sharing information about the text. It is important to 

highlight that students who had more difficulty to comprehend the reading could lean on 

their partners to understand the text or specific vocabulary from the text as their partners 

sometimes said the word in Spanish or explained the main ideas of the reading. 

Excerpt 16:  September 3rd, 2019. Taken from my journal`s reflections about 

collaborative work. 

 

 

 

 

 

 

 

Students did the songs reading. They worked in small groups and shared the main ideas of the chosen 

song. When students had the opportunity to interact among and discuss the meaning of some words. 

They helped each other, especially to the students who had difficulties to do the exercise.  
Students were very happy during the class; I observed students shared knowledge and that made 

students laugh 
At the end of the class, some students manifested they enjoyed the activities, they consider when these 

are in groups, they felt safer.  
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      The data revealed that students gave an important value to work in groups and its 

implication in the comprehension of general and specific ideas. They could discover how 

through the interaction is possible to learn new words, improve the pronunciation and 

convey meanings. 

 

3.2. Students making decisions about reading materials. 
 

The material plays an important role in the reading process, then, the design of 

contextualized materials like teacher-designed workshops, worksheets and booklets, among 

others is also fundamental to achieve language learning outcomes. According to Núñez, 

Téllez and Castellanos (2017), “are more likely to provide learners with rich, 

contextualized and comprehensible input to facilitate their language learning targets; raise 

awareness of their own learning process and assist their ongoing development of a balanced 

set of skills and content” (p. 24).  

Moreover, introducing daily materials to the classroom environment attracts the 

interest of students. When students develop authentic and realistic activities, they can 

acquire more meaningful learning. In this pedagogical intervention, students had the 

opportunity to read some contextualized material. Some readings were written by me 

having in mind Chocontá´s customs, places, people and environment characteristics. 

      On the other hand, students could choose their texts based on the topic of each 

workshop. They went to the mobile library and selected the text. Brown (2011), states that 

teachers who create a classroom atmosphere by focusing on three specific human needs 1) 

freedom of choice, 2) ability to learn and develop expertise, 3) and finding purpose, allow 

students to develop greater intrinsic worth.  
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Excerpt 16: Some field notes on what the research participants act in front of reading 

material 

(journal, august 14th, 2019) 

S1: “En las clases generalmente los profesores nos traen las lecturas para leer, en cambio 

hoy en la clase de inglés pude escoger el aviso que me llamó la atención para leerlo” 

S27: “No me gusta que me impongan las cosas por eso me gustó la clase de hoy porque 

pude escoger lo que quería leer” 

(Journal, september 12th, 2019) 

S14: “pudimos traer las canciones que nos gustan para socializarlas con nuestros 

compañeros” 

(Journal, october 22nd, 2019) 

S28: “me gusta el material que trae la profe, casi siempre hay algo relacionado con 

nosotros o nuestro pueblo” 
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Conclusions 
 
 

With the development of this research, I could help to students in their reading 

processes, and I could improve my teaching and learning practices inside the classroom. 

Reading is a process that allows students to receive different information, and even though 

in many public schools of our country there is not enough EFL reading material, the 

teachers can adapt and create different resources to carry out effective reading activities.  

Considering the main interest described in the problem statement of this research 

that highlighted students’ difficulties in English reading. The difficulties were focused on 

the low interest for EFL reading, the lack of materials, the decontextualized reading 

activities and the lack of knowledge and use of reading strategies. The answer to the 

research questions is shown within the three final categories discussed in the previous 

chapter, and which I summarize as follows:  

     The first research category informs that students developed awareness on how 

useful it was to follow a three-step process when addressing a text. Thus, they always were 

involved in a set of activities in each workshop, namely, pre, while and post reading 

activities which were relevant, challenging, and engaging for students. They were 

enthusiastic about using them. Likewise, the reading materials were considered important 

to make students feel motivated to read and connect previous knowledge. The reading 

sequences also provided the students not only with the opportunity to do several reading 

activities but also to explore a great variety of materials that engage students as active 

participants during the implementation.  

Another answer for the research question is seen in the second category. The data 

analysis showed an increment in the use of reading strategies aimed at identifying textual 
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cues or main ideas and relevant details in a text. In this research, the research participants 

became particularly familiar with the use of scanning and skimming. It allowed students to 

consider the impact of these strategies not only in English reading but also in Spanish. 

Furthermore, within this category, it is also seen that students gave great importance to the 

use of images to convey meaning and represent important traits from the reading texts. 

Finally, the third category highlights EFL reading as a process that fosters social 

interaction. Students achieved to develop different kinds and activities and likewise, they 

had the opportunity to share knowledge with their classmates. Students could reinforce 

vocabulary and understand better each reading when they worked in pairs or in groups. 

To sum up, the findings of this study points out the relevance of creating EFL 

habits, using contextualized materials, reading strategies and developing social interaction 

through reading. These aspects are useful since students change their point of view about 

reading practices inside the classroom. Moreover, this practice offered students comfortable 

environments and appropriate learning opportunities to foster their confidence and propel 

them forward. However, it is important to say that students could not reach an inference of 

critical levels of comprehension because the most important objective in this study was that 

students change their perspectives regarding reading practices and increase their wish to 

read texts in English. 

 

 

 

 

 



58 
 

  

Pedagogical implications 
 
 

  This was the first research study in the English area conducted in this school so, it 

was transcendental and moreover, it caught the attention of the school principal who by the 

end of the pedagogical intervention decided to acquire EFL reading material to help 

students in the development of reading skills. 

Also, the reading workshops allowed students to develop different activities which 

highlighted the importance to EFL reading in the academic process. In my opinion, it is 

necessary first to create reading habits; and this is possible through the instruction and 

implementation of funny and contextualized reading activities. Finally, this research can 

generate initiatives to carry out other studies in EFL reading which did not cover at all. For 

example, strategies to improve the reading comprehension and methodologies used to teach 

EFL reading. 
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APPENDIX SECTION 

 

APPENDIX A: SURVEY TO DIAGNOSE STUDENTS ‘NEEDS, LIKES AND 

PREFERENCES ABOUT EFL READING. 
 

 
 



63 
 

  

 

 



64 
 

  

 

APPENDIX B: SAMPLE OF JOURNAL WORKSHOP NUMBER 1. 
 

REFLECTIVE JOURNAL FORM 
 
Research Topic ____________Reading of advertisements____________________________ 
 

Research Question: ¿How do EFL students in 10th grade at Agroindustrial public school 

get engaged with English reading through the implementation of a mobile library? 

 
Author: ____Martha Liliana Garzón Farfán_________________________________ 
 
 
Date /per session 
 ______________  August 14th, 2019_______________________________________ 
 
 
Instrucción -  Escribir información detallada sobre las situaciones  que provean información 
pertinente para  dar respuesta a la problemática de investigación que se investiga.  
 

DETAILED DESCRIPTION OF 
THE LESSON  

EVIDENCES ON IMPORTANT 
FACTS RELATED TO THE 
RESEARCH TOPIC  
(Evidencias que emergen de las 
interacciones de los 
participantes sobre el tema de 
investigación)   

MY PERSONAL REFLECTIONS  
(Las reflexiones que surgen, 
las preguntas, las conexiones 
que aparecen en el desarrollo 
de la Sesión en mi rol de 
docente investigador )  

It was the first section in the 
implementation of our 
product. Then, Ss were 
informed about the topic, 
objectives and general 
points of the project. 
In this section, Ss had to 
choose some 
advertisements to read.   
First, Ss did a matching 
game. They had to match 
pictures of ads with the 
name of places where we 
can find them. 
Second, SS chose the 
advertisement that they 
liked. Then, they scanned 
the ads and answered the 
following questions:  

At the beginning, Ss were 
expected with the project. 
However, when I explained the 
objectives and how the sections 
were designed, some of Ss told 
me: “Teacher, que chevere que 
vayamos a leer en inglés, a 
nosotros nos gusta la lectura y 
queremos aprender más cosas 
en inglés” 
 
A girl closed me and told me: 
Teacher, pero podemos usar 
diccionario o traductor, es que 
usted sabe que yo no sé mucho 
vocabulario. 
A group of Ss expressed their 
agreement with it.  
 

Ss expressed different 
emotions as a result of the 
use of colors and striking 
materials in the mobile 
library. According with some 
Ss it was the first time that 
they had to access to this kind 
of material in EFL. 
 
Ss did not know lots of 
vocabulary. So, they felt 
insecurity. However, the 
group during the 
development of the section 
was characterized for the 
discipline and perseverance.  
 
Ss who finished quickly a good 
level of English since did 
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● What can you see in 

these ads?  
● What do you think is 

the main topic of 
the ad? 

After that, Ss worked in 
groups of five people 
and shared information 
about their ads. 
 

Finally, in an individual way, 
Ss created their own 
advertisements having in 
mind their context. These ads 
were exposed on the wall of 
the classroom. 

 
 
 
 
 
 
 
 

In the match activities, five Ss 
finished quickly. On the other 
hand, ten Ss spent more time 
that the time programmed 
 
When Ss had to choose the 
advertisements to read, they 
chose those involved more 
pictures. Some Ss manifested: 
“Qué chevere que nos dejen 
escoger las lecturas, es la 
primera clase de inglés que nos 
dejan hacer eso” 
“Yo he visto esos avisos en 
internet” 
“Me gusta esta clase, las 
actividades están súper” 
 
In the scanning questions; the 
most of Ss participated using 
Spanish language. Only a few of 
them used some words in 
English. It happened in the 
activity of sharing information 
about their ads, too. 
 
A group did not want to speak 
about your ads. I had to be 
some minutes with them and 
ask some questions to 
motivate. 
 
In the creation of 
advertisements, Ss were slow 
because they dedicated much 
time drawing and checking 
some words in the dictionary 

appropriate the exercise and 
moreover justified their 
answers. 
 
The last Ss who had to choose 
the ads to read did not have a 
lot of materials to choose. 
Then, I must carry more.  
 
Some Ss were very worried 
because of the grades. They 
wanted to know if all 
exercises had a mark. They 
did not believe that the most 
important was reading. 
Some Ss felt fear to express 
that they read. 
  
Working with advertisements 
in this section was a good 
idea. They had images and 
text. But in the text, there 
weren’t many words. In this 
way, Ss could use the 
scanning strategies without 
problem. 
 
Ss like drawing, then, they did 
good creations. However, in 
the writing, they presented 
difficulties because they do 
not use simple grammar 
structure. 
 
 
  

 
 

APPENDIX C: INTERVIEW 
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INTERVIEW FORMAT 

 

OBJECTIVE: To collect data about students ‘perceptions after the implementation of reading 
workhops 

QUESTIONS ANSWERS 

 
1. ¿Los talleres de lectura fueron de su 
agrado? 
 

 
 
 

 
2. ¿Cuál fue el taller que más le pareció 
importante y por qué? 
 

 

 
3. ¿Cree que los talleres de lectura ayudaron a 
fomentar en usted el gusto por la lectura en 
inglés? 
 

 

 
4. ¿Qué opina acerca de los materiales 
empleados en los talleres de lectura? 
 

 

 
 
 
 
 
 
 
 

APPENDIX D: SAMPLE MATRIX FORMAT TO ORGANIZE INFORMATION 
 
WORKSHOP NUMBER  __4___ 

INSTRUMENTS FOR 

DATA COLLECTION 

READING 

WORKSHOPS 

EVIDENCES  PERSONAL 

INTERPRETATION 

Students’ artifacts Students answers 

questions about 

reading of their 

favorite songs. 

Students draw the 

meaning of their 

favorite song. 

Students show in 

their artifacts use of 

Students continue 

showing their 

preferences relate on 

images to express 

their emotions and 
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images to convey 

meaning. 

  

meaning of their 

readings. 

Teacher´s journal  Students participated 

actively in the class. 

The topic was 

interesting.  

Some Ss could bring 

their favorite song.  

The choral reading 

resulted good. 

Students enjoyed the 

activity. 

Ss stated that: “Me 
gusta mucho 
representar por 
medio de dibujos lo 
que traduce mi 
canción favorita y 
poderlo compartir 
con mis compañeros” 
“Me gusta leer 

canciones, las letras 

de la mayoría de ellas 

son muy bonitas, 

tienen un buen 

significado” 

“Qué chévere la 

actividad de lectura 

de hoy, fue algo 

diferente” 

Working activities 

which are interesting 

for Ss help to 

motivate and attract 

Students’ attention. 

 

Using different kind 

of reading allows to 

create reading habits. 

 
 
 
 
 

APPENDIX E: SAMPLE OF LESSON PLAN TO DEVELOP READING 

WORKSHOPS 
 

Lesson Plan Format 2019 

 
Lesson Name: Advertisements                           Lesson Number: _______1__________ 
Institution: INSTITUCION EDUCATIVA DEPARTAMENTAL AGROINDUSTRIAL SANTIAGO DE 
CHOCONTÁ. 
Teacher-researcher in  Charge: MARTHA LILIANA GARZÓN FARFÁN 
Grade: ______1003___________ Date: ____August 14th _____Time of the class:_120 
MINUTES  
 

 

Introduction: 
This is the first class where students will be elicited to the project. So, I considered the 
results obtained in the survey applied to 10th grade students and decided to start with the 
reading of advertisements. Since, this topic is ideal to start the reading engagement because 
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students do not need to know lots of vocabulary. Moreover, advertisements will be 
contextualized and will be presented in a striking way. 
In this class. Students will choose posters with different advertisements, will answer some 
questions about them and finally, Ss will create their own poste.rs 
 

Resources: 
 
Advertisements taken from: 
 
• https://www.ventureharbour.com/great-quotes-advertising-marketing-experts/ 
 
• https://adespresso.com/blog/we-analyzed-37259-facebook-ads-and-heres-what-
we-learned/  
• https://biteable.com/blog/tips/best-commercials/  
• https://busyteacher.org/classroom_activities-vocabulary/newspaper_english-
worksheets/  
• https://www.etsy.com/es/listing/613681023/set-1-vintage-magazine-ads-printable  
 
 

Objectives Communicative: students will be able to talk with their partners about 
the advertisements chosen for them.  
 
Language: students will be able to identify the basic structure of simple 
present.  
 
Learning: students will be able to recognize general and specific 
information in advertisements of their context 
 

 

Stages of the 
lesson  

Description Timing per 
step or 
activity 

Pre-reading  Teacher will greet and pray: our father 
In pairs, students will do a matching game in which they will 
look at some pictures about advertisements and then, they will 
have to match with the name of the place where we can see 
these ads. Then, Ss will talk about this activity with all class. 

 

15 
minutes 

while 
reading 
activities  

Each student will choose an advertisement from the mobile 
library.  
 
 
 Students will scan the advertisements and answer the 
following questions: 
 
What can you see in these ads? What do you think is the main 
topic of the ad? 
 

 
50 
minutes 
 
 
 
 
 
 
 

https://www.ventureharbour.com/great-quotes-advertising-marketing-experts/
https://adespresso.com/blog/we-analyzed-37259-facebook-ads-and-heres-what-we-learned/
https://adespresso.com/blog/we-analyzed-37259-facebook-ads-and-heres-what-we-learned/
https://biteable.com/blog/tips/best-commercials/
https://busyteacher.org/classroom_activities-vocabulary/newspaper_english-worksheets/
https://busyteacher.org/classroom_activities-vocabulary/newspaper_english-worksheets/
https://www.etsy.com/es/listing/613681023/set-1-vintage-magazine-ads-printable
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 Then, Ss will organize groups of five Ss and share information 
about their ads. Moreover, Ss will present in a creative way a 
sequence of their ads  
 
 
 
 

 

Post reading 
activities 

Students will create their own advertisements having in mind 
their context. 
Students will expose their ads.  

40 
minutes 

 

Final 
Assessment 

 
The assessment will be reflected through questions: literal, 
inferential and critical.  
Literal questions: 

● What characters and objects can you see in the ads? 
● Where can you find these ads? 

Inferential questions: 
● How do ads influence us? What strategies do ad 

designers use to target different groups of people? 
How can we recognize those strategies and our own 
triggers? 

Critical questions:  
● Make some sentences in simple present using the ads 

read. 
 
 

15 
minutes 

 


