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Abstract 

       This research provides the use of two reading techniques in the processes of 

reading comprehension (SKIMMING AND SCANNING).  

 The populations under study were seventh grade students at Guillermo Leon 

Valencia School which participated for over 8 weeks. The observations, survey and 

interviews were the instruments used as the main source of data collection. Analysis 

of the data revealed that reading was a very complex process, that’s why this project 

searched to understand the contributions of skimming and scanning techniques in 

the development of reading comprehension in seventh grade students at Guillermo 

Leon Valencia School. 

      The findings of this research suggested the importance of incorporating 

reading techniques into the English program to improve reading comprehension in 

students, furthermore to make reading comprehension in a second language an 

autonomous process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



6 
 

Contextualization 

       In recent times, especially since the late nineteenth century and throughout 

the twentieth century, English has gradually become the most widespread language 

worldwide.  “The phenomenon of globalization has contributed greatly to make 

English the most important and necessary language today, it is being treated as the 

language of the dominant countries worldwide.”  (Crystal, 2003, p.161)  

  Today it is essential to be trained in English not only for job issues but also to 

communicate, to access more knowledge, information and to be up-to date among 

others. One resource to learn English is through reading because it has great social, 

educational and practice is one of the most transcendent skill but often due to lack of 

motivation, strategies and techniques, it becomes boring for the student and teacher. 

Through reading, we can know the economic, scientific and cultural activity in a 

country and at the same time it increases the vocabulary to understand the language 

in a practical way.  

There are many barriers in reading comprehension, due to vocabulary that is 

presented in the different reading levels, reading comprehension is a more 

complicated process than identifying words and meanings, this is the difference 

between readings and comprehend. Reading comprehension in English has more 

weight in the context of the exercise of reasoning and its aim to develop the ability to 

read analytically; it is one of the basic objectives of teaching approaches. 

The Guillermo León Valencia School is a public entity, it has been 

characterized in recent years by obtaining favorable scores on the ICFES tests, 

which at the moment has it in category A. This institution is located in the heart of 

Aguachica, south of Cesar. It has two annexed elementary schools (Mixed school 

number one and Gabriela mistral school). The school's student population is 

approximately 3,500 between preschool, elementary, and high school. Students at 

the Guillermo León Valencia school belong to strata 1 and 2 and come from families 

characterized by a vulnerable socio-economic condition, with non-traditional and 

dysfunctional family typologies; another characteristic of the educational population is 

school dropout due to various factors such as constant changes in residence and 

family nucleus; It is possible to denote the existence of various psychosocial risks in 

students, who opt for processes of maladjustment to the school environment, lack of 

motivation for study and significant life plans. However, there are also students with a 
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spirit of improvement and motivation aware of their environment, but with the ability 

to assume their educational training process will generate alternatives for 

transforming their own reality at the family and the community. The school´s 

philosophy is to promote in its students values of social coexistence framed in 

respect for the person and difference, tolerance, perseverance, freedom, honesty, 

responsibility and self-confidence, which allow training men and women to perform 

productively in their environment. Developing intellectual, interpersonal, civic, labor, 

organizational and communicative competences that foster skills and abilities to 

solve problems, lead processes, work as a team and promote scientific-technical 

knowledge, materializing it in students life project through creativity and 

entrepreneurship, in addition to promoting the learning of foreign languages that 

allow communication in the context of globalization. There is currently a concern for 

grades 7 especially 7a due to poor English proficiency in internal test (instruimos). 

The aforementioned tests are multiple-choice tests that students do to measure 

student competencies and provide information to the teachers and in that way, they 

can reorient their pedagogical practices. Seventh grade is made up of 25 girls and 19 

boys between 12 and 14 years old for a total of 44 students. Students live in places 

close to the institution, counting to a large extent on basic electricity and water 

services, where most parents have income derived from informal jobs such as street 

sellers, merchants, that is, low-paid jobs with an average less than the legal minimum 

wage. It is common for students to barely eat breakfast, which means that, by mid-

morning, they are exhausted and unable to follow the classes fully mentally and 

physically, and this may be one of the factors that leads to low interest and low-class 

participation. Another factor may be that although most of the students understand 

the subjects in the English class when applying these concepts in real situations, the 

students tell the teacher that they have no interest in learning a foreign language 

because they make it difficult when they have to answer questions about 

understanding a text in English. After conducting surveys of the 7a grade students, 

the interest in receiving classes to learn reading techniques that helped them 

improve reading comprehension was evident. Surveys also revealed that students 

preferred skimming and scanning techniques to improve reading comprehension. 

Since reading comprehension is a process, it is necessary to teach and equip the 

student with skills that allow them to identify the relevant information in a text and 
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relate it to the previous information available, in this order of ideas it is necessary to 

teach the reading techniques. 

       In order to improve reading comprehension in seventh grade students from 

Guillermo Leon Valencia School in Aguachica (Cesar). This research was based on 

the use of two techniques of reading comprehension (skimming and scanning). 

These two techniques are useful when taking a test. The aim was to know the 

contributions of skimming and scanning in the development of reading 

comprehension and to improve the results of these tests and reading 

comprehension.  

      With regard to the above comes the next research question: How do skimming 

and scanning techniques contribute to the development of reading comprehension in 

seventh-grade students at Guillermo Leon Valencia School?  
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Research statement 

         At Guillermo Leon Valencia School, 7th grade students have been having 

shortcomings in tests due to lack of reading comprehension in English. Students in 

all grades do a similar test to the “saber” test; these tests are conducted periodically 

to monitor the quality of core competencies in basic education (see appendix A). The 

results of these tests (Instruimos tests), revealed low scores in 7th grade students 

because students don't have skills related to reading comprehension. (see appendix 

B).  
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      Students said they feel they did not have the necessary tools to face this kind 

of test and in English class they did not do activities to develop reading 

comprehension.  Students do not feel comfortable with that kind of exams which 

contain questions that have to do with reading comprehension; since they 

themselves revealed that they have no idea how to solve this kind of test. They say, 
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see that they need tools to help them improve their performance in such tests (see 

appendix C). In that institution, the grammatical translation method is the method 

used to teach the foreign language, as a result, students learn only grammar and 

some vocabulary but they do not develop all English skills. Also, teachers focus their 

attention on teaching through guide books. When they are working these materials 

are not very useful to ease student learning, getting as a result in most students' low 

and basic performance.  

     Another thing is the work they develop normally during English classes, 

students are only engaged on translating texts and looking up unfamiliar words in the 

dictionary. Students said they do not know reading techniques to improve their 

performance and do not know if they use any empirically, they have never had 

specific classes to learn to use these techniques and said that when they do not 

understand something they ask the teacher or search in the English dictionary. 

     The understanding of a text in English is important to improve it in the students. 

For this reason, According to Brown (2004) developing reading comprehension 

through skimming and scanning techniques will expose students to reading 

disciplinary texts, to deep and conscious work in class with comprehension 

techniques that will help the teacher guide the student in focusing on the formal 

characteristics of these texts. 

     This alternative seeks not only to respond to student demands but also to 

prepare teachers in the development of pedagogical strategies that stimulate the 

students' training process. 
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Main research question 

 

How do skimming and scanning techniques contribute to the development of 

reading comprehension in seventh-grade students at Guillermo Leon Valencia 

School?  

 

Sub-questions 

 

-Which reading techniques do the students apply to develop their reading 

comprehension? 

 

- In Which way do skimming and scanning techniques contribute to developing 

student´s reading comprehension? 

 

 

-What are the results of the application of reading techniques skimming and 

scanning immersed in the pedagogical activities designed? 

 

General objective 

 To analyze the contribution of skimming and scanning techniques in the 

development of reading comprehension in seventh-grade students at 

Guillermo Leon Valencia School. 

Specific objectives 

 

 To determine the reading strategies techniques, students apply to develop 

their reading comprehension. 

 To establish skimming and scanning contributions to develop reading 

comprehension in seventh grade students 

 To evaluate the results of the application of reading techniques skimming and 

scanning immersed in the pedagogical activities designed. 
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Justification 

     It is essential for a student who aspires to ascend, travel and project nationally 

and internationally to master that language at a competitive level. The Ministry of 

National Education (MEN) has implemented a project as a strategic plan for the 

improvement of educational quality at the basic, middle and higher levels for the 

promotion of the competitiveness of Colombian citizens "National Bilingualism Plan" 

(2004-2019). The implementation of the program seeks to improve the quality of 

education and aims to progressively and cumulatively develop the four basic 

communication skills: listening, speaking, reading and writing according to the 

reference standards of the Common European Framework (CEF). The purpose of 

the strategy is for all students to finish their high school with an intermediate level (B1 

according to the Basic Standards of Proficiency in Foreign Language: English).  

 

Taking into account the directive of the project, the school implemented a test 

(instruimos) to measure the knowledge of the students and according to the results, 

reinforce the weaknesses. Test results revealed poor performance in the English 

area. After making some observations, it was appreciated that the teacher performs a 

repetitive process where he teaches grammatical rules and then focuses on the 

translation of a text. The materials used by the teacher remain rooted in traditional 

teaching perspectives, the materials are not contextualized and adapted to real 

student learning situations (see appendix D). When a survey was applied to the 

students about the possible causes of their failures, the students expressed that they 

did not understand the texts in English and expressed the desire to learn reading 

techniques that would help them improve reading comprehension. Skimming and 

scanning are two reading techniques that will help students find relevant information 

in reading such as a word, phrase, or main idea. Grabe (2002). 

Applying the techniques will encourage students to increase reading speed and 

improve reading comprehension. For the instruction of these two techniques, six 

workshops were implemented that focused on developing the use of skimming 

and scanning techniques.  

This research leads me to reflect on the pedagogical task that we as teachers 

must continually do to improve the teaching-learning processes in the classroom 

based on the needs found in the educational context. As a student in training, it 
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will help me to research, learn, design and implement new and innovative 

practices to improve the shortcomings found in the population under study around 

reading comprehension in the English area, with the aim of becoming a suitable 

professional and prepared to present solutions to today's educational problems. 
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Related studies 

 

1. Izquierdo Castillo, A., & Jiménez Bonilla, S. (2014). Building up autonomy 

through reading strategies. Universidad de La Sabana, Bogotá, Colombia.  

This project was an action research, it was applied in a rural school to fifth grade 

students to improve reading comprehension through three reading techniques 

(skimming, scanning and making predictions). The study showed those techniques 

motivated students to read. This motivation was because the students read more 

easily and faster. Besides, students located specific information identified general 

information and made predictions about a text without depending on the teacher. The 

training regarding reading techniques allowed them to improve their reading 

comprehension. This research is related to my research because my project´s goal is 

to improve reading comprehension in seventh-grade students through two reading 

techniques (skimming and scanning). 

 

 

2. Imin Abdullah, M. (2018). Reading Speed and Comprehension 

Enhancement in Hybrid Learning Delivery Mode. State University of Makassar, 

Indonesia. 

This investigation was carried out on a group of 30 students who were divided into 

15 students as an experimental group and 15 students as a control group. The 

activities carried out by the control group were face to face, while the experimental 

group carried out the activities virtually. The objective of the research was to discover 

if the skimming and scanning reading techniques help students to improve reading 

speed and reading comprehension. When a pre-test was applied, the low results in 

reading comprehension were evident. Then the techniques were instructed and a 

post-test was subsequently applied. The research concluded that the speed and 

reading comprehension of the students were improved simultaneously by delivering a 

text with an adequate level and readability, applying appropriate techniques with 

appropriate exercises in the classroom and with an appropriate method. My research 

will also use the same techniques in order to improve reading comprehension 

through the instruction of workshops where they will be trained in the management of 

skimming and scanning techniques. 
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3. Qismullah Yusuf, Yunisrina Qismullah Yusuf, Burhansyah Yusuf, & Afla 

Nadya. (2017). Skimming and Scanning Techniques to Assist EFL Students in 

Understanding English Reading Texts. Syiah Kuala University, Indonesia. 

The following research was conducted on a group of 32 eleventh grade students 

at a high school in Indonesia. The objective of the research was to discover if the 

reading techniques (skimming and scanning) improved reading comprehension and 

helped the students in the identification of the main ideas and search for detailed 

information. In the investigation, a pre-test and a post-test were performed. The 

results showed that the average score of the pre-test was 45 and the post-test was 

65, with 20 improvement points. The research concluded that there was an 

improvement in reading comprehension despite the setbacks that occurred. This 

research will help me in the selection and elaboration of materials to achieve better 

results in the application of reading techniques (skimming and scanning.) 

 

 

 

4. Intan Rani Aritonang, Sandi Lasmana, Deti Kurnia. (2018). The Analysis of 

Skimming and Scanning Technique to Improve Students in Teaching Reading 

Comprehension. Professional Journal of English Education, Indonesia. 

This research addresses the analysis of skimming and scanning reading 

techniques in improving reading comprehension, also, to discover the advantages 

and disadvantages of the techniques in the learning process. The main objective of 

the research was to discover the effectiveness of the techniques in improving reading 

comprehension. After carrying out the observations and interviews, the difficulty of 

the students in defining the main idea and the content of the text was identified. After 

teaching the skimming and scanning reading techniques, the students identified the 

main idea and showed a mastery of the content of the text. The students expressed a 

liking for reading techniques because it made it easier for them to answer multiple-

choice questions regarding understanding a text in English. The content of this 

research is very valuable for my research since one of the main reasons for doing it 

is to improve reading comprehension and prepare students to face texts with 

multiple-choice questions to improve the results of internal tests that students do at 

school. 



16 
 

Main construct 

 

       Any serious attempt to study the phenomenon of reading needs to be based 

on a solid conception of what this phenomenon is. A leading perspective of this 

problem has been built on the theories of K.  (Pearson, Barr, Kamil, & Mosenthal, 

1984), known worldwide as solid theories of the process and development of reading 

and the progression of what written language and comprehension entails. 

 

       A common question researchers ask themselves is about what happens 

inside people’s brain when they read, what readers of different ages, levels of 

proficiency and language backgrounds do as they read. 

 

       Even with the fairly great amount of research available and writing on theories 

of reading, so many unanswered questions still exist about the phenomenon and the 

brain process that occur while the reader decodes and constructs meaning from a 

text. 

 

       The first entry on the word “read” in Webster´s New World Dictionary (1991) 

defines reading as ¨ getting the meaning of something written by using eyes to 

interpret its characters. It can be added by using the brain to that definition. Gear 

(2006) says that “reading demands a two-pronged attack” (p.15). 

 

        It involves cracking the alphabet code to determine the words and thinking 

about those words to construct meaning. Current research on the subject deals with 

the decoding aspect of reading. However, the focus of this research is primarily on 

the aspect of understanding reading and finding ways for young students to read 

even in a second language in a more efficient way.  

        Following a list of the most important findings from Cognitive Sciences. These 

theoretical insights have been reinforced and aided by NCREL in collaboration with 

the Center for the Study of Reading and the University of Illinois.  

 

 

1. Meaning is not in the words on the page. The reader constructs meaning by 

making inferences and interpretations. 
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2. Reading researchers believe that information is stored in long-term memory in 

organized "knowledge structures." The essence of learning is linking new information 

to prior knowledge about the topic, the text structure or genre, and strategies for 

learning.  

 

3. How well a reader constructs meaning depends in part on metacognition, the 

reader's ability to think about and control the learning process (i.e., to plan, monitor 

comprehension, and revise the use of techniques and comprehension); and 

attribution, beliefs about the relationship among performance, effort, and 

responsibility.  

 

4. Reading and writing are integrally related. That is, reading and writing have 

many characteristics in common. Also, readers increase their comprehension by 

writing, and reading about the topic improves writing performance. 

 

       In 1984, David Pearson referred to "the comprehension revolution." In 

essence, he was referring to the movement from traditional views of reading based 

on behaviorism to visions of reading based on cognitive psychology and 

constructivist views of reading based on Piagetian developmental ideas. 

 

The intention in the present study is to explore the instruction of two techniques to 

a group of 7th graders. The strategies in this study included skimming and scanning. 

Skimming the text is used to quickly identify the main ideas of a text such as 

newspapers, books, magazines, fables, and short stories. Readers also used 

skimming when they have great amounts of reading material to read in a limited time. 

Scanning is a technique that readers often use when searching key words or 

important concepts of a text. 
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Theoretical framework 

 

       This theoretical framework was based on reading, reading comprehension, 

reading comprehension techniques as well as skimming and scanning techniques.  

Reading 

       According to McNamara  (2007) reading is a process determined by what the 

reader’s brain and emotions and beliefs bring to the reading: the 

knowledge/information (or misinformation, absence of information), techniques for 

processing text, moods, fears and joys-all of it. 

       The techniques used vary according to one’s purpose, including whether one 

is reading for oneself only (still the purposes vary) or for somebody else, such as 

reading to answer comprehension questions, reading to perform for listeners 

(including the teacher and classmates), and much more. Of course, these social 

factors may generate confidence, fear, anger, defiance, and/or other emotions-it just 

depends. Reading is both a psycholinguistic process (involving the mind actively 

processing the text) and a sociolinguistic one (with multiple social factors that can 

affect how one reads, how much one gleans from reading, and more). Even word 

identification itself can be affected by these factors because reading is a much or 

more a brain-to-text process as a text-to-brain process.  (Study Moose, 2015)  

 

Reading comprehension 

       Reading is a complex but strategic process that requires effort on the part of 

the reader. Handsfield (2008) point out that “in the context of literacy, reading is 

thinking” (p.60). Moreover, Cox & Hopkins (2011) state that “reading is a complex 

cognitive skill that requires the coordination of multiple processes in the brain” (p.84). 

These authors also argue that reading behavior is a linguistic and a social process of 

interaction between the reader and the text where the reader intends to satisfy a 

purpose. In the same way, the context, the author’s and the reader’s intentions along 

with the reader’s background knowledge and the reader’s expectations from the text 

are involved in the reading process. These conceptions imply that reading is a 

complex developmental process that integrates a variety of components that intend 

to build fluent reading and comprehension. 
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       From a constructivist point of view, reading comprehension refers to the 

construction of one’s meaning while reading a written text. Klingner, Vaughn, & 

Boardman (2007) argue that “reading is a multi-component, highly complex process 

that involves many interactions between readers and what they bring to the text” 

(p.9). These concepts suggest that reading comprehension involves highly cognitive 

processes of the individuals complemented by their prior knowledge.  

       Readers must be active participants in the process of reading, being able to 

guide and control their own mental processes with the aim of building a rich 

interpretation of written texts. In this sense, it is highly important the role of the 

information brought by the reader to help in constructing and generating meaning. 

Comprehension of texts deals with the capacity that each individual has to 

understand and construct meaning from the relevant ideas of written texts that are 

different in nature, assimilating, analyzing and interpreting the message contained in 

the text and also relating this message with existing ideas. 

 

Reading comprehension techniques 

       Skimming y scanning are two specific speed reading techniques that can 

cover a vast amount of material very quickly. These techniques are similar in process 

but different in purpose. 

 
-"skimming"  

According to Sherman (2014) skimming refers to looking only for the general or 

main ideas, and works best with non-fiction (or factual) material. With skimming, your 

overall understanding is reduced because you don’t read everything. You read only 

what is important to your purpose. Skimming takes place while reading and allows 

you to look for details in addition to the main ideas. To skim effectively, there has to 

be a structure but it´s not necessary to read everything. What you read is more 

important than what you leave out. So what material do you read and what material 

do you leave out? 

      Skimming will help you locate the information quickly while making sure you 

use your time wisely. It will also increase the amount of usable material you obtain for 

your research. 
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  Also it is used to quickly identify the main ideas of a reading. According to 

Sherman (2014) when you read a text, you are probably not reading it word by word; 

instead you're scanning the text. It is done at a speed three to four times faster than 

normal reading. People often skim when they have lots of material to read in a limited 

amount of time.  

This reading technique is developed from rapid eye movement on the text with the 

purpose of obtaining only the main ideas and an overview of the content.  

Skimming is a useful technique in the proposed objectives in this project because 

it reinforces the processes of Reading comprehension such as: 

-Previous Reading: skimming is more comprehensive than a simple pre-

visualization and can give a more precise text that will be read later.  

-Review: skimming is useful to review the read it text.  

-Reading: skimming is often used for quick reading material for any number of 

reasons; you do not need further attention. 

Instructions to be followed in applying this reading technique according to 

Thompson & Phillips (2010): 

-Read the title is possibly the shortest summary of the content. 

-Read the introduction or introductory paragraph. 

-Read the first paragraph completely. 

-If there is a subtitle, read each and seeks relationships between them. 

-Read the first sentence of each remaining paragraph because the main idea of 

most of the paragraphs listed there. 

-If the author of the text begins with a question or anecdote, you can find much 

information in the last sentence. 

Check the text looking for: 

a) Keywords that respond to who, what, when, why, how. 

b) Proper nouns. 

c) Unusual words, especially if they are capitalized. 

d) Enumeration. 

e) Adjectives (best, worst, most, etc.) 

f) Typographical keys: underlined words, bold, italics, asterisks, among others. 

g) Read the last full paragraph. 
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-“Scanning”  

It is when the student reads the text quickly but with the firm intention of obtaining 

information that will be needed. This ability can be explored at the beginning of the 

reading or after reading, or when the teacher ask to look for specific information and 

student must read quickly to find it. Grabe & Stoller (2002) argue “the most 

fundamental ability for L2 reading is basic comprehension of main ideas from a text” 

(p.210). As a result, this author states that purposes for reading can include reading 

to find specific information (scanning, searching), in which scanning aims to find 

relevant information in a reading such as a word, a phrase, forms or numbers as 

crucial data. On the other hand, reading to learn from the text requires reading for the 

main ideas, as another purpose to read. Additionally, Grabe (2002) declared that 

reading to find specific information demands awareness from the readers to locate 

several details of a text. Moreover, textual coherence increases the readers’ memory 

span, and aids them recalling general information when needed. In addition, a third 

purpose Grabe (2002) claims is reading to critique and evaluate. Nevertheless, this 

author also argues that it requires reflection and elaborated connections with prior 

knowledge. Consequently, an integration of prior knowledge including the readers’ 

attitudes, emotions, motivations for reading and level of topic specific background is 

fundamental.  

       Finally, the fourth purpose Grabe (2002) states includes reading for basic 

comprehension, in which taking details into account is not as important as reading for 

basic or general comprehension, thus, this fourth purpose to read is considered as 

the primary goal for most L2 reading instruction, as established by this author. 

       To develop effective scanning techniques must be taken into account the 

following aspects, Thomson & Cengage (2010): 

-To analyze and organize the information required before starting the scanning 

process. 

-Keeping keywords in mind helps speed up in searching the required information. 

-Learning to use your hands while scanning is very useful for locating specific 

information. 

-Allow the eyes quickly observe reading several lines at once. 
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       To master these techniques is required reading practice; therefore its use 

should be frequent and although the two are different methods allow them to improve 

the process of reading comprehension in a short time.  

      Skimming and scanning are reading skills most learners use extensively in 

their mother tongue. Nevertheless, teachers of English can help learners improve 

their abilities. The ability to read quickly helps learners focus on what's most useful, 

relevant and important in a text. With regular practice, learners can improve their 

skills and start to enjoy reading for its own sake rather than to meet a specific end, 

such as taking a reading test. This in turn will have a positive impact on their 

linguistic competence. 
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Type of study  

Research design 

       The methodological design is under Interpretative paradigm; according to 

Garcia & Kleifgen, this focuses on the study of the meanings of human actions and 

social life, who runs a teaching approach – learning, which emphasizes teaching 

methods supported learning techniques that enable the development of skills. 

       This research follows a qualitative approach because the reality of a problem 

is studied in its natural context, gathering and interpreting information through 

technical survey, which was based on direct observations and studies of previous 

cases. 

 

Type of research 

      This research is an action research, whose intention was to prove the 

contributions that generate the use of skimming and scanning techniques in reading 

comprehension. Bodner & Orgill, (2007) define Action Research as: “Informal, 

qualitative, quantitate, formative, subjective, interpretative, and experiential model of 

inquiry in which all individuals involved in the study are knowing and contributing 

participants”. (p.153) 

       Action research is a process designed to empower all participants in the 

educational process, with the means to improve the practices conducted within the 

educational experience.  (Bodner & Orgill, 2007, p.154) 

       In this case, according to Rodriguez Gomez, Gil Flores, & Garcìa Jimènez 

(1996) the type of approach was qualitative to explain and understand in depth, 

which contributions generates the use of skimming and scanning techniques in 

reading comprehension. In the qualitative approach was used surveys, direct 

observations and workshops; which pretend   to identify the importance that students 

give to reading and reading comprehension techniques in the educational process. 

      Finally, this information was triangulated to address the problem of seventh 

grade with respect to its low level of reading comprehension.  

RESEARCHER´S ROLE 

The researcher's role involved two positions. Teacher and observer were the roles 

played by the researcher. The teacher's goal was to guide and advise students to 
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learn about the results of manipulating their learning and to remind them of the 

process of applying "skimming and scanning" techniques through a game to develop 

attention and improve student concentration. Another role of the teacher was to 

advise and give continuous feedback to promote active participation in learning the 

"skimming and scanning” techniques. The role of the observer included the collection 

of data through field notes developed from the specific instruction in the workshops 

carried out, in addition to the behaviour of the participants affected by the use of 

reading techniques. 

DESIGN 

       The design of the research is under an interpretive paradigm; according to 

Duhalde (1999) this study focuses on the study of the meanings of human actions 

and social life, which handles a teaching-learning approach that privileges the use 

that considers teaching methods based on previous knowledge, establishing 

strategies that allow students improve your own knowledge. Since in this project it is 

desired to verify the effects of the pedagogical intervention based on the teaching 

and practice of the reading techniques skimming and scanning through workshops.       

 After analyzing the results of the tests in the English area of Guillermo León 

Valencia School, These showed low levels of performance in seventh grade 

students. 

It is important to emphasize that in the interpretation of performance levels in the 

"instruimos" tests, it was evidenced that seventh graders are not developing the basic 

standards of English learning, related to reading competence for the "A 2" level. 

SAMPLE 

      The study population consists of 44 students of seventh grade in the Guillermo 

Leon Valencia School, who has 25 girls and 19 children, ranging in age from 12 to 14 

years. This is a vulnerable population of strata 1 and 2. 
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Data collection instruments 

Observations 

The type of observation used was direct observation, it is a very important 

instrument of information collection and consists of the systematic, valid and reliable 

registration of behaviour in a given problem in a given context, in this case it was 

evident the need to search for reading techniques that will help improve the problem 

of reading comprehension detected in students. 

 Hernández Sampieri (1997) affirms that “this instrument of data collection can be 

used to determine the acceptance of a group with respect to its teacher and to 

analyse conflicts of the teaching-learning process” (p.259). 

The observations took place in the English classes of the seventh grade, (2 hours 

each one of them).  

To obtain data on the student learning process, direct observation of student 

performance and learning routines was made. According to Smart, Peggs, & 

Burridge (2013), the observer collects data by embarking on conversations with the 

participants in order to discover interpretations in which they are involved. 

      The survey is a procedure that allows you to explore issues about subjectivity 

and at the same time get that information from a large number of people. 

       Authors like Myntz, Holm, & Huebner (1976) described the survey as the 

systematic search for information in which the researcher asks the investigation on 

the data you want to obtain, and then gathers these individual data to obtain 

aggregated data for the evaluation. 

       For this, the survey should contain a series of questions or items regarding 

one or more variables to be measured. Gomez (2006) refers basically two types of 

questions are considered: closed and open. 

 Closed questions contain fixed response categories that have been defined; 

the answers include two possibilities (dichotomous) or include several 

alternatives. These types of questions allows previously facilitate coding 

(numerical values) of the responses of the subjects. 

 Open questions do not define in advance the response alternatives, is used 

when no information on possible responses. These questions do not allow 

answers pre-code, coding is performed after you have the answers. 
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The survey was conducted a few weeks before the pedagogical intervention. The 

results of the survey provided student preferences for reading techniques. 

 

Interviews 

 

Interviews are an important strategy for data collection. It facilitates the collection 

of essential information about past and present experiences relevant to the research 

problem. For this study, four interviews were conducted which were carried out after 

completing the workshops that were applied to the students, two were assigned to 

the skimming technique and two to the scanning technique. Interviews were assigned 

to students with low, medium and higher performance. The questions asked were 

based on knowing if the workshops carried out met the expectations regarding 

organization, time, environment if they applied the suggested technique and if this 

helped them improve their performance in terms of reading comprehension. 
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Timetable and stages 

       The total duration of the course was six weeks, divided in one hour per week. 

In total the subject received eight hours of personalized classes focusing on the use 

of reading techniques. When classes could not be carried out due to scheduling 

problems, classes were re-scheduled. 

 

CHRONOGRAM 

 

ACTIVITY 

Month 1: March Month 2: April 

week number week number 

1 2 3 5 1 2 3 4 

 Design and implementation of 

survey for data collection 

 

 

 

X 
       

 Realization of pedagogical 

design of learning activities 

based on reading techniques   of 

skimming and scanning. 

 

 

 

X 
       

 Presentation and development of 

reading activities skimming and 

scanning. 

 
 

x x X x x x 

 

 

 

 

 

 

 

 

 Evaluation and results analysis 
      

 

 

 

 

 

x 
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Approach 

 

This is a qualitative action research. Qualitative because the aim is to understand 

the social reality of individuals, groups and cultures as nearly as possible as its 

participants feel it or live it. Thus, people and groups, are studied in their natural 

setting. According to Gerson and Horowitz (2002), it implies a direct encounter either 

continuously or interactions with a selected group. Qualitative research allows the 

results obtained by the data to be described and interpreted in more detail, also, it 

helps to better understand situations based on a specific problem identified in a 

specific context. To solve a situation that affects the participants, this research 

followed an action research approach, where the participants have an active role and 

work together with the researcher proposing options to solve the difficulty that affects 

them. According to Burns (2010), action research allows a change and improvement 

in practice. For each specific issue or situation, the researcher and participants 

collaborate to establish the appropriate methods of data collection. (McNiff & 

Whitehead, 2006). It is recommended that at least three selected methods be used to 

transcend the limitations of each individual one, so as to triangulate data generation 

and produce more effective problem-solving, (Streubert & Carpenter, 1995). For this 

action research, the discussion will focus on three methods: surveys, observation, 

and interviews. The role as a researcher focused on observing, gathering data, 

reflecting, exploring and implementing innovative pedagogical actions to solve a 

specific problem found in the classroom and therefore improve educational practices. 

With this research, we had the opportunity to recognize the shortcomings that occur 

in the area of English around the comprehension of texts, which allowed me to 

examine and reconsider my teaching process to make changes that benefit students, 

according to Ferrance (2000), “Research and reflection allow teachers to grow and 

gain confidence in their work. 
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Methodological design 

The design of the research is under an interpretive paradigm; according Garcia 

(2010) this paradigm focuses on the study of the meanings of human actions and 

social life, which handles a teaching-learning approach that privileges the use that 

considers teaching methods based on previous knowledge, establishing strategies 

that allow students improve your own knowledge 

According to Gerson & Horowitz, (2002) a qualitative research can be understood 

as “a category of research designs that enters descriptions from observations that 

take the form of interviews, narrations, field notes, recordings, audio and video 

transcripts, records writings of all kinds, photographs or films and artifacts " 

Step of the 

research 

 
Date 

 
Activity 

 
Objective 

 
Resources 

 
Time 

 

 

1.Designing 

and planning 

 

 
March 01 

to 
 
04 /2016 

 
 

Surveys 

To Identify the 
causes of poor 
performance on 
reading 
comprehension 
tests in English. 

-Internet 
-Computer 
-printer 
-Survey 
-Pens 
-Paper sheet 

 
 
      2 hours 

 
 
March 01 

to  

04 /2016 

 
 
 

Observations 

 
To observe the 

teaching-learning 
process during 
English classes. 

 
 
-Pen 
-notebook 
-Paper sheet 

 
 
 

2 hours 

      

2.Implementing 

of the plan 

 

 
March 04  

to 

 

07 /2016 

 
Analysis and 

planning of the 

workshops to 

apply the 

skimming and 

scanning 

techniques. 

 
To plan the 

workshops based 
on the appropriation 
of the skimming and 
scanning reading 
techniques to 
develop the reading 
comprehension that 
the students 
manifested in the 
application of the 
surveys. 

 
 
 
 
-Internet 
-Computer 
-Printer 
-Paper sheet 

 
 

 

       6 hours 

 

3.Observing and 

analyzing 

March 08 
to 

 
22 /2016 
 

 
 
 
 
workshop 

application 

To apply the 
workshops to 
develop skimming 
and scanning 
techniques. 

 

-Video Bean 
-Board 
-Markets 
-workshops 
 

 
 
 
 
 
 
       12 hours 

 

4.Evaluating 

April  25 
to 

 
29 /2016 

 
Data analysis 

To analyze the 
gathered 
information. 

-Computer 
-Internet 

 
 

6 hours  
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Six workshops were designed mediated by the reading techniques skimming and 

scanning for eight sessions of an hour; which were divided in 3 workshops for the 

reading technique skimming and 3 for the reading technique scanning. The 

workshops were created following the whole language approach method which 

suggests as a procedure, choosing stories with repetition, favorite stories or stories 

that have to do with the student context. 

For the design of these workshops, two aspects were taken into account: 

1-The area plan: thematic view was used, so that the students were familiar with the 

vocabularies used. 

2-The learning standards of the English area: The progressive standards related to 

reading competence were articulated, which they must reach for their level of 

performance; In the case of the seventh grade is "A2": 

-Understand instructions for carrying out daily, personal and academic activities. 

-Understand literary, academic and general interest texts written in simple language. 

-Value reading as an important habit of personal and academic enrichment. 

-Can extract general and specific information from a short written text in a simple 

language. 

-Apply reading strategies related to the purpose of the same. 
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 Data analysis 

In the different qualitative research methods, the researcher constantly examines 

the findings in the fieldwork on the subjects or problems studied. This process from 

the beginning helps to make more evident gaps and inconsistencies, and so plan 

ways to affirm or discard the information. Therefore, thematic analysis as the process 

to study the data collected through this research. 

This alternative guides the researcher to transcribe the information without 

belittling details at the time of the exchange between the participants, in the same 

way, ensures that the information is not changed or distorted by the researcher and 

in case they need to validate or discard the data, it proposes to increase the number 

of participants or focus them. It also directs the researcher to organize the 

information collected for interpretation and socialization. 

According to Braun & Clarke, (2013) “thematic analysis is a method that allows 

them to identify, organize and analyze in detail the information collected and then 

deduce an adequate interpretation” (p.174). They emphasize that it is not a complex 

method and that it can be used in a range of epistemologies and research questions, 

they also provide a six-step process to identify, analyze and report qualitative data 

through thematic analyzes. This method is the most appropriate to face this research 

since after carrying out the survey, the observations and interviews, the information 

was transcribed and then the thematic analysis was done; as mentioned earlier, the 

process was carried out following the stages and phases proposed by Braun and 

Clarke (2006) in order to ensure its methodological rigor. 

These phases are: 

● Phase 1: Familiarization with the data. 

● Phase 2: Generation of categories or initial codes. 

● Phase 3: Search for topics. 

● Phase 4: Review of topics. 

● Phase 5: Definition and denomination of topics. 

● Phase 6: Production of the final report. 
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Phase 1: Familiarization with the data. 

As a first phase, the reading and rereading of the material and the notation of 

general ideas were carried out. In this step, the interviews conducted with a group of 

10 students were transcribed, which were chosen taking into account their academic 

performance. The interviews were recorded on a computer and then transcribed in a 

Word document, the same action was performed with the analysis of the workshops 

(see Figure 2) and the transcripts of the observations (see Figure 1) that were 

made during the development of the workshops.  

 

This process was carried out with the help of the program (Atlas.Ti). This is a 

qualitative analysis program that allows the researcher to associate codes or labels 

with text fragments, sound among others, also provides a toolbar that facilitates 

coding, thus allowing the creation and organization (in alphabetical order) of codes 

 
Figure 2. Analysis of the workshops. Microsoft Word. 

 

 

 

 
 
 

 
 

 

Figure 1. Transcripts of the observations. Microsoft Excel. 

 

 

{{ 
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through of the code manager which allows as a next step to establish 

interconnections between categories and subcategories. 

 

Phase 2: Generation of categories or initial codes. 

In this step the information was coded and organized into groups of the same 

meaning; during the coding process, it was systematically worked throughout all the 

information following the guidelines suggested by Braun & Clarke (2013) for this 

phase of the thematic analysis. To encode as many patterns as possible in the 

information the (Atlas.ti) software was used, this program has a tool called a word 

cloud (see  

 

 

Figure 3), which allows identifying graphically and easily the words with greater 

repetition within each document. 

 

 

 

 
 
Figure 3. Word cloud. Atlas.ti software. 
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The words that are repeated more and according to the number predominate more 

than others. However, it was found that the most predominant words were 

prepositions, nouns, verbs or others that did not have great importance in the 

analysis, for this reason, another Atlas.ti software tool called a word list                 

was used (See Figure 4 ).    

 

 

This tool allows to find the words of the documents analyzed and to know how 

many times each of them is repeated. In the same way, it allows to eliminate words 

that are not relevant or that generate noise, it means, they are not keywords. 

 

Figure 4. Word list. Atlas.ti software. 

 

{{ 
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Once the words were filtered the tool throws the cloud again (see Figure 5) with 

the keywords of the investigation. This process was carried out with each of the 

documents, and then assigned names to all the codes that emerged from the 

patterns, concepts, and ideas of the students. Then it was proceeded to incorporate 

in each code enough information so as not to lose the perspective of the context. It 

should be noted that the coding technique used was inductive, since no coding prior 

to data collection was taken into account and the codes were obtained directly from 

the data, in addition, specific research questions were taken into account to analyze 

the data so this was an inductive thematic analysis instead of a theoretical one. 

 

Given this, each segment of data that was relevant, was coded and captured 

something interesting about the research question, then an initial list of ideas was 

generated about what is in the data and what is interesting in them. 

Phase 3: Search for topics. 

It is considered a topic that “captures” something important of the information 

concerning the research question, representing a level of structured response or 

meaning. The topics were descriptive, that is, they described patterns in the relevant 

data for the research question. 

In this phase, the data was coded and collected to then create a list of the different 

codes that were identified in the data set (see Figure 6). 

 

Figure 5. Word cloud. Atlas.ti software. 
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Then it was focused on a broader analysis of issues, rather than codes to classify 

them into potential issues and collect all relevant coded data extracts within the 

identified issues. In this process mind maps and tables were used. 

 

 

Colors were assigned to codes to make their distinction easier. (See Figure 7). 

 

Figure 6. List of codes. Atlas.ti software. 

 
 

 

 
Figure 7. Network View. Atlas.ti software. 

 
 

 



37 
 

With the assigned colors, code links are created, which means creating a logical 

relationship between them and then graphing them and editing them in the network 

views. (See Figure 8). 

 

Phase 4: Review of topics. 

The re-coding and discovery of new themes are carried out, establishing a 

delimitation of the themes so as not to exceed. In this phase the preliminary issues 

that were identified in Step 3 were reviewed, modified and developed. The Microsoft 

Excel tool (see ¡Error! No se encuentra el origen de la referencia.) was used to 

 

Figure 8. Network View. Atlas.ti software. 

 
 

 

Figure 9. Microsoft Excel tool. Atlas.ti software. 

 
 
 



38 
 

make the process faster and easier.  

New themes were identified during the process, however, it was focused on the 

topics of the research project. 

Phase 5: Definition and denomination of topics. 

The issues are definitively identified, the “essentials” of the theme are established 

and the hierarchies are elaborated (themes / sub-themes). 

In this step it was proceeded to write a detailed analysis of each topic, in addition 

to identifying the "story" that each topic tells, it was also considered how the issues fit 

into the "story" with the research questions and in that way, there was not too much 

overlap between themes. Then the topics were defined and which were not, during 

the process a thematic map was made to illustrate the relationships between the 

issues. 

The diagram shows the relationships at different levels of topics. In carrying out 

this process the connections between the concepts are discovered and then 

interpreted the findings and finally communicated the results. (See Figure 10). 

 

 

 

 

Figure 10. Network View. Atlas.ti software. 
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Phase 6: Production of the final report. 

After performing the thematic analysis following the steps suggested by Braun & 

Clarke (2013) and performing an inductive analysis as mentioned in phase 2 where 

the coding process was not attempted to fit into a pre-existing coding framework, 

three themes were identified. These three themes were the most frequent in the set 

of data that appeared in the interviews, the analysis of the workshops and the 

transcripts of the observations. The three themes were: skimming, scanning and 

academic performance; within the first topic two sub-themes were identified (Use of 

information and location of information), in the second topic two sub-themes were 

identified (Shallow reading and specific information), in the third topic two sub-

themes were identified (Reading speed and better results on the test).  As mentioned 

earlier when developing the hierarchies (themes / sub-themes) they provided detailed 

and solid data whose results will be presented in the next chapter. 
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Results analysis 

 

DATA ABOUT THE CATEGORIES 

Research 

questions 

Final Categories Sub-categories 

-Which reading 

techniques do the 

students apply to 

develop their 

reading 

comprehension? 

 

SKIMMING 

Use of information 

Location of information 

 

SCANNING 

Shallow reading 

Specific information 

In which way do 

skimming and 

scanning 

techniques 

contribute to 

develop student´s 

reading 

comprehension? 

 

 

 

 

ACADEMIC 

PERFORMACE 

 

 

Reading speed 

 

Better results on the test 

 

 

1. Skimming 

 

1.1 Use of the information. 

After conducting the surveys where the results showed the students' interest in 

 

Figure 11. Survey.  

 

 
Figure 11 1 
1. Survey 
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learning to use reading techniques, see Figure 11. It was started the design of six 

worksheets to apply the skimming and scanning techniques. For the skimming 

technique, short texts were chosen, according to the level of the students and the 

classroom plan of the educational institution. During the skimming workshops, the 

students had to apply the technique to find the main idea of the text. The texts that 

were used were cat up a tree, zebra and its stripes, among others. The texts were 

short and simple so as they were developed, students gained confidence in the 

handling of information. As can be seen in the Figure 12, the student correctly 

answered the question regarding the main idea of the text. 

The data that was collected from the interviews (I), the transcripts of the 

 

Figure 12. Workshop 4. Microsoft word 
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observations (TO), and the analysis of the workshops (AW), were digitized and 

imported into the atlas.ti program to organize, analyze, and create hermeneutic units. 

The first step that was carried out was the coding of the information and it was 

categorized identifying one or more passages of text with a topic and relating it to 

code. The atlas.ti program organizes the codes according to the number of assigned 

citations (grounded) and the number of links between one code with the other codes 

(density). See ¡Error! No se encuentra el origen de la referencia. 

The second step consisted of establishing the interconnections between the 

codes, the categories, and the subcategories, which were determined by inductive 

reasoning through comparisons and careful reviews. See ¡Error! No se encuentra 

el origen de la referencia. 

Finally, the structuring of the categories with the subcategories and the codes was 

graphically visualized, See ¡Error! No se encuentra el origen de la referencia. 

 

 

 

 

 

 

 

 

 

Figure 13. Codes. Atlas.ti 
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The graph reveals that searching for the main idea at the beginning or end of a 

paragraph are properties of the skimming technique, and they are also associated 

Figure 15. Networks. Atlas.ti 

 

 

Figure 14. Networks. Atlas.ti 
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with the use of information. The use of information is a property of the skimming 

technique and it is associated with reading comprehension. The skimming technique 

is a reading comprehension activity and it is the cause of reading comprehension. 

The previous description indicates that the use of information through images or 

searching at the beginning or end of a paragraph to find the main idea, are properties 

of the skimming technique, this technique allowed students to manage the 

information in a different order in the text to focus on reading and overcome 

difficulties that arise due to the length of the text. When applying the technique, the  

Student faces the text to summarize the text, get a global idea of the information, 

or answer some type of question asked. 

 

1.2 Location of information 

The graph, see Figure 16 shows us that locating the main idea in a paragraph is 

associated with the location of the information. Searching for the main idea at the 

beginning or end of a paragraph is part of the location of the information. Locating 

information is the property of the skimming technique. The skimming technique is a 

reading comprehension activity and it is the cause of improving reading 

comprehension.  

 

Figure 16. Networks. Atlas.ti 
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In the image see ¡Error! No se encuentra el origen de la referencia. The 

activities students developed consisted of locating important information to extract 

the main idea, the student correctly answered the question regarding the main idea 

of the text. Thanks to the appropriation of the skimming technique, at the end of the 

third intervention the students expressed that they felt optimistic because they 

improved as the workshops were solved, see Figure 1 

 

Figure 17. Workshop 5. Microsoft word 
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Currently, students are encouraged to read texts, but teachers do not spend time 

teaching students to be strategic when reading. Observing researches on reading 

comprehension, the low results obtained by the students were due to the little 

effectiveness when finding the main idea of a text or discovering particular 

information. To improve reading comprehension and test results in seventh-grade 

students, students were instructed in handling the skimming technique. Brown (2004) 

explains that the skimming technique allows quick coverage of a text to determine 

the main idea, allowing the student to avoid focusing on insignificant parts of the text 

and save time. 

2. Scanning 

 

2.1 Shallow Reading 

When the interviews were analyzed in the atlas.ti program, the answers to the 

second question of the scanning technique were assigned to the superficial reading 

code. 

 

Figure 18. Transcripts of observations. Microsoft Excel 
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I1 

 

 

I2 

 

The image see Figure 1 shows the citations assigned to the superficial reading 

code. The shallow read code is a property of the scanning reading technique.  

 

 

 

Figure 19. Networks. Atlas.ti 

 



48 
 

The simplicity of the technique to search for important information in a text 

motivated the students since it was not necessary to read the entire text and the 

effectiveness when students answered the questions was evident. As can be seen in 

the graph, the students expressed that it was not necessary to read the entire text, 

and only with a superficial reading they answered the questions.  The use of the 

technique helped the students to search for the data efficiently and accurately. At the 

time of developing the activities, the students commented, it was easy to solve the 

workshop due to the simplicity of the technique, See Figure. 

 

2.2 Specific information 

In the image see  

 

Figure, the exercises that the students developed during the workshops of the 

scanning technique consisted of locating specific information to answer specific 

questions. 

 

Figure 20. Transcripts of observations. Microsoft Excel 
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Figure 21. Workshop 1. Microsoft Word 
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In the interview, the answers to the first question were assigned to the code 

specific information. 

I1 

I2 

In the image see Figure , the specific information code is associated with the 

superficial reading code and it is a property of the scanning technique. The scanning 

technique is the simplest and it is a cause of reading comprehension. One of the 

biggest advantages of the scanning technique is the speed to locate specific 

information quickly and efficiently. At the end of the third intervention, the students 

expressed the importance of the scanning technique because it focused their search 

on specific words, saving them time, and improving the effectiveness of their 

responses. This technique helped them feel satisfied because their answers were 

positive, and these results gave them confidence to solve the activities, See Figure .  

The scanning technique allows the student to extract information necessary to 

answer specific questions. Mcleod (2005) states scanning is a type of reading 

technique used when the reader wants to locate a particular piece of information 

without necessarily understanding the rest of a text or passage. The scanning 

technique helps improve reading comprehension because when the student performs 

a reading comprehension exercise when he answers a question, the student 

anticipates how the answer will appear and analyzes what clues he could use to 

locate the answer, For example, if there is a question regarding a certain date, the 

student quickly look at the paragraph looking for numbers. 
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Figure 23. Transcripts of observations. Microsoft Excel 

 

 

Figure 22. Networks. Atlats.ti 
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3. Academic performance 

 

3.1 Reading Speed 

In the image see Figure 24, the citations assigned to the code specific information 

of the scanning technique and the citations assigned to the code location of the 

information of the skimming technique, they both coincide in the speed to find 

specific information. 

 

When students read the texts, they stated the reading techniques helped them to 

improve reading speed. Also, they expressed the use of the two techniques as 

supplements to solve the workshop exercises, see Figure 25. 

 

 

Figure 24. Networks. Atlas.ti 
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3.2 Better results on the test 

Seventh-grade students take a test where they must solve questions regarding 

reading comprehension. The image see Figure 26, shows an example of the type of 

questions that students must face.  

 

Figure 25. Transcripts of observations. Microsoft Excel 

 

 

Figure 26. Prueba Discovery Saber. Instruimos 
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Before carrying out the pedagogical intervention, the results in the consolidated in 

the English area were 30 points, which placed them in low performance see Figure 

27. 

 

After the pedagogical intervention, the students took the test again, which yielded 

a score of 40 points in the general area in the English area, placing them in the 

average of medium performance. As can be seen in the image, the two areas that 

had an improvement in the results were the area of English and sciences see Figure 

28. 

 

Before carrying out the interventions, students had difficulty finding the main idea 

in a text or answering questions referring to a given text. At the time of carrying out 

the interventions where the students had to apply the techniques, the results were 

evident since in most cases the answers were correct. According to Patel and Jain 

(2008), reading comprehension is how information is obtained in reading and how 

students understand the content of the text. Skimming and scanning techniques are 

two alternatives to improve reading comprehension because they not only help 

 

Figure 27. Scores by Area 1. Instruimos. 

 

 

Figure 28. Scores by Area 2. Instruimos. 
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students to solve multiple-choice questions regarding reading comprehension in the 

workshops but also help them to improve their reading results in Instruimos test.     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



56 
 

Conclusions 

 

In this section, it is presented the conclusions obtained from the pedagogical 

intervention carried out to the seventh-grade students at the Guillermo León Valencia 

School, in which the workshops were mediated by skimming and scanning 

techniques to improve the comprehension process of texts, as didactic strategies of 

improvement in the levels of performance in the English area. 

Skimming and scanning techniques helped 7th-grade students not only improve 

their reading speed but also test results. The finding of this study provides evidence 

of these techniques were useful pedagogical tools in the progress of reading 

comprehension of English text because these two techniques equipped students with 

strategies that they could use before, during, and after reading, turning them into 

strategic readers. During the acquisition of the techniques, there were subjective and 

objective aspects. In the subjective aspect although the students showed motivation 

to learn and applied the reading techniques skimming and scanning and it was 

evident that in the course of the sessions the students gained confidence and were 

able to respond to the different activities proposed in the workshops. However, in the 

objective aspect, it wasn’t possible to measure the learning, although they did not 

reach the higher levels of performance than were expected, the students showed a 

lot of improvement from the lower levels to the intermediate level, and there were 

even some students who reached the superior level. 

it is important to emphasize that in this type of intervention it is essential to create 

spaces, so students have the opportunity to interact with other partners by sharing 

and exchanging skills, knowledge, and interests that promote collaborative learning, 

which is possible to achieve goals that are qualitatively richer in content since each of 

the participants has the opportunity to make known different points of view, which 

allow us to know the different ways to approach and solve a question. 

With the above I mean that the classes should not focus on the teacher but the 

student so that learning is more meaningful. During the pedagogical intervention, the 

proposed roles were fulfilled. As a teacher, I advised and facilitate the resources the 

information that enabled the following things, first knowledge, know-how skills, 

reflection, and autonomy all for the student’s role. This helped them maintain interest 

in learning, furthermore helped them to demonstrate active participation during the 
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development of the workshops. It is also important to emphasize that there were 

shortcomings in the design and planning of the workshops, which would have yielded 

better results if aspects such as variety in the types of texts. 

In summary, it can be said that although in the present investigation there were 

shortcomings and weaknesses, it is evident that the results, in general, were 

satisfactory as far as the progress of the students in the process of reading 

comprehension in English texts. 
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Implications 

One of the limitations of this study was the number of interventions that were 

carried out. Although the students learned to use both techniques, the number of 

interventions was very few; Due to the time that the directors of the educational 

institution assigned me for the investigation, so the development of the workshops 

had to be carried out quickly and the potential of the skimming and scanning 

techniques was not explored to the maximum. 

 

Another limitation was in the design of the workshops. Although the readings that 

were chosen were under the area plan and the skimming and scanning techniques, a 

survey was not conducted to inquire about what type of texts were most liked by the 

seventh-grade students, to further motivate them more not only in the apprehension 

of new vocabulary but also to bring the students closer to the texts in English to 

improve the reading act. 

 

For future research it is important to take into account the number of interventions 

and the reading preferences of students in order to strengthen reading skills in 

students, thus obtaining significant benefits for their development and learning. 
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Appendixes 

Appendix A. Instruimos test. 
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Appendix B. Results of Instruimos test. 
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Appendix C. Analysis of the workshops 
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Appendix D. Transcript of the observations 
 

OBSERVED 

ELEMENT 

DESCRIPTION INFERENCES 

TEACHER'S 

ROLE 

The teacher comes to the class 

generally 5 or 10 minutes late, 

greets the students in English and 

then calls the list, everyone is 

talking and taking care of their 

things (they organize their chairs, 

their bags, they talk to their 

friends).  To call the list, the teacher 

took four minutes, there were 41 

students at 6:34 a.m. Three 

students did not attend class today.  

The teacher proceeds to explain the 

activities that students will perform 

during the class and for this she 

used the video bean.  The teacher 

tells the students; you are going to 

work in pairs, all the students start 

talking. Ready, ok pay attention to 

me, each couple I will give a 

workshop to translate. While 

The attitude of the 

teacher was transmitted to 

the students, that is, an 

authoritative attitude was 

observed and therefore did 

not allow the participation 

of their students, creating 

discomfort and disinterest 

in them. It is very important 

to create a certain 

empathy, a warm attitude 

between the teacher and 

his students, to use 

mechanisms that inspire 

students to become active 

members of the school 

community, which 

motivate them to study and 

establish goals; in other 

words, to believe in their 
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students did the listening exercise, 

the teacher answered students' 

doubts and solved them.  In the 

course of the class the teacher uses 

images, grouping, and translation.  

The most frequently used strategy 

was translation.  When the class 

was almost finished, only 3 or 4 

couples were doing the activity that 

the teacher asked, while their 

classmates waste time in class 

reading a notebook or doing 

drawings.  At the end of the class 

the teacher left a task and left the 

room at the time the bell rang. 

abilities to achieve the 

proposed objectives and 

avoid that the classes focus 

on the teacher and thus 

encourage more 

interaction with students, 

also deal with emotional 

problems and help them 

overcome them. One way 

to overcome these 

problems is through 

constant motivation and 

encouragement. The other 

aspect has to do with the 

design of a curriculum 

based on strategies that 

can help students to deal 

with the improvement of 

reading and 

comprehension in a second 

language, this will facilitate 

the general process of 

learning in other areas and 
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development of basic skills 

that will allow students to 

become successful readers. 

The teacher works on the 

grammatical translation 

method, which focuses on 

sentence structure, 

grammar, vocabulary and 

direct translations from 

English into Spanish. It is 

observed that the teacher 

limits the teaching, the 

innovation and the solution 

of problems, because she 

does not make the effort 

and she does not show 

enough interest to attend 

effectively the students' 

doubts and only focuses 

specifically on teaching and 

trying to keep students 

occupied. 

CLASSROOM The students are located in 4 The room is very hot due 
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INFRASTRUCTURE rows of eleven students.  The 

classroom has three fans, a desk 

and a wastebasket and comprises 

an area of 20 mtrs² in length, it is 

not bright enough and it is not very 

well painted.  The desks are mostly 

in good condition, some students 

who are left-handed have right 

desks.   

to weather conditions, the 

number of students and 

poor ventilation in the 

classroom, these poor 

conditions in the classroom 

generate a bad atmosphere 

and also influence the 

attitude with regard to 

attendance due to the fact 

that students feel 

uncomfortable and despair 

because of the high 

temperatures inside the 

classroom, to the point of 

looking for any excuse to 

leave the classroom. An 

adequate school 

infrastructure can influence 

in a very positive way the 

students' sense of security, 

raise their self-esteem, 

enhance their learning and 

stimulate the desire to stay 
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in the classroom. 

TYPE OF 

STUDENTS 

The students are between 12 

and 14 years old, there are 25 girls 

and 19 boys in the class (44 total) 

and they belong to a vulnerable 

population of strata 1 and 2. Most 

students come from broken 

families, the result of violence 

and displaced, presenting in 

some students maladjustment 

which is reflected in low 

motivation or extrinsic 

motivation, there are many cases 

of desertion and changes of 

residence. In spite of its socio-

economic condition there are 

also students who want to 

improve themselves and are 

motivated, aware of their 

learning, applying this knowledge 

to solve problems of daily life. 

The students live in the 

countryside or places close to 

the Institution, counting in great 

Students face difficult 

conditions to attend school. 

Not having money to eat or 

to transport themselves 

encourages the withdrawal 

from classrooms or 

absenteeism. It is clear that 

the large gaps in schooling 

in the area are linked to 

basic needs in the 

population such as the lack 

of food security, economic 

difficulties and insecurity in 

the region, which generates 

a complex in childhood and 

which is largely reflected in 

part of adults. But the 

problem is not only that 

children have greater 

possibilities of access to 

school, but also it is 

necessary to question 
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proportion with the basic 

services of light and water, 

where the parents have income 

derived from work in the field, 

street vendors, merchants, jobs 

with low remuneration with 

average of less of the legal 

minimum wage. It is common for 

students to barely eat breakfast, 

which means that, by mid-

morning, they are exhausted and 

unable to follow the classes in 

full mental and physical and this 

may be one of the factors that 

leads to low interest and little 

participation in class. 

Although they show 

understanding of the topics, 

when applying these concepts in 

real situations the students tell 

the teacher that they have no 

interest in learning a foreign 

language since they do not have 

the necessary resources to 

continue their professional 

whether school curricula 

are responding to the 

needs of the region. 

Although teachers know 

the social environment in 

which they work, social 

inequalities are not used as 

an explicit resource in the 

design of the curriculum, in 

the options, routes, 

classroom organization, but 

rather are individual 

differences in behavior, 

tastes, skills, which replace 

social differences and 

inequalities in the school 

culture.  
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studies and in the environment in 

which they live, it does not help 

them. 

ACTIVITIES Most of the activities carried out 

by the students were about verbal 

tenses and translation, reading 

comprehension was worked too 

few and questions related to the 

text. The materials used by the 

teacher come from different English 

books and do not meet the needs, 

interests and expectations of 

students, the texts found in the 

photocopies correspond to the 

realization of loose exercises and 

far from any useful applicability 

because they do not comply with 

the planning of the classroom, plan 

of the institution and the level of 

the students, besides they do not 

present sequencing, structure and 

continuity. Usually the teacher 

always worked in the same way, 

always pointed to the handling of 

The repetitive process 

with rigid and normative 

models of grammatical 

rules is not as enriching as 

the construction of 

meanings through more 

authentic materials, 

including literary texts, that 

stimulate students not only 

to learn the grammatical 

rules and communicative 

functions separately and 

cumulatively, but also to 

negotiate and construct 

meaning, conceiving the 

use of the foreign language 

as an integrated whole 

from literary reading. 

Translation is an activity 

that can be frustrating or 

demotivating, forces 
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grammar rules, but not to the real 

communicative essence. 

 

 

students to work alone and 

is not very stimulating, and 

it is not a profitable activity 

to do in class because it is 

necessary to invest a large 

amount of time. However, 

this method is not all bad, 

but it should not be used as 

the only resource, but as an 

active, participatory and 

open tool to deal with 

specific aspects of the 

language. 

DIDACTIC 

MATERIALS 

The teacher worked with 

photocopies, the material used was 

composed of three parts; In the first 

part there was a vocabulary related 

to the later text, which the teacher 

explained through images with the 

help of the video Bean. In the 

second part is the text where the 

students proceeded to translate 

and finally the last part consisted in 

It is necessary to look for 

alternatives aimed at 

improving the level, with 

the purpose of developing 

competences and 

facilitating student 

learning. The didactic 

material used by the 

teacher does not respond 

to the specific needs of 
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the organization of sentences 

following the previously taught 

grammatical structures. The 

material does not present real 

communicative situations. 

training and to the 

different learning styles, 

since the teacher did not 

carry out a previous 

investigation of the 

learning styles of the 

students, therefore she 

could not choose the 

corresponding materials to 

adjust the class to the 

common interest of the 

students and thus 

effectively fulfill their 

pedagogical objective. It is 

observed that this aspect is 

still very incipient and little 

developed. the materials 

used by the teacher remain 

rooted in traditional 

teaching perspectives, and 

are definitely not 

contextualized and adapted 

to real student learning 
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situations, on the contrary, 

it only helps them to 

construct perfectly correct 

grammatical structures 

instead of creating 

sentences with meaning for 

students to develop their 

communicative 

competence, which is 

defined as the ability of 

students to use their 

knowledge and thus 

communicate in an 

appropriate manner. 
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Appendix E. Surveys 
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Appendix F. Interviews 
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Appendix G. Lesson Plan 
 

LESSONS AND TASKS 

 

INSTITUTION TUTOR  ____JULIO CESAR PEDRAZA AYALA________ 

COURSE   ____7a___________        

WEEK NUMBER:      1                              DATE OF THE CLASS: MARCH 

8th 

 

ENABLING OBJECTIVES:   

 Practicing  scanning skills in reading 

 Have students find specific information on the worksheet. 

 Have them work on the worksheet. 

 Indicate important information with explanations of new words and phrases if 
needed. 

 

ESTÁNDARES BÁSICOS DE COMPETENCIAS EN LENGUAS 

EXTRANJERAS: INGLÉS 

-Escucha: Comprendo mensajes cortos y simples relacionados con mi entorno y 

mis intereses personales y académicos 

-Lectura: Puedo extraer información general y específica de un texto corto y 

escrito en un lenguaje sencillo.  



92 
 

-Escritura: Completo información personal básica en formatos y documentos 

sencillos. 

-Monólogos: Describo con oraciones simpleza una persona, lugar u objeto que 

me son familiares aunque, si lo requiero, me apoyo en apuntes o en mi profesor. 

-Conversación: Solicito explicaciones sobre situaciones puntuales en mi escuela, 

mi familia y mi entorno cercano. 

 

 

 

METHODOLOGY  

Whole Language approach; reading relies on the meaning of stories and texts. 

Meaning, in whole language, takes priority over individual words. 

LANGUAGE PATTERNS AND VOCABULARY 

Read the text and answer the questions, Answer the questions according to the 

chart, Track from left to right and find the following words, heart, seed, deep, spider, 

live.  

 

MATERIALS AND EQUIPMENT  

Video bean, computer. 
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Stage

s 
Teacher –activities 

Students - 

expected 

performance 

Resources 

T

im

e 

 

 

Openi

ng 

 

 

 

 

 

 

 

 

We talked about the definition and 
importance of scanning, and I presented 
that technique. Then I asked the students 
when and why they need to use that 
technique (brainstorming). 

Scanning: Quickly searching for some 
particular pieces of information in a text. 
Scanning exercises may ask students to 
look for names or dates, to find a 
definition of a key concept, or to list a 
certain number of supporting details. The 
purpose of it is to extract certain specific 
information without reading through the 
whole text. 

I showed students a video about 
scanning, then I projected the reading 
“Pat has a cat” on the screen. 

 
 

- The 

students 

watched the 

video and read 

the text. 

 

 -Students 

looked at the 

screen and 

got the 

Correct 

answer. 

 

 

 

 

 

 

 

video Bean 

Board 

Markers 

 

2

0’ 

 

 

 

 

 

D 

E 

V 

E 

L 

O 

P 

M 

Before they read the text I asked 
students what they need to be careful 
about while reading and answering the 
questions. I distributed worksheet 1 and 
asked students to read it quickly. I read 
the passage and highlight the keywords. 
I answered question 1. I will ask students 
“what the keyword that they scanned for 
to find the answer to question 2? 

I continued doing the exercise until I 
feel students are ready to continue on 
their own. 

I  monitored the students while 

they are reading so that I could see 

Whether they understand it or not. 

 

Students  

solved the 

worksheet and 

They  shared 

their answers 

with the whole 

class 

work  

Sampl

es written 

on the 

board or 

on pieces 

of paper  

 

 

 

 

 

20’ 
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E 

N 

T 

 

If students do not understand the text, 

I let them use dictionaries and 

mobiles Phones. They did the task 

first individually, and then they share 

their answers with the whole class. 

 

 

 

 

 

 

 

FINAL NOTES 

Evaluation it was carried out during the whole class, every time the students 

require feedback on vocabulary, language management etc.  

APPENDIXES must be included at the end of the lesson plan in the same order 

they appear in the lesson. 

 

 

 

 

clos

ing 

 

After finishing the reading and 

answering the questions, I 

asked students to check 

whether they were right about 

their answers. 

 

The students 

socialized what 

they found in the 

activity. 

 

 

 

Worksh

eet 

 

20´ 
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Appendix H. Workshop 
 

 

NAME: ________________________________________DATE: MARCH 8th 
SCHOOL: INSTITUCION EDUCATIVA GUILLERMO LEON VALENCIA         

GRADE: 7a 
WORKSHOP 1 

SCANNING 

Objective: to skip over unimportant words, so that you can read faster as 

possible. 

Time: 1 hour 
Group: 7  
 
 

 

What is scanning? 

Scanning is very high-speed reading that you do when you are looking for a 

specific piece of information.  

Example:                                     

A-Read the text and answer the questions  

PAT HAS A CAT 

Pat has a cat. The cat is fat. 
The fat cat sat. It sat on a mat.  
It sat on a hat. It sat on a rat. 
The fat cat sat. Sat, sat, sat. 
 
1- Pat has a _____    2- The cat is _____ 

 
        Ham                       Sad 
 
        Bat                        Fat 
 
        Cat              Mad 
 
        Rat             Bad 
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Answer:  Cat                                                     Answer:  Fat 
 

 
 
3-The fat cat _______ 
 
       Hat 
       
        Rat 
 
        Mad 
 
        Sat 
 
Answer: Sat 
 

 
1-Read the following text and choose the right answer do it as quickly as 

possible. 
 

A SPIDER 
 

A spider lives behind my door  
I see her when I sweep the floor, 
Scurrying to her tiny hair 
Strung across the corner there, 
I suppose I wouldn’t share 
My house with crocodile or bear, 
But one small spider is not chore 
I smile at her and close the door. 

 
 
1-A spider lives behind my _____ 2- I see her when I sweep the _____ 
 
        Share              Floor 
 
        Floor              Door 
 
        Chore              Across 
 
        Door              Close 
                                             
 
3-My house with crocodile or _______   4- I suppose I wouldn’t ______ 
 
       Chore      Door 
       
        Share      Chore 
 
        Bear      Bear 
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        There      Share 
 
 

 
 
EXAMPLE 

 
According to the chart answer the 
following question. 
 
 

How many 3 are there? 

 
 
Answer: 5 times 
 
 
2- Answer the questions according to the chart. Work on each exercise as 

quickly as possible. 
 
 
 

 

A-How many 1 are there?  

___________________ 

b-How many 2 are there? 

____________________ 

C-How many 3 are there?  

____________________ 

D-How many 4 are there? 

____________________ 

e-How many 5 are there? 

____________________ 

f- How many 6 are there? 

____________________ 

g-How many 7 are there? ____________________ 

1 6 8 9 3 3 2 8 9 9 

2 1 8 7 5 6 9 3 1 4 

8 5 6 8 7 4 1 2 3 5 

4 5 5 3 5 8 7 4 3 2 

2 2 3 3 5 8 7 4 5 6 

7 4 5 3 2 5 8 7 4 5 

5 4 5 2 1 4 8 7 5 2 

5 8 7 5 5 6 5 8 7 4 

8 5 2 1 4 5 1 4 1 2 

6 3 2 5 4 7 1 2 2 3 

5 8 7 4 5 2 3 2 5 8 

1 4 7 8 9 6 3 2 5 8 
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H-How many 8 are there? ____________________ 

i-How many 9 are there? _____________________ 

3- Track from left to right and find the following words: 

  

 

1-DOG 
2-FISH 
3-LION 
4-CAT 
5-TIGER 
6-COW 
7-ZEBRA 
8-BEE 
9-BIRD 
10-HEN 
11-RABBIT 
 
 
 
 
 
 
 
 

 
 
 

4- Read the following text and choose the right answer do it as quickly as 
possible. 

 
In the heart of a seed 
Buried deep so deep, 

A tiny plant 
Lay fast asleep, 

“Wake” said the sunshine, 
“And creep to the light”, 
“Wake” said the voice 

Of the raindrops bright. 
The little plant heard 
And it rose to see, 

What the wonderful, 
Outside world might be 

 
 
1-In the heart of a _____   2- Buried deep so _____ 

D O G W R T F I S H 

A F R Y J K I O E D 

L I O N W R C A T R 

O R H J U X E R Y I 

T I G E R Q T C O W 

C H J R U P X E R T 

Z E B R A E Y B E E 

Z D C T E Y O P H D 

B I R D S K L H E N 

W R T Y M D F K O E 

R A B B I T E T Y I 

O C V B G S E R Y U 
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        Deep              See 
 
        Asleep             Be 
 
        See              Deep 
 
        Seed              Asleep 
                                             
3-Lay fast _______      4- Outside world might ______ 
 
       Seed      See 
       
        Asleep     Seed 
 
        Voice     Be 
       
        Be      Deep 

 

 

5-Track from left to right, find the letter B and finally circle it. Do it as quickly 

as possible. 
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Appendix I. Consent form 
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