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Contextualization

La Presentacion Cooperative School is a private institution located in Garzon, Huila. It was
founded by La Presentacidn congregation sisters back in 1896 and it has experienced many changes
throughout time. The institution seeks academic formation in values of leadership, responsibility,
autonomy, honesty, tolerance, creativity, and cooperative working, emphasizing on human rights
and social values. It also counts with two campuses (for primary and secondary levels) and plenty
of scenarios built for a better educational environment. Its students belong to different social strata

and cultural backgrounds, factors that create diversity and variety among educative community.

Both campuses share one mutual behavior guidelines manual but separated curriculums. In
regards of that educative content, the school has its own Institutional Learning and Teaching
Project (known in Spanish as P.E.I) that integrates not only principles and methods for excellent
learning environment, but Standards of Competencies established by the National Ministry of
Education (as a common framework of reference). Students from La Presentacion Cooperative
School have shown active participation with outstanding results in national standardized
examination like ICFES, obtaining prestige and remarkable positions among institutions over

centered-southern Huila.

Participants of this project are 47 students from Transition levels; those students are divided
in two courses (25 and 22 students per classroom) and their ages go around 4 and 5 years. They
are characterized by being very active children, who learn easily and quickly. They are children
who respond appropriately to the different goals established for the different strategies in the area.

They are also children who communicate in an assertive, clear, and precise manner, using
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appropriated vocabulary for their ages. This population studies under a framework of four academic

periods per year, having a final week in each section to present exams and workshops.

In the light of current educational needs in fields like globalization and foreign
communication, La Presentacion Cooperative School has designed an extra educational formation
schedule; in which different transversal projects are managed, especially those related to second
language acquisition. These are some of those projects that concern the promotion of the foreign

language:

It’s Magic Project: It is a space to show the articulated work carried out in the classroom,

which stands out for being a creative exhibition that is shown to the entire educational community.
This has been developed through an all-together exhibition and live musical presentation where the

entire institution is involved.

Complementary educational days (known in Spanish as J.E.C): Playful space that is worked

on the opposite day to the class, to deepen and strengthen the learning of students. The
complementary educational schedule aims to improve children English learning skills by

conducting games and developing some art mini projects.

PRAE MITBOT (known in Spanish as “Parque Mitoldgico y Jardin Botanico”) (MITBOT

Environment): Natural external classroom. This environment facilitates children to create
meaningful and practical learning experiences by having contact with nature. This natural location

is part of La Presentacion Cooperative School physical resources; it is found inside the institution.

Secondary and primary teachers of La Presentacién Cooperative school are well-trained
professionals. There are, at least, two teachers per subject and their performances at teaching have

been assessed positively. At primary levels, all teachers have a degree of Bachelor of Education
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and 85% of teachers are women and 15% are men. La Presentacién Cooperative school is not a
bilingual institution, so the focus on English language is witnessed during English classes per se.

At primary levels, English classes take place since the first years of school.

Research Statement

As a current primary teacher at La Presentacion Cooperative school, it was wanted to
examine the processes in which students and teachers are involved in English language teaching
and learning at preschool levels, so it was conducted some class observations during February and
May 2021, when La Presentacién Cooperative school allowed preschoolers to attend classes in

person.

First, it was possible to identify that both preschool teachers in chief did apply few methods
or strategies for teaching English; in fact, their English language levels were poor and almost non-
existent. This was because teacher at preschool levels were not English language teachers as such;
their academic construction has been focused on pedagogical foundation directly designed for
children, their basic educational needs, and attention for their first infancy. This represents a huge
problem for preschoolers and their English language acquisition; considering that those children
are having their first steps into a new language, it is important to provide excellent input, to use the
target language during the class, to pronounce words clearly and perfectly, to apply classroom
vocabulary during the workshops and to encourage students to participate and interact each other

in English.

It was identified that, due to lack of strategies and teachers’ preparation, English language
is taught by an empirical method that do not integrate dynamic and didactic functions required in

a positive and enriching learning environment.
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In addition, it was found that teachers in chief did not take into consideration the use of
different places inside the school. There are labs and rooms for experiments and practices,
parks, green zones and halls, sport fields and playgrounds and none of them are neither
visited nor availed for English classes, thus, the use of physical resources like the MITBOT
environment is crucial for improving academic skills in preschoolers, for facilitating
collaborative work and for enhancing students’ human and social values. The creation of
designed materials can make a great effect in students and the institution, as a guide for
better teaching strategy and as a complementary material in English language education,

especially for those non-English language teachers.

Research Question

- What are the effects of an English Language Educational Material Guide for preschool
children and teachers, using the MITBOT environment, at La Presentacion cooperative

school?

Research Objective

- To determine the effect of an English Language Educational Material Guide for preschool
children and teachers, using the MITBOT environment, at La Presentacion cooperative

school.
Specific Objectives

e To examine English language basic skills in children before and after research intervention.
e To identify the advantages and disadvantages of implementing outdoors English classes

using environmental resources.
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e To analyze participants' opinions (students and teachers) regarding the implementation of

English lessons in transversally with MITBOT environments.

Theoretical Framework

Main Constructs

Teaching English to preschoolers has some variables regarding institutional curriculum, so
it is convenient to look for strategies in which first, preschool teachers can improve children
listening and speaking skill using basic vocabulary, commands, greetings, and common

expressions. To accomplish these goals, this project is based on the following constructs:

Content and Language Integrated Learning (CLIL)

It refers to situations where subjects, or parts of subjects, are taught through a foreign
language with dual-focused aims. It also suggests a teaching process in which we use the second
language as an instrument to teach a subject, to generate language, and to enhance a supportive
role between teachers and students. This approach is suitable to be worked with children as Coyle
(2006) declares that “CLIL is flexible and can be developed in different types of schools and with
different learners” (p.5). Using CLIL for our project represents an opportunity at creating materials,

around a specific subject or subjects, in which English language will be taught.

One of the main characteristics of CLIL is the 4C’s framework, developed by Do Coyle
(2008). This framework combines four different elements: Content, Cognition, Communication

and Culture.

The element of content in CLIL indicates that students create their own knowledge while

developing skills. This new knowledge includes concepts, procedures, and attitudes regarding
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specific subjects (Math, Literature, Art, etc.) or cross-curricular topics as global citizenship. When
we talk about cognition, we are referring to the creation of new knowledge and skills through a
second language. When creating this new knowledge, we must consider Bloom’s Taxonomy
(Anderson & Krathwohl, 2001), which categorizes thinking skills progressing from Lower Order
Thinking Skills (LOTS) to Higher Order Thinking Skills (HOTS). Lower Order Thinking Skills
include verbs as remembering, understanding, and applying while High Order Thinking skills

include mental processes like analyzing, evaluating, and creating.

Language needs to be learned through communication, reconstructing the content and its
related cognitive processes. This language needs to be transparent and accessible; interaction in the
learning context is fundamental to learning. This interaction has implications when the learning
context operates through the medium of a foreign language. Lastly, the relationship between
culture and languages is complicated. Culture is related to identity, citizenship, and the awareness
of “self” and “other” to head for intercultural understanding and intercultural awareness which are

fundamental to CLIL.

Project-based Learning (PBL)

It can be especially effective in early childhood settings. Children at this age are naturally
curious and possess a desire to question, explore, and uncover answers by investigating their
environment in an interactive way. The way PBL is performed in a preschool classroom has some
specific characteristics to review. As we have mentioned before, projects are centered around a
collective research effort that concentrates on a question about a topic that is relevant and
worthwhile to the students. We have to consider that the knowledge and interest of early childhood

students are limited, so the more connected the learning experience can be with the children’
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immediate reality, the more successful it will be. To determine the selection of the topic, there is a
diagram created by Holt (1989) where the concept of “distance from self” is clearly visible through
three different circles that demonstrate what topics are most likely to engage children according to

their developmental stage.
Figure 1

Distance from self — Holt 1989
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The first and smaller circle includes relevant topics to young children (toddlers), the second
one (which also includes the topics of the first one) shows the topics relevant for preschool children,
and finally, the third circle includes the topics relevant for students in preschool and first grade.
Additionally, teachers should gather as many different artifacts as possible for the students to
engage with. When introducing PBL with early childhood students, it is especially important to
find artifacts that engage multiple senses to ensure multisensory stimulation, further engaging the

learner and further engraining the learning.
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Total Physical Response (TPR)

It is a method of teaching language or vocabulary concepts by using physical movement to

react to verbal input. The method attempts:

To teach language through speech and physical activity at the same time, which it is just
like the way children acquire their native language. Learners’ role in TPR is to listen and

perform what the teacher says, they monitor and evaluate their own progress.

They are encouraged to speak when they feel ready to speak. The teacher takes on the role
of the parent; giving prompts, setting patterns, playing games, and the student then responds
physically to the prompt. In giving feedback the teacher responds positively to the correct

answer, much in the way that a parent would (Asher, 1977).

This reinforces the learning and encourages further steps. Although TPR is a powerful, it is
most effective when it is followed by games, songs, stories, or demonstrations. One of the main
goals of this investigation is immerging preschoolers into English language by showing and
practicing vocabulary. Although constructing short sentences, in which children demonstrate
communication, is a valuable achievement, enriching preschoolers with plenty of valuable
repertoire of EFL vocabulary is also a huge benefit for their upcoming years of English language
learning. TPR fits perfectly to achieve the goals and objectives during the research intervention by

using MITBOT environment as scenario for English classes and research workplace.

Related Studies

Although Ministry of Education (MEN) created the Pedagogical Principles and Guidelines

Suggested English Curriculum in 2016, there are still many doubts about how to teach English to
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preschoolers properly; including those primary teachers who do not have professional preparation
for teaching foreign languages. The need of effectiveness in teaching English at preschool levels
is crucial to conduct this project, so it is important to cite previous studies, in which mine can lean
on. Firstly, a study called “Proposal to teach English in preschool from the analysis carried out in
two educational institutions of Santander” suggests that “although English is a compulsory subject
at elementary and middle school education, at preschool levels its teaching is not regulated.
Therefore, there are not guidelines in how to teach English language at that level” (Perez and

Villamizar, 2018, p.8).

The target population for this research project was two transition level preschool teachers
from two educational institutions of the city of Floridablanca (Santander), where English is taught
at that level. After the analysis of 10 weeks of classroom observations and interviews, Perez and

Villamizar (2018) concluded that:

Some of the proposals for teaching English to preschoolers should be based on the
importance of constant mainstreaming in the teaching of English with other preschool

subjects, as this allows the student to strengthen language learning and learn new topics.

[...] It is necessary to use different resources so children can have the opportunity to learn

with a variety of materials, seeking that these materials can be attractive for them. (p.13)

Secondly, it is also important to set parameter for teaching English in outdoor spaces. The
implementation of MITBOT environment requires lesson plans that include physical activities
according to James Asher's method Total Physical Respond (TPR). An investigation called “The

effect of outdoor learning activities on the development of preschool children” was focused on
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revealing effects of outdoor activities on cognitive, motor, linguistic and social-emotional

developments of preschool children. Yildirim and Ozyilmaz (2017) indicated that:

Learning ought to be supported by both in class activities and outdoor activities contributing
to structuring knowledge. Outdoor activities allow children to actively participate and to
learn by doing [...] Children, especially preschoolers, can record things into their long-term

memory in learning environments which stimulate all the senses (p.1)

Participants for this study were thirty-five preschool children. They live in disadvantageous
districts in Izmir, Turkey; they were offered ten-week preschool education involving outdoor
activities. The results showed improvement at the aspects mentioned before; it showed that “using
outdoor learning environments ought to be given priority in preschool education. In addition,
outdoor education should also be incorporated into teacher education curricula” (Yildirim and

Ozyilmaz, 2017, p. 6).

Also, a study called “Language Learning in Outdoor Environments: Perspectives of
preschool staff” addressed the lack of research about language learning in outdoor environments
and justified that children’s language learning is mostly based on indoor physical environments.
The researchers aimed this study to “explore, analyze and describe how preschool staff perceives

language learning in outdoor environments” (Norling and Sandberg, 2015, p. 1)

Investigators took 165 preschool staff members, whose experience of working in preschools
varied from less than one year (4%) to 20 years or more (96%). Apart from two men, all participants
were women. Results showed that outdoor environment comprises the preschool yard as well as

the woods and playgrounds near the preschool. The data analysis highlighted five themes related
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to language learning in outdoor environments: play, other activities, pedagogical dialogue,

interaction (between children) and freedom. Norling and Sandberg (2015) also found that:

Outdoor environments can offer very powerful tools for creating language environments;
but that depends on how aware preschool staff are of language learning in outdoor
environments. Some preschool staff was not used to describing the outdoor environment as

a learning environment, indicating that they may not have reflected on this possibility (p.11)

Addressing other topics during the dialogues enrich self-confident in preschoolers.

The contents of the dialogues mostly concerned phenomena in the surroundings, like plants,
animals, water, and rocks. Furthermore, some preschool staff explained that they challenge
preschool children with open-ended questions like, “look at the clouds...why are they so
dark? [...] Play in outdoor environments enhances the learning environment, increasing
children’s creativity and improving their problem solving and decision-making skills.
Outdoor environments provide possibilities for more varied and less structured activities
than indoor environments. Children can use more physical movement and have a feeling of

freedom (Norling and Sandberg, 2015, p. 12)

Research Design

To carry out this research process it was important to establish some key elements,
procedures, and actions such as the type of research, context, participants, and procedures for data
collection and instruments for data. Then, this chapter presents information on these research

elements used to achieve the purposes of the research.

Type of study
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The project followed the principles and procedures of action research design. Kumar (2011)
suggests that "most action research is concerned with improving the quality of service. It is carried
out to identify areas of concern, develop and test alternatives, and experiment with new

approaches” (p. 126).

Practitioners who engage in action research inevitably find it to be an empowering
experience. Action research has this positive effect for many reasons. Obviously, the most
important is that action research is always relevant to the participants. I also find action research
connected with realities in our educational institution, conducting projects that provide
groundbreaking changes at children and teachers’ academic journeys that at the end are connected
to the focus of action research; an existing programme or intervention is studied to identify possible
areas of improvement in terms of enhanced efficacy and/or efficiency. The findings become the

basis of bringing about changes (Kumar, 2011, p. 127).

Action research in schools concern action and transforming practices. Teachers who
participate in this action research project focus on developing and improving their own practices,
based on an educational material guide for English language. Kemmis (2006) and others have
pointed out that an important aim of action research is to be a vehicle for educational critique. It
must be critical and transformative; that is, it investigates reality to transform it. Action research
also aims at empowering teachers and supporting them in transforming and rethinking their
practices (Yelland, Lee, O’Rourke, & Harrison, 2008). The intention of the action research reported
here was to address problems that were important to the teachers, especially those related to
teaching English, at preschool levels. The fact preschool teacher are not English language teachers
as such, has made them feel uncomfortable and kind of insecure by the way they teach a second

language. The way action research works here helps us not only to identify the emerging flaws
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during the teaching of a second language, but to guide those teachers to a better comfort zone; all

this by observing, testing, collecting experiences and writing short journals.

Timetable and stages

During the application of this project, some stages took place for a better development of
goals and activities. The project aimed to be developed in a total of five months (from July 12" to

November 19, 2021).
Figure 2

Timeframe for research development and data collection.

May June  July August September October November December
Stage 1 Stage 2 Stage 3 Stage 4

Tasks

Project
Development,
Instruments for data
collection and
Instructional Design

Pedagogical
Intervention 3° Term
Data Collection
Pedagogical
Intervention 4° Term
Data Collection

Data Analysis
Final Research
Report

The schedule of the project (Figure 2) reflects the organization for academic interventions

and data collection through different stages. Stage 2 and 3 represented the utilized time to develop
the project with children at La Presentacion Cooperative School, it also represented third and fourth
academic terms for 2021 scholar schedule. Both terms had 9 weeks of academic study, the project
took 5 from the third term and 6 from fourth term. The schedule gave not only the enough time for

teachers to know the material designed and the specific goals at each intervention, but also the
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enough time for school to develop its own lessons and Institutional Learning and Teaching Projects

(known in Spanish as P.E.I)

Role as a researcher

In this project, the role of the researcher was participant observer (Erlandson, Harris,
Skipper, & Allen, 1993, cited by Kawulich, 2005). For Erlandson (1993) observation “enable the
researcher to describe existing situations using the five senses, providing a "written photograph™
of the situation under study”. Other researchers named participant observation as a process of
learning through exposure to or involvement in the day-to-day or routine activities of participants
in the researcher setting. Participant observation was implemented in this project as a way in which

the researcher could be able to witness the reality during interventions.

| participated in all the pedagogical interventions as an observer; | was able to conduct the
instruments, to explain the main objectives to the teacher before classes, and witness students’
behavior, motivation, and development during the academic journey. It is worth to mention that

students did not know my role during the classes.

Data Collection

Qualitative tools were applied in this project. The researcher conducted interviews and
Class Observations while teachers conducted journals; those to record the children’s significant
aspects during academic interventions. These three were the main instruments for data collection
in regards of the method of data analysis, Content Analysis. For gathering information, | followed

these steps.

As observer:
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1. Use the laptop with digital instruments to complete - Class Observation. (Appendix A)

2. Fill the instrument with the information gathered during academic interventions.

For interviews with teachers:

1. Use the laptop with digital instruments to complete — Teacher Interview. (Appendix B)

2. Fill the instrument with the information gathered during interview.

Implementation and Data Analysis

Approach

Project Based Learning may be defined as a method of instruction based on using an
engaging question, task, or problem, which is usually proposed by the students themselves, once
the teacher has inductively presented a specific problem, to develop authentic and real-world
projects. Therefore, academic content is taught by working cooperatively and relatively
autonomously to solve this problem. This factor tends to increase a feeling of self-competence and
self-confidence among the students and often results in high levels of engagement towards
academic content, and, consequently, in higher levels of academic achievement (Barell, 2007,

Bender, 2012; Chu, Chow & Tse, 2011; Chin Leong, 2009; David, 2008).

Together with this, some key features of PBL have to do with the fact that students learn by
doing, which means that it supports the idea that learning is more effective when students put into
practice what they have learnt. Following these authors, another feature has to do with the use of
real-world problems; as has been mentioned before, this connection between the school and the
real context (society and environment) seems to increase the interest and motivation among the

students.
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As this is a student-centered approach, the focal point of the learning process is on the
students, who build their own learning while interacting and cooperating with their classmates. In
fact, cooperative learning is also central to PBL, the process of teamwork and the skills involved
form part of the expected outcomes. The teacher is seen as a guide, a coordinator, and a facilitator.
In this sense, Stauffacher et al. (2006) explain that the teacher’s role changes from a distributor of
knowledge to a process manager, helping students in their process by initiating reflection processes
and supporting them, if necessary, on substantive matters (p.262). Therefore, students have
individual responsibilities and plan their own learning process by deciding the aspects they need
to know about a given topic, choosing the methods they can apply and organizing their time and
the structure of the project. And, consequently, as already stated, they have an individual

responsibility that develops their autonomy.

It has been pointed out that there seems to be a clear relation between PBL and CLT
(Communicative Language Teaching). Since students are engaged in purposeful communication
to complete the authentic tasks within the project, they can use the language in real context.
Language is not seen as the object of study but as a tool that allows them to participate in
meaningful and relevant activities to achieve the minor outcomes along the project and complete
the final product in the end. Dorney (2001) also indicates that PBL increases expectancy of success
in the target language as reduces anxiety, and it also promotes effort-based attributions. In addition

to this, this approach allows us to adapt to the different needs and intelligences in the classroom.

According to Harmer and Stokes (2014), the adoption of PBL develops work-based skills
for the 21st century as it is based on practical tasks, real world problems and group work. The need

for interdisciplinary skills such as critical thinking, cooperation, communication, project
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management and lifelong learning abilities in different settings creates a bond between the school

and the society, between the school and the real world.

The project applied the basic fundaments of PBL (learn by actively engaging in real-world,
group work and personally meaningful projects) into a classroom environment for preschoolers; at
this level, conducting PBL can be risky; this largely depends on the age and the abilities of each
learner. PBL is crucial for the project because it is one of those trends that has been at the forefront
of research and design that is based upon the idea of children learning through hands on, meaningful
experiences that center around their interests. The way these two approaches integrate each other,
holds the steps towards a learning process in which individual and group work generate meaningful

scenarios for children at early ages.

Design

To guide this project and develop its objectives in a good way, it was necessary to base the
pedagogical plan of action by using La Presentacion Cooperative School curricula design and
syllabus. However, the discussion about teaching English in outdoor environments and the creation
of an educational material guide that provide better ways to teach languages at preschool levels is

one of the main goals of the project.

Pedagogical objectives

The project counted with some parameters in which the content, the classroom environment

and the participants were into consideration for the pedagogical objectives, these were:

- Students will strengthen their capacity of working in groups, showing ownership at their

behavior and treatment with others.
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- Students will be able to understand the value natural environments have for educational
community, families, and society.

- Students will enjoy the art of learning a second language by having contact with new
learning environments. They also will be able to apply what they learned at individual

situations out of the educational context.

The fulfillment of these objectives was witnessed during the application of the project, the
pedagogical interventions, and while instruments were applied. It is important to clarify that these
objectives represented a general perspective of the project per se; in regards of what students,
teachers and the researcher were going to develop during classes, it was set other goals that focus
on what the class bring to the moment. These are the goals planned to be conducted during all

pedagogical intervention:

- To develop a set of core vocabulary and expressions for use in simple conversation.

- To build confidence.

- To provide the motivation to learn English.

- To encourage ownership of language.

- Toencourage children to communicate with whatever language they have at their disposal
(mime, gesture, key word, drawings, etc.).

- Toencourage children to treat English as a communication tool, not as a product.

- To show children that English is fun.

- To establish a trusting relationship with children and encourage them to do the same with
their classmates.

- To give children an experience of a wide range of English language in a non-threatening

environment.
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The commitment with children was to offer them educational spaces in where English
language plays an easy, funny, and interesting role. In terms of the teacher, the project looked for
not an overloaded and over decorated way to teach but an effective one. Teachers at preschool
levels needed a tool for having effectiveness in their teaching process with children; this involved
constructing, deconstructing, and reconstructing constantly their own thoughts, perceptions, and

estimations about teaching.

As it was mentioned before, the syllabus for this project was retrieved from the school itself;
what | wanted was to be faithful to what the institutions offer to children, but adding differences at
the methodology, the classroom environment, and the use of different approaches. Although La
Presentacién Cooperative School is a private institution, its syllabus is quite similar to public
institutions, in addition, they assess children with basic standards of competence in a foreign

language (Ministry of Education [MEN], 2016)
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Table 1

Syllabus for Preschoolers at La Presentacion Cooperative School 2021

23

TRANSICION
ESTANDARES PERIODO 1 PERIODO 2 PERIODO 3 PERIODO 4
A
DESARROLLAR
Menciona y - Greetings: - Colors. Body Parts. - English
entona canciones Hello, bye - Fruit: My family: Christmas
relacionadas con and good Apple, mother, father, carols
los colores, morning. pear, grape sister and brother. - Vocabulary
saludos y los - Commands: and Obijects of the related to
miembros de la Listen to me, banana. class: pencil case, Christmas.
familia en inglés. stand up, Sit - Geometric pencil, eraser,
down and figures. pencil, book and

Menciona algunos silent. sharpener.

animales, objetos
del salon de clase
y frutas en inglés.

Se relaciona con
sus compafieros al
formar grupos
para entonar
villancicos

The animals: pets/
farm and savage
animals

Numbers: 1-20

The content from the syllabus showed the basic topics MEN suggested to teach at that age,

these topics represent basic vocabulary about family, animals, numbers, colors, geometric shapes,

and commands (see Table 1). Researcher suggested changing topics from fourth academic term,

which was designed to teaching about Christmas carol and vocabulary related to Christmas. It is

also important to mention that the contents from third and fourth academic terms were the topics

the researcher selected to work with the children during the project.

Table 2
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Suggested Syllabus for preschoolers (Implemented during the project).

JARDIN Y TRANSICION

ESTANDARES A
DESARROLLAR

TERCER PERIODO

CUARTO PERIODO

Menciona y entona
canciones
relacionadas con los
colores, saludos y los
miembros de la
familia en inglés.

Identifica  mediante
imagenes los
animales, objetos del
salon de clase y frutas
en inglés.

Socializa e interactla
con otros comparieros
de forma ordenada y
respetuosa.

Reconoce los
elementos del medio
ambiente y los seres
Vivos que la
componen en inglés.

- Body Parts

- My family: mother, father, sister
and brother.

- Obijects of the class: pencil case,
pencil, eraser, pencil, book and
sharpener.

- The animals: pets/ farm and
savage animals

- Numbers: 1-20

How to protect the environment:
learn to recycle.

- Ecosystems: animals and plants.

- Save the world: children will save
the planet.

Basico: Presenta dificultad al reconocer
y pronunciar algunos miembros de la
familia, objetos del salon de clase,
animales y nimeros.

Alto: Reconoce y pronuncia la mayoria
de los miembros de la familia, objetos del
salon de clase, animales y nimeros.

Superior: Reconoce y pronuncia todos
los miembros de la familia, objetos del
salon de clase, animales y nimeros.

Bésico: Presenta dificultad al reconocer y
pronunciar algunas palabras referentes a la
conservacion de los ecosistemas y el
reciclaje.

Alto: Reconoce y pronuncia la mayoria del
vocabulario referente a la conservacion de los
ecosistemas y el reciclaje.

Superior: Reconoce y pronuncia todo el
vocabulario referente a la conservacion de los
ecosistemas y el reciclaje.

The new content suggested for the last period of academic activities (table 2) is related to

protection and conservation of natural environment inside and outside the school. Although this

topic sounds a little bit heavy or difficult to address with preschoolers, it is correct to clarify that

the classes were designed to talk about the issue in both language (L1 and L2), the teacher showed

students vocabulary related to the topic and the activities were developed in outdoor places. All
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those aspects for the new suggested syllabus were completely correlated to the MITBOT
Environment.

Procedure

For this specific section, it is precise to present small samples of the lessons planned for the

interventions, this results in parts of the educational material guide designed for the project and
developed by teachers.

Figure 3

Lesson 1 — English Language Educational Material Guide for Preschoolers.

Body Parts

Reconozeo cuando me hablan en inglés y reacciono de manera verbal y no
verbal.

Identifico palabras relacionadas entre si sobre temas que me son familiares.

* Listen and repeat.

Escucha la cancién Una vez revisad: solo el audio a los
nifios. Intenta reproducirlo por partes e invita a los estudiantes a cantarla por
Repite esta a Atas
Body Bop Bop Dance | Body Parts Song o WHAT PARTS OF THE BODY YOU MOVE?
hatps:/Avw.youtube com/watch2v=YGI3f_fHIzg gl |dentify the vocabulary
w3
HEAD SHOULDERS. BOTTON. UMY
[hodk (houdders) {satom). {tumend)
ARMS uGs FINGERS Tots RS
) Logs) (rgers) (1) ()
(hat) gl fous)  felbow) (t0)
plnkf-o q : L
»
*
[ 2 pHysicaL Response [ S0
L ¥
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The sequence of activities planned in the material designed generally started with a song in
which students were always asked to represent language through their bodies (TPR). When the
teacher introduced the topic in L1 and L2, children were expected to work in pairs or individually,
depending on the lesson. The classes always had skills focus (listening and speaking) and they
always were developed at MITBOT Environment. The use of technological resources was not
limited, but teachers tried to utilize those that focus on the basic language acquisition skills

mentioned before.

While PBL was always noticed during the activities (by working in groups and giving small
exercises to execute collaboratively) CLIL was addressed through the class topics and the related
vocabulary. In figure 3, the main topic covered Body Parts Vocabulary, it was expected that
students identify those body parts in English (CLIL) while they work in pairs and collaboratively
by groups (PBL). This project was developed during complementary educational schedule at La
Presentacion Cooperative School, which represented two hour of classes per week. The
interventions took place during Wednesdays and Thursdays and counted with two preschool

teachers (non-English language teacher) and a researcher.

The assessment criteria was based on children’s performances during the development of
the lesson, in groups and individually. Once a lesson ended, teachers asked students for the previous
one, the topic developed, and the vocabulary learned during the class, thus, students showed not
only a learning progress during the lesson, but lasting knowledge days after the class by handing
in artifacts and homework. I could witness the progress on children after a lesson was developed,;
students used to recall the information by exercises before entering a new class, giving clear
samples of improvement at memorizing words and meaning throughout body languages, pointing

out body parts in other students and by pronouncing words in a good way.
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Teachers involved in the projects were asked to carry out one journal per lesson. Teachers
handed in a digital journal a day after the intervention telling the experience working during the

class, students’ behavior, and perceptions about the educational material guide.

Data Analysis

For the analysis of collected data, | developed a relational content analysis (Crosley, 2021)
focus on describing the relationships between different concepts, as well as how they are connected,
and the context in which they appear. | also based the relationships on the strength and the signs of
the concepts. For relational content analysis, the artefacts (class observations and interviews) were
analyzed as explicit and implicit data (Crosley, 2021), both categories helped to interpret the
significant experiences of teachers who participated during the project, and helped researchers to

avoid bias, taking into consideration the proximity and friendship among them.

Additionally, the instruments were analyzed under two specific parameters set by the own
method; there are three types of relational analysis: Affect extraction, Proximity analysis and
Cognitive Mapping. Using the first two types, researchers assessed concepts according to
emotional attributes (in the interviews) and analyzed explicit data, discounting any underlying
meanings and implications of the text (Class Observations). The process of analyzing data is shown

in a small proportion in Apprendix D and E.

As it was set before, the project took two academic terms for developing the interventions
and data gathering, however, in the light of some issues related to covid-19 pandemic, the timetable
was reduced for 8 weeks of work, in which the instruments were applied, and the data was

collected.
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Opinions of implementing English lessons in transversally with MITBOT environments.

It was focused on describing data and characteristics from teachers’ interviews, their
responses and the relationship with the experience, the material designed and the effects for further
implementations in class. In the interview (Appendix B) it was focused on determine the concepts
and thoughts of teachers about the project, before and after it was developed, to specify the main
change through the classes based on the material designed for the interventions. The data was fitted
into categories and coded for better management. Their responses were organized (Appendix E) to
conduct a relational content analysis based on three categories (Teaching experience, Didactic
material, and Academic spaces), both teachers agreed on the excitement of material designed for

English language at preschool levels:

These are some excerpts from teachers’ interviews, they were coded according to the data

analysis conducted on Appendix E.

Interview 1: Teacher 1 (FG) Interview Code: INT1-FG-2021

AR-21-FG-M-33-01-05

“I hope to find materials aim for children, not too complicated and enjoyable for kids. |

hope they are easy to understand for teachers and very well explained.”

“Espero encontrar materiales que estén disefiados para nifios, que no sean tan dificiles y
que les guste a los nifios. Que sea facil de entender para uno como profesor y que este bien

explicado”.

Interview 1: Teacher 2 (MC) Interview Code: INT1-MC-2021

AR-21-MC-F-38-01-05
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“I hope to find topics that can be linked to what children are used to, like games, music,
painting, and dancing; things they probably like it. At the same time, | hope there are

materials applicable for outside the classroom which all this is about.”

“Espero encontrar temas que estén ligados a lo que los nifios estan acostumbrados, juegos,
musica, pintura, baile. Cosas que les pueda gustar. Al mismo tiempo, espero que haya

materiales que ayuden a la clase fuera del aula de clase, pues de eso se trata”.

And they also expressed their positive thoughts about the implementation of that material

after 8 weeks intervention.

Interview 2: Teacher 1 (FG) Interview Code: INT2-FG-2021

AR-21-FG-M-33-02-02

“I liked the material a lot because it had many topics from the PEI that were adapted to the
Complementary Educational Days. It came to my attention seeing how the materials were

put together according with the MITBOT Environment, and it turned well thought out.”

“Me gustdé mucho el material porqué tiene muchos temas del PEI que fueron adaptados
para las jornadas educativas. Me llamo la atencion ver como se unian cosas del material

con el espacio MITBOT del colegio y resulto que fue muy bueno”.

AR-21-FG-M-33-02-03

“I worked very well with the material | received because it was very well explained and it

had many explanations in Spanish that were completely useful.”



THE EFFECTS OF AN EDUCATIONAL MATERIAL GUIDE FOR PRESCHOOL 30

“Trabajé bien con el material porque estaba bien explicado y tenia muchas explicaciones

en espafiol que fueron atiles”.

Interview 2: Teacher 2 (FG) Interview Code: INT2-MC-2021

AR-21-MC-F-38-02-02

“It was a practical material that let children to develop creativity and innovation. The
material was very useful for as teacher because it explained everything what | have to do,
what steps | must follow and what to expect from children. The material had well-explained
non-complicated topics. | liked the material was focused on learning vocabulary using
songs and physical exercises, as working in small groups outside the classroom; Those

features gave the material a plus.”

“Es un material muy practico, que permite que el nifio desarrolle su creatividad y sea
innovador. Para mi como profesora me ha servido mucho porque me explica que debo
hacer, que pasos seguir y que esperar de los estudiantes. Tiene muchos temas bien
explicados y no tan complicados. Me gust6 que estuviera enfocado en aprender vocabulario
mediante canciones y ejercicios fisicos, asi como trabajar en grupos pequefios y fuera del
salén. Me gusté como se complementd con el ambiente natural del colegio, eso le da mas

valor como material”.

The implementation of material designed for the Complementary Educational days was
well-received for non-English language teachers, not only because the material suggested activities
in L1 and L2, but also because it was highly connected with the MITBOT environment, which
represented the relationship between the natural setting and the academic field. Teachers expressed

that the accuracy for those materials to be developed with children at preschool levels is on point
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considering the surroundings and the environmental resources. The comments at the interview,
before and after any intervention, shows me a favorable impact facing back the primary
considerations for the project; it made a tangible improvement at teaching materials for teachers in

teaching English.

Advantages and disadvantages of implementing English classes outdoors using

environmental resources.

The collected data in Appendix B gave some clear ideas of how the interventions went
during the weeks of implementation. The advantages suggested by the teachers about outdoor
environments were also selected from the final interviews in which teachers responded about
children noticeable changes in attitude and academic performance during classes at MITBOT

environment.

These are some excerpts from final teachers’ interviews, they were coded according to the

data analysis conducted on Appendix E.

Interview 2: Teacher 1 (FG) Interview Code: INT1-FG-2021

AR-21-FG-M-33-02-04

“I think children have learned to participate more, to work more with others and That’s
what 1 liked. I also saw some students learned vocabulary during class, and that is also

something very good.”

“Creo que han aprendido a participar mas, a trabajar con otros nifios y eso me gusto.
También vi que algunos aprendieron més vocabulario durante las clases y eso es muy

bueno”.
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Interview 2: Teacher 2 (MC) Interview Code: INT1-FG-2021

AR-21-MC-F-38-02-04

“Students were used to do academic stuff during the complementary educational days and
that made them get bored because they were studying in the morning and afternoon, so that
was Very tiring. Since the materials were developed during CED’s, they are more willing
to work because it implies the MITBOT Environment, and they like it a lot. I also think

they have improved their participation in class and working in groups.”

“Los estudiantes estaban acostumbrados a hacer cosas académicas durante las jornadas
complementarias y eso los aburria porque estudiar en la mafiana y en la tarde también, era
muy agotador. Desde que se trabajo el material en las jornadas complementarias ellos
tienen mas ganas de trabajar porque esta relacionado con el MITBOT y eso les gusta.

También creo que han mejorado su participacion y su trabajo en grupo”.

Although the teachers commented some positive children behavior during the development
of the project, I could observe and analyze (Appendix D) that students couldn’t handle proper

behavior during the whole class at MITBOT environment.

These are some excerpts from Class Observations.

AR-21-CO-1-MC-01-05

“Some students did not show interest for class because they were unwilling before it started.

The others, a huge group, showed interest for the activities and English songs.”
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“Algunos estudiantes no mostraron interés por la clase debido a que se encontraron
indispuesto desde antes de su inicio. El resto, que significd la mayoria, mostro interés por

las actividades y la cancion en inglés”.

AR-21-CO-2-FG-01-05

“Some students worked in groups in a calmy and organize way, however, some others did
not want to share elements with others so there were some moments in which students

misbehaved.”

“Algunos trabajaron en grupos de forma calmada y organizada, sin embargo, algunos

otros no querian compartir elementos con otros, asi que hubo momentos de indisciplina”.

AR-21-CO-4-FG-01-05

“Some students were again misbehaving during intervention at the MITBOT environment,
once again, because they did not want to work with certain classmates, however it did not

affect the development of the class and the fulfillment of the goals set for the class.”

“Algunos nuevamente fueron indisciplinados durante la estadia en el espacio MITBOT,
siempre generado por no querer trabajar entre ciertos compafieros, pero no afecto el

desarrollo de la clase ni el cumplimiento de los objetivos de esta”.

Students at MITBOT environment misbehaved at some points of the class, especially at the
beginning, this did not really affect the class flow and the lesson objectives, however, showed a
transition in which students had to accommodate their personality for a common goal, which was
working in groups and participate in class actively. There is a noticeable advantage on

implementing outdoor settings and environmental resources for English classes; it encourages
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students to work collaboratively and generates spaces for teachers to accomplish new classroom
methodologies. According to teachers’ comments, students also learned to behave during classes
inside the classroom, which seemed a difficult deal after coming back from any outdoor activity.
This fact also represents a kind of improvement at children behavior before, during and after

outdoor activities.

English language vocabulary skill in children before and after research intervention.

Quantitative data was not a focus for this research. The project worked on improving
children oral and listening skills by learning through material designed in outdoor environments;
neither students nor teachers were pressured to receive or assign a numerical grade. However, it
was necessary to evidence how participants started and finished the project in terms of vocabulary
improvement. Children were tested (Appendix C) before and after academic interventions; it was
necessary to utilize a Likert scale for variation in quality. The analysis (Appendix F) showed

variations in children after 8 weeks of academic interventions.

Figure 4

Children Oral Proficiency Before and After Intervention.

Very Poor
0%

Very Poor
Average
12%

Poor
80%
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Before Academic intervention After Academic Intervention

Children were asked to say the names of some different images (Appendix C) in English.
The test was designed with information teachers provided about the topics from first and second
terms 2021. Children were kind of shy by saying words in English, not only by watching the image
itself, but also by doing without them. Most of the students were unable to say pictures’ names or
even pronounce a word in English related to the test. Once academic interventions ended up,
children were asked one last time about the names of the images (the same from the first test) in
order to collect some individual production of English vocabulary. The results (figure 4) were
qualified within some variations (very poor, poor, average, good and very good). Children showed
a great improvement by naming the images in English once they watched it, they also remembered
part of the songs related to the images and the topics developed during the classes. Additionally,
teachers commented that students showed more confident to use English vocabulary, even when it
does not really sound as it should, the urge to participate and show progress made students more
active and talkative. The improvement children had at the tests represents part of the effects of
using materials completely designed for specific environments and population, it also represents
an impact for the teachers, who have never worked with materials made specifically for them as
non-English language teachers. According to teachers, children learned about vocabulary because
of the use of the MITBOT environment, and how the materials fitted for the location. | also
witnessed children participating more at outdoor features than at normal classrooms, so the fact
that classes were implemented at different scenarios helped a lot at the improvement of some

aspects in children behavior and learning progress.
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Conclusions and implications

In order to determine the effects of an English Language Educational Material Guide for
preschool children and teachers, using the MITBOT environment, at La Presentacion cooperative
school, it was necessary to analyze all the collected data and compare the outcomes in relationship

with the main objective; There are four significant conclusions.

First, the improvement of English vocabulary on children after using materials
designed. Children showed a better understanding of specific vocabulary when the material
focused on not only the participants, but the teachers, and the intrinsic relation with the natural
settings proposed by the project. The results placed students at some great position in contrast of
their performance at the beginning of the project and, as | witnessed, improved children activeness
in class at participating, integrating with others, and using the vocabulary in the target language
constantly. Teachers also suggested that participants were free of fear at pronouncing words in
English, their confident was much better in comparison with regular classes, and their participation
increased for good. Part of the effects of educational material guide for preschoolers is evidenced
on children development in the class, at working in groups and having fun with it, so the
complementary educational days became an academic space in which students found a way to
channel their skills, improve or reinforce their capacities at learning, throughout group works and

sharing with others.

Second, the pros and cons of implementing outdoors English classes using
environmental resources. When the materials were designed, 50% of the information was taken
from the Institutional Learning and Teaching Projects (known in Spanish as P.E.I), the other 50%

was completely elaborated taking into consideration the institutional settings, so implementing a
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natural environment in which students were able not only to learn about English but also to
understand their surroundings as a kid and as part of a society, became an opportunity for students

to experience other ways to interact with nature and education.

Part of the advantages of implementing natural settings as learning environments came from
children behavior itself. According to the teachers, most of the participants enjoyed the place and
took the best of it into their classes and tasks. Children related the information from materials
designed with trees, animals, and natural resources; those who, at the same time, were part of the
materials students utilized for the development of some learning activities. In the other hand,
misbehavior showed at some moments of the classes at MITBOT environment, some of them
represented indisposition from few participants and made teachers to lose time for the lessons.
However, this issue did not represent a real obstacle for the project, for the class environment and

for the learning processes.

The third result came along with participants’ opinions (teachers) regarding the
implementation of English lessons in transversally with MITBOT environments. Teachers
were fully aware about implementing outdoor spaces for preschoolers, considering that managing
children at wide spaces represented a possible distraction for them, or even an obstacle for
developing classes properly. However, the chance of bringing something new to the

complementary educational days made them feel interested in the project and willing to contribute.

Teachers agreed that combining English language vocabulary classes and unconventional
classrooms spaces contributed to consider other institutional resources as learning environments
like playgrounds, grass fields and gardens. The improvement in children over their capacity of

pronouncing English words correctly, made them feel comfortable at utilizing outdoor spaces as
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classrooms. Including outdoor lessons from time to time enrich empathy and collaborative spirit

among students, facilitate class tasks and prevent misbehavior, no matter age or grade.

Another effect taken from the implementation of material designed was the facility in
which teachers could conduct English classes, despite of being non-English language teachers.
The material designed used during the lessons and included in the educational material guide for
preschoolers took two perspectives to be created. The first one considered steps and progressive
development of the content; teachers were able to work the content by following recommendations
not only in English but in Spanish, the segments and the activities were clearly explained for
teachers in both languages, and it meant an improvement at the use of materials for preschool
levels. The second one, the inclusion of content related to nature and MITBOT environment.
Teachers utilized the material designed to adequate lessons in which all the content and the

surroundings had connected each other.

Putting the MITBOT environment into a material designed helped in the exploitation and
consumption of own resources, investing 0% monetary budget, and highlighting the imagination

and recursion from teachers to change children academic scope.

This project contributed to the academic research about the creation of a material designed
into an educational material guide for preschool children and teachers. The data revealed that the
material designed was developed successfully and it became truly productive, this since | worked
with institutional resources, and it did not represent an external factor that might spoil that teaching
and learning processes. For further research it is recommended to plan making use of tangible

sources, permissions, and staff.
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The data reported in this study shows that although students had an increase in the number
of participation and classwork, the number of lessons and material designed for the implementation
could be higher. The project was planned to be worked in 8 weeks during two academic terms,
however the more time a material designed can be developed at school using outdoor environments,
the better. The outcomes showed me progress in children's English vocabulary, but as teacher and

researcher, | really hope the learning and the improvement to be lasting.

Finally, after conducting this research and experienced great moments with children, |
highly recommend the implementation of material designed for upper grades that takes into
consideration outdoor or natural environments. Although the application and design of material
requires plenty of time and literature review, | am sure students will improve not only academic
skills but their social ones; Material designed creates new perspectives of learning and teaching

and generates a different outlook about the teaching process as we know it today.
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Appendix

Appendix A

Appendix A - Instrument #3 — Class Observations Students express freely
Researcher: AURA MARIA RAMIREZ CRUZ Date
Class Observations. Students are not afraid of making mistakes

The following questions were designed under parameters for collecting data on 2 specific research praject. All
the answers given by the researcher will be used for the purposes of the project only. The researcher accepts fo —
take notes and zrade children behaviour and participation during the observed class. Students help each other on activities

At the end of the observations, researcher should not only have the written notes on the instrument, but also

collect the points cbtained during the class observation. Students have no problem on sharing resources for the class

Students’ participation and motivation for English class. Outstanding| Fair | Poor
The class atmosphere is warm, open, and accepting
Resonrces used for the session that facilitated children S N SCORES FOR CHILDREN PERFORNANCE DURING INTERVENTION:
performance Al i TR - S—
10-13
14-18 OUTSTANDING
How was the use of the material designed? Outstanding | Fair | Poor
Teacher’s performance Outstanding | Fair | Poor
Students’ performance Outstanding | Fair | Poor
Assess the different situations with the scale given.
Situations Outstanding | Fair | Poor
Students keep on task once the instructions have been given
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Appendix B

Appendix B - Instrument #1 — Interview Interviewee Name Appendix B - [nstrument #1 - Interview
Researcher: AURA MARIA RAMIREZ CRUZ Researcher: AURA MARIA RAMIREZ CRUZ
Date: 12/07/21 Date: 23/11/21
Interview. Interview.
The following tions were d d under ters for collecting data on a specific research The following tions were d d under ters for collecting data on a specific research
project. All the answers given by the interviewees will be used for the purposes of the project only. The project. All the answers given by the interviewees will be used for the purposes of the project only. The
interviewee accepts researchers to gather his/her information for academic purposes. interviewee accepts researchers to gather his/her information for academic purposes.
1. Preguntas para docentes. (Antes de las intervenciones) 2. Preguntas para docentes. (Después de las intervenciones)
- ¢Coémo ha sido tu experiencia como docente de preescolar al ensefiar inglés? - ¢Coémo ha sido tu experiencia como docente de preescolar, al ensefiar inglés, durante la
realizacion del proyecto?

- (Has tomado algiin curso de didactica para la ensefianza del inglés en preescolar?
- ¢Coémo ha sido tu experiencia utilizando este material disefiado con los nifios?

- {Qué tan itil ha sido el PEI, prop por la institucién, para la i del inglés en
preescolar? - {Qué opini6n le merece trabajar el material disefiado en ambientes fuera del aula de clase?
- {Qué tan apropiado consideras hacer clases con niiios de preescolar, en espacios abiertos al - {Qué clase de cambios has notado en los estudiantes desde que se utiliza el material
medio ambiente (fuera del aula de clase)? diseiiado?
- ¢Continuarias trabajando el material disefiando con los niiios de preescolar en los aiios
- En cuanto al proyecto investigativo en curso, ;qué esperas encontrar en el material venideros? Si, no, ;por qué?
disefiado?

Appendix C

Appendix C - Instrument #2 — Children Oral Test. 2. Askstudnts to name the family members n English s jectsforthe class,
Researcher: AURA MARIA RAMIREZ CRUZ
Date:July 12th and 13th 2021.

Oral Test.

‘The following test was designed under parameters for collecting data on a specific

fmtireh pofact AN e st g by the prtclfue ol e il o fln

parposesof he projectuly pt following the
from

scale lmz-.muz:mlqmm
Rates:

1 Askstudents to name atleast § animals in English.

Collected Data — Samples

Appendix D — Class Observation (AR-21-CO-4-FG)
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Appendix D - #3 — Class Observations AR-21-CO-4-FG
Researcher: AURA MARIA RAMIREZ CRUZ Date : August 25th and 26th 2021,
Class Qbservations.

The following questions were designed under parameters for collecting data on a specific research project. All
the answers given by the researcher will be used for the purposes of the project only. The researcher accepts to
take notes and grade children behaviour and participation during the observed class.

At the end of the observations, researcher should not only have the written notes on the instrument, but also
collect the points obtained during the class observation.

7 icipation and motivation for English class. Poor

Outstanding | Fair

Elprofesor FG inicio 1a clase a lahora 1da con la de23 Los participantes
presentaron interés constante por las actividades de la leccion relacionadas con los animales, los
nombres en inglés v su correspondiente sonido. Estuvieron muy entusiasmados participando y
atendiendo a las indicaciones del profesor. Mostraron motivacién cuando entendieron que aprenderian
el nombre de algunos animales en inglés y que, mediante eso, harian ejercicios en el espacio MITBOT.

Resources used for the session that facilitated children

e Outstanding | Fair | Poor

El profesor usd un parlante bluetooth para reproducir los sonidos de los animales en inglés y también
reproducir la correcta pronunciacion de los nombres en inglés. De igual forma, llevo materiales para
la realizacién de mascaras representativas a las abejas y colores para que los estudiantes lograran
trabajar en grupos ¥ realizaran los gjercicios.

How was the use of the material designed? ‘Outstanding

Fair ‘ Poor

El docente completo en su totalidad los pasos sugeridos en el material disefiado para la leccién.
Tomé en cuenta las recomendaciones de 1a guia y llevé a los estudiantes no solo a la practica oral de
pronunciacién de palabras en inglés, sino también al trabajo en grupo con la elaboracion de
mascaras.

Teacher’s performance Poor

‘Outstanding ‘ Fair

El profesor dispuso de buena energia durante la leceion. mostrd mucha dedicacion v paciencia frente
a ciertos momentos de indisciplina generado por los estudiantes durante la estadia en el espacio
MITBOT. El profesor logrd completar los pasos del material disefiado en menos tiempo, gracias a su
destreza en la clase y a la dinimica que posee para controlar grupos de nifios.

Students® performance |0ulslamling | Fair |P|mr

Los estudiantes mostraron buena disposicion durante la leccion. Algunos nuevamente fueron
indisciplinados durante 1a estadia en el espacio MITBOT, siempre generado por no querer trabajar
entre ciertos compafieros, pero no afectd el desarrollo de 1a clase ni el cumplimiente de los objetivos
de esta. Los estudiantes practicaron el vocabulario en inglés relacionado a los animales y lograron
entender el rol de las abejas en el medio ambiente.

Assess the different situations with the scale given.

Situations Outstanding | Fair | Poor
Students keep on task once the instructions have been given X
Students express freely X
Students are not afraid of making mistakes X

Students help each other on activit

Students have no problem on sharing resources for the class X

The class atmosphere is warm. open, and accepting X

SCORES FOR CHILDREN PERFORNANCE DURING INTERVENTION: 16

[6-9  [POOR

14-18 | OUTSTANDING

Appendix E - Data Analysis for Interviews (AR-21-MC-F-38)

Appendix E - ANALISIS DE CONTENIDO

OBJETIVO

CODIFICACION

CATEGORIAS

CONFIABILIDAD DEL SISTEMA CODIFICACION-CATEGORIAS
INFERENCIA

voE W e

1. OBJETIVO
- IMPACTO DEL USO DEL MATERIAL DISENADO EN PREESCOLAR

2. CODIFICACION

- UNIDAD DE MUESTREO: ENTREVISTA
- UNIDAD DE REGISTRO: VERBATUM

- UNIDAD DE CONTEXTO: PARRAFO

La codificacién permite rastrear Ia informacién del texto original.

En el caso de esta entrevista se usard la siguiente cedificacian.

Dos letras maydsculas Iniciales del entrevistador
Dos nimeros Afio de |a entrevista
Dos letras maydsculas Iniciales del entrevistado
FoM Genero del entrevistado
Des nimeros Edad del entrevistado
Dos nimeros Pagina de |a transcripcion de la entrevista
Des nimeros Parrafo de la entrevista

Cada item separado por un guion.

Instrument #1 — Interview MERCEDES CARDENAS
Researcher: AURA MARIA RAMIREZ CRUZ
Date: 12/07/21

Interview.

The following questions were designed under parameters for collecting data on a specific
research project. All the answers given by the interviewees will be used for the purposes of

the project only. The interviewee accepts researchers to gather his/her information for
academic purposes.

Preguntas para docentes. (Antes de las intervenciones)

CODIGO ENTREVISTA

¢ Como ha sido tu experiencia como docente
de preescolar al ensefiar inglés?
AR-21-MC-F-38-01-01 Ha sido muy gratificante pues para los nifios en
estas edades este aprendizaje es un mundo nuevo
que los hace vivenciar un contraste con su
lengua habitual. A los nifios les gusta mucho
trabajar con cosas nuevas, ¥ el idioma inglés es
algo que les llama mucho 1a atencién. No todos
son tan entusiastas con el tema, pero sila gran
mavoria.

i Has tomado algin curso de didactica para la
enseiianza del inglés en preescolar?
AR-21-MC-F-38-01-02 No,

De hecho, no es tan
dificil porque ¢l inglés en este nivel educativo se
basa solo en vocabulario. Asi que no, no he
tomado cursos para eso.
£ Queé tan 1til ha sido el PEL propuesto por la
institucién, para la ensefianza del inglés en

reescolar?

AR-21-MC-F-38-01-03

(Qué tan apropiado consideras hacer clases
con nifios de preescolar, en espacios abiertos
al medio ambiente (fuera del aula de clase)?
AR-21-MC-F-38-01-04 Me gusta mucho las clases al aire libre pues los
nifios se sienten mas motivados, Con recursos
practicos, a utilizar al momento de hacer las

En cuanto al proyecto investigativo en curso,
{qué esperas encontrar en el material
diseiado?
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3. CATEGORIAS

Experiencia Docente
Bajo este apartado, se registran las
referencias a la vida laboral actual del
entrevistado.

ATEGORIA SUBCATEGORIA

Satisfaccién.
Se refiere a la opinién positiva que tiene el
entrevistado sobre su labor en la doceacia.

47

Tusatisfaccion.
Se refiere a la opinién negativa que tiene el
entrevistado sobre su labor en la docencia.

Material Didactico

Bajo este apartado, se registra las referencias
ala concepion que tiene el entrevistado
sobre los materiales didécticos para su labor.

Tunovacion.
Se refiere a la opinién positiva que tiene el
entrevistado sebre el uso de materiales
didcticos nuevos ¢ innovaderes.
Reciclaje.

Se refiere a la opinién que tiene el
entrevistado sobre el uso de materiales
didécticos usades con

Espacios Académicos
Bajo este apartado, s registra las referencias
a2 concepcisn que tiene e entrevistado

sobre los espacios para el desarrollo de clases

Propicios.
Se refiere a la opinién positiva que tiene el
entrevistado sobre los espacios para la

ién de actividades académicas.

con nifios de preescolar.

Tuviables.

Se refiere a la opinién negativa que tiene el

entrevistado sobre log espacios para la
lizacién de actividades acadé

Experiencia Docente
Bajo este apartado, se registran las
referencias a la vida laboral actual del
entrevistado.

4. CONFIABILIDAD DEL SISTEMA CODIFICACION-CATEGORIAS.

Satisfaccion.
Se refiere a la opinién positiva que tiene el
entrevistado sobre su labor en la docencia.

Material Didactico
Bajo este apartado, se registra las referencias
& la concepeitn que tiene el entrevistado

sobre los materiales diddcticos para su labor.

Tnnovacién.
Se refiere a la opinién positiva que tiene el
entrevistado sobre el uso de materiales
didacticos nuevos e mnovadores.

AR-21-MC-F-38-01-05 “Espero
encontrar temas que estén ligados a lo
que los nifios estan acostumbrados,
juegos, misica, pintura, baile. Cosas que
les pueda gustar. Al mismo tiempo.
espero que haya materiales que ayuden a
1a clase fuera del aula de clase, pues de
es0 se trata”.

Reciclaje.
Se refiere a la opinién que tiene el
entrevistado sobre el uso de materiales
didécticos usados con anterioridad

AR-21-MC-F-38-01-02 “utilizo
herramientas de los afios anteriores para
la ensefianza del inglés™.

AR-21-MC-F-38-01-03 “Muy 0til va que
permite llevar una secuencia organizada
con el ritmo y complejidad en la tematica
a impartir con los alumnos. Como
herramientas se han utilizado, objetos,
videos, canciones acordes al tema a
ensefiar”.

Tusatisfaccién.
Se refiere a la opinién aegativa que tiene €l
entrevistado sobre su labor en la doceacia.

Espacios Académicos
Bajo este apartado, se registra las referencias
2 12 concepcion que tiene el entrevistado
sobre los espacios para el desarrollo de clases
con nifios de preescolar

Propicios.
Se refiere a la opinién positiva que tiene &l
entrevistado sobre los espacios para la
realizacion de actividades académicas.

AR-21-MC-F-38-01-04 “Me gusta
mucho las clases al aire libre pues los
nifios se sienten mas motivados, con
recursos pricticos, a utilizar al momento
de hacer las actividades”.
Inviables.
Se refiere a la opinién negativa que tiene el
entrevistado sobre los espacios para Ia

izacion de actividades émis
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Appendix F

CODIGO

ANIMALES

FAMILIA

PARTES DEL CUERPO

UTILES ESCOLARES

NUMEROS

TOTAL

20%

20%

20%

20%

20%

1ST-AR-21-F-BF

2ST-AR-21-F-BF

3ST-AR-21-M-BF

4ST-AR-21-M-BF

55T-AR-21-M-BF

6ST-AR-21-F-BF

7ST-AR-21-F-BF

8ST-AR-21-M-BF

9ST-AR-21-F-BF

10ST-AR-21-M-BF

11ST-AR-21-F-BF

12ST-AR-21-F-BF

13ST-AR-21-F-BF

14ST-AR-21-F-BF

155T-AR-21-M-BF

165T-AR-21-M-BF

175T-AR-21-F-BF

18ST-AR-21-F-BF

195T-AR-21-F-BF

20ST-AR-21-M-BF

21ST-AR-21-F-BF

225T-AR-21-M-BF

235T-AR-21-F-BF

245T-AR-21-F-BF

255T-AR-21-M-BF
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100%

CODIGO

ANIMALES

FAMILIA

PARTES DEL CUERPO

UTILES ESCOLARES

NUMEROS

TOTAL

20%

20%

20%

20%

20%

1ST-AR-21-F-BF

25T-AR-21-F-BF

3ST-AR-21-M-BF

4ST-AR-21-M-BF

5ST-AR-21-M-BF

65ST-AR-21-F-BF

75T-AR-21-F-BF

85ST-AR-21-M-BF

9ST-AR-21-F-BF

10ST-AR-21-M-BF

11ST-AR-21-F-BF

125T-AR-21-F-BF

135T-AR-21-F-BF

14ST-AR-21-F-BF

15ST-AR-21-M-BF

16S5T-AR-21-M-BF

175T-AR-21-F-BF

185T-AR-21-F-BF

19ST-AR-21-F-BF

20ST-AR-21-M-BF

21ST-AR-21-F-BF

225T-AR-21-M-BF

235T-AR-21-F-BF

24S5T-AR-21-F-BF

255T-AR-21-M-BF
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MATERIAL DESIGNED - ENGLISH LANGUAGE EDUCATIONAL MATERIAL
GUIDE FOR COMPLEMENTARY SCHOOL DAYS. (SAMPLE)

ENGLISH LANGUAGE
EDUCATIONAL MATERIAL GUIDE
FOR COMPLEMENTARY SCHOOL

DAYS

AURA MARIA RAMIREZ CRUZ

LA PRESENTACION COOPERATIVE SCHOOL 2021

+ Students will be able to
understand the value natural
environments have for
educational community, families,
and society.

+ Students will enjoy the art of
learning a second language by
having contact with new learning
environments. They also will be
able to apply what they learned at
individual situations out of the
educational context

The fulfiliment of these objectives will be
witnessed during the application of this
material, during pedagogical
interventions. It is important to clarify
that these objectives represent a
general perspective of the material per
se, in regards of what students and
teachers are going to develop during
classes, there have been set other goals
that focus on what the class bring to the
moment. These are the goals teachers
have planned to be conducted during
any pedagogical intervention:

+ To develop a set of core

vocabulary and expressions for

use in simple conversation.

To build confidence.

To provide the motivation to leam

English.

= To encourage ownership of
language

= To encourage children to
communicate with whatever
language they have at their
disposal (mime, gesture, key
word, drawings, etc.)

+ To encourage children to treat
English as a communication toal,
not as a product.

To establish a trusting
relationship with children and
encourage them to do the same
with their classmates

To give children an experience of
a wide range of English language
in a non-threatening environment.

The commitment with children is to offer
them educational spaces in where
English language plays an easy, funny,
and interesting role. In terms of the
teacher, the project looks for not an
overloaded and over decorated way to
teach but an effective one. Teachers at
preschool levels need a tool for having
effectiveness in their teaching process
with children; this involves constructing,
deconstructing, and reconstructing
constantly  their own  thoughts,
perceptions, and estimations about
teaching, especially those who are
NELT (Non-English language teachers).

Content

The syllabus for this material is retrieved
from the schoal itself, what the teachers
want is to be faithful to what the
institutions offer to children, but adding
differences at the methodology, the
classroom environment, and the use of
different approaches. Although La
Presentacion Cooperative School is a
private institution, its syllabus is quite
like public institutions, in addition, they
assess children with basic standards of
competence in a foreign lan e
(Ministry of Education [MEN], 201

This is an English Language
Educational Material Guide for pre-
primary grades at La Presentacion
Cooperative School. This guide was
designed thinking on the utilization and
exploitation of physical resources like
the MITBOT environment; a natural and
pedagogical location that improves
academic skills in pre-schoolers, that
facilitates  collaborative  work  and
enhances students’ human and social
values.

The material works by applying four
different skills during the lesson, each of
them is clearly identified with their
corresponding colour. The material is
focus on improving listening and
speaking skills in pre-schoolers, so the
use of activities that encourage physical
movement is crucial. the lessons
contented in this guide are all designed
by approaches and methods that
motivate students to actively participate,
to work collaborative with others and to

focus on basic social values.

Speaking

Although the use of English vocabulary
is going to be seen frequently in the
instructions, the material counts with an

It is also important to highlight that the
Complementary Educational
Schedule is developed once a week, in
two hours of activities related to English
language leaming for pre-schoolers so
to fulfill the entire content, it is
convenient to dedicate one single topic
per week

JARDIN Y TRANSICION.
ESTANDARES A DESARROLLAR

+ Menciona y entona canciones
relacionadas con los colores,
saludos y los miembros de la
familia en inglés.

Identifica mediante imagenes los
animales, objetos del salon de
clase y frutas en inglés

Socializa e interactia con otros
compafieros de forma ordenada y
respetuosa

Reconoce los elementos del
medio ambiente y los seres vivos
que la componen en inglés

TERCER PERIODO

Body Parts

My family: mother, father, sister
and brother.

Objects of the class: pencil case,
pencil, eraser, pencil, book and
sharpener.

The animals: pets/ farm and
savage animals

Numbers: 1-20

INDICADORES

oown graphic communication system that
guide teacher to identify the type of
activity suggested on the pages. The
material tries to simplify the use of
words with images, a better access to
content for those non-English language
teachers.

This is the icons teacher are going to
find in the lessons.

suin ESCUCHA

RESPUESTA FsicA
00

&)y 00

oiBuIAR RECORTAR

warsoT

Objectives

The material counts with some
parameters in which the content, the
classroom  environment and  the
participants are into consideration for
the pedagogical objectives, these are:

« Students will strengthen their
capacity of working in groups,
showing ownership at their
behaviour and treatment wi
others.

Basico: Presenta dificultad al
reconocer y pronunciar algunos
miembros de la familia, objetos del
salon de clase, animales y

nimeros

Alto: Reconoce y pronuncia la mayoria
de los miembros de la

familia, objetos del salén de clase,
animales y ndmeros.

Superior: Reconoce y pronuncia todos
los miembros de la familia,

objetos del saldn de clase, animales y
numeros

CUARTO PERIODO

How to protect the environment:
leam to recycle.

Ecosystems: animals and plants.
Save the world: children will save
the planet.

INDICADORES

Basico: Presenta dificultad al
reconocer y pronunciar algunas
palabras referentes a la conservacion
de los ecosistemas y el

reciclaje.

Alto: Reconoce y pronuncia la mayoria
del vocabulario referente a

la conservacién de los ecosistemas y
el reciclaje.

Superior: Reconoce y pronuncia todo
el vocabulario referente a la
conservacion de los ecosistemas y el
reciclaje.

The content suggested for the last two
period of academic activities is related
to protection and conservation of natusal
environment inside and outside

school. Although this topic soul a
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little bit heavy or difficult to address with
preschoalers, it is correct to clanfy that
the classes are going to be designed to
talk about the issue in both language (L1
and L2), the teacher will show students
vocabulary related to the topic and the
activities will be developed in outdoor
places. All those aspects of the syllabus
are completely correlated to the
MITBOT Environment.

AURA MARIA RAMIREZ CRUZ.

The Impact of Making an English
Language Educational Material Guide for
4-5-year-old children, using the MITBOT
environment, at la Presentacion
Cooperative School.

La Presentacién Cooperative
School 2021

Body Parts

* Listen and repeat.

WHAT PARTS OF THE BODY YOU MOVE?
Identify the vocabulary

Body Bop Bop Dance | Bocy Parts Song
hetps:// o youtube.comwatchv=YGi3f_fHizg

TERCER PERIODO

Body Parts

My family: mother, father, sister and
brother.

Objects of the class: pencil case,
pencil, eraser, pencil, book, and
sharpener.

Numbers: 1-20

MitBot Environment

O
{3 WORKGROUP w
7

PARTS OF THE TREE
(Parts of di tri)

Vocabulary (Parts of the tree)

loaves Vocabulario (Partes del arbol)

1

crown branch

|

trunk

roots
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o
Art Section o0 Art Section S

My Family
Art Section ® Reconoce y nombra los principales miembros de la familia: Father. mother

brother, sister, baby

( Los estudiantes deberan colorear la mufieca completa. \
Luego, deberan recortar todas sus partes para asi poder
armarla. La mufieca debe ser llevada a la préxima clase,

donde el profesor le preguntara directamente y de manera e Listen and repeat
individual al estudiante sobre las partes del cuerpo humano, Escucha la cancid Vi e
K usando como eiemplo la mufieca completada en casa. J pillasbmi= ppod N parpa e R Sk cantarla por

Finger Family Song - Children Song with Lyrics

( Procura hacer un “recorderis” del vocabulario sobre el \ https://www.youtube.com/watch?v=Gok7dChBa)s ﬂ\ﬁ(:: u\m: ((:a";”yas‘:':)m a)
cuerpo humano, antes de la presentacién individual de los -
estudiantes con sus respectivas mufiecas de papel. Hazlo de
manera general, con el fin de que todos participen y
practiquen la pronunciacién.

Recuerda que, si el nifio o nifia presenta algtn problema con
\ la pronunciacién, puedes ayudarle hasta que lo logre. )
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Members of the Family MitBot Environment

WORK GROUP &
7
baby gigter

Presenta a los estudiantes el
significado de cada miembro de la . &% o

mother

hnﬂhenmunque
reconozcan su rol y relacion con su
pmphfamlﬁc

e 80 OUR FAMILY (DIY)

 dif lar por S g sies sien.

Procura de la familia mientras hacen la actividad.
M-dml-wmddmhﬁalamumﬂur preguntale de forma individual

inglés, para e silogran

Objects of the Class

G-

[Qbmdv&amm mmmdmm;hm]

Art Section S

asi que empieza la clase dentra del salon y eventualmente después al espacio
cabulario el video y trabajo con REALIA. Procura

relacionarlas con los objetos dentro del aula.

= listen and Repeat

VOCABULARY
455

My Classroom Vocabulary - Things Inside the Classroom
iy <0

i NG
[ 2 PHYSICAL RESPONSE  [IM#
-~ P <

(55 - UgraSER
\\ < b
N (i
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Mitbot Environment

=R

v
docente pronuncie el nombre en inglés.

Animal Sounds for Children (20 Amazing Animals)
https://www voutube.com/watch?v=YCvzPBUPZ9w

En el audio del video, se encuentra la
pronunciacion de cada animal en inglés.
Revisalo las veces que sean necesarias
antes de reproducirlo con los
estudiantes.

-
&mﬁmummmm-mmm;m.mnmmmmmmn]

mu&ulnwnm&ru-ﬁuydwuhwmmmmpn
L('llhﬁr-lllam\;!-mMl‘rl(.’l‘r.

Mitbot Environment ) e°
i o
@D Art Section

S 3 oo

WORM (UORM)
BUTTERFLY (BUTERFLAI)

SNAIL (ESNEIL)

TOAD (TOUD)
BEE (BI)
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Art Section o
00

' Como trabajo artistico en ‘

clase, haremos Bee Mask
(marcara de abejas) donde
todos los estudiantes serdn
una abejita dentro de un
panal. Imprime la mascara a
blanco y negro del tamaiio
correspondiente  a los
estudiantes.

Deberén colorearlo primero
y luego recortarlo. Mientras
se cumple la actividad, habla
sobre las abejas y su
importante labor en la
naturaleza.

Mitbot Environment

;ﬂfﬂ
LY
|

Tt

ROCKS STICKS FALL LEAVES

Numbers: 1-20

@:J@D

del 1al inglés. Primero,
i si 2. ir el audio,
trabajemos en el habla de los estudizntes, haciendo que repitan nuestra pronunciacion. Usa los dedos
de las manos o fichas con los nimeros.

Number song 1-20 for children | Counting numbers | The Singing Walrus

htos:/fwww vourube com/wate v

1@}Count wﬂh me-p
from § tozo i
g

chk Act|V|ty

DO'S!

v’\"r

IW.O)

Art Section o
00

Leaves cliparts

Numbers O - 20

Comparte el sigui dibujo con los (y anéxalo al cuaderno para que
lo vean los padres de familia). Los estudiantes deberan hacer en clase,
especialmente durante la estadia en el ambiente MitBot, un arco con hojas como
en el dibujo sobre un octavo de cartulina. Cada hoja debe llevar un numero que el
estudiante, deberé decir en inglés al inicio de la siguiente clase.

Solo deben usar hojas secas, pegamento y colores para escribir sus nombres y los
nameros. La creatividad es lo mas importante en este trabajo.




