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STATE OF THE ART OF NARRATIVE INQUIRY- RESEARCH ANALYSIS FROM 
2012 TO 2016 

 

ABSTRACT 

 

 The present research aims to present evidence of use of narrative 

research in the teaching of English as an EFL foreign language. Starting from the 

theoretical conception of narrative research and addressing the different classes, 

to finally analyze the concerns that arise in the teaching and learning of a second 

language. The analysis is carried out in forty (40) studies carried out in the period 

from 2012 to 2016, presenting interesting evidences for the teaching practice and 

that according to the objective of the present research to enrich the macro project 

of the B.A in English as Foreign Language of the Santo Tomas University. 

 

Key words: Narrative research, narrative in English Foreign Language (EFL) 

context, teaching and learning. 
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ESTADO DEL ARTE DE LA INVESTIGACIÓN NARRATIVA - ANÁLISIS DE 

INVESTIGACIONES DESDE 2012 HASTA 2016 

 

RESUMEN 

 

 La presente investigación tiene la finalidad de presentar evidencias de 

uso de la investigación narrativa en la enseñanza del inglés como lengua 

extranjera EFL. Iniciando desde la concepción teórica de la investigación narrativa 

y abordando las diferentes clases, para analizar finalmente las inquietudes que 

surgen en la enseñanza y el aprendizaje de una segunda lengua. El análisis se 

realiza a cuarenta (40) estudios realizados en el período de 2012 a 2016, 

presentando evidencias interesantes para la práctica docente y que de acuerdo al 

objetivo de la presente investigación para un enriquecer el proyecto macro de la 

Licenciatura en Lengua Extranjera, Ingles de la Universidad Santo Tomás. 

 

Palabras Claves: Investigación narrativa, narrativa en el contexto del inglés como 

lengua extranjera, enseñanza y aprendizaje. 
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RESEARCH STATEMENT 

Research teachers of our program “Licenciatura en Lengua Extranjera 

Ingles” (LLEI) of Universidad Santo Tomás VUAD Bogotá designed and 

implemented the macro projects to establish a research agenda for the pre-service 

teachers of the program, these are: “Innovate practices in English teaching and 

learning practices of the LLEI pre-service teachers” and “understanding and 

characterizing English Foreign Language (EFL) in the LLEI: experiences and 

phenomena in the pre-service teachers’ educational context” that are divided 

in sub projects, the projects with educational intervention and those without 

pedagogical intervention. To start with the development of these macro projects 

and subprojects, the teachers of the bachelor degree of English (as a foreign 

language), proposed that some students who were studying the last semesters of 

the program were chosen as research assistants, these assistants would have 

specific research tasks. 

  

    From the sixth semester, as undergraduate students, we started the 

research process, taking as idea to our research project a narrative study, which 

focused on the graduates’ perceptions of our program and their experience as 

English teachers, taking into account that this proposal had a narrative design, we 

were invited by the teachers of the research line to participate in the subproject 

“The voices of the LLEI realities: Life stories and experiences” of narrative 
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research, in order to provide theoretical contributions that serve as a foundation 

and support for the subproject of narrative research. 

 

   Taking into account the above, our research begins with the theoretical 

approach to understand the concepts and authors that define all aspects of the 

narrative in English Foreign Language (EFL) context and English Learning and 

Teaching (ELT) after understanding the foundation, we searched for forty narrative 

studies conducted in different worldwide places between 2012 and 2016. The 

sample corresponds to the last five years because we wanted to identify the 

narrative research trends in English Foreign Language (EFL) context and English 

Learning and Teaching (ELT). 

  

This type of study responds to a state of the art, which is defined such as 

process in which a search, selection and analysis of information on a specific topic 

is performed, in order to know if it was addressed, how, when and results obtained. 

To do a state of the art is very important because it permits us to understand our 

research topic and address it efficiently, since we obtain theoretical basis and we 

also have knowledge of what was already researched and thus we can deepen into 

a subject or avoid wasting time on something that was already researched. In order 

to present academic evidence that allows, through an analytical and reflexive 

action, to present the findings found in our field Study on ELT. Therefore, it is our 
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interest to present, through the content of this document, the different tendencies 

found and their impact  

 

in the academic world context, since we were investigating investigative exercises 

carried out in various scenarios of the world and from different contexts. 

    

We believe that this experience as research assistants has allowed us to 

strengthen our reading skills, to improve our writing and to develop a reflexive and 

critical competence towards the different scenarios where the English Learning and 

Teaching (ELT) process is developed, as well as to learn from the experiences of 

others, to strengthen ties of friendship between colleagues and professors who 

have given us all their support to this research process which has had different 

difficulty stages. 

 

RESEARCH QUESTION 

How through the analysis of English learning and teaching narrative studies 

made in the period from 2012 to 2016, can we identify trends to strengthen the 

subproject of the Bachelor's degree in foreign language of the University Santo 

Tomás VUAD? 
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RESEARCH OBJECTIVES 

MAIN OBJECTIVE: 

To understand how narrative inquiry focused on (ELT) English Teaching and 

Learning has been applied from 2012-2016 for contributing to the sub project of 

Voices of the LLEI realities:  life stories and experiences of B.A. program of foreign 

language, English at Universidad Santo Tomás. 

  

SPECIFIC OBJECTIVES 

 

1.    Identify trends and establish contributions of the revisited projects focused on 

narrative research in EFL.  

2.    Reflect from our perspective as research assistants on what we found about 

narrative research. 

 

LITERATURE REVIEW 

In addressing narrative research, we understood that we should begin the 

investigative process in the first instance with understanding the concept and 

dimensions involved in narrative research, therefore, we approach concepts from 

the perspectives of authors such as Clandinin & Connelly, Polkinghorne and 

Barkhuizen as the foundations for Understand why narrative research and the 
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scope in educational context, in order to understand the pertinence as an object of 

study in ELT around the world.  

  

According to the above, we consider it necessary to present in the first 

instance, the definition of narrative research, identified as an approach and that its 

purpose is centered on the life experiences of people, expressed through their own 

stories, which Is very pertinent to educational context, and even more to analyze 

and understand different situations in the learning and teaching context, in that 

sense, we consider relevant the contribution that teachers Connelly & Clandinin 

(1990) to literally understand this conception, “The study of narrative, is the study 

of the ways humans experience the world. The main claim for the use of narrative 

in educational research is that humans are storytelling organisms who, individually 

and socially, lead storied lives. Education is the construction and reconstruction of 

personal and social stories”. According to Barkhuizen (2014)” Narrative research in 

Language Teaching and Learning (LTL) is concerned with the stories of teachers 

and learners tell about their lived and imagined experiences. Teachers typically tell 

about their professional development and their practices, and learners about their 

experiences of learning and using languages”.  In this sense, understanding and 

valuing life stories as a primordial element for the construction of society allows us 

to understand that from any perspective in which we find ourselves we are 

collaborators of the social dynamics, either from our homes, work and even more 

in (Clandinin & Huber, Narrative inquiry, 2006) invite us to understand how the 
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experience and the histories lived have taken part in constructing lives and 

communities. The authors argue that the narrative is important to consider the 

time, places and events told by the participants, it is also important to understand 

the type of justification, it means, whether it is a personal experience or if we have 

social or political justification. Then we find that the Narrative inquiry has three 

commonplaces to do research: Temporality, that means the points of view toward 

past, present and future of the events studied; sociality that means the personal 

conditions that affect the view such as feelings, hopes, desires and moral 

dispositions; and the final one, the place that refers to specific and concrete 

physical and topological places where the events happen. 

  

Nevertheless, it is interesting that Creswell (2006) mentions in detail both 

the procedure and the structure of this research design. The procedure consists of 

five steps: identify the problem, select the participants, collect information, analyze 

and reorganize information and finally work together with the participants, 

understanding this postulate we find that from our current exercise as research 

assistants we have been able to initiate this procedure and structure in the design 

of our investigation, because in a preliminary way we approached the authors who 

provided us with the necessary foundation to understand the narrative and that 

they give us the starting point to begin the approach to the research scenario, by 

searching the investigative resources that addressed the narrative in EFL, but, in 

understanding the schematic description of Creswell, we understand that we must 
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approach our stage of analysis and organization of the information found for finally 

from our position as researchers, present our reflection and the findings found. 

 

At the beginning of our investigation we found that the majority of authors 

mentioned three types of narrative research such as life stories, autobiography and 

biography, for example Creswell (2006) mentions that the oral or written narrative 

gives us information about organized and chronologically events, evidence that 

was notorious in the narrative studies that we find and that undoubtedly, determine 

for us a starting point to identify the trends of the studies. In addition, Creswell 

clarifies the different ways of identifying the narrative by a biography where the 

researcher writes about the life of another person, or the autobiography that is the 

experience of the researcher told by himself, and life history describes the whole 

life of a person. Likewise (Atkinson, 1998) mentioned that life stories is a fairly 

complete narration of one’s entire experience of life as a whole, highlighting the 

most important aspects. On the part of (Clandinin & Connelly, 2000) they said that 

autobiographies are a way to write about whole context of life. it is always a 

representation that is, retelling, because the life to which is supposedly refers is 

already a kind of narrative construction. Life is always a necessarily a tale, of all of 

the above, lies the importance of understanding that experiences and life histories 

are fundamental to understand the different scenarios that are presented in a 

social context, and even more where knowledge is constructed, from any position 

that one wants to reflect. 
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Considering the above, we took into account these types of narrative, but 

when we revised the 40 research projects, we found that some projects used auto 

ethnography research and we realized that this is one branch of narrative 

research.  For example (Arikan, A. (2015) An Auto ethnography of Teaching 

English to Young Learners from Theory to Practice. “Auto ethnography provides a 

venue for teachers and students to see the classroom in different perspectives, 

especially as an organic entity. Such research makes teachers examine and reflect 

upon how they think and work”). We believe that this design is interesting, because 

it focuses not only on experience but involves teacher and try to understand the 

cultural part of the context that is a very important element in the process of 

teaching and learning. According to (Ellis, 2004; Holman Jones, 2005) Auto 

ethnography is an approach to research and writing that seeks to describe and 

systematically analyze (graphy) personal experience (auto) in order to understand 

cultural experience (ethno). 

  

On the other hand, in addressing the studies we find some theoretical 

aspects related to English Learning and Teaching, ELT, which through the 

narrative are approached and allow to be related to academic aspects of interest 

of our program, allowing to identify problems focused on investigating the process 

of Teaching and Learning of the second language, in the reflections and 

theoretical elements of the revised articles, mention is made of what it entails 
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being a teacher taking into account aspects such as: theoretical and practical 

knowledge of teaching English to young learners,  classroom management, 

pronunciation and phonics instruction,  English Second Language, ESL instruction, 

Communicative Language Teaching (CLT), pedagogical acts, assessment, 

grammar forms and communicative functions. 

  

Other research has investigated the processes of teaching and the factors 

that affect and influence the process of learning in second language, we found 

topics such as: Distance learning, communicative English Skills, communicative 

competence, cooperative learning approach, topics of interest to English students 

and teachers, and which is expected to provide support in the future learning 

processes. The reviewed studies show similarities in the teaching and learning of 

English as a foreign language, but most of the theories are focused on explaining 

the implementation of narrative research in formation in a second language.  

    

RESEARCH DESIGN 

Taking into account the state of the art definition, according to: (Londoño, 

Maldonado & Calderon. 2014) States in Spanish that:  

 

“Modalidad de la investigación documental que permite el estudio del 

conocimiento acumulado escrito dentro de un área específica; su finalidad es dar 
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cuenta del sentido del material documental sometió a análisis, con el fin de revisar 

de manera detallada y cuidadosa los documentos que tratan sobre un tema 

específico”.  

 

That is why our research constitutes a state of the art, that is to say, the 

revision of a set of research projects from 2012-2016 in order to make 

contributions for the subproject of narrative at the Licenciatura en Lengua 

Extranjera Inglés. Likewise, data collection emerges from the revision of research 

projects, which allowed us to establish categories for analysis in regards to the 

study of narrative in ELT. 

 

According to definition from Cambridge dictionary a state of art is “very 

modern and using the most recent ideas and methods” for this reason we take as a 

period of data collection 2012-2016, because It is intended that the subproject is 

that studies and theories are current, allowing students and undergraduates to be 

at the forefront of the methodologies used worldwide in the field of educational 

research, specifically in teaching and learning English. 

 

 The Methodology that our research is developing was based on the 

components or phases of the inquiry process of the state art; referring to two large 

quantities, the first a heuristic exercise, which involves the creation of the initial 
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theoretical objects the second one, the hermeneutic exercise corresponds to read, 

analysis and interpretation of the studies. 

 

 The following provides the phases of data collection applied in our project. 

 

• Phases of data collection 

 

a. Heuristic exercise, which involves the creation of the initial theoretical 

objects, then identify the study object that in our case corresponds at the 

narrative studies in EFL context; after that we carry out an exploration of the 

study object and relevance in our degree for deepening authors and 

theoretical references.  In this way, we started a stage of collection and 

selection of studies that meet the requirements of our study field. 

 

b. Hermeneutic phase corresponds to read, analysis and interpretation 

of the studies found in the results obtained in the research process. To 

perform the hermeneutic stage it is necessary to keep in mind the following 

steps: 

 

1. Context: Refers to the problem statement that will be developed in the 

research, as a starting point to comprehend where it starts and where it is 

intended to reach out.  
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2. Classification: In this instance, the parameters that must be present 

are determined in order to advance the search for information that will fulfill 

the research, such as the temporality, the scope of study, the context and the 

scope of the research, which will be the input for the analysis of the state of 

the art. 

 

3. Categorization: Once database is completed with the studies that 

fulfill the research, it is necessary to find categorization points that will be the 

basis for the analysis of the information. We found that it can be categorized 

internally, which refers to where documents are assessed from thematic, 

methodologies and findings, furthermore an external categorization that refers 

to associate these issues with internal aspects of the research area from a 

sociocultural perspective. 

 

• Procedure 

 

The revised projects (appendix 1) offer the possibility of observing and 

reflecting other situations that from the field of teaching and learning that can be 

study reflected and transformed. Aspects of importance for the research studies 

that are being approached in our bachelor degree, from appropriation of the 
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narrative as methodology of investigation in English Foreign Language, EFL 

context.  

 

Step 1. As researchers, we searched information in electronic database of 

the university, where there are useful databases such as Science Direct, EBSCO 

hots and Scientific Electronic Library Online - Scielo; the search range was from 

2012 to 2016. 

 

Step 2. We selected 40 research projects that involved narrative research in 

EFL context, after that we had to read, analyze  and  perform a matrix to compare 

the information in terms of: types of narrative, year, objectives, research problem, 

context, instruments, participants, data analysis and results among others. The 

number of research projects responded to a solid sample in narrative research 

projects, because defining the documentary sample is a basic point in the 

elaboration of a state of the art, it ensures the sufficient and valid identification of 

the aspects investigated in the thematic review and the process associated with 

obtaining the results.  

 

The researcher starts from the selection of the criteria for the election and 

compilation of the documentary sample; this step allow us to sort the search 

processes through thematic and filter those studies by the determined 

chronological selection, additionally allow us to standardize the search of the 
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studies in order to complete all the information that the researcher requires to carry 

out the analysis of the information. 

 

Step 3. As completing data collection and tabulation, we began the analysis 

and identification of trends, both in narrative and English Learning and Teaching 

as a foreign language. This step implied the design of a research matrix, which 

allowed us to highlight and categorize the main components of each research.  

  

Taking into account that the heuristic methodology was used, and it is own 

of the state of the art for information collection, where a matrix was used in the 

excel computer system, and filled several aspects that provided the path of the 

interpretation and analysis of the Information, this matrix is composed of the 

following items: Research Title; Researchers; List of authors according to APA; 

Research Evolution Year; Main Research question and objectives; What aspects 

of English teaching, learning, teachers’ experiences or stories were investigated?; 

Type of Narrative: Biography, Autobiographical study, Narrative, Auto 

ethnography; Methodological procedure, How did the researchers gather data?, 

Which sources or tools?; Research context, Country-Region, Main features of the 

participants and/or the context;  How did the researchers interpret and analyze 

data through Narrative inquiry?, Content Analysis, Interaction analysis, Discourse 

analysis, Thematic analysis, Life stories or episodes; What theoretical support did 

the researchers discuss?, In terms of narrative inquiry, In terms of English 
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teaching and Learning or the language teachers’ experiences even students’ 

experiences;  How did the researchers present the findings and results? Identify 

and summarize the (a) impact, (b) contributions, (c) conclusions; this matrix was 

fulfill by forty narrative research developed around the world that fully complied 

with the above guidelines. 

  

By selecting and organizing the information in the matrix we found certain 

trends of the studies according to the places where the research was developed, 

allowing us to made a first selection by continents identifying aspects like  that the 

Asian continent has and develop more narrative studies. These studies described 

English learning and teaching Research from the perspective of narrative inquiry. 

 

• The role of the researchers 

  

           Research assistant is the student who in his academic training process has 

reached a conceptual and methodological knowledge about the research process, 

which will allow him to integrate in a collaborative way with the research projects 

that advance in his field of study. The main activities that will accompany the 

development of the project will be the search, registration, analysis and synthesis 

of scientific information, as well as the processing of information and the 

elaboration of reports related to the processes and results of the research. 
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Some responsibilities may include: 

1. Review primary and secondary sources related to the subject of the 

subproject. 

2. Provide information about research findings. 

3. To elaborate databases that shows the reviewed studies. 

4. Participate and support the researchers in the development activities of the 

project. 

5. To elaborate partial and final products that will contribute to the subproject. 

6. To have ethical criteria for the good performance and development of the 

project. 

 

Since the project was developed under the orientations of teachers of the 

B.A program, the initial intention is to make contributions in terms of finding the 

importance of narrative research in EFL, based on the experience and beliefs of 

the participants in the educational field, in addition, the opportunity to know the 

different phenomena studied in different educational environments in EFL 

worldwide, allowing us to have a global view of the state of research in contexts of 

English as a second language and of course in contributing to the professional 

training of our undergraduate students, as well as providing starting points for 

generating new knowledge. 
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From our role as research assistants, we comprehended that a state of the 

art is a process in which the search, selection and analysis of information on a 

specific topic is addressed focused on the obtained results. To do a state of the art 

is very important because it permits us to understand our research topic and 

address it efficiently, since we obtain theoretical basis and we also have 

knowledge of what was already researched and thus we can deepen into a subject 

or avoid wasting time. 

  

At the beginning of our investigation, it was necessary to have clarity about 

what narrative investigation is and what its main characteristics are, for which we 

reviewed different sources where we found that Narrative inquiry is an approach 

inserted in the tradition of descriptive research.  

 

 In our opinion, we consider important to understand the development and 

the elements that constitute the state of the art as a research methodology, given 

that they provided us the guidelines and step by step to address the investigative 

process, starting with the heuristic phase, which means "discover, find and inquire 

"the sources that gave us the information to know the context of the narrative 

studies, through the collection of information and the different aspects that this 

exercise entails, and then we move on to the hermeneutical phase where we begin 

our process of analysis of the information collected evidencing in the studies 

common aspects and tendencies that fulfill our research to finally present the 
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findings and results obtained from the investigative exercise. The development of 

this research has allowed us to know the reality of the educational context in EFL 

and the object of our undergraduate study. 

 

DATA ANALYSIS 

 

Our analysis of data refers to thematic analysis (approach) based on 

Barkhuizen (2014, p. 72), the author allows us to understand how thematic 

analysis, repeated reading exercise data or articles found, information coding to 

better organize the studies found and the categorization of the studies found, to 

finally carry out a reorganization under thematic headings. By performing this 

exercise, we were able to establish levels of importance in our field of study. 

 

Next, we allow ourselves to present the evidence of our process of analysis 

of the narrative investigations found. 

 

Procedure for data analysis 

 

(a) Revisit and read gathered data: We reorganized data looking for trends 

and patterns according to the period and the project's’ findings. As we mentioned 

before, the period of study of the investigations about narratives in EFL, is during 
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the years 2012 to 2016, therefore, this period allowed us to identify the years in 

which more research was developed in terms of resources accessible to the public. 

 

(b) Identify trends in terms of geographical regions as revising 

data.  Another aspect that we found relevant in the search of the studies, was the 

geographical location where it carried out, since we know the cultural diversity that 

our planet has, and of course, the varied interests in technology, economy, without 

leaving behind education and even more in our field of study as it is EFL. 

Therefore, we consider relevant the region where the research is conducted, 

because it invites us to know and inquire about the context and of course, to 

identify concerns that in the field of teaching and learning a second language are 

presented. 

 

(c) Coding data: in terms of geographical regions and the common aspects, 

we identified the following themes and subthemes. Finally, our research performs 

an analysis determined by the geographical position of the studies, identifying in 

that region the relevant trends leading us to categorize by sub-themes the studies 

found, and identifying topics of interest for the subproject and for our 

undergraduate degree. 
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Data Analysis 

1. PERIOD 

 

 

 

When analyzing the study period, we noticed that the 2015 year that has 

been the most investigated in EFL, with a percentage of 30% of the articles 
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observed with 12 of the 40 investigations selected. On the other hand, we found 

that the years 2012 and 2016 are the years in which interesting research was 

conducted in EFL with 9 and 8 investigations, respectively, equivalent to 22 and 20 

percent, in addition, we observed that in 2014 and 2013 were the years in which 

less studies we read. Finally, the increase in studies in recent years shows a 

growing interest in developing research that impacts the classroom, and which of 

course serve as input for the educational field in terms of teaching and learning a 

second language. 

 

2. GEOGRAPHICAL 

 

In reviewing the origin of the studies, we find that there is a marked 

tendency of narrative studies in some regions, which is why our first category was 

made highlighting the continents that more studies carried out in the period from 

2012 to 2016. The graph shows us that the majorities of studies are from the 

American region, followed by Asian and Arabian region, and in the last position 

some form European region. 

Narratives research in some 
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Theme No. 1Narrative research in Arabian Countries 

	
Theme No. 1 Narrative research in Arabian Countries 

Subtheme A: Professional development in EFL teachers. 

Subtheme B: Preservice teacher’s practices and experiences. 

 

 

 

It is taken as a trend, the Arabian countries because it was one of the 

regions where more narrative research in EFL were found, although we know that 
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the countries are part of the Asian continent, those studies were not associated, 

since the thematic dimension of this context in particular, focused on the teaching 

experience as such, which led us to identify the following sub-themes: 

 

• Professional development in EFL teachers. 

• Preservice teachers’ practices and experiences. 

Presenting below the findings those these allowed us to identify and consider 

relevant for the research.  

 

Subtheme A: Professional development in EFL teachers. 

 

Most of the projects in this region noted the importance of teachers 

professional development in EFL, because they focused their efforts on developing 

specialized EFL knowledge through experience and practice, as well as reinforcing 

skills that allow him to exercise his teaching experience in the best way, as well as 

manifest:  Alibakhshi, G., & Dehvari, N.(2015) EFL Teachers’ Perceptions of 

Continuing Professional Development: A Case of Iranian High School Teachers. 

“Teachers’ learning never ends. at is, teachers’ teaching lives consist of two poles: 

teaching and learning, and they are always moving from one pole to the other. In 

addition to external motivation, teachers learn for their own interests”, also “in 

addition to language knowledge, teachers need to develop other skills such as the 
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use of technology, teaching methodology, and so forth. It can be achieved only 

through continuing professional development, CPD”. Consequently, this continuous 

development is part not only of their motivation but also of their responsibility, since 

they must be prepared to meet the needs of students and the context, the role of 

the teacher is seen as a process of teaching and continuous learning, Interrelated 

in the educational and cultural field. 

 

Subtheme B: Preservice teacher’s practices and experiences. 

 

This category addresses the reality faced by novice teachers when they 

reach their teaching experience, identifying that the theoretical aspects that they 

receive in their training process in many cases differ from the teaching activity in a 

real context, encountering difficulties therefore, they consider it is necessary that 

from the university practice have the support of teachers with more experience, 

who instruct them in the implementation of the pedagogical model in EFL more 

appropriate, as it affirms: Harmandaoğlu, E. (2016) The Stories of English 

Teachers as Learners in Terms of Teacher Socialization. This study contrasts the 

experiences of experienced teachers with novice teachers through a process of 

socialization “Firstly, teacher educators need to build a bridge between themselves 

and cooperating teachers at the school in order to be able to close the gap 

between what is advised at universities and real-life challenges, which may be 
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about arranging sessions with school teachers about the problems they encounter 

in their own classes”. Finally, it is evident, the necessity of novice teachers to 

perform their practices in EFL from the first semesters, and additional they require 

a space in which they can share with experienced teachers the different situations 

presented in the classroom, in order to take elements that contribute to optimize 

the confidence to real immersion in a classroom, and to acquire knowledge and 

experience. 

 

Theme No. 2 Narrative research in Asian Countries 

 

Theme No. 2 Narrative research in Asian Countries 

Subtheme A: Teachers' research practice and identity. 

Subtheme B: English skills in non-native learning 
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The second category that was evident in the data collected, were the 

studies that are part of the Asian region; because as in the previous theme it was 

where a good number of narrative studies were found in EFL, and that the themes 

addressed are of great interest in the field of teaching and learning in EFL, the sub-

themes that are addressed are: 

 

• Teachers' research practice and identity. 

• English skills in non-native learning 

Subtheme A: Teacher's’ research practice. 

	
        We consider important to highlight this sub-theme, because it shows us the 

challenges that teachers have at the time of research, which is not a simple task 

especially if one wants to be a university professor. The policies require that 

teachers become involved in the research; the study tells us about the realities of 

the novice teachers, and gives some suggestions that serve as referents to 

motivate teachers and student teachers to get involved in the field of research, 

taking into account that in the current reality the research is important at any stage 

of training that we encounter.  

 

In agreement with: Xu. (2014) Becoming researchers: A narrative study of 
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Chinese university EFL teachers’ research practice and their professional identity 

construction.  

 

The orientation of research interests, however, is only the first step to becoming 

researcher conclusions: Senior researchers or mentors help teachers orientate 

their research interests and give advice on publications. They may invite the 

younger teachers to join their research teams where they could work with 

colleagues, discuss their research, and receive advice for individualizing their 

research plans. 

 

Subtheme B: English skills in non-native learning. 

 

          We consider important to highlight this category, because the studies carried 

out in this region show us how we can use the narrative to study different themes 

and problems that arise in the learning of English as a foreign language. 

Predominant studies related to topics such as writing, pronunciation and 

pedagogical practices of student teachers. It highlight the need to innovate the 

curriculum and build methodologies that fit the context, in such a way that teachers 

can have better training and  in the learning second language process. 
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        Considering the studies show that in general, the way in which a teachers 

teaches is influenced by the experiences in their learning process, as stated 

in:  Chien, C-W (2014) “From Language Learners to Language teachers to 

Language Teacher Trainers: Narrative Stories of Four Instructional Coaches: “The 

study concludes that the way they have been taught to learn English has 

influenced the way they themselves teach English”.  

 

Taking into account the above, we consider it is important to guide and invite 

students to address these types of issues that help us to discover which are the 

situations that affect the development of our communicative skills to build a 

collective knowledge that allow us to develop our professional practices. 

 

Theme No. 3 Narrative research in Latin America 

Theme No. 3 Narrative research in Latin America 

Subtheme A: Pre-service teachers, their pedagogical practice. 

Subtheme B: Cooperative learning. 
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Undoubtedly, one of the categories that should be evident in this research is 

the voice of Latin American researchers in EFL, identifying aspects that were 

evident in our training process, hence the importance of pedagogical practice as 

the fundamental foundations for future teaching experience. Additionally, it was 

interesting to find that the collaborative work in EFL is relevant, since it allows 

students to contribute in an optimal way in their learning process, while sharing 

with their peers in the same context. 

 

Conducting the analysis of this region, allowed us to understand the 

expectations that arise in our learning process as EFL teachers are evident to our 

peers in different regions of Latin America, in that sense, our research process led 

us to determine the following sub themes for this category: 
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• Pre-service teachers, their pedagogical practice. 

• Cooperative learning. 

 

Subtheme A: Pre-service teachers, their pedagogical practice. 

 

This sub-theme was representative in the narrative researches developed in 

Latin America; because knowing the teaching experience in the field of 

professional practice draws the attention of students in training who have not had 

any immersion in this field, and that of course, at the end of their curriculum will 

have to accomplish with this requirement.  Therefore, we consider that the 

pedagogical practice is the primary moment in which the teacher will put into 

practice the knowledge acquired and the skills and abilities in the real scenario. 

 

According to the opinion of: Morales Cortés, Y. A. (2016).  Unveiling pre-

service teachers’ attitudes toward teaching: The role of pedagogical practicums.  

 

Pedagogical practicum within this study is referred to as those determining spaces 

provided to novice teachers in order for them to reflect, learn, and develop 

professionally; also teachers in training to consider what teaching entails and 

develop attitudes towards that job. Additionally, the novice teachers were involved 
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in different circumstances at schools, which permitted them to construct a 

professional identity.  

 

Finally, the pedagogical practice is the most important stage in the 

academic life of the teacher in training, so it is suggested that this experience can 

be started in the middle semester, so that the teacher is strengthening skills and 

tools to the extent that acquires knowledge and we only from their own learning, 

but also the accompaniment and advice of experienced teachers who train future 

generations of teachers. 

Subtheme B: Cooperative learning. 

 

In Latin America we found an interest of collaborative learning, involving not 

only the student and teacher in the learning process, but also among students 

stimulate learning and generate alliances that contribute to growth among peers. 

 

We consider that the social context is important because it can be shared 

and grow together academically, as it suggests Ruiz-Esparza Barajas, E., Medrano 

Vela, C. A., & Zepeda Huerta, J. H. K. (2016). Exploring university teacher 

perceptions about out-of-class teamwork.  

 

According to Race and Pickford (2007), more learning happens when students 
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work in small groups, rather than listening to lectures. Moreover, they claim that 

learning can be enhanced when students interact simultaneously with each other, 

and learn from each other” (p. 32) in out-of-class small group meetings by 

discussing and exchanging ideas. Therefore, considering collaborative learning is 

an alternative in which students will feel more comfortable with their learning 

process by interacting with not only the teacher but also contributing to the training 

of their colleagues, in this sense, EFL teaching, allows teachers to consider 

working groups as an alternative to achieve learning objectives, in addition to a 

way that integrates all students regardless of their level of learning, and develops 

in the students a critical thinking of the acquired knowledge. 

Theme No. 4 Narrative research in United States of America, Finland and 

United Kingdom. 

 

Theme No. 4 Narrative research in United States of America, Finland 

and United Kingdom. 

1. Subtheme A: The narrative of EFL teachers’ feelings and emotions 
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This category allows us to address from the teachers’ perspective how 

emotions and feelings in EFL context are involved, it is considered relevant in 

English teaching and learning, because we are social beings and our feelings and 

emotions can affect the activities we develop and without a doubt the school 

represents a place where the emotional issues are involved. Throughout the 

different studies analyzed we observed that teachers’ emotions intervene in their 

motivation and commitment towards the students and the development of the 

class, of course, taking into account the feelings of the students.  

 

According to Benson, P. Barkhuizen G. Bodycott, P. & Brown, J. (2013). 

Emotions or affect, the way we feel, are closely tied to effort and success in 

language learning. Garrett and Young (2009: 210) tell us that ‘the affective 

dimension is recognized as a crucial aspect of human mental and social life’, and 

add that expressions of emotions in learner narratives ‘not only supply information 
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about how different learners appraise their experiences but also provide insight into 

where learners focus their attention during foreign language lessons’ (p. 83). 

According to our experience, we consider these aspects important, because 

feelings and emotions are aspects relevant to motivation in the continuity of 

learning a second language. 

 

Subtheme A: The narrative of EFL teachers’ feelings and emotions 

 

During the professional exercise, teachers are immersed in different 

circumstances in the classroom where feelings and emotions are seen as a 

starting point for decision making for the selection of strategies and methodologies 

that affect the process of training students and the apprehension of knowledge. In 

this sense, we consider the contribution of Shelley, M., Murphy, L., White, C 

(2012).  Language teacher development in a narrative frame: The transition from 

classroom to distance and blended settings. “The significance of the emotional 

dimensions of teacher narratives, and the extent to which teachers’ experiences of 

emotions influenced the decisions they took as teachers, how they chose to 

engage with and act within particular features of the new environments, and how 

this impacted on their sense of themselves as teachers.      

     

         Teacher cognitive development is more complex and conflictual than we 
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perhaps expected”, different studies allow us to show that in the EFL environment, 

the passion, feelings and commitment in the teaching activity is a paramount, as it 

determines the adaptability of the students to the learning of a new language, and 

involves the teachers in striving and determined to provide With quality knowledge. 

 

CONCLUSIONS 

 

• Understanding the theoretical and descriptive conception of narrative 

research for the subproject of our B.A program.  Also we found it pertinent to 

identify the types of narratives and their application in the investigations 

addressed that provide us aspects of relationship and identification of 

tendencies in our ELT field  of study, because, would constitute the 

conceptual bases of the present state of the art in EFL. 

 

• When conducting the investigative exercise to identify the trends, we take into 

account the years of studies, in order to show a chronological trend in the 

literature studied, however, the filter did not reveal a specific trend, therefore, 

We review the literature of the studies broken down by regions revealing the 

following findings: in the region of Arabian countries we find that the literature 

of the studies are focused on: the preparation and professionalism of EFL 

teachers in an integral way, where it is deepened In class management, 
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resources, communicative competence and the good development of the four 

skills; but also takes into account the ethical and moral part of the teacher 

both in their commitment to teaching as in their personal and professional 

training. 

  

• On the other hand, the Asian region dominates aspects related to the 

development of teacher identity, English skills in non-native teachers, the 

evolution of beginner teachers through the development of their practices and 

identity, educational policies, research teachers’ experiences, leading us to 

understand that in this region, are very interested scientific research in the 

field of education. 

 

• Regarding Latin America is concerned, trends are focused on clarifying the 

use of narrative in education, therefore, studies show autobiographical, life 

stories, experiences and perceptions in teaching and learning in English, from 

the vision and experiences of novice teachers; some of the studies deal with 

topics such as the difficulties of teaching since practice and classroom 

management. In North America, studies are focused on the construction of 

the cultural identity of language, on the development of communicative 

competences in social contexts, through experiences and life stories.   
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• Once understood the foundation, we approach from the different types of 

narrative, a research of ELT studies that allowed us to understand from a 

living context, the application of the narrative methodology, to gather 

information through the experiences of actors in the field of teaching and 

learning, analysis of the elements found, to determine the phenomenon or 

problem to be identified in the field of study, and finally to present a result or 

conclusion of the study carried out in order to evidence new dynamics in the 

learning process and teaching, as well as to propose possible suggestions 

and recommendations for future similar situations. 

  

• Finally, it is our intention from our investigative exercise and from our analysis 

to present to the reader our findings, reflections and conclusions so that it is a 

notable input that enriches the subproject and strengthens the future research 

processes of our colleagues. 

 

• From our experience as undergraduate students and in the research process, 

finding the path enriched by the fact that participation in the macro project 

allowed us to find a new way of investigating from the narrative, not only by 

learning the theoretical concepts, but which also allowed us throughout the 

research, to put our voice, about each of the advances of research. 
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• Through the present state of art we understand the importance of narrative in 

EFL context research, because the experiences of teachers and learners of a 

second language enrich different scenarios, since learning is the same for 

any culture and Presents similar situations that solve questions in the 

educational field. 

 

• Undoubtedly, the contributions provided by the present research will provide 

elements to the following generations that will understand the importance of 

research in the educational scenario, and which will not be limited to the 

classroom experience, but will transcend listening to the voices of the 

different participants in the educational experience in EFL. 

 

 

LIMITATIONS 

• Few articles and researches, which can be read for free. 

• We consider it important to study in depth; studies that have been advanced 

from other disciplines in teaching and learning English as a foreign language. 
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hat aspects of identity are constructed in the bilingual and m

ultilingual 
speakers’ autobiographical narratives? 2. H

ow
 do second language speakers 

perceive their learning experiences as contributing to their becom
ing language 

teachers them
selves? The aim

 of this research is to study how
 individual E

LLs 
construct identity in their autobiographies, the m

ethodology that is going to be 
applied 

in 
this 

research 
w

ill 
be 

focused 
on 

exploring 
each 

participant’s 
autobiographical narrative through their bilingual or m

ultilingual learning and 
educational experiences. 

S
econd 

language 
acquisition 

and 
second 

language 
teaching 

pedagogies.  

5 

S
elf-A

ccess 
Language 

Learning: 
S

tudents’ 
P

erceptions 
of 

and 
E

xperiences 
W

ithin 
this 

N
ew

 M
ode of Learning 

1. A
re the new

 “autonom
ous courses” (based on principles of self-direction and 

S
A

LL) functioning according to the university’s plans for them
? 2. H

ow
 do 

students studying E
nglish as a foreign language perceive the self-instruction 

m
ode?  3. W

hat is the di erence in perceptions betw
een students w

ho chose to 
study by this m

ode and those w
ho had to do it? 4. W

hat are the students’ 
experiences w

ithin this innovation the self-instruction m
ode of learning and the 

use of the S
elf-access C

entre?  

S
elf-instruction 

and/or 
self-

direction 
as 

m
odes 

of 
learning foreign languages 

6 

M
ulti-m

em
bership 

in 
C

om
m

unities 
of 

P
ractice: 

A
n 

E
FL 

Teacher's 
P

rofessional D
evelopm

ent 

This study investigates the professional developm
ent of one E

FL teacher, G
en, 

through narrative analysis and the notion of com
m

unity of practice (C
oP

) (Lave 
&

 W
enger, 1991; W

enger, 1998). This study addresses tw
o questions: 1. H

ow
 

did a Japanese high school teacher generate context-appropriate pedagogy?2. 
H

ow
 did m

ulti-m
em

bership in C
oP

s influence this teacher’s learning? 

C
om

m
unity of practice(C

oP
) 

7 
Teachers’ 

B
eliefs 

A
bout 

A
ssessm

ent 
in 

an 
E

FL 
C

ontext in C
olom

bia 

This study intends to respond to the follow
ing research questions:1. W

hat are 
the LC

 teachers’ current beliefs about assessm
ent in general and about the LC

 
oral and w

riting assessm
ent system

s, speci cally?2. D
o these beliefs m

atch the 
assessm

ent practicesprom
oted by the LC

? 

Teachers’ 
beliefs 

on 
teaching and learning exert 
an in uence on the w

ay they 
teach and assess learning, 
and on w

hat students learn. 

8 

Form
ulation 

of 
Language 

Teachers 
Identity 

in 
the 

S
ituated 

Learning 
of 

Language 
Teaching 

C
om

m
unity of P

ractice 

The follow
ing questions form

 a fram
ew

ork for data collection: 1. H
ow

 does 
learning situation in language teaching profession contribute to form

ulating 
E

nglish language teachers’ identity? 2. H
ow

 differently does the developm
ent of 

learning in the com
m

unities of practice shape E
nglish language teachers’ 

identity from
 A

rabic language teachers’ identity? 

The 
language 

teaching 
com

m
unity of practice. 
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9 

Investigating E
S

L G
raduate 

S
tudents’ 

Intercultural 
E

xperiences 
of 

A
cadem

ic 
E

nglish 
W

riting: 
A

 
First 

P
erson 

N
arration 

of 
a 

S
tream

lined 
Q

ualitative 
S

tudy P
rocess 

The follow
ing questions w

ere investigated: 1. H
ow

 do the participants describe 
their experiences of academ

ic C
hinese and E

nglish w
riting in C

hina? 2. W
hat 

factors associated w
ith their previous w

riting experiences in C
hina do they 

identify as im
pacting their academ

ic E
nglish w

riting in A
m

erican universities? 

E
xploring the im

pact of E
S

L 
graduate 

students’ 
native 

cultural 
and 

rhetorical 
conventions 

as 
w

ell 
as 

classroom
 cultures on their 

academ
ic E

nglish w
riting. 

10 

A
utobiographies: A

 W
ay to 

E
xplore 

S
tudent-Teachers' 

B
eliefs 

in 
a 

Teacher 
E

ducation P
rogram

 

H
ow

 
do 

autobiographies 
reveal 

student-teachers’ 
beliefs 

about 
E

nglish 
language teaching strategies? H

ow
 do autobiographies unveil the contribution 

of the preparatory subjects of the B
.A

. in E
nglish program

 to the course of 
student-teachers’ beliefs? This paper aim

s at show
ing the significance of 

studying autobiographies as a source for exam
ining student-teachers’ beliefs, 

the w
ay they are analyzed and the answ

ers they provide regarding how
 

students start fram
ing their understanding about teaching by looking at their 

learning histories. 

E
nglish teaching strategies. 

11 
G

aps too large: Four novice 
E

FL teachers’ self-concept 
and m

otivation 

H
ow

 the participant teachers’ self-concept changes in their transition from
 

student to teacher and how
 their m

otivation is influenced by their shifting self-
concept. The present article reexam

ines the data set of the author’s original 
study (A

uthor, 2011) in an attem
pt to illum

inate novice teachers’ changing 
m

otivation and self-concept as situated in the routines of their first teaching 
posts. 

Teachers' 
m

otivation. 
self-

concept. 
transition 

from
 

student to teacher. 

12 

Listening 
To 

Teacher 
V

oices: 
U

sing 
N

arrative 
Inquiry To U

nderstand The 
Lives 

O
f 

B
eginning, 

E
xperienced 

A
nd 

V
eteran 

Fem
ale E

nglish Teachers 

The current study w
as conducted in hopes of understanding the lives of these 

teachers at various stages of their career. 

teacher retention is an issue 
of 

serious 
concern. 

Job 
dissatisfaction from

 personal 
and professional stressors is 
causing teachers at different 
experience 

levels 
to 

reevaluate their com
m

itm
ent 

to the classroom
. 
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13 

E
xploring E

FL P
re-S

ervice 
Teachers’ E

xperience w
ith 

C
ultural 

C
ontent 

and 
Intercultural 
C

om
m

unicative 
C

om
petenceat 

Three 
C

olom
bian U

niversities 

R
esearch Q

uestions: S
upported by the previous theoretical fram

ew
ork, our 

research w
as led by the follow

ing questions: W
hat perceptions, know

ledge, and 
attitudes do E

FL pre-service teachers have in regard to the incorporation of the 
cultural com

ponent in the E
FL class? H

ow
 m

ight E
FL pre-service teachers 

foster IC
C

 through the cultural contents studied in their E
nglish class? 

P
re-service 

E
nglish 

teachers’ perceptions of and 
attitudes. 

14 

E
fects of G

roup W
ork on 

E
nglish 

C
om

m
unicative 

C
om

petence 
of 

C
hinese 

International 
G

raduates 
in 

U
nited S

tates Institutions of 
H

igher E
ducation 

R
esearch questions1. W

hat are the lived experiences of C
hinese graduate 

students w
ith group w

ork? 2. H
ow

 did group w
ork influence C

hinese graduate 
students’ 

E
nglish 

com
m

unicative 
com

petence 
in 

term
s 

of 
gram

m
atical 

com
petence, 

sociolinguistic 
com

petence, 
and 

strategic 
com

petence 
respectively? 

G
raduate 

students’ 
lived 

experiences w
ith group w

ork 
and 

the 
effects 

of 
group 

w
ork 

on 
their 

E
nglish 

com
m

unicative com
petence. 

15 
E

FL 
Teaching 

M
ethodological P

ractices in 
C

ali 

R
esearch questions: W

hich are the E
FL teaching approaches and m

ethods 
E

nglish 
teachers 

usually 
adopt? 

• 
D

o 
they 

consider 
their 

teaching 
to 

be 
traditional 

or 
conservative? 

• 
A

re 
they 

eclectic 
or 

do 
they 

adopt 
any 

particular 
m

ethod(s)? 
• 

If 
they 

are 
eclectic, 

w
hich 

are 
the 

com
ponents 

of 
their 

eclecticism
? 

• If they adopt any particular m
ethod(s), w

hich m
ethod(s) do they adopt? 

U
nderstanding 

language 
teachers’ 

m
ethodological 

conceptions 
and 

practices 
requires 

review
ing 

conceptual 
grounds 

m
ainly 

in relation to m
ethodology, 

m
ethod, 

approach, 
curriculum

, and syllabus. 

16 

N
on-N

ative 
P

re-S
ervice 

E
nglish 

Teachers’ 
N

arratives 
about 

Their 
P

ronunciation Learning and 
Im

plications 
for 

P
ronunciation Training.  

(1)H
ow

 did the pre-service E
nglish teachers learn E

nglish pronunciation? (2) 
W

hat w
ere participants’ com

m
on pronunciation problem

s and how
 did they 

overcom
e these problem

s? (3) W
hat w

as the influence of their role as non-
native E

nglish speakers on their pronunciation learning and teaching? . This 
study aim

s to analyze 58 non-native pre-service elem
entary school E

nglish 
teachers' narratives about pronunciation learning and teaching 

E
nglish 

pronunciation 
learning and teaching. 
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17 

E
nglish 

language 
teacher 

educators’ 
‘real 

w
orld’ 

approaches to professional 
learning 

“H
ow

 do E
LT E

ducators approach to professional learning and the defining 
features of professionalism

?” M
y purpose is to contribute to this neglected area 

that needs m
ore studies conducted into the professional lives of teacher 

educators. 

P
rofessional qualities of the 

teachers, teachers' practice, 
the issue of professionalism

. 

18 

B
ecom

ing 
researchers: 

A
 

narrative study of C
hinese 

university 
E

FL 
teachers’ 

research practice and their 
professional 

identity 
construction 

1. W
hat is the status quo of C

hinese university E
nglish teachers’ research 

practice? 2. H
ow

 do teachers construct their identities as researchers and w
hat 

factors shape their identity construction? the present study attem
pts to gain an 

in-depth understanding of C
hinese university E

FL teachers’ identity construction 
as researchers. This article, therefore, intends to m

ake connections betw
een 

the facts of teachers’ research practice and their discursive positioning as 
researchers. 

Teachers' research practice 
and identity. 

19 

"G
o for B

roke and S
peak 

Y
our 

M
ind!" 

B
uilding 

a 
C

om
m

unity of P
ractice w

ith 
B

ilingual 
P

re-S
ervice 

Teachers 

R
esearch questions: 1) W

hat conditions facilitate a supportive com
m

unity of 
practice in a teacher preparation program

 for bilingual prospective teachers? 
A

nd 2) W
hat challenges and tensions do occur in com

m
unities of practice? 

C
oP

 
to 

help 
bilingual 

pre-
service teachers’ learning. 

20 

From
 

Language 
Learners 

to 
Language 

teachers 
to 

Language 
Teacher 

Trainers: N
arrative S

tories 
of 

Four 
Instructional 

C
oaches 

This study aim
s to discuss the follow

ing questions: First, w
hat roles and 

identities did the instructional coaches perceive them
selves? S

econd, w
hy did 

the instructional coaches have particular perceptions of their roles and their 
identity? Third, how

 do the roles of language learners and language teachers 
influence the roles of instructional coaches as language teacher trainers? he 
study aim

s to discuss how
 these four participants’ roles and identities, as w

ell 
as the school district context, have influenced their developm

ent as instructional 
coaches. 

Language teacher research 
has 

focused 
on 

understanding that language 
teachers are and their roles. 

21 

A
n 

A
utoethnography 

of 
Teaching E

nglish to Y
oung 

Learners: From
 Theory to 

P
ractice 

“w
hat are the experiences of a researcher w

ho is a teacher educator w
hile 

teaching 3rd graders in term
s of w

hat he previously considered to be true from
 

a theoretical view
point? The im

petus for conducting an autoethography grew
 

out of a w
illingness to understand to w

hat extent theory driven conclusions w
ork 

in prim
ary school E

nglish language classroom
s. 

Theoretical 
and 

practical 
know

ledge 
of 

teaching 
E

nglish. 
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22 

C
onstraints that students of 

Licenciatura 
en 

Lengua 
E

xtranjera Inglés – V
U

A
D

 
face w

hen learning E
nglish 

at distance. 

· W
hat difficulties affected m

y E
FL learning process at distance? - H

ow
 did I 

exceed the difficulties in the E
FL learning process at distance? R

esearch 
O

bjectives • To determ
ine the difficulties that affected m

y E
FL learning at 

distance in Licenciatura en Lengua E
xtranjera at distance at U

niversidad S
anto 

Tom
as. • To describe m

y difficulties that affected the E
FL learning at distance in 

Licenciatura en Lengua E
xtranjera at distance at U

niversidad S
anto Tom

as. 
• To reflect on the w

ays the adult learner exceed the difficulties to succeed the 
E

FL learning at distance 

The 
difficulties 

in 
m

y 
ow

n 
academ

ic 
process, 

as 
an 

E
FL learner at distance and 

how
 I developed strategies 

to succeed in this career. 

23 

H
ow

 people construct the 
m

eaning 
of 

becom
ing 

a 
language 

(E
nglish- 

S
panish) 

teacher 
during 

their 
personal 

and 
professional lives” 

H
ow

 do people construct the m
eaning of becom

ing a language teacher (E
nglish 

– 
S

panish) 
during 

their 
personal 

professional 
lives 

(E
nglish 

– 
S

panish)? 
objectives: To describe the personal and professional characteristics of a 
language (E

nglish – S
panish ) teacher as revealed through the narration of 

three language teachers’ life stories, and the second objective to reflect on the 
personal 

and 
professional 

characteristics 
of 

a 
language 

teacher 
revealed 

through the narration of three language teachers’ life stories 

R
eflection of the life stories, 

both 
personal 

and 
professional characteristic of 
participants 

and 
their 

teaching practices. 

24 

The 
anti-apprenticeship 

of 
observation: H

ow
 negative 

prior 
language 

learning 
experience 

influences 
E

nglish language teachers’ 
beliefs and practices 

W
hat w

ere the prior experiences of K
orean E

nglish teachers as E
nglish-

language learners in the public school system
? W

hat are the stated influences 
of 

public 
school 

E
nglish-learning 

experience 
on 

the 
teaching 

practices 
of 

K
orean E

nglish teachers? The aim
 of the present study is to contribute to this 

m
atter by problem

atizing one issue for E
nglish language teacher developm

ent, 
that is, the prior language learning of K

orean public school E
nglish teachers and 

the im
plications of that experience regarding their know

ledge about L2 teaching 
and learning. 

The prior language learning 
experiences 

and 
the 

influence of that experience 
on their teaching beliefs and 
practices. 

25 

E
FL 

Teachers’ 
Identity 

(R
e)C

onstruction 
as 

Teachers 
of 

Intercultural 
C

om
petence: 

A
 

Language 
S

ocialization 
A

pproach 

H
ow

 did 2 E
FL teachers’ language socialization processes in the U

nited S
tates 

enable 
them

 
to 

(re)construct 
their 

identities 
as 

teachers 
of 

intercultural 
com

petence? 
This 

study 
aim

s 
to 

explore 
the 

identity 
negotiation 

of 
2 

experienced language teachers w
ho cam

e to the U
nited S

tates to pursue 
graduate degrees. S

everal argum
ents contributed to the rationale for this study. 

teachers' identities. 
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26 
E

xploring 
the 

P
rofessional 

B
eliefs of an E

FL Teacher: 
A

 N
arrative Inquiry 

“W
hat is your professional M

odus V
ivendi and w

hat is the rationale behind it? 
This study aim

s to narrate the story behind the professional practice of an 
experienced E

FL teacher w
ho is locally fam

ous for his practice. 

The 
interplay 

betw
een 

teachers’ professional belief 
system

 
and 

their 
teaching 

practice. 

27 

E
FL Teachers’ P

erceptions 
of C

ontinuing P
rofessional 

D
evelopm

ent: 
A

 
C

ase 
of 

Iranian 
H

igh 
S

chool 
Teachers 

R
esearch questions are raised: (1) W

hat do Iranian high school E
FL teachers 

understand by C
P

D
? and (2) W

hat types of C
P

D
 activities do Iranian E

FL 
teachers engage in w

hile teaching E
FL?  

E
FL teachers’ perceptions of 

C
P

D
 

and 
the 

types 
of 

activities 
they 

prefer 
to 

develop professionally.  

28 
A

 S
tory-Telling A

pproach to 
Teaching E

nglish to Y
oung 

E
FL Iranian Learners 

1) D
oes a storytelling approach help im

prove young Iranian E
FL learners' 

E
nglish vocabulary know

ledge? 2) C
an the storytelling approach m

ake young 
E

FL learners m
ore interested in learning the L2? 

E
FL 

learners 
in 

the 
developm

ent 
of 

linguistic 
elem

ents, 
but 

them
 

understand 
sociocultural 

aspects, 
enabling 

them
 

to 
engage in real and effective 
com

m
unication.  

29 
S

tudents’ 
P

erceptions 
of 

the 
Im

pact 
of 

C
LIL 

in 
a 

M
exican B

A
 P

rogram
 

To explore the issues participants face regarding using C
LIL at this stage of 

their learning process, the follow
ing research questions w

ere proposed: (1) 
W

hat are students’ perceptions about C
LIL courses in the B

A
 in foreign 

languages program
? (2) W

hat are the m
ajor challenges students face in C

LIL 
courses, and w

hat are the strategies they use (if any) to help them
selves reach 

their learning objectives? (3) W
hat are students’ perceptions regarding the 

benefits of taking C
LIL classes? 

The perceptions of students 
in a B

A
 program

.  

30 

C
lassroom

 M
anagem

ent: A
 

P
ersistent 

C
hallenge 

for 
P

re-S
ervice 

Foreign 
Language Teachers 

The questions that guided this study w
ere as follow

s: To w
hat extent is 

classroom
 m

anagem
ent perceived as a problem

 for pre-service teachers in their 
practicum

?W
hat classroom

 m
anagem

ent challenges do pre-service teachers 
typically encounter in their practicum

?W
hat characterizes the approach pre-

service teachers use to deal w
ith classroom

 m
anagem

ent issues in their 
practicum

?W
hat are participants’ view

s of possible alternatives for im
proving 

pre-service 
teachers’ 

classroom
 

m
anagem

ent 
skills 

throughout 
their 

E
FL 

teacher education program
 curriculum

? 

Im
proving 

pre-service 
teachers’ 

classroom
 

m
anagem

ent skills. 
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31 

Theorizing 
E

FL 
Teachers’ 

P
erspectives 

and 
R

ationales 
on 

P
roviding 

C
orrective Feedback 

This 
study 

aim
s 

at 
presenting 

an 
insider’s 

view
 

of 
error 

correction 
by 

conceptualizing and theorizing experienced language teachers’ concerns, view
s 

and perspectives concerning corrective feedback. The study is significant in that 
it: helps practitioners reflect on their experience, voice their view

s, and evaluate 
the efficiency of instruction, especially in providing effective error treatm

ent- 
provides in-sights for researchers w

ho are interested in m
odifying their ethic 

view
s concerning corrective feedback; and - adds to the know

ledge-base of 
corrective feedback by generating propositions and hypotheses from

 interview
 

an observation data under norm
al classroom

 conditions rather than testing 
hypothesis 

under 
controlled 

laboratory 
conditions; 

and 
uncovers 

situated 
know

ledge of corrective feedback that com
plem

ents the findings of theory-
driven studies w

hich are supposed to be cross-culturally applicable. 

The practice w
hile teachers 

condem
n researchers. 

32 
A

 
N

arrative 
Inquiry 

of 
Identity 

Form
ation 

of 
E

FL 
U

niversity Teachers 

The m
ain concern of this study is the trajectory of identity form

ation rather than 
how

 to becom
e a good or successful E

FL teacher. The present article focus on 
the general them

es, nam
ely their identities as inexperienced E

FL teachers, dual 
identities as both a P

hD
/M

A
 student and a teacher, and identities as applied 

Linguist, curriculum
 designer, and textbook com

piler/w
riter 

Identity 
form

ation 
of 

E
FL 

university teachers. 

33 

The 
S

tories 
of 

E
nglish 

Teachers 
as 

Learners 
in 

Term
s 

of 
Teacher 

S
ocialization1 

H
ow

 
do 

teachers 
m

ention 
their 

socialization 
process? 

2. 
W

hat 
kinds 

of 
differences occur betw

een novice and experienced teachers in term
s of stories 

related to their socialization process? This study aim
s to find out w

hether there 
is a relationship betw

een the stories of teachers as learners in their socialization 
process and w

hat kind of differences em
erge betw

een novice and experienced 
teachers in term

s of their referring to that process from
 their perspective. 

Teachers' 
experiences 

and 
perspectives. 

34 
C

ontext-m
odel-based 

instruction 
in 

teachingE
FL 

w
riting: A

 narrative inquiry 

H
ow

 w
as the context-m

odel-based instruction im
plem

ented in teaching E
FL 

w
riting and how

 did the students respond to the m
ediation thus provided? This 

study aim
s to produce the findings to be presented in the form

 of a narrative 
that show

s how
 the context-m

odel-based instruction is im
plem

ented in teaching 
E

FL w
riting and that is based on the analysis of the recordings of the context-

m
odel-based instruction m

ade by the teacher-researcher and the students’ 
responses in the E

FL classroom
 in a period of three w

eeks, the teacher-
researcher’s m

em
os, and the students’ reflections after the study. 

Learning E
FL w

riting. 
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35 
V

oices 
from

 
the 

ground: 
The 

em
otional 

labour 
of 

E
nglish teachers' w

ork 

W
hat kinds of em

otional labours are E
nglish language and literature teachers 

especially 
susceptible 

to? 
A

re 
these 

em
otional 

dem
ands 

unique 
to 

the 
disciplinary contexts of E

nglish teaching in S
ingapore schools? In this article, 

w
e seek to give voice to the em

otional realities of teaching, and to explain in 
particular the w

ays E
nglish teachers in S

ingapore experience their w
ork. This 

paper seeks to better understand the em
otional w

ork associated w
ith the 

teaching of E
nglish in the context of S

ingapore's m
ulticultural, exam

ination-
oriented, and politicized education system

. 

E
m

otional 
realities 

of 
teaching. 

36 

U
sing 

C
ooperative 

Learning 
to 

Foster 
the 

D
evelopm

ent 
of 

A
dolescents’ 

E
nglish 

W
riting S

kills1 

W
hat 

can 
be 

observed 
in 

students’ 
w

ritings 
w

hen 
they 

are 
engaged 

in 
cooperative learning? This article is intended to be a starting point in light of 
students’ perceptions about w

riting in E
nglish, cooperative w

ork and roles w
ithin 

a group w
hen cooperating play a very im

portant role in w
hat learners do during 

the lessons, w
hich m

ay differ from
 w

hat the teacher expects. 

Foreign 
languages 

(FL) 
teachers m

ay have certain 
dificulties teaching the four 
language 

skills 
(listening, 

speaking, 
reading, 

and 
w

riting). 

37 

N
ovice N

on-N
ative E

nglish 
Teachers’ 

R
eflections 

on 
Their 

Teacher 
E

ducation 
P

rogram
m

es 
and 

Their 
First Y

ears of Teaching 

The research questions of this study w
ere:1. W

hat are novice Turkish E
FL 

teachers’ opinions about their teacher education program
m

es?2. W
hat parts of 

a language teacher education program
m

e have novice Turkish E
FL teachers 

found useful and w
hy?3. W

hat concerns and difficulties do novice Turkish E
FL 

teachers have in their first year of teaching in the Turkish context? is study is 
speci c to a concern em

erged in a context and aim
s to explore the novice 

teachers’ 
attitudes 

tow
ards 

their 
teacher 

education 
program

m
e 

and 
the 

challenges in the rst years of teaching. 

Tthe 
opinions 

of 
Turkish 

novice 
E

nglish 
teachers 

about 
the 

effectiveness 
of 

their 
teacher 

education 
program

m
e 

in 
light 

of 
the 

challenges 
they 

have 
experienced 

in 
their 

first 
years of teaching. 

38 
E

xploring 
U

niversity 
Teacher P

erceptions A
bout 

O
ut-of-C

lass Team
w

ork 

This study w
as to explore university teacher perceptions of the ba in E

nglish 
language teaching (elt) or sim

ilar program
s at the ve universities previously 

described about out-of-class team
w

ork. S
pecifically, the study sought to find out 

teachers’ opinions of team
w

ork in relation to learning and w
hether these 

teachers assigned students activities to be carried out in team
s and out-of-

class. The study also aim
ed to discover w

hether the teachers organize this type 
of w

ork and the w
ays in w

hich they carry out this organization. 

The use of group w
ork as a 

learning strategy  
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N
o. 

R
esearch title 

M
ain R

esearch question /O
bjectives 

W
hat aspects of English 
teaching, learning, 

teachers´experiences or 
stories w

ere investigated? 

39 

U
nveiling 

P
re-S

ervice 
Teachers’ A

ttitudes Tow
ard 

Teaching: 
The 

R
ole 

of 
P

edagogical P
racticum

s 

The research question w
hich led this inquiry w

as: W
hat is the role of the E

nglish 
pedagogical practicum

 carried out at U
niversidad P

edagógica y Tecnológica de 
C

olom
bia (uptc) on a group of ninth sem

ester pre-service teachers’ attitudes 
tow

ard teaching?  

Teacher experience 

40 

A
 

S
tudy 

on 
E

nglish 
P

reparatory 
P

rogram
 

E
FL 

Learners’ 
B

eliefs 
about 

Language 
Learning 

in 
R

elation to G
ender, S

econd 
Foreign 

Language 
K

now
ledge 

and 
Foreign 

C
ountry E

xperience 

1. W
hat are preparatory program

 E
FL learners’beliefs about foreign language 

learning? 2. Is there a significant relationship betw
een gender and language 

learners’beliefs 
about 

foreign 
language 

learning? 
3. 

Is 
there 

a 
significant 

relationship 
betw

een 
second 

foreign 
language 

know
ledge 

and 
language 

learners’ 
beliefsabout 

foreign 
language 

learning? 
4. 

Is 
there 

a 
significant 

relationship 
betw

een 
foreign 

country 
experience 

and 
language 

learners’ 
beliefsabout foreign language learning? 

E
FL learners’ beliefs about 

language learning in relation 
to 

gender, 
second 

foreign 
language 

know
ledgeand 

foreign country experience 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

1 

A
 narrative exploration of an 

E
FL 

teacher's 
practicing 

professional 
identity 

in 
a 

Japanese 
S

ocio-educational 
context. 

Life stories, narrative 
research. 

Taped m
onologue, sem

i-
structured interview

. 

R
achel the sole participant in this study is 58 years old, 

B
ritish teacher of E

nglish, w
ho has spend the last fifteen 

years teaching at the universities and high schools in 
Japan. 

2 

S
truggling for a professional 

identity: Tw
o new

ly qualified 
language 

teachers’ 
identity 

narratives 
during 

the 
first 

years at w
ork 

N
arrative study 

Tw
o participants’ essays, 

four 
focused 

in-depth 
interview

s 
w

ith 
the 

tw
o 

teachers, 
reflective 

essays 
and 

inform
al 

e-
m

ail 
m

essages, 
recordings. 

The tw
o fem

ale participants, S
uvi and Taina, are qualified 

foreign language teachers w
ith a m

aster’s degree in the 
sam

e language subject and m
inor studies in education. 

S
uvi is qualified to teach G

erm
an, E

nglish and S
w

edish, 
and Taina G

erm
an and S

w
edish. 

3 

Language 
teacher 

developm
ent 

in 
a 

narrative 
fram

e: 
The 

transition 
from

 
classroom

 
to 

distance 
and 

blended settings 

N
arrative inquiry 

N
arratives 

and 
interview

s. 

The 
participants 

w
ere 

ten 
teachers 

of 
languages 

at 
distance universities in the U

K
 and A

ustralasia, w
here 

there is substantial use of distance and blended teaching 
and learning of languages.S

ix of the teacher sam
ple of 

ten 
w

ere 
native 

speakers 
of 

the 
language(s) 

taught, 
w

hich w
ere French, G

erm
an, S

panish, Italian, D
utch and 

M
andarin. Tw

o w
ere m

en, eight w
ere w

om
en. Four of the 

ten had contributed to the developm
ent of the courses 

they w
ere teaching. 

4 

E
nglish 

learning 
and 

teaching 
journey 

of 
second 

language 
learners 

in 
postgraduate 

program
 

a 
study 

of 
bilingual 

and 
m

ultilingual 
speakers' 

construction 
of 

identity 
in 

autobiographical narratives. 

N
arrative 

A
utobiographies 

and 
interview

s 

This 
study 

w
as 

based 
at 

a 
m

iddle 
size, 

land 
grant 

university in the U
nited S

tates. Four graduate students  
w

ho com
e from

 the M
A

 TE
S

O
L program

, in w
hich m

any 
graduate international students are studying. M

any of the 
students 

in 
the 

pool 
of 

potential 
participants 

have 
previously w

ritten autobiographies for a class project. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

5 

S
elf-A

ccess 
Language 

Learning: 
S

tudents’ 
P

erceptions 
of 

and 
E

xperiences W
ithin this N

ew
 

M
ode of Learning 

N
arrative inquiry 

M
oderate 

participant 
observation 

 
and 

sem
i 

structured interview
s. 

The current research w
as carried out at the Language 

C
entre-V

eracruz (in V
eracruz C

ity), speci cally in its S
elf-

A
ccess 

C
entre 

(S
A

C
) 

(called 
C

A
D

I= 
C

entro 
de 

A
utoacceso de Idiom

as), at the U
niversity of V

eracruz 
(U

V
), 

the 
public 

university 
in 

the 
S

tate 
of 

V
eracruz, 

M
exico. 

6 

M
ulti-m

em
bership 

in 
C

om
m

unities of P
ractice: A

n 
E

FL 
Teacher's 

P
rofessional 

D
evelopm

ent 

S
tory telling 

V
ideo-recorded 

the 
lessons 

and 
took 

field 
notes during the lessons, 
interview

s 
w

ere 
audio-

recorded 
and 

later 
transcribed. 

participants 
four 

experienced 
high 

school 
E

nglish 
teachers know

n to m
e personally. For this paper, I chose 

one participant, G
en (pseudonym

), w
ho belonged to tw

o 
teachers’ 

associations. 
W

hen 
I 

asked 
him

 
to 

be 
a 

participant 
in 

m
y 

study, 
he 

had 
25 

years 
teaching 

experience. 
I 

had 
m

et 
him

 
several 

tim
es 

before 
conducting this study because w

e had co-authored three 
high school E

nglish textbooks. 

7 
Teachers’ 

B
eliefs 

A
bout 

A
ssessm

ent 
in 

an 
E

FL 
C

ontext in C
olom

bia 
N

arrative inquiry 
S

urveys, interview
s, and 

a 
w

ritten 
report 

of 
experiences. 

S
ixty tw

o teachers (30 fem
ales and 32 m

ales) w
ho w

ork 
in the LC

’s adult E
nglish program

 w
ere asked about their 

beliefs on assessm
ent. They had been w

orking at the 
institution for an average of eight years each. 

8 

Form
ulation 

of 
Language 

Teachers 
Identity 

in 
the 

S
ituated 

Learning 
of 

Language 
Teaching 

C
om

m
unity of P

ractice 

N
arrative inquiry 

Q
uestions 

of 
tape-

recorded 
interview

 
sessions. 

Three E
FL teachers and tw

o A
rabic teachers teaching 

language for at least 5 years in academ
ic or institutional 

contexts w
ere selected. They w

ere both m
ale and fem

ale 
(4 m

ales and 1 fem
ale) teachers w

ith various background 
inform

ation 
and 

experiences. 
The 

participants 
w

ere 
m

ostly 
interview

ed 
in 

a 
face-to-face 

interaction 
and 

som
etim

es through online com
m

unication. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

9 

Investigating 
E

S
L 

G
raduate 

S
tudents’ 

Intercultural 
E

xperiences 
of 

A
cadem

ic 
E

nglish 
W

riting: 
A

 
First 

P
erson 

N
arration 

of 
a 

S
tream

lined 
Q

ualitative 
S

tudy P
rocess 

N
arrative inquiry 

S
em

i-structured 
interview

s.  

M
y three participants w

ere selected sequentially after a 
prelim

inary brief talk w
ith each of five C

hinese graduate 
students, 

w
hom

 
I 

w
as 

very 
fam

iliar 
and 

in 
frequent 

contact w
ith. Tw

o of the five w
ere not included in this 

study since they did not have enough experience to talk 
w

ith 
m

e 
about 

academ
ic 

E
nglish 

w
riting. 

The 
three 

participants selected, Q
iao, Y

an and Liu, w
ere C

hinese 
graduate students in an A

m
erican university. 

10 

A
utobiographies: 

A
 

W
ay 

to 
E

xplore 
S

tudent-Teachers' 
B

eliefs 
in 

a 
Teacher 

E
ducation P

rogram
 

N
arratives 

and 
autobiographies. 

P
articipants 

w
rote 

an 
autobiography about their 
E

nglish learning. 

U
niversidad del Tolim

a, C
olom

bia.N
ine student-teachers 

from
 the B

.A
. in E

nglish program
 

11 
G

aps too large: Four novice 
E

FL 
teachers’ 

self-concept 
and m

otivation 
N

arrative Inquiry 

A
udiorecorded interview

s 
w

ith 
the 

participants, 
O

nline sources such as 
em

ail, 
w

eblogs, 
and 

w
ebsites. 

Four novice secondary school E
FL teachers in Japan 

during their first tw
o years of service. 

12 

Listening To Teacher V
oices: 

U
sing 

N
arrative 

Inquiry 
To 

U
nderstand 

The 
Lives 

O
f 

B
eginning, E

xperienced A
nd 

V
eteran 

Fem
ale 

E
nglish 

Teachers 

N
arrative 

inquiry, 
life 

stories. 

A
 

sem
i-structured 

interview
 guide w

ith open 
question 

w
as 

designed 
and im

plem
ented. 

Three beginning teachers, three experienced teachers, 
and three veteran teachers w

ere selected. B
eginning 

teachers are defined as having less than five years’ 
experience, experienced teachers are those w

ith six to 
nineteen 

years’experience, 
and 

veteran 
teachers 

are 
those w

ith m
ore than tw

enty years' experience. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

13 

E
xploring 

E
FL 

P
re-S

ervice 
Teachers’ 

E
xperience 

w
ith 

C
ultural 

C
ontent 

and 
Intercultural 

C
om

m
unicative 

C
om

petenceat 
Three 

C
olom

bian U
niversities 

N
arrative inquiry 

(a) 
Q

uestionnaires 
focused 

on 
three 

core 
aspects: 

know
ledge, 

perceptions, 
and 

attitudes tow
ard culture. 

(b) D
uring our visits, w

e 
also 

used 
an 

individual 
sem

i-structured 
interview

, 
w

hich 
w

as 
recorded 

on 
tape, 

transcribed later. 

This research w
as carried out at three universities in 

B
ogota. Tw

o are state founded universities w
hile the 

other 
one 

is 
private. 

e 
three 

universities 
o 

er 
an 

undergraduate 
teaching 

program
—

in 
E

nglish 
or 

Languages—
w

hich 
provides 

teaching 
and 

training 
for 

those w
ho w

ant to teach E
nglish in the E

FL context. eir 
program

s consist of ten sem
esters and are com

pleted by 
credit hours. The program

s are com
posed of di erent 

areas of know
ledge of w

hich the eld of foreign languages 
is the m

ost im
portant one in term

s of tim
e distribution, 

credit hours, and num
ber of subjects. A

dvanced levels, 
w

ith 
w

hich 
our 

study 
w

as 
conducted, 

took 
E

nglish 
lessons 6 to 10 hours a w

eek. In order to select the 
students to participate, w

e asked the directors of the 
Language 

D
epartm

ents 
of 

each 
institution 

to 
let 

us 
develop this study w

ith a group of h sem
ester learners. A

 
total of 51 upper- interm

ediate E
FL students, aged 18 to 

22, from
 the three institutions participated, including both 

fem
ales and m

ales: 16 students from
 U

1,1 15 students 
from

 U
2, and 20 students from

 U
3. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

14 

E
fects 

of 
G

roup 
W

ork 
on 

E
nglish 

C
om

m
unicative 

C
om

petence 
of 

C
hinese 

International 
G

raduates 
in 

U
nited S

tates Institutions of 
H

igher E
ducation 

N
arrative inquiry 

D
ata 

w
ere 

collected 
through 

interview
s.  

Face-to-face 
sem

i-
structured interview

s. 

Fourteen C
hinese graduate students in the disciplines of 

E
nglish, 

com
m

unication, 
education, 

business, 
hum

an 
science, 

and 
com

puter 
science 

w
ere 

selected 
to 

participate 
in 

this 
study 

through 
purposeful 

sam
pling 

(P
atton, 1990). The criteria for sam

ple selection included: 
C

hinese students w
ho w

ere non-native speakers (N
N

S
s) 

of 
E

nglish, 
got 

bachelor 
degrees 

from
 

C
hinese 

institutions 
of 

higher 
education, 

and 
had 

studied 
for 

m
aster or doctoral degrees at this university for m

ore 
than 

one 
year. 

A
m

ong 
the 

participants, 
eight 

w
ere 

fem
ales and six w

ere m
ales; nine w

ere pursuing doctoral 
degrees, and five w

ere pursuing m
aster degrees. Their 

ages ranged from
 24 to 38, w

ith the m
ean age of being 

27. The length of their stay in the U
.S

. ranged from
 one 

year to three years. 

15 
E

FL 
Teaching 

M
ethodological 

P
ractices 

in 
C

ali 
N

arrative inquiry 
The 

survey, 
interview

s 
(focal groups plus som

e 
individual interview

s). 

The 
inform

ation 
w

as 
gathered 

through 
surveys, 

interview
s 

and 
institutional 

docum
ents 

like 
curricu- 

lum
/area 

planning, 
syllabi 

and 
class 

m
aterials. 

The 
survey 

w
as 

the 
instrum

ent 
providing 

m
ost 

of 
the 

inform
ation; the teachers subm

itted few
 plans, syllabi and 

class m
aterials. 

16 

N
on-N

ative 
P

re-S
ervice 

E
nglish Teachers’ N

arratives 
about 

Their 
P

ronunciation 
Learning and Im

plications for 
P

ronunciation Training.  

N
arrative 

P
articipants’ 

narrative 
stories. 

A
 language teacher education program

 in a orthern city in 
Taiw

an.58 
non-native 

pre-service 
elem

entary 
school 

E
nglish teachers 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

17 

E
nglish 

language 
teacher 

educators’ 
‘real 

w
orld’ 

approaches 
to 

professional 
learning 

N
arrative 

inquiry- 
life 

story 

S
em

i-structured 
interview

s, 
Life 

story 
interview

 

11 
E

nglish 
language 

teacher 
educators 

(w
ith 

pseudonym
s) w

orking in various contexts including the 
U

K
 and the E

U
 (Lauren, P

aul, Jason), K
orea (M

artin, 
D

erek), 
The 

G
ulf 

A
rea 

(S
audi 

A
rabiaH

assan, 
Layla; 

K
uw

ait- M
ahm

oud) and Turkey (S
arp, M

etin, C
eren). 

18 

B
ecom

ing 
researchers: 

A
 

narrative 
study 

of 
C

hinese 
university 

E
FL 

teachers’ 
research 

practice 
and 

their 
professional 

identity 
construction 

N
arrative study 

surveys 
of 

narrative 
fram

es and individual in-
depth 

interview
s 

w
ere 

used in this study. 

N
arrative study of university E

FL (E
nglish as a foreign 

language) teachers’ research practices and their identity 
construction as researchers in C

hina. D
raw

ing upon data 
from

 narrative fram
es am

ong 104 teachers and in-depth 
interview

s w
ith four teachers. 

19 

"G
o 

for 
B

roke 
and 

S
peak 

Y
our 

M
ind!" 

B
uilding 

a 
C

om
m

unity of P
ractice w

ith 
B

ilingual 
P

re-S
ervice 

Teachers 

N
arrative inquiry 

A
utobiographies, 

electronic 
portfolios, 

classroom
 

transcripts, 
w

eekly 
reflections, 

and 
verbalized 

accounts 
of 

students’ academ
ic lives 

through 
interview

s 
(all 

interview
s w

ere recorded 
and transcribed. 

This 
article 

draw
s 

from
 

a 
larger 

participatory 
action 

research project (H
. C

ho, 2011) in a teacher preparation 
program

 to prom
ote heritage language/literacy as w

ell as 
academ

ic E
nglish am

ong bilingual teacher candidates in 
H

aw
aii. 

The 
C

areers 
in 

Language 
E

ducation 
and 

A
cadem

ic 
R

enew
al(C

LE
A

R
) 

P
rogram

 
w

as 
a 

federally 
funded undergraduate program

 designed to provide an 
opportunity 

for 
bilingual 

undergraduate 
students 

to 
becom

e com
petent in E

nglish and their heritage literacy. I 
w

orked w
ith a cohort of five undergraduate students—

three K
orean (Jisun, K

yungm
i and Y

oung), one C
hinese 

(R
ose) and one S

am
oan (M

ano) (see A
ppendix A

 for 
student inform

ation) over the course of three sem
esters 

(see E
ckert &

 W
enger, 2005, for discussion of non-linear, 

dynam
ic, and conflicting relationships in com

m
unities of 

practice). S
tudents took a series of m

y sem
inars entitled 

A
cadem

ic Literacies, Language M
aterials D

evelopm
ent, 

and Teaching P
racticum

. They also took both second 
language education courses and their respective heritage 
language courses to com

plete the program
 requirem

ent. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

20 

From
 Language Learners to 

Language 
teachers 

to 
Language Teacher Trainers: 
N

arrative 
S

tories 
of 

Four 
Instructional C

oaches 

N
arrative inquiry 

They 
w

ere 
asked 

to 
orally 

share 
the 

stories 
on the journey. 

Four participants’ dem
ography. In order to becom

e an 
elem

entary school E
nglish teacher in Taiw

an, one of the 
follow

ing criteria m
ust be m

et: to (1) have passed the 
M

oE
’s 

1999 
E

lem
entary 

S
chool 

E
nglish 

Teachers’ 
Q

ualification E
xam

; (2) have a university degree w
ith a 

m
ajor or m

inor in E
nglish; (3) have an E

nglish proficiency 
level equivalent to upper interm

ediate in term
s of the 

C
om

m
on 

E
uropean 

Fram
ew

ork 
of 

R
eference 

for 
Languages; (4) have taken an elem

entary school E
nglish 

teacher 
tw

enty-credit 
course 

program
; 

(5) 
have 

com
pleted 

a 
post-graduate 

level 
elem

entary 
school 

E
nglish 

teacher 
education 

program
; 

or 
(6) 

have 
com

pleted an E
nglish m

ajor at university w
ith a m

inor in 
education. 

21 

A
n 

A
utoethnography 

of 
Teaching 

E
nglish 

to 
Y

oung 
Learners: 

From
 

Theory 
to 

P
ractice 

A
utoethnography  

R
esearch diary 

The state school in w
hich this research took place is 

situated 
in 

K
onyaalti, 

A
ntalya 

Turkey. 
37 

S
tudents 

involved in the research are 3rd graders w
ho are 8 year 

old and their teacher. 

22 

C
onstraints that students of 

Licenciatura 
en 

Lengua 
E

xtranjera 
Inglés 

– 
V

U
A

D
 

face w
hen learning E

nglish at 
distance. 

A
utobiography 

Ten 
unstructured 

interview
s 

S
anto Tom

as U
niversity B

ogotá C
olom

bia. O
ne student 

from
 the B

.A
 in E

nglish program
. 

23 

H
ow

 
people 

construct 
the 

m
eaning 

of 
becom

ing 
a 

language (E
nglish- S

panish) 
teacher during their personal 
and professional lives” 

Life stories 

Inform
al or unstructured 

interview
s, 

face 
to 

face 
m

eetings, telephone, on 
internet. 

Three private schools in B
ogotá C

olom
bia. Tw

o of the 
participants studied in public schools in C

olom
bia and the 

third one student in a public school in the U
.S

.A
. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

24 

The 
anti-apprenticeship 

of 
observation: 

H
ow

 
negative 

prior 
language 

learning 
experience 

influences 
E

nglish 
language 

teachers’ 
beliefs and practices 

N
arrative inquiry 

P
art one used narrative 

fram
es as data collection 

instrum
ents (B

arkhuizen, 
2014; 

B
arkhuizen 

&
 

W
ette, 

2008). 
N

arrative 
fram

e 
data 

share 
sim

ilarities 
to 

questionnaire 
data. 

To 
strengthen analysis, part 
tw

o 
(5.2) 

includes 
in-

depth interview
s w

ith four 
participants. 

E
ach 

participant 
had 

at 
least 

tw
o 

sem
i-structured 

interview
s. 

The 
18 

participants 
included 

15 
fem

ale 
and 

3 
m

ale 
teachers betw

een the ages of 24 and 54. S
ixteen w

ere 
prim

ary school teachers and tw
o w

ere secondary school 
teachers. A

ll participants taught in the D
aegu/G

yeongbuk 
region. For part tw

o (5.2), four participants w
ere sought 

w
ho w

ere at different stages in their careers and w
ere 

w
illing to participate in longitudinal case studies. These 

participants included tw
o novice prim

ary school teachers 
(less than tw

o years) and tw
o experienced prim

ary school 
teachers (m

ore than 10 years). 

25 

E
FL 

Teachers’ 
Identity 

(R
e)C

onstruction 
as 

Teachers 
of 

Intercultural C
om

petence: A
 

Language 
S

ocialization 
A

pproach 

Longitudinal narrative 
inquiry 

autobiographical 
narratives, 

journal 
entries, and interview

s 

2 experienced E
FL teachers, w

ho used to w
ork in Turkey 

before com
ing to the U

nited S
tates for graduate study, 

and their identity negotiation as teachers of intercultural 
com

petence. 

26 
E

xploring 
the 

P
rofessional 

B
eliefs of an E

FL Teacher: A
 

N
arrative Inquiry 

N
arrative 

O
bservation, field notes, 

participant's 
report, 

recording. 

The professional experience of a successful E
FL teacher 

in one of the m
ost fam

ous private language schools in 
Tehran, the C

apital C
ity of Iran. S

he has tw
enty-one 

years 
of 

E
FL 

teaching 
experience. 

O
ne 

of 
the 

researchers has w
orked w

ith her as a colleague for m
ore 

than seven years and has alw
ays w

itnessed that she has 
been approved of by her students, colleagues and other 
stakeholders 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

27 

E
FL 

Teachers’ 
P

erceptions 
of 

C
ontinuing 

P
rofessional 

D
evelopm

ent: 
A

 
C

ase 
of 

Iranian 
H

igh 
S

chool 
Teachers 

N
arrative inquiry 

S
em

i-structured 
face-to-

face individual interview
s 

w
ith 

open-ended 
questions 

w
ere 

conducted to collect the 
study data.  

A
 purposive sam

ple w
as selected of both m

ale and 
fem

ale teachers of E
nglish as a foreign language w

ho 
had m

ore than 10 years of experience in teaching at 
public high schools in Tehran. 

28 
A

 S
tory-Telling A

pproach to 
Teaching 

E
nglish 

to 
Y

oung 
E

FL Iranian Learners 
S

tory telling 
S

urveys and portfolios 

The participants w
ere selected from

 am
ong young E

FL 
learners w

ho had registered for E
nglish classes in P

aya 
Language 

C
enter, 

Isfahan, 
Iran. 

S
ixty 

upper-beginner 
level 

learners 
w

ere 
selected 

based 
on 

the 
institute's 

placem
ent test. They w

ere all low
-interm

ediate learners 
of E

nglish betw
een 10 and 14 years old. This proficiency 

level 
w

as 
chosen 

as 
a 

m
ajority 

of 
young 

language 
learners in Isfahan and, specifically in P

aya Language 
C

enter, are young upper- beginner learners. This study 
intended 

to 
help 

im
prove 

young 
language 

learners' 
proficiency level and to enhance their learning quality. To 
this end, tw

o groups w
ere form

ed: one experim
ental and 

one control group, each w
ith 30 participant. H

ow
ever, the 

learners w
ere divided into four groups: tw

o experim
ental 

and tw
o control groups. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

29 
S

tudents’ P
erceptions of the 

Im
pact of C

LIL in a M
exican 

B
A

 P
rogram

 
N

arrative inquiry 
S

em
i-structured 

interview
s. 

The foreign language B
A

 program
 at U

A
Z in N

ortheast 
M

exico 
opened 

in 
A

ugust 
2011, 

after 
ten 

years 
of 

curriculum
 planning and design. The program

 lasts four 
years, and students are offered three m

ajors in the field 
of applied linguistics: teaching, translation, or enterprise-
services assistant.The study required volunteers in their 
fifth sem

ester. A
fter they learned the study details and 

how
 

it 
w

ould 
be 

conducted, 
a 

total 
of 

11 
students 

volunteered 
to 

participate, 
six 

w
om

en 
and 

five 
m

en. 
B

efore the data collection process began, all participants 
w

ere asked to sign a letter of consent, and additional 
inform

ation 
about 

the 
study 

and 
its 

procedures 
w

as 
provided. 

30 

C
lassroom

 
M

anagem
ent: 

A
 

P
ersistent C

hallenge for P
re-

S
ervice 

Foreign 
Language 

Teachers 

N
arrative inquiry 

Q
uestionnaire, 

sem
i-

structured interview
. 

The study involved the participation of 34 pre- service 
teachers, 10 practicum

 supervisors, and 17 cooperating 
teachers in the E

FL teacher education program
. There 

w
ere 20 fem

ale and 14 m
ale pre- service teachers. 

S
eventeen w

ere in public prim
ary schools and 17 in 

public secondary schools. S
im

ilarly, 18 of the 34 pre-
service teachers w

ere in their first practicum
 period, w

ith 
the rem

aining 16 in their second period, w
hich m

eans 
that the latter group had one sem

ester of accum
ulated 

teaching 
experience 

as 
pre-service 

teachers. 
C

ooperating teachers (13 fem
ale, 4 m

ale) and practicum
 

supervisors (6 fem
ale, 4 m

ale) w
ere selected based on 

their extensive experience hosting and supervising pre-
service teachers, 6-7 years for the form

er and 10 years 
average for the latter both in prim

ary and secondary 
schools. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

31 

Theorizing 
E

FL 
Teachers’ 

P
erspectives and R

ationales 
on 

P
roviding 

C
orrective 

Feedback 

N
arrative inquiry 

The interview
. 

Instead 
of 

statistically 
sam

pling 
participants, 

the 
researchers theoretically sam

ple concepts and categories 
from

 interview
ing a total of 20 experienced language 

teachers w
ho w

ere w
illing to share their view

s w
ith the 

researcher. H
aving sought the school principals’ consent, 

the 
researchers 

selected 
interested 

teachers 
from

 
different 

public 
high 

schools 
and 

private 
institutes 

in 
G

organ, a m
ajor city located in the northern parts of Iran. 

The participants w
ere both m

ale and fem
ale. E

xcept for 
five, the rest of the participants m

ajored in teaching 
E

nglish as a foreign language (TE
FL). Tw

elve of them
 

had earned their m
aster's degree and the three had 

earned their bachelor's degree. They w
ere selected on 

the 
basis 

of 
their 

teaching 
experience 

and 
their 

w
illingness 

to 
share 

their 
view

s 
w

ith 
the 

researcher 
because 

"understanding 
requires 

an 
openness 

to 
experience, a w

illingness to engage in a dialogue w
ith 

one that challenges our understandings" 

32 
A

 N
arrative Inquiry of Identity 

Form
ation of E

FL U
niversity 

Teachers 
N

arrative inquiry 
Life 

histories, 
sem

i-
structured interview

s. 
Three excellent E

FL teachers from
 a key university in 

central C
hina. 

33 

The 
S

tories 
of 

E
nglish 

Teachers 
as 

Learners 
in 

Term
s 

of 
Teacher 

S
ocialization1 

N
arrative 

inquiry, 
interpretive approach. 

sem
i-structured 

interview
s, 

The 
interview

s 
w

ere 
audio-

recorded. 

Four E
nglish teachers from

 Turkey w
ere involved in the 

study in 2014-2105 spring term
. 

34 
C

ontext-m
odel-based 

instruction 
in 

teachingE
FL 

w
riting: A

 narrative inquiry 
N

arrative Inquiry 

A
udio recordings of the 

classroom
 instruction, the 

teacher-researcher’s 
m

em
os, 

and 
the 

students’ reflections 

This study w
as conducted in a teachers’ university in 

C
hina 

w
ith 

a 
class 

of 
30 

first-year 
students 

w
ho 

specialised in the E
nglish language education and w

ere 
trained to be secondary E

FL teachers in C
hina. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

35 
V

oices from
 the ground: The 

em
otional labour of E

nglish 
teachers' w

ork 
N

arrative inquiry 

W
e conducted m

ore than 
40 

sem
i-structured 

interview
s 

w
ith 

the 
participants 

e 
each 

lasting betw
een 45 and 

60 m
in e 

26 
E

nglish 
Language 

and 
Literature 

teachers 
in 

S
ingapore. Teachers w

ere identified through purposeful 
selection to ensure a broad range of school experiences. 
These included beginning to experienced teachers w

ith 
m

ore than 20 years of experience, teachers from
 a w

ide 
range of schools including elite schools and governm

ent 
schools, teachers w

ho had taught at different levels and 
w

ho 
had 

different 
levels 

of 
departm

ental  
involvem

ent 

36 

U
sing C

ooperative Learning 
to Foster the D

evelopm
ent of 

A
dolescents’ E

nglish W
riting 

S
kills1 

N
arrative inquiry 

Q
uestionnaires, 

lesson 
plans, 

observation, 
and 

field notes. 

Juana E
scobar S

chool is a public institution in B
ogotá, 

C
olom

bia, w
here students are continuously questioned 

about 
solving 

social 
problem

s 
w

ith 
the 

strategy 
of 

prom
oting 

their 
autonom

y 
and, 

at 
the 

sam
e 

tim
e, 

reinforcing their capability to see their partners as a 
support w

hen it is needed to think about innovative ideas. 
The 

school 
com

m
unity 

is 
distinguished 

by 
its 

heterogeneity w
hich is re ected in the various problem

s 
students 

have 
in 

academ
ic, 

discipline, 
and 

health 
aspects. 

37 

N
ovice 

N
on-N

ative 
E

nglish 
Teachers’ 

R
eflections 

on 
Their 

Teacher 
E

ducation 
P

rogram
m

es and Their First 
Y

ears of Teaching 

C
ase S

tudy 

The 
questionnaire 

com
posed of both open-

ended and closed-ended 
questions.  

The 
Foreign 

Language 
E

ducation 
departm

ent 
in 

the 
Faculty of E

ducation at a w
ell-know

n E
nglish- m

edium
 

university 
in 

Istanbul 
(Turkey) 

aim
s 

to 
prepare 

E
FL 

teachers 
to 

teach 
in 

prim
ary, 

secondary, 
and 

high 
schools. P

articipants in the study included 55 novice E
FL 

teachers 
teaching 

at 
public 

and 
private 

prim
ary, 

secondary, 
and 

high 
schools 

in 
the 

M
arm

ara 
region 

(N
orth-W

est) 
of 

Turkey. 
Tw

enty- 
nine 

teachers 
w

ere 
prim

arily 
w

orking 
w

ith 
young 

learners 
(K

-4), 
and 

the 
rem

aining 26 teachers w
ere teaching in secondary and 

high school levels. 
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N
o. 

R
esearch title 

Type of N
arrative 

B
iography 

A
utobiographical 
study N

arrative 
*A

utoethnography 

M
ethodological 

procedure H
ow

 did the 
researchers gaher 

data?  W
hich sources 

or tools? 

R
esearch context country- region. M

ain features of 
the participants and/or the context. 

38 
E

xploring U
niversity Teacher 

P
erceptions 

A
bout 

O
ut-of-

C
lass Team

w
ork 

N
arrative inquiry 

The interview
 to be audio 

recorded. 
R

ecordings 
w

ere 
later 

transcribed. 
C

onfidentiality 
is 

guaranteed. 

This study w
as carried out in the high school section of a 

large public elem
entary-secondary school in the tow

n of 
B

ello, adjacent to M
edellín, in 2008. is institution has 

collaborated w
ith our uni- versity in the preparation of 

future 
foreign 

language 
teachers 

in 
the 

teaching 
practicum

 for a num
ber of years. 

39 

U
nveiling 

P
re-S

ervice 
Teachers’ 

A
ttitudes 

Tow
ard 

Teaching: 
The 

R
ole 

of 
P

edagogical P
racticum

s 

N
arrative inquiry 

Interview
s 

(group 
and 

individual) 
and 

questionnaires.  

This research w
as carried out w

ith a group of 10 ninth 
sem

ester pre-service teachers, four m
en and six w

om
en. 

e participants’ age range w
as from

 21 to 27 years old. e 
participants w

ere involved in activities of observation, 
assistantship, and practice at high schools from

 the rst 
sem

ester 
of 

the 
program

. 
ose 

experiences 
w

ere 
considered 

w
hile 

w
orking 

on 
the 

role 
the 

E
nglish 

pedagogical 
practicum

 
i 

(w
hich 

is 
the 

practicum
 

corresponding to the ninth sem
ester of the program

) had 
on 

student-teachers’ 
attitudes 

tow
ard 

teaching. 
This 

research w
as carried out at uptc, a public university 

located in Tunja, C
olom

bia. 

40 

A
 

S
tudy 

on 
E

nglish 
P

reparatory 
P

rogram
 

E
FL 

Learners’ 
B

eliefs 
about 

Language 
Learning 

in 
R

elation to G
ender, S

econd 
Foreign 

Language 
K

now
ledge 

and 
Foreign 

C
ountry E

xperience 

A
utoethnography 

The 
questionnaire 

“B
eliefs about Language 

Learning Inventory” 

The 
participants 

in 
this 

study 
w

ere 
149 

preparatory 
program

 
E

FL 
students 

from
 

the 
Foreign 

Languages 
S

chool of a state university located in the w
est part of 

Turkey. The age of students ranged from
 18 to 23, w

ith a 
m

ean of 20. E
ighty-three students w

ere m
ale and sixty-

six students w
ere fem

ale 
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N
o. 

R
esearch title 

H
ow

 did the researchers interpret and analyze 
data through N

arrative inquiry?  *C
ontent 

A
nalysis *Interaction analysis *D

iscourse analysis 
*Them

atic analysis  *Life stories or episodes 

W
hat theoretical support did the researchers 
discuss? *In term

s of narrative inquiry *In 
term

s of English teaching and Learning or the 
language teachers´experiences even 

students´experiences 

1 

A
 

narrative 
exploration 

of 
an 

E
FL 

teacher's 
practicing 

professional 
identity 

in 
a 

Japanese 
S

ocio-educational 
context. 

P
olkinghorne 

narrative 
analysis, 

w
hich 

involves 
classifying 

and 
coding 

for 
the 

purpose 
of 

finding 
cross-case sim

ilarities. 

N
arrative as an exploration of identity, defining a 

coherent sense of self, the needs for m
eaning 

fram
ew

ork, 
historical 

background 
and 

issues 
concerning 

the 
Japanese 

socio-educational 
context. 

2 

S
truggling 

for 
a 

professional 
identity: 

Tw
o 

new
ly 

qualified 
language 

teachers’ 
identity 

narratives during the first years 
at w

ork 

The 
analysis 

of 
the 

data 
w

as 
inspired 

by 
the 

paradigm
atic and narrative analysis of P

olkingthorne 
(1996b) and the analysis of episodes introduced by 
Labov 

and 
W

aletsky 
(1967/2003). 

A
ccording 

to 
P

olkingthorne (1996b) narrative data can be analysed 
categorically 

to 
form

 
taxonom

ies 
of 

the 
com

m
on 

elem
ents across the data w

hereas narrative analysis 
serves to produce explanatory stories. 

theoretical 
. 

P
rofessional 

identity, 
N

arrative 
identity form

ation, P
articipants’ backgrounds, The 

study, P
articipants w

orking conditions. 

3 

Language teacher developm
ent 

in 
a 

narrative 
fram

e: 
The 

transition 
from

 
classroom

 
to 

distance and blended settings 

Q
ualitative content analysis w

as used to analyse the 
data, 

to 
identify 

critical 
incidents 

and 
em

ergent 
them

es for each participant. S
pecifically, the narrative 

fram
es 

w
ere 

exam
ined 

for 
em

erging 
them

es 
and 

concepts 
w

hich 
illum

inated 
som

e 
aspect 

of 
the 

research questions: these w
ere then organized into 

categories and further interpreted, by each of the 
researchers 

independently. 
A

nalysis 
and 

interpretations 
w

ere 
then 

resolved 
and 

enrichedthrough 
discussions. 

In 
subsequent 

interview
s thethem

es and interpretations w
ere verified 

w
ith participants in a m

em
ber check (E

ly et al., 1991), 
all of w

hich aligned w
ith researcher analyses. 

Literature review
: narrative enquiry and language 

teacher developm
ent, Influence of experience as 

a language learner, . Interaction betw
een prior 

know
ledge 

and 
new

 
input/experience, 

The 
significance of context. 
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N
o. 

R
esearch title 

H
ow

 did the researchers interpret and analyze 
data 

through 
N

arrative 
inquiry? 

 
*C

ontent 
A

nalysis *Interaction analysis *D
iscourse analysis 

*Them
atic analysis  *Life stories or episodes 

W
hat theoretical support did the researchers 

discuss? *In term
s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

4 

E
nglish 

learning 
and 

teaching 
journey 

of 
second 

language 
learners 

in 
postgraduate 

program
 a study of bilingual and 

m
ultilingual 

speakers' 
construction 

of 
identity 

in 
autobiographical narratives. 

I display and analyze the data by generating the m
ain 

them
es and m

otifs of participants’ language learning 
and 

teaching 
under 

varied 
social 

and 
cultural 

backgrounds.P
avlenko’s 

(2007, 
2008) 

autobiographical narrative analysis m
ethod. 

The theory of identity, construction of identity, 
language identities and social identities w

hich are 
focused on introducing language identities and 
social identities w

hich are closely related to the 
construction 

of 
second 

language 
learners’ 

identities.S
econd 

language 
acquisition 

through 
narratives 

are 
referenced.The 

im
portance 

and 
advantages 

of 
using 

the 
particular 

research 
m

ethodology used in this specific study. 

5 

S
elf-A

ccess 
Language 

Learning: S
tudents’ P

erceptions 
of and E

xperiences W
ithin this 

N
ew

 M
ode of Learning 

D
escribe 

the 
them

es 
and 

sub-them
es 

that 
w

ere 
uncovered through- out the processing of the data. 
For this analysis she adopted and adapted som

e 
elem

ents 
from

 
procedures 

such 
as 

the 
constant 

com
parative m

ethod (Lincoln &
 G

uba, 1985 based on 
G

laser &
 S

trauss, 1967; M
aykut &

 M
orehouse, 1994); 

the concepts/ coding m
ethod suggested by C

o ey and 
A

tkinson 
(1996), 

and 
the 

approach 
suggested 

by 
M

iles and H
uberm

an (1994) because they suited m
y 

analysis of data during the data collection stage as 
w

ell as later on w
hen I had already collected all the 

data. 

Q
ualitative research attem

pts to look deeply into 
the quality of the social life in particular set- tings, 
perm

its the exploration of the im
portant them

es 
that m

ay em
erge, those m

ysteries of real- ity “to 
w

hich the researcher m
ust subm

it, and can do no 
m

ore 
than 

interpret” 
(H

olliday, 
2002, 

p. 
6). 

It 
studies sm

all and/or particular groups of hum
an 

actors in natural settings, in their everyday w
orld, 

in a particular tim
e. A

ccording to D
enzin and Lin- 

coln 
(2000, 

p. 
3), 

qualitative 
research 

is 
a 

situated activity that locates the researcher in the 
w

orld w
ith an interpretive, naturalistic approach 

tow
ards it. 
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M
ulti-m

em
bership 

in 
C

om
m

unities 
of 

P
ractice: 

A
n 

E
FL 

Teacher's 
P

rofessional 
D

evelopm
ent 

W
hen I analyzed the observation data, I repeatedly 

read m
y observation accounts w

ith a focus on both 
G

en and students’ activities and utterances. I also 
w

atched 
the 

video 
and 

added 
to 

m
y 

observation 
accounts. I then sum

m
arized the procedure of the 

lessons and described the classroom
 activities. I used 

the observation accounts to understand the interview
 

data m
ore deeply. 

S
ince 

the 
1980s, 

Japan 
has 

experienced 
a 

grow
ing need for com

m
unicative E

nglish skills as 
a result of globalization. To m

eet this need, the 
M

inistry of E
ducation, C

ulture, S
ports, S

cience, 
and Technology (M

E
X

T) set out to reform
 E

nglish 
education in Japan. In 1987, M

E
X

T established 
the 

Japan 
E

xchange 
and 

Teaching 
(JE

T) 
P

rogram
, 

through 
w

hich 
approxim

ately 
6,000 

foreign college graduates [1] are currently invited 
each 

year 
to 

w
ork 

as 
A

ssistant 
Language 

Teachers (A
LTs) in elem

entary and secondary 
schools across the country. 

7 
Teachers’ 

B
eliefs 

A
bout 

A
ssessm

ent in an E
FL C

ontext 
in C

olom
bia 

The survey w
as analyzed using descriptive sta- tistics. 

P
art I of the w

ritten report w
as exam

ined through a 
process 

of 
coding, 

that 
is, 

researchers 
read 

and 
reread the data to identify em

ergent categories and 
com

m
on 

them
es 

(B
ogdan 

&
 

B
iklen, 

1998). 
e 

categories and them
es w

ere not previously estab- 
lished but em

erged directly from
 the data. e analysis 

w
as conducted by three researchers ( rst, each one 

individually, and then together) in order to reach a 
consensus and to validate the inform

ation. 

A
ccording 

to 
B

row
n 

(2003), 
the 

conceptions 
teachers have about the process and purpose of 
assessm

ent 
and 

the 
nature 

of 
teaching 

and 
learning 

a 
ect 

all 
pedagogical 

acts. 
In 

his 
research on teachers’ beliefs about assessm

ent, 
B

row
n (2002, 2003) found that teachers hold one 

of four m
ajor conceptions of assessm

ent: a) it is 
useful 

because 
it 

can 
provide 

inform
ation 

for 
im

proving 
instruction; 

b) 
it 

is 
necessary 

for 
m

aking students accountable; c) it is necessary 
for m

aking institutions account- able; and d) it is 
irrelevant to teaching and learning. If assessm

ent 
practices 

rely 
on 

teachers’ 
beliefs 

about 
the 

nature and goals of assessm
ent, it is nec- essary 

to identify such beliefs in order to arrive at a 
shared understanding of assessm

ent and to see  
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8 

Form
ulation 

of 
Language 

Teachers Identity in the S
ituated 

Learning of Language Teaching 
C

om
m

unity of P
ractice 

The sociolinguistic interview
s w

ere exam
ined through 

an 
in-depth 

analysis 
in 

order 
to 

find 
related 

and 
reem

erging them
es. The fram

ew
ork of analysis w

as 
V

arghese et al. (2005) by w
hich the identification 

process 
in 

language 
teachers 

could 
be 

analyzed 
according to 3 general categories including continuum

 
of participation, level of access, and m

otivation. S
ince 

m
otivation needed an extensive discussion and study, 

tw
o other categories adopted as the m

ain fram
ew

orks 
of analysis. These fram

ew
orks, then, adapted to the 

situated learning theory (Lave &
 W

enger, 1991) w
hich 

explained how
 language teaching as a com

m
unity of 

practice m
ight form

ulate E
LTI. Lastly, the them

es and 
processes of identification w

ere com
pared betw

een 
com

m
unity of E

LT and A
rabic language teaching in a 

w
ay com

patible w
ith m

acro-sociolinguistics (M
ullany, 

2006) . 

The im
portance of com

m
unity of practice can be 

best described by Lave and W
enger’s (1991) 

theory of situated learning. That is because of the 
attention that the com

m
unity of a practice m

odel 
has given to the role of learning in shaping the 
com

m
unities. 

A
ccordingly, 

learning 
can 

be 
considered as “engine of practice” and a “source 
of social structure” (W

enger, 1998, p.96). Lave 
and W

enger define a “com
m

unity of practice” as 
a “set of relations am

ong persons, activity, and 
w

orld, 
over 

tim
e 

and 
in 

relation 
w

ith 
other 

tangential 
and 

overlapping 
com

m
unities 

of 
practice” (1991, p. 98).From

 the sociolinguistic 
perspective, 

a 
com

m
unity 

of 
practice 

creates 
social interactions by w

hich preferred actions and 
practices 

shape 
the 

m
indsets 

of 
participants. 

P
articipants learn how

 to talk and behave from
 

the com
m

unity of practice (P
reece, 2006). 
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9 

Investigating 
E

S
L 

G
raduate 

S
tudents’ 

Intercultural 
E

xperiences 
of 

A
cadem

ic 
E

nglish W
riting: A

 First P
erson 

N
arration 

of 
a 

S
tream

lined 
Q

ualitative S
tudy P

rocess 

A
fter data collection, analysis w

as conducted by open 
and axial coding (C

orbin &
 S

trauss, 2008). In the 
process 

of 
open 

coding, 
the 

interview
 

guide 
w

as 
regarded as a them

atic fram
ew

ork to locate im
portant 

them
es from

 the data so as to answ
er the research 

questions (C
orbin &

 S
trauss, 2008). I believe that 

having the guide as a reference w
as especially helpful 

for 
m

e 
as 

a 
novice 

researcher 
w

ho 
w

as 
not 

experienced 
enough 

to 
conduct 

a 
pure 

inductive 
process of coding and deal w

ith a large num
ber of 

em
erging them

es directly or indirectly related to the 
research 

topic. 
D

uring 
axial 

coding, 
I 

reread 
and 

thought over the data, I found associations betw
een 

the 
stories 

and 
literature, 

and 
then 

unexpected 
them

es cam
e into m

y m
ind. The accum

ulation of 
inform

ation and thoughts led data analysis to the 
m

eta-cognitive level, a level on w
hich associations 

w
ere built up and helped m

e to figure out insightful 
connections betw

een the stories and them
es.  

This study w
as approached from

 the contrastive 
rhetoric 

and 
the 

intercultural 
rhetoric 

perspectives. C
ontrastive rhetoric is explained as 

the exam
ination of sim

ilarities and differences in 
w

riting across cultures in term
s of cultural and 

rhetorical 
patterns 

(C
onnor, 

2004a). 
S

uch 
a 

research 
direction 

w
as 

initiated 
by 

studies 
in 

second 
language 

w
riting, 

w
hich 

identified 
problem

s 
in 

com
position 

E
S

L 
students 

encountered by com
paring their thinking patterns 

w
ith 

those 
of 

E
nglish 

rhetorical 
conventions 

(K
aplan, 1966; 1968). D

ifferences w
ere found in 

rhetorical 
conventions 

across 
cultures, 

w
hich 

w
ere identified as the causes that m

ade E
S

L/E
FL 

students’ w
riting look different from

 the native 
perspective. 

It 
w

as 
assum

ed 
that 

there 
w

ere 
different rhetorical patterns in different languages 
and 

cultures, 
and 

those 
patterns 

w
ere 

transferable 
to 

second 
or 

foreign 
language 

w
riting. A

s a result of this previous know
ledge, I 

hypothesized 
that 

C
hinese 

E
S

L 
students’ 

academ
ic w

riting m
ay be im

pacted by C
hinese 

cultural and rhetorical conventions. 
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10 

A
utobiographies: 

A
 

W
ay 

to 
E

xplore 
S

tudent-Teachers' 
B

eliefs in a Teacher E
ducation 

P
rogram

 

• O
ne of them

 w
as content, w

hich helped us a lot w
ith 

rising categories related to the objectives of the study. 
A

 
second 

one 
w

as 
form

 
w

hich 
enlightened 

the 
analysis and paved the w

ay to the evolution in the 
structure of the narration. 

this 
article 

w
ill 

discuss 
the 

concepts 
of 

autobiographies as a narrative m
ode and their 

role in the exploration of beliefs in pre-service 
teachers, as w

ell as their contribution to teacher 
education program

s. A
utobiographies in Teacher 

E
ducation, 

A
 

S
ocio-C

ultural 
S

tandpoint 
to 

Teacher 
E

ducation, 
Teacher 

C
ognition 

and 
S

ense 
M

aking 
in 

P
re-S

ervice 
Language 

Teachers 

11 
G

aps 
too 

large: 
Four 

novice 
E

FL teachers’ self-concept and 
m

otivation 

I consolidated all the profiles of each participant to 
craft yet another coherent story. A

fter this w
ithin-case 

analysis (M
erriam

, 1998), I proceeded to an inform
al, 

naturalistic across-case analysis (M
erriam

, 1998) to 
find som

e overlapping patterns as w
ell as contrastive 

features am
ong the four participants’ stories. 

P
ossible 

selves 
theory 

in 
the 

E
S

L/E
FL 

field, 
P

ossible selves theory and teacher m
otivation 

research. 

12 

Listening 
To 

Teacher 
V

oices: 
U

sing 
N

arrative 
Inquiry 

To 
U

nderstand 
The 

Lives 
O

f 
B

eginning, 
E

xperienced 
A

nd 
V

eteran 
Fem

ale 
E

nglish 
Teachers 

The 
transcriptions 

w
ere 

read 
once 

through 
and 

narratively coded by them
e w

here it w
as easy to see 

the “story lines that interw
eave and interconnect,gaps 

or 
silences 

that 
becom

e 
apparent, 

tensions 
that 

em
erge, 

and 
continuities 

and 
discontinuities 

that 
appear” 

(C
landinin 

&
 

C
onnelly, 

2000, 
p.131). 

A
s 

them
es em

erged and w
ere docum

ented through open 
coding, I im

plem
ented! selective coding to identify the 

m
ost frequent them

es. 

Literature review
 about personal experiences, life 

stories, H
istory of Fem

ale Teachers, M
arriage, 

M
otherhood, 

C
om

m
itm

ent 
to 

the 
Job, 

The 
R

etention C
risis. 
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13 

E
xploring 

E
FL 

P
re-S

ervice 
Teachers’ 

E
xperience 

w
ith 

C
ultural 

C
ontent 

and 
Intercultural 

C
om

m
unicative 

C
om

petenceat 
Three 

C
olom

bian U
niversities 

In 
order 

to 
analyze 

the 
data, 

w
e 

follow
ed 

the 
grounded 

approach 
principles 

because, 
instead 

of 
basing our study on a prior hypothesis, w

e interpreted 
and found sim

ilar patterns and them
es that em

erged 
from

 
the 

data 
collected. 

W
e 

did 
an 

in-depth 
exploration of the data in order to nd E

FL pre-service 
teachers’ know

ledge, perceptions of, and attitudes 
tow

ard culture through a color coding system
. C

olor 
coding allow

ed us to establish the frequency and to 
identify the sim

ilar opinions students had given. A
 er 

that, w
e decided to, as Freem

an (1998) suggests, 
nam

e, 
group, 

nd 
relationships, 

and 
display 

data 
contained in the questionnaires. D

ata w
ere displayed 

in the order participants had answ
ered each question 

so that w
e could identify patterns and relationships. 

Taking into account that the study of the target 
culture rem

ains an unripe topic in the educational 
setting, 

including 
C

olom
bia, 

w
e, 

as 
teacher-

researchers, 
w

anted 
to 

conduct 
a 

diagnostic 
research by exploring and identifying w

hat actual 
perceptions, know

ledge, and attitudes E
FL pre-

service teachers at three universities in B
ogotá 

had in regard to the insertion of culture in the 
E

nglish class and, in this w
ay, detect the level of 

understanding of IC
C

 they had. Furtherm
ore, w

e 
w

anted to inquire about the teaching practices 
they w

ere given to develop IC
C

 at the language 
program

s they belonged to. W
e think that this 

diagnostic 
study, 

w
hich 

focuses 
on 

E
FL 

pre-
service teachers’ actual voices and opinions, w

ill 
allow

 us to determ
ine to w

hat extent culture and 
IC

C
 are part of their preparation in the classroom

 
and w

hat m
ethodological alternatives they should 

em
brace to foster intercultural aw

areness in a 
m

ore conscientious w
ay. 
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14 

E
fects 

of 
G

roup 
W

ork 
on 

E
nglish 

C
om

m
unicative 

C
om

petence 
of 

C
hinese 

International 
G

raduates 
in 

U
nited 

S
tates 

Institutions 
of 

H
igher E

ducation 

D
ate analysis w

as conducted in several steps. First, I 
read through all the C

hinese transcripts and got a feel 
for w

hat w
as being said. S

econd, I read them
 carefully 

a few
 tim

es, identified key categories and them
es, 

and 
w

rote 
dow

n 
m

y 
initial 

reflections. 
Then, 

to 
challenge m

y positionality as an insider researcher 
and enhance the validity of this research (C

resw
ell, 

1998), peer debriefing w
as utilized. P

eer debriefing is 
“a process of exposing oneself to a disinterested peer 
in a m

anner paralleling an analytical sessions and for 
the purpose of exploring aspects of the inquiry that 
m

ight 
otherw

ise 
rem

ain 
only 

im
plicit 

w
ithin 

the 
inquirer's m

ind" (Lincoln &
 G

uba, 1985, p. 308). I 
invited a professional researcher w

ho w
as bilingual in 

C
hinese 

and 
E

nglish 
to 

review
 

those 
C

hinese 
transcripts, em

erging categories and them
es coded 

by m
e, and m

y reflections. D
isagreem

ent w
as solved 

through further negotiations. Finally, the professional 
researcher w

as given access to the final report to 
detect w

hether I involved m
y subjective biases in data 

interpretation, over-em
phasized a point, or m

issed 
som

ething im
portant. A

s for different opinions, w
e 

discussed several tim
es until reaching an agreem

ent. 
R

esearchers have suggested that the process of peer 
debriefing 

enhances 
the 

trustw
orthiness 

and 
credibility of qualitative research (e.g., C

resw
ell, 1998; 

Lincoln &
 G

uba, 1985; M
axw

ell, 1996). 

S
ince the concept of com

m
unicative com

petence 
is fundam

ental to this study, it is necessary to 
briefly sum

m
arize the term

. In 1965, C
hom

sky, 
the generative linguist, first distinguished the term

 
“com

petence” from
 “perform

ance”. H
e proposed 

that 
com

petence 
indicates 

the 
internalized 

linguistics 
and 

gram
m

atical 
know

ledge 
of 

the 
language user, but has nothing to do w

ith the 
actual use of language in concrete situations, 
w

hereas perform
ance m

eans the practical usage 
of 

language 
in 

a 
specific 

social 
context. 

D
isagreeing 

w
ith 

C
hom

sky’s 
exclusion 

of 
the 

socio-cultural 
features 

of 
language 

from
 

his 
definition of com

petence, H
ym

es (1972) coined 
the term

 “com
m

unicative com
petence” that refers 

to 
a 

language 
user's 

gram
m

atical 
and 

social 
know

ledge 
about 

how
 

and 
w

hen 
to 

use 
utterances 

appropriately. 
H

e 
stated 

that 
com

m
unicative 

com
petence 

consists 
of 

four 
types 

of 
abilities: 

1. 
W

hether 
(and 

to 
w

hat 
degree) 

som
ething 

is 
form

ally 
possible; 

2. 
W

hether 
(and 

to 
w

hat 
degree) 

som
ething 

is 
feasible in virtue of the m

eans of im
plem

entation 
available 

3. 
W

hether 
(and 

to 
w

hat 
degree) 

som
ething 

is 
appropriate 

(adequate, 
happy, 

successful) in relation to a context in w
hich it is 

used and evaluated; 4. W
hether (and to w

hat 
degree) 

som
ething 

is 
in 

fact 
done, 

actually 
perform

ed, and w
hat its doing entails (H

ym
es, 

1972, p. 281). 
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15 
E

FL 
Teaching 

M
ethodological 

P
ractices in C

ali 

The 
quantitative 

inform
ation 

from
 

the 
survey 

w
as 

processed w
ith the S

tatistical P
ackage for the S

ocial 
S

ciences 
(S

P
S

S
) 

and 
E

xcel 
w

hile 
the 

qualitative 
inform

ation, from
 the survey, the focal interview

s, and 
the 

docum
entary 

analysis, 
w

ere 
analyzed 

her- 
m

eneutically 
in 

the 
light 

of 
the 

literature 
about 

approaches and m
ethods, curriculum

, course design, 
evaluation, and other pertinent topics. A

n analysis grid 
w

as 
used 

for 
the 

exam
ination 

of 
institutional 

docum
ents 

(area 
planning, 

syllabi, 
and 

didactic 
m

aterials). 

S
ince the notion of “m

ethod” w
as established 

from
 the direct m

ethod (R
ichards &

 R
odgers, 

2001, p. 14), alm
ost a century of m

ethodological 
controversy 

took 
place. 

at 
discussion 

has 
currently faded, a er its peak betw

een the 1950s 
and 1990s. O

riginally, m
ethodology is know

ledge 
about 

m
ethods, 

the 
theory 

about 
teaching 

practice. For B
row

n (1994a, p. 51), “m
ethodology 

is the study of pedagogical practices in general. 
W

hatever considerations are involved in ‘how
 to 

teach’ are m
ethodological.” A

ccording to R
odgers 

(2001, p. 1), “a m
ore or less classical form

ulation 
suggests 

that 
m

ethodology 
links 

theory 
and 

practice.” 
In 

turn, 
m

ethod 
is 

a 
m

ore 
or 

less 
prescriptive 

set 
of 

w
ays 

of 
doing 

things: 
procedures 

in 
term

s 
of 

teaching 
strategies, 

techniques 
and 

activities, 
altogether 

w
ith 

stipulations about contents and the functions of 
teachers, learners, and m

aterials. M
ethod refers 

to 
the 

practical 
side 

of 
teaching 

w
hile 

m
ethodology 

is 
concerned 

w
ith 

the 
com

prehension of m
ethods. 
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16 

N
on-N

ative P
re-S

ervice E
nglish 

Teachers’ 
N

arratives 
about 

Their 
P

ronunciation 
Learning 

and 
Im

plications 
for 

P
ronunciation Training.  

Theoretical lenses w
ere used to analyze the study 

(C
resw

ell, 2009; LeC
om

pte &
 S

chensul, 1999). The 
data w

as coded in the follow
ing three stages. First, 

the researcher read through all the notes and m
arked 

the 
data 

by 
a 

code 
(e.g., 

accent, 
native-like 

pronunciation, N
E

S
T, N

N
E

S
T etc.). S

econdly, w
hile 

reading through these codes, the researcher assigned 
tentative 

categories 
(e.g. 

pronunciation 
learning 

experience, problem
, roles, etc.). Finally, the data w

as 
sorted on the basis of its fit into topics that reflected 
the research questions 

The 
literature 

review
 

discusses 
the 

follow
ing 

three 
issues: 

pronunciation 
and 

phonics 
instruction, 

E
FL 

learners’ 
perception 

of 
pronunciation learning, E

FL teachers’ perception 
of 

pronunciation 
instruction, 

and 
the 

roles 
of 

native 
E

nglish-speaking 
teachers 

(N
E

S
Ts) 

or 
non-native E

nglish-speaking teachers (N
N

E
S

Ts) 
in pronunciation instruction.  

17 

E
nglish 

language 
teacher 

educators’ 
‘real 

w
orld’ 

approaches 
to 

professional 
learning 

I tried to use ‘a strategic and technical detachm
ent 

approach’ (H
olliday, 2001: 178) for the content of 

analysis of the sem
i-structured interview

, as I am
 

fam
iliar 

w
ith 

m
ost 

of 
the 

teacher 
educators. 

R
espondent validation w

as applied to check the data 
sources 

after 
the 

constant 
com

parison 
of 

the 
em

erging patterns. 

special 
issue 

of 
P

rofessional 
D

evelopm
ent 

in 
E

ducation 
on 

teacher 
educators.The 

underpinnings 
of 

the 
study 

and 
the 

research 
m

ethodology , 3. Teacher educators’ beliefs and 
practices, 3.1 H

aving a strong know
ledge base, 

3.2 
C

om
m

itm
ent 

to 
the 

service 
ethic,3.3 

P
rofessional autonom

y (personal and institutional 
concerns), 3.4 A

 sense of m
oral purpose, 3.5 

S
haping 

the 
professional 

self 
and 

know
ing 

oneself  

18 

B
ecom

ing 
researchers: 

A
 

narrative 
study 

of 
C

hinese 
university 

E
FL 

teachers’ 
research 

practice 
and 

their 
professional 

identity 
construction 

Q
ualitative 

content 
analysis 

(M
iles 

&
 

H
uberm

an, 
1994): them

es w
ere coded and categorized, relations 

betw
een them

es and categories w
ere identified, and 

interpretations of their interrelations w
ere m

ade. 

This article w
ill discuss the concepts of Language 

teachers’ 
research 

practice, 
2 

Language 
teachers’ professional identity. 
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19 

"G
o for B

roke and S
peak Y

our 
M

ind!" B
uilding a C

om
m

unity of 
P

ractice 
w

ith 
B

ilingual 
P

re-
S

ervice Teachers 

The 
process 

of 
data 

collection 
and 

analysis 
w

as 
iterative w

hich involved a constant com
parison of data 

and 
theory 

to 
develop 

patterns 
and 

gain 
insights 

(M
erriam

, 1998). D
uring the process of im

plem
enting 

the 
curriculum

 
over 

the 
three 

sem
esters, 

I 
m

ade 
repeated 

passes 
through 

classroom
 

transcripts 
to 

help m
e plan future interaction w

ith students in follow
-

up discussions. A
fter each taping of a class m

eeting, I 
listened to the entire tape im

m
ediately w

hile referring 
to m

y field notes that I took before and during class. 
Then, I transcribed the entire tape as soon as I could 
so I could rem

em
ber w

hat happened in that particular 
class in detail. 

This study show
s that sustained supports w

ithin a 
cohort 

and 
narratives 

as 
m

utual 
engagem

ent 
w

ere crucial com
ponents of learning to optim

ize 
the 

com
m

unities 
of 

practice 
fram

ew
ork. 

In 
particular, 

the 
legitim

atization 
of 

personal 
narratives 

allow
ed 

prospective 
teachers 

to 
em

brace a broader range of social and academ
ic 

identities, 
rather 

than 
blindly 

adopting 
the 

dom
inant 

discourses 
in 

academ
ia. 

E
ven 

if 
a 

cohort 
m

odel 
cannot 

be 
enacted 

in 
a 

given 
teacher 

education 
context, 

sharing 
personal 

narratives 
can 

be 
validated 

and 
prom

oted 
to 

facilitate 
student 

participation 
in 

any 
given 

course. Through the telling of stories, participants 
can contribute to the construction of their ow

n 
identity 

in 
relation 

to 
the 

com
m

unity 
and 

reciprocallyto the construction of the com
m

unity 
of practice to w

hich they belong (B
arab &

 D
uffy, 

2000). That is, learners or new
com

ers should not 
be positioned as passive recipients of know

ledge 
and skills; rather they should be recognized as 
co-producers of m

eaning in the com
m

unity. 
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20 

From
 

Language 
Learners 

to 
Language teachers to Language 
Teacher 

Trainers: 
N

arrative 
S

tories 
of 

Four 
Instructional 

C
oaches 

A
 

set 
of 

codes 
w

as 
constructed 

to 
capture 

the 
m

eanings expressed by the data. The data w
as coded 

in the follow
ing three stages. First, the researcher 

read through all the notes and m
arked the data by a 

code 
(e.g., 

language 
learner, 

language 
teacher, 

language 
teacher 

trainer, 
etc.). 

S
econdly, 

w
hile 

reading through these codes, the researcher assigned 
tentative 

categories 
(e.g., 

role, 
expertise, 

identity, 
challenges etc.). Finally, the data w

ere sorted on the 
basis of fit into topics that reflected the research 
questions. M

em
ber checking w

as used to assure the 
aspects 

of 
trustw

orthiness. 
W

hen 
the 

instructional 
coaches 

shared 
their 

narrative 
stories, 

m
em

ber 
checking 

consisted 
of 

the 
researcher 

restating, 
sum

m
arizing, 

or 
paraphrasing 

the 
inform

ation 
received from

 a respondent to ensure that w
hat w

as 
heard or w

ritten is in fact correct. Follow
ing the data 

collection, the researcher did m
em

ber checking by 
reporting 

back 
prelim

inary 
findings 

to 
participants, 

asking for critical com
m

entary on the findings, and 
potentially 

incorporating 
these 

critiques 
into 

the 
findings. 

A
nalysis of narrative stories can offer teacher 

educators 
glim

pses 
into 

the 
processes 

of 
professional developm

ent as they unfold (N
elson, 

2011; V
asquez, 2011). Johnson and G

olom
bek 

(2002) propose that narrative stories function in 
term

s 
of 

know
ledge-building 

and 
professional 

developm
ent. 

Johnson 
and 

G
olom

bek 
(2002) 

claim
 

that 
the 

products 
of 

teachers’ 
narrative 

activities function as a tool for know
ledge-building 

w
ithin S

LTE
 [second language teacher education] 

w
hen they are m

ade public, open to review
 by 

others, and accessible to others in the profession 
through 

engagem
ent 

w
ith 

w
ider 

professional 
discourses and practices (p. 502). 

21 

A
n 

A
utoethnography 

of 
Teaching 

E
nglish 

to 
Y

oung 
Learners: 

From
 

Theory 
to 

P
ractice 

C
ontent 

analysis, 
discussion 

of 
the 

issues 
of 

reliability, validity, and generalizability m
ay shed light 

on 
w

hat 
m

akes 
this 

particular 
autoethnographical 

paper 
reliable, 

valid, 
and 

generalizable. 

Theoretical and practical know
ledge of teaching 

E
nglish 

to 
young 

learners. 
C

lassroom
 

M
anagem

ent, A
ttention S

pan, M
aterials, P

hysical 
S

tructure. 
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22 

C
onstraints 

that 
students 

of 
Licenciatura 

en 
Lengua 

E
xtranjera Inglés – V

U
A

D
 face 

w
hen 

learning 
E

nglish 
at 

distance. 

This 
autobiographical 

research 
analysis 

had 
the 

follow
ing stages: the 1st is reconstruction of the life 

story, 
the 

2nd 
is 

the 
m

icroanalysis 
of 

individual 
interview

s, and the 3rd is the coding for data analysis, 
categorization and interpretation. 

The distance learning and E
FL learner attributes 

at 
distance. 

D
istance 

Learning 
- 

D
istance 

E
ducation, D

istant Learner A
ttributes, D

istance 
Learning C

ontext. 

23 

H
ow

 
people 

construct 
the 

m
eaning 

of 
becom

ing 
a 

language 
(E

nglish- 
S

panish) 
teacher 

during 
their 

personal 
and professional lives” 

The analysis of the data corresponds to the one used 
in narrative designs. It began w

ith the codification, the 
categorization 

and 
further 

interpretation 
of 

the 
collected inform

ation. D
ata w

as analyzed by grouping 
sim

ilarities 
from

 
the 

three 
life 

stories. 
D

ata 
w

as 
brought together in five categories and then labeled 
after 

the 
dom

inating 
qualities 

in 
each 

category. 
P

olkinghorne calls this process P
aradigm

atic. 

D
efinition of the m

ain concept of this research, 
w

hich is life story. The second section deals w
ith 

the concept of reflection in being a language 
teacher. 

24 

The 
anti-apprenticeship 

of 
observation: H

ow
 negative prior 

language 
learning 

experience 
influences 

E
nglish 

language 
teachers’ beliefs and practices 

The 
analysis 

used 
grounded 

theory 
m

ethods 
(C

harm
az, 2014). First, narrative fram

e data w
ere 

uploaded into data analysis softw
are (M

A
X

Q
D

A
11) for 

coding. C
onstant com

parative m
ethods w

ere applied 
(G

laser &
 S

trauss, 1967). Initial coding covered the 
data 

set 
w

ith 
descriptive 

and 
in-vivo 

codes. 
S

econdary analysis included refining and focusing the 
codes, organizing the code system

 under em
erging 

them
es and categories, w

riting analytic m
em

os, and 
looking at code frequencies 

2.1. 
R

esearch 
on 

the 
apprenticeship 

of 
observation, 2.2. R

esearch on E
nglish education 

reform
s in east A

sia, 2.3. S
tudies on the prior 

education of K
orean E

nglish teachers. 
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25 

E
FL 

Teachers’ 
Identity 

(R
e)C

onstruction 
as 

Teachers 
of 
Intercultural 

C
om

petence: 
A

 
Language 

S
ocialization 

A
pproach 

Them
atic 

analysis, 
w

hich 
provided 

a 
prelim

inary 
analysis 

of 
the 

recurrent 
them

es, 
patterns, 

and 
categories. A

fter review
ing the data com

ing from
 the 

aforem
entioned 

data 
sources 

m
ultiple 

tim
es 

throughout 
the 

project, 
I 

identified 
the 

salient 
them

es—
first on paper and then by using N

V
ivo, a 

softw
are program

 for qualitative data analysis. 

Teacher 
Identity, 

Intercultural 
C

om
m

unicative 
C

om
petence, 

Language 
S

ocialization, 
E

nglish 
E

ducation in Turkey 

26 
E

xploring 
the 

P
rofessional 

B
eliefs of an E

FL Teacher: A
 

N
arrative Inquiry 

To analyze the research data, in line w
ith the coding 

schem
es of grounded theory, w

e derived concepts 
from

 the data, that is, the participant’s verbalization 
and the researcher’s observation notes. 

Literature 
review

 
about 

beliefs, 
pedagogical 

beliefs. 

27 

E
FL 

Teachers’ 
P

erceptions 
of 

C
ontinuing 

P
rofessional 

D
evelopm

ent: A
 C

ase of Iranian 
H

igh S
chool Teachers 

A
ll interview

s w
ere conducted by the rst author. To 

avoid 
any 

m
isunderstandings, 

all 
interview

s 
w

ere 
conducted in E

nglish, the teachers’ m
ajor, and difficult 

term
inology associated w

ith teacher education and 
C

P
D

 
w

as 
avoided. 

To 
elicit 

teachers’ 
in-depth 

perceptions, the interview
er allow

ed the conversations 
to m

ove sm
oothly and interactively. e interview

s took 
from

 45 m
in to 1 hr and 5 m

in, w
ith an average of 50 

m
in. E

ach interview
 consisted of tw

o m
ain parts. In 

the 
first 

part, 
the 

questions 
addressed 

teachers’ 
perceptions of C

P
D

, and in the second part, the 
questions 

addressed 
the 

participants’ 
m

ain 
professional developm

ent activities. 

Teachers 
need 

a 
com

bination 
of 

professional 
know

ledge and specialized skills as w
ell as their 

ow
n 

personal 
qualities 

and 
experiences. 

M
oreover, acquiring new

 skills and adding to their 
know

ledge 
are 

am
ong 

the 
m

ajor 
reasons 

teachers endeavor to attend activities designed 
for professional developm

ent (B
ailey et al., 2001). 

A
ccording to M

urray (2010), learning about new
 

techniques and w
ays to em

pow
er teachers in 

E
nglish 

language 
teaching 

seem
s 

to 
be 

both 
m

otivating and encouraging for both experienced 
and novice teachers.  

 
 

 
 



		

88	

N
o. 

R
esearch title 

H
ow

 did the researchers interpret and analyze 
data 

through 
N

arrative 
inquiry? 

 
*C

ontent 
A

nalysis *Interaction analysis *D
iscourse analysis 

*Them
atic analysis  *Life stories or episodes 

W
hat theoretical support did the researchers 

discuss? *In term
s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

28 
A

 
S

tory-Telling 
A

pproach 
to 

Teaching E
nglish to Y

oung E
FL 

Iranian Learners 

A
fter 

adm
inistrating 

the 
test 

at 
the 

end 
of 

the 
treatm

ent, 
the 

raw
 

scores 
w

ere 
subm

itted 
to 

the 
S

P
S

S
 16 softw

are for further analysis. Then, a one 
w

ay-A
N

O
V

A
 w

as em
ployed in order to analyze the 

collected data and to find out if the treatm
ent w

as 
effective 

and 
helpful. 

For 
the 

second 
research 

question, the teacher's notes regarding the interest of 
the participants to participate in class activities w

ere 
analyzed and com

pared in all classes to see how
 they 

w
ere different. 

In 
a 

study 
by 

Isbell, 
S

obol, 
Lindauer, 

and 
Low

rance (2004), the researchers studied the 
im

pact of storytelling and reading stories on the 
developm

ent of language and com
prehension of 

children, aged 3-5. The participants w
ere divided 

into tw
o groups, but the sam

e 24 stories w
ere 

heard by all the students. The first group had the 
stories told to them

. The second group listened to 
the stories as they w

ere read from
 a book. The 

results show
ed that both groups benefited from

 
their instruction. The group w

ho heard the stories 
told 

experienced 
greater 

com
prehension 

as 
dem

onstrated in their retelling of the stories. The 
storytelling group w

as m
ore able to identify the 

setting, the m
oral of the story, and the characters 

from
 the stories. They concluded that storytellers 

tend to use m
ore repetition, sounds, and gestures 

than a person m
erely reading a story. 
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29 
S

tudents’ 
P

erceptions 
of 

the 
Im

pact of C
LIL in a M

exican B
A

 
P

rogram
 

D
uring 

the 
interview

s, 
participants 

w
ere 

asked 
to 

describe their feelings about having to take content 
classes 

in 
E

nglish. 
Figure 

1 
show

s 
a 

scale 
that 

contains 
the 

inform
ation 

expressed 
by 

the 
participants. 

The 
em

otions 
and 

feelings 
that 

had 
positive connotations are grouped on the left side of 
the scale, and those w

ith a negative connotation are 
placed on the right. 

A
ccording 

to 
G

onzalez 
(as 

cited 
in 

C
ohen, 

M
anion, &

 M
orrison, 2011), “qualitative research 

provides 
an 

in-depth, 
intricate, 

and 
detailed 

understanding 
of 

m
eanings, 

actions, 
non-

observable as w
ell as observable phenom

ena, 
attitudes, intentions, and behaviours” (p. 219). A

ll 
of these features that are inherent to qualitative 
research w

ere found to be useful and efficient for 
exploring 

and 
explaining 

the 
study’s 

findings. 
M

erriam
 

(2009) 
states 

that 
“qualitative 

researchers are interested in understanding how
 

people 
interpret 

their 
experiences, 

how
 

they 
construct their w

orlds, and w
hat m

eaning they 
attribute to their experiences” (p. 5). G

iven that 
qualitative 

research 
focuses 

speci 
cally 

on 
portraying participants’ perceptions in order to 
understand 

their 
experiences 

w
ith 

C
LIL, 

the 
research questions w

ere designed in such a w
ay 

that 
the 

potential 
answ

ers 
w

ould 
describe 

in 
detail the participants’ visions about the issues 
discussed. 
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30 

C
lassroom

 
M

anagem
ent: 

A
 

P
ersistent 

C
hallenge 

for 
P

re-
S

ervice 
Foreign 

Language 
Teachers 

W
e used grounded theory as the approach to analyze 

the data. C
orbin and S

trauss (1990) observe that this 
technique enables researchers to conceptualize the 
social 

patterns 
and 

structures 
of 

the 
inform

ation 
through a constant process of com

parison. G
rounded 

theory is a system
atic process that involves three 

m
ain stages as follow

s: O
pen codinginvolves using 

colors to code the di erent patterns that em
erge as a 

result of com
paring the data. In this study, these 

codes 
w

ere 
directly 

connected 
to 

the 
research 

questions. A
fter a rigorous process of com

parison, w
e 

nam
ed every phenom

enon and copied and pasted all 
of the related statem

ents in a separate docum
ent to 

de 
ne 

the 
initial 

prelim
inary 

categories.A
xial 

codingoccurs 
w

ithin 
one 

category, 
m

aking 
connections betw

een subgroups of that category and 
creating connections betw

een one subcategory and 
another. 

C
lassroom

 m
anagem

ent has been defined as the 
“actions taken to create and m

aintain a learning 
environm

ent conducive to successful instruction” 
(B

rophy, 1996, p. 5). It is also thought to consist 
of 

integrating 
four 

areas: 
“establishing 

and 
reinforcing 

rules 
and 

procedures, 
carrying 

out 
disciplinary actions, m

aintaining effective teacher 
and 

student 
relationships, 

and 
m

aintaining 
an 

appropriate 
m

ental 
set 

for 
m

anagem
ent” 

(M
arzano, 2003, p. 88). It follow

s that classroom
 

m
anagem

ent should not be seen as synonym
ous 

w
ith classroom

 discipline; it involves those other 
aspects 

m
entioned 

above 
that 

are 
equally 

inherent 
to 

teaching. 
C

rookes 
(2003) 

sim
ilarly 

sees a w
ell-m

anaged classroom
 as a relatively 

orderly 
room

 
in 

w
hich 

“w
hatever 

super 
cial 

m
anifestations of disorder that m

ay occur either 
do 

not 
prevent 

instruction 
and 

learning, 
or 

actually support them
” (p. 144). W

hat the above 
de nitions of classroom

 m
anagem

ent have in 
com

m
on 

is 
establishing 

an 
appropriate 

environm
ent and therefore order in the classroom

 
so that teaching and subsequently learning can 
take place. 
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31 
Theorizing 

E
FL 

Teachers’ 
P

erspectives and R
ationales on 

P
roviding C

orrective Feedback 

A
fter 

the 
data 

collected 
from

 
the 

interview
s 

w
ere 

transcribed, the researchers analyzed them
 by the 

coding processes suggested by S
trauss and C

orbin 
(1998). In open coding the raw

 data, that is, interview
 

transcripts, 
w

ere 
initially 

exam
ined, 

fractured 
and 

eventually 
collated 

to 
find 

transient 
concepts 

and 
categories. In axial coding the researcher tried to 
elaborate the concepts and categories by specifying 
their dim

ensions and properties and then fining the 
interrelationships betw

een concepts and categories. 
A

nd finally selective coding helped the researcher find 
the 

core 
category 

that 
pulled 

the 
concepts 

and 
categories together into a unified w

hole. The validity 
of concepts and categories w

as assured by careful 
and strenuous coding as w

ell as repeatedly returning 
to the original transcripts and field notes. In addition, 
final concepts and categories w

ere verified through 
m

em
ber-checking 

(P
etrie, 

2003). 
In 

line 
w

ith 
the 

ethics of qualitative research, participants’ real nam
es 

w
ere 

not 
identified 

in 
this 

study. 
P

rior 
to 

data 
collection, com

plete confidentiality w
as established by 

inform
ing the participants that pseudonym

s w
ill be 

used instead of the participants’ real nam
es in the 

final report. 

This observation is likely to substantiate both 
H

untley (1992) and Truscott (1996) w
ho state 

that substantial research evidence suggests that 
correction of surface level errors is futile and m

ay 
not 

be 
w

orth 
the 

instructor’s 
tim

e 
and 

effort. 
Truscott goes even farther to conclude that this 
type of correction should be abandoned in L2 
w

riting 
classes 

because 
it 

can 
have 

harm
ful 

effects such as derailing students’ attention aw
ay 

from
 com

m
unicating m

eaning tow
ards striving for 

the correct form
 w

ithout know
ing the rule that 

generates 
the 

erroneous 
form

. 
Ferris 

(1999), 
how

ever, 
evaluates 

Truscott’s 
case 

and 
concludes that his argum

ent concerning gram
m

ar 
correction is too strong. In an ongoing debate, 
Truscott (1999) responds to Ferris by arguing that 
the criticism

s she presents are unfounded and 
selective. Thus, the research evidence on the 
effects of error correction on L2 students’ w

riting 
is far from

 conclusive (Ferris, 2004). 

32 
A

 
N

arrative 
Inquiry 

of 
Identity 

Form
ation 

of 
E

FL 
U

niversity 
Teachers 

Their 
narratives 

of 
E

FL 
teaching 

stories 
are 

convenient data for narrative inquiry. Therefore, their 
narratives are selected for them

atic analysis. 

1. R
elationship betw

een N
arrative Inquiry and the 

S
tudy 

of 
Teacher 

Identity. 
2. 

M
ethodology: 

N
arrative Inquiry of Identity Form

ation, 3. E
FL 

Teaching 
H

istories 
and 

Interview
 

D
ata 

as 
N

arrative 
Inquiry 

D
ata. 

4.1 
Identity 

as 
Inexperienced E

FL Teachers 
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ontent 
A

nalysis *Interaction analysis *D
iscourse analysis 

*Them
atic analysis  *Life stories or episodes 

W
hat theoretical support did the researchers 

discuss? *In term
s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

33 
The S

tories of E
nglish Teachers 

as 
Learners 

in 
Term

s 
of 

Teacher S
ocialization1 

C
ontent analysis w

as applied in order to form
 the 

recurring patterns. In this study, coding process w
as 

used for “keeping notes on insights, ideas, patterns, 
and connections that occur to us as w

e read and 
reread the data” and this kind of coding is called 
‘m

em
oing’ (G

iven, 2008, pp85-86). 

Influences of prior to form
al teacher education on 

teacher 
socialization, 

The 
socialization 

role 
of 

pre-service 
teacher 

education, 
S

ocialization 
in 

the w
orkplace and culture  

34 
C

ontext-m
odel-based instruction 

in 
teachingE

FL 
w

riting: 
A

 
narrative inquiry 

the resultant narratives w
ere analysed into Labov’s 

(C
ortazzi &

 A
rcher, 2002 C

ortazzi, M
., &

 A
rcher, C

. 
(2002). N

arrative analysis. O
xfordshire: R

outledge.) 
six categories as follow

s: A
bstract (optional)—

W
hat 

w
as this about? O

rientation—
W

ho? W
hen? W

hat? 
W

here? 
C

om
plication—

Then 
w

hat 
happened? 

E
valuation—

S
o 

w
hat? 

R
esult—

W
hat 

finally 
happened? 

C
oda 

(optional). 
The 

final 
stage 

of 
analysis has involved a grounded them

atic analysis of 
the abstracts and evaluations of all these narratives 

The context-m
odel-based and the genre-based 

instruction 

35 
V

oices 
from

 
the 

ground: 
The 

em
otional 

labour 
of 

E
nglish 

teachers' w
ork 

The data w
as recursively coded by three researchers 

and analysed through constant com
parison (G

laser &
 

S
trauss, 1967) 

Teachers' 
em

otions 
is 

im
portant 

for 
understanding 

the 
com

plex 
practices 

and 
processes of teacher know

ledge and cognition. 
E

m
otion 

and 
teaching 

in 
specific 

disciplines, 
E

nglish teaching in S
ingapore. 
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W
hat theoretical support did the researchers 

discuss? *In term
s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

36 

U
sing C

ooperative Learning to 
Foster 

the 
D

evelopm
ent 

of 
A

dolescents’ 
E

nglish 
W

riting 
S

kills1 

The researcher did a them
atic analysis of all research 

events and instrum
ents: she can conclude that C

L 
and w

riting skills can be w
orked together to im

prove 
several academ

ic and personal skills. N
evertheless, 

she 
consider 

that 
three 

lessons 
did 

not 
provide 

enough tim
e and practice to achieve all the expected 

results. 
ere 

are 
m

any 
aspects 

to 
consider 

in 
the 

im
plem

entation 
or 

im
provem

ent 
of 

this 
approach 

application if it is going to be used as a learning 
strategy. S

urveys are a determ
inant starting point to 

know
 students’ real expectations and a tool to track 

the 
perceptions 

students 
have 

about 
the 

w
ork 

developed in classes, not only in cooperative lessons 
but 

as 
a 

constant 
evaluation 

of 
the 

teaching 
processes. 

S
he 

carried 
out 

a 
study 

that 
follow

ed 
the 

principles of action research and innovation in 
education (M

cN
i , 2013; M

ills, 2007) w
hich cam

e 
from

 m
y interest in the dificulties som

e of her 
students had in putting their thoughts or ideas on 
paper 

w
hen 

w
riting 

in 
E

nglish. 
The 

research 
m

entioned w
as im

plem
ented having in m

ind the 
real situation of four seventh graders’ courses 
around 

social 
and 

academ
ic 

aspects 
and 

included C
L principles as an approach to help 

those students to be m
ore conscious about their 

perform
ance during som

e of the classes they 
attended. 
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data 

through 
N
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*C

ontent 
A

nalysis *Interaction analysis *D
iscourse analysis 

*Them
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W
hat theoretical support did the researchers 

discuss? *In term
s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

37 

N
ovice 

N
on-N

ative 
E

nglish 
Teachers’ R

eflections on Their 
Teacher E

ducation P
rogram

m
es 

and 
Their 

First 
Y

ears 
of 

Teaching 

R
eserach interpretarion: R

esponses to the closed-
ended 

item
s 

w
ere 

exam
ined 

for 
frequency 

and 
percentages, 

and 
responses 

to 
the 

open-ended 
questions focus group interview

s w
ere analysed for 

content. The constant com
parative m

ethod w
as used 

(B
ogdan &

 B
iklen, 1998) for the purpose of identifying 

them
es. A

n interpretive, naturalistic m
ethod w

as used 
for 

the 
purpose 

of 
interpreting 

the 
teachers’ 

experiences (G
all, B

org, &
 G

all, 1996). 

The 
teachers 

integrated 
their 

theoretical 
know

ledge 
to 

practice 
through 

peer 
teaching 

sessions 
in 

their 
courses. 

S
om

e 
of 

their 
statem

ents are quoted below
: To be able to have 

the opportunity of peer teaching w
as one of the 

m
ost 

useful 
experiences 

in 
m

y 
university 

education. (A
yşen) B

y observing our peers and re 
ecting on their teaching perform

ance, w
e learned 

not only how
 to observe but also re ect upon their 

teaching w
hich w

e can use later on our ow
n 

teaching skills. (Zeynep). It helped m
e to evaluate 

m
y 

ow
n 

teaching 
and 

see 
m

y 
strengths 

and 
w

eaknesses. 
(E

ce). 
P

eer 
teaching 

helped 
us 

share our ideas and respond[ing] to m
y peers’ 

reactions 
im

proved 
m

y 
thinking 

and 
deep 

understanding. It helped m
e to see di erent w

ays 
of 

doing 
things 

in 
other 

people’s 
classroom

s. 
(S

erkan).  
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W
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s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

38 
E

xploring 
U

niversity 
Teacher 

P
erceptions A

bout O
ut-of-C

lass 
Team

w
ork 

A
 

data-driven 
approach 

w
as 

used 
to 

create 
a 

fram
ew

ork for analyzing all the inform
ation provided 

by teachers. LeC
om

pte and G
oetz (1982) state that 

“creating 
categories 

for 
coding 

is 
the 

rst 
step 

of 
analysis” (p. 39) in qualitative research. erefore, open 
and axial coding w

as carried out rst to allow
 the 

them
es 

to 
em

erge 
from

 
the 

data 
follow

ing 
the 

suggestions 
for 

data 
reduction 

m
ade 

in 
C

resw
ell 

(1998) and LeC
om

pte and G
oetz. O

pen coding w
as 

conducted by half of the researchers. is consisted of 
reading the ten teachers’ transcripts several tim

es and 
w

riting dow
n all the them

es they talked about in order 
to 

discover, 
com

pare, 
and 

contrast 
the 

em
erging 

them
es. 

A
 

review
 

of 
the 

literature 
reveals 

that 
m

ost 
studies regarding the im

plem
entation of group 

w
ork, interactions, and teachers’ and students’ 

beliefs have m
ostly taken place in N

orth A
m

erica 
and E

urope w
ith few

 studies conducted in Ibero-
A

m
erica w

here M
exico is located. A

n exam
ple is 

a research project conducted in 2004 and 2005 
w

here 
López 

H
urtado 

and 
V

iáfara 
G

onzález 
(2007) 

look 
into 

the 
im

plem
entation 

of 
a 

cooperative 
learning 

approach 
in 

the 
public 

school context in C
olom

bia. The ability to w
ork on 

team
s is one of the generic com

petences m
any 

M
exican 

universities 
seek 

to 
help 

students 
develop. e researchers from

 the ve universities 
involved in this research project considered that, 
in 

order 
to 

plan 
the 

developm
ent 

of 
this 

com
petence, it w

as rst necessary to nd out the 
beliefs regarding group w

ork of those involved in 
its im

plem
entation: teachers and students. 
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*C

ontent 
A

nalysis *Interaction analysis *D
iscourse analysis 

*Them
atic analysis  *Life stories or episodes 

W
hat theoretical support did the researchers 

discuss? *In term
s of narrative inquiry *In 

term
s of English teaching and Learning or the 

language 
teachers´experiences 

even 
students´experiences 

39 
U

nveiling P
re-S

ervice Teachers’ 
A

ttitudes Tow
ard Teaching: The 

R
ole of P

edagogical P
racticum

s 

the 
m

ethodology 
em

ployed 
for 

data 
analysis 

w
as 

grounded theory (S
trauss &

 C
orbin, 1990). M

oreover, 
triangulation w

as done in order to nd the general 
patterns am

ong the di erent instrum
ents em

ployed 
w

ithin 
this 

research. 
Triangulation 

as 
stated 

by 
Janesick (1998) is related to “the processes of using 
di 

erent 
data 

collection 
m

ethods, 
data 

sources, 
analysis, 

or 
theories 

to 
check 

the 
validity 

of 
the 

ndings” 
(p. 

13). 
In 

this 
research 

tw
o 

types 
of 

triangulation techniques w
ere used: rst, triangulation 

by 
instrum

ents 
and 

second, 
the 

researcher’s 
triangulation. Thus, this dynam

ic guaranteed a reliable 
and valid process of data analysis. 

teaching is perceived as a professional practice 
rather 

than 
a 

technical 
one. 

S
om

e 
tim

e 
ago 

teaching w
as conceived as “a cra profession, 

built on a conscience of cra , rather than a m
ore 

conventional ideal of professionalism
” (P

ratte &
 

R
ury, 1991, p. 62). Teaching has another focus 

today, as B
ritzm

an (2003) states: “Teaching is 
the process of becom

ing: a tim
e of form

ation and 
transform

ation, of scrutiny into w
hat one is doing 

and w
hat one can becom

e” (p. 31). Teaching is 
professed as an opportunity to grow

 intellectually 
as 

w
ell 

as 
hum

anly. 
M

oreover, 
H

attie 
(2015) 

claim
s “the art of teaching is to balance the need 

for surface know
ledge w

ith deep processing of 
this know

ledge.” (p. 25). It m
eans, teaching goes 

beyond 
presenting 

data 
but, 

it 
relates 

to 
transform

ing content itself according to w
hat is 

needed. C
onsequently, there are factors that take 

place in the form
ation of teachers, factors such 

as prior experiences, know
ledge trajectory, and 

practical input. 
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40 

A
 S

tudy on E
nglish P

reparatory 
P

rogram
 E

FL Learners’ B
eliefs 

about 
Language 

Learning 
in 

R
elation 

to 
G

ender, 
S

econd 
Foreign 

Language 
K

now
ledge 

and Foreign C
ountry E

xperience 

D
ata w

ere analyzed by using the S
tatistical P

ackage 
for S

ocial S
ciences (S

P
S

S
. 16). The dem

ographic 
variables for this study w

ere discrete data (nom
inal 

and 
ordinal); 

therefore, 
descriptive 

statistics 
w

ere 
utilized to run for frequencies, percentages, m

ean and 
standard deviation (H

eim
an, 2001; S

ekaran, 2003; 
B

eins, 
2004). 

P
aram

etric 
analysis 

such 
as 

independent 
sam

ples 
t-test 

w
as 

adm
inistered 

to 
explore 

any 
statistically 

significant 
differences 

(a) 
betw

een gender and language learners’ beliefs about 
foreign language learning, (b) betw

een second foreign 
language know

ledge and language learners’ beliefs 
about foreign language learning, (c) betw

een foreign 
country 

experience 
and 

language 
learners’ 

beliefs 
about foreign language learning. 

The 
term

 
belief 

has 
been 

defined 
by 

m
any 

researchers. H
orw

itz refers to “beliefs” by utilizing 
the 

term
s 

such 
as 

preconceptions 
(1985), 

preconceived 
ideas 

(1987), 
and 

preconceived 
notions (1988). H

uang (1997) states that beliefs 
about 

language 
learning 

are 
“preconceptions 

language learners have about the task of learning 
the 

target 
language” 

(p. 
29). 

A
ccording 

to 
P

eacock (2001), beliefs are “psychologically held 
understandings, prem

ises, or propositions about 
the w

orld that are felt to be true” (p. 178). K
alaja 

and 
B

arcelos 
(2003) 

stress 
that 

beliefs 
are 

“opinions and ideas that learners (and teachers) 
have about the task of learning a second/foreign 
language” (p.10). H

orw
itz (2008) em

phasizes that 
com

prehending students’ beliefs is also to be 
aw

are of their reaction in the classroom
 learning 

environm
ent since dealing w

ith learners’ beliefs is 
considering an issue that has been regarded as 
basic to their academ

ic progress. 
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N
o. 

R
esearch title 

H
ow

 did the researchers present the findings and results? 
Identify and sum

m
arize the (a) im

pact, (b) contributions,  (c) conclusions 

1 
A

 
narrative 

exploration 
of 

an 
E

FL 
teacher's practicing professional identity in 
a Japanese S

ocio-educational context. 

contibutions: this thesis contributes an exem
plary and innovative w

ay of collecting narrative 
data, in that the tape m

onologue in itself acts as a process of significant reflective professional 
developm

ent. C
onclusions: I have explored the teaching life experiences and episodes that 

have inform
ed a teacher's set of values, principles and practices, and their present teaching 

philosophy and future directions. This thesis also pointed tow
ards the potential of follow

ing a 
disciplined approach to L2 com

m
unicative use w

hile also providing a supportive and friendly 
learning envirom

ent. 

2 
S

truggling for a professional identity: Tw
o 

new
ly qualified language teachers’ identity 

narratives during the first years at w
ork 

S
uvi passed into professional life can be understood from

 the perspective of her initial teacher 
identity, w

hich w
as w

ell suited to the realities of the school and w
hich enabled purposeful 

agency, continuing professional identity developm
ent and orientation from

 the outset.Taina 
faced a school reality that violently challenged her belief in herself as a subject teacher. The 
w

ork w
as not prim

arily constituted of teaching a language but of hum
an interaction. It is possible 

to understand entering a teacher com
m

unity as entry as an outsider into a new
 culture, w

hich 
severely challenges form

er beliefs and selfunderstanding. U
nderstanding teachers’ induction 

from
 the perspective of a possible identity crisis can open up w

ays of supporting new
ly qualified 

teachers in their professional developm
ent, both during their teacher studies and during the 

induction phase, as discussed below
. C

ontributions: the educational perspectives and relational 
skills should be given adequate attention in initial teacher education. C

oncentrating subject 
teacher education m

erely on know
ledge of the subject and subject pedagogy in a narrow

 sense 
m

ight lead to the developm
ent of a teacher identity that is not appropriate to the realities of the 

school. 
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R
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H
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findings 
and 

results? 
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m
arize the (a) im

pact, (b) contributions,  (c) conclusions 

3 

Language 
teacher 

developm
ent 

in 
a 

narrative 
fram

e: 
The 

transition 
from

 
classroom

 
to 

distance 
and 

blended 
settings 

The findings from
 this narrative fram

e-based study confirm
 the significance of experience and 

context, and of the em
ergent, dynam

ic nature of teacher learning. From
 them

 w
e have a picture 

of teachers w
orking through the challenges of changing from

 one teaching m
ode to another, 

seeking 
to 

address 
and 

find 
practical 

solutions 
to 

sources 
of 

em
otional 

and 
cognitive 

dissonance. The teacher participants highlighted the value of m
om

ents for individual and 
collaborative reflection, and of professional contexts that foster peer support; the narrative 
fram

ew
ork approach appeared to provide one such opportunity. conclusions: the significance of 

the em
otional dim

ensions of teacher narratives, and the extent to w
hich teachers’ experiences 

of em
otions influenced the decisions they took as teachers, how

 they chose to engage w
ith and 

act w
ithin particular features of the new

 environm
ents, and how

 this im
pacted on their sense of 

them
selves as teachers. Teacher cognitive developm

ent is m
ore com

plex and conflictual than 
w

e perhaps expected. 

4 

E
nglish learning and teaching journey of 

second language learners in postgraduate 
program

 
a 

study 
of 

bilingual 
and 

m
ultilingual 

speakers' 
construction 

of 
identity in autobiographical narratives. 

P
articipants stated that their past educational journeys (re)shaped their identity construct as 

E
nglish teachers. P

articipants claim
ed their identity constructions as E

nglish teacher are not 
isolated but closely related to other identity constructions such as E

nglish learner. Their 
com

m
unities of practice for E

nglish learning and teaching enable them
 to construct their identity 

as E
nglish teacher in such a w

ay that it encom
passes their gender, social and cultural identity 

constructions. Therefore, it also can be seen that participants’ identity as E
nglish teacher is 

dynam
itic and changing w

ith the developm
ent and extension of their educational journeys or the 

changes from
 their com

m
unities of practice for E

nglish learning and teaching. 

5 
S

elf-A
ccess 

Language 
Learning: 

S
tudents’ P

erceptions of and E
xperiences 

W
ithin this N

ew
 M

ode of Learning 

To conclude and as an attem
pt to answ

er the R
esearch Q

uestion 1 (Q
1), I can say that, based 

on the concepts that have been review
ed here (autonom

y, self-instruction, self-access language 
learning, self-access centres) and on the outcom

es from
 this research, w

hat the Language 
C

entre-V
era- cruz, and perhaps m

any other language centres around M
éxico (c.f. C

lem
ente, 

1998), has offered as “autonom
ous courses”, based on principles of self-direction, S

A
LL and 

critical thinking, are in fact “no-class courses”. These courses, contrary to w
hat autonom

y 
im

plies, exercise a subtle control and surveillance over the students rather than prom
oting 

autonom
y. I consider that a reappraisal and the consequent reorientation of the project (the no-

class system
) are necessary actions to be taken during the “routinizing” stage the system

 is 
going through, so that it fosters the students’ learning and independence. 
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6 
M

ulti-m
em

bership 
in 

C
om

m
unities 

of 
P

ractice: A
n E

FL Teacher's P
rofessional 

D
evelopm

ent 

This study investigated learning by a Japanese high school teacher operating in m
ultiple C

oP
s. 

B
ased on interview

s and observations, the findings support the validity of a participation 
m

etaphor for teachers’ learning and highlight the im
portance of m

ulti-m
em

bership in C
oP

s. The 
study also suggests im

plications for teacher education, curriculum
 innovation, and context-

appropriate m
ethodology construction. 

7 
Teachers’ B

eliefs A
bout A

ssessm
ent in an 

E
FL C

ontext in C
olom

bia 

In response to the research question: W
hat are teachers’ current beliefs about assessm

ent in 
general and about the LC

oral and w
riting assess- m

ent system
s? e follow

ing can be concluded: 
theLC

teachers believe that teaching and learning can im
prove w

ith help from
 assessm

ent and, 
as a result, they reject the conception of assessm

ent being irrelevant. A
lthough teachers 

acknow
ledge the im

portance of assessm
ent for accountabil- ity and certi cation purposes, they 

m
ainly view

 it as a m
eans for academ

ic im
provem

ent. In fact, it is clearly a belief am
ong 

teachers that assessm
ent serves form

ative purposes. 

8 

Form
ulation 

of 
Language 

Teachers 
Identity 

in 
the 

S
ituated 

Learning 
of 

Language 
Teaching 

C
om

m
unity 

of 
P

ractice 

The conclusion here is that if learning is created through com
m

unities of practice, it can be 
considered as a potential “curriculum

” in the broadest sense that w
hich m

ay be learned by 
new

com
ers w

ith legitim
ate peripheral access (Lave &

 W
enger, 1991, p. 93). W

ithin this 
curriculum

, there are som
e learning activities that shape the professional identity of the 

participants. A
s a result, language teacher try to be in harm

ony w
ith the com

m
unity of practice 

through access to these learning activities w
hich can shape their identity in com

patible w
ith the 

w
hole enterprise. Therefore, it is suggested that the practitioners involved in conducting learning 

activities in the language teaching com
m

unity of practice such as language policy m
akers 

develop a learning com
m

unity w
hich can contribute the developm

ent of a view
 of w

hat the 
w

hole enterprise is about am
ong language teacher educators. This com

m
unity should situate 

learning activities in the w
ay that language teachers form

ulate their professional identity 
enlightened by the principles of critical pedagogy (P

ennycook, 1990). 

9 

Investigating 
E

S
L 

G
raduate 

S
tudents’ 

Intercultural 
E

xperiences 
of 

A
cadem

ic 
E

nglish W
riting: A

 First P
erson N

arration 
of 

a 
S

tream
lined 

Q
ualitative 

S
tudy 

P
rocess 

The research conclude w
ith an analogy that attem

pts to tentatively theorize the process of 
qualitative research by com

paring the theoretical orientation of C
hinese and E

nglish contrastive 
rhetoric w

ith the process of qualitative research since there is such a logical sim
ilarity betw

een 
them

. C
ontrastive rhetoric w

as initiated w
ith the discovery of rhetorical non-linearity in C

hinese 
students’ E

nglish w
riting, recognized as resulting from

 C
hinese rhetoric conventions. Later, 

studies also found that their E
nglish w

riting could also be linear, depending upon the topic or 
genre. Finally, it is generally agreed that there is a linear logic cuing through the text, and yet 
m

odifications also exist, depending upon the w
riters’ know

ledge background and requirem
ents 

from
 the task and the academ

ic com
m

unity. 
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10 
A

utobiographies: 
A

 
W

ay 
to 

E
xplore 

S
tudent-Teachers' 

B
eliefs 

in 
a 

Teacher 
E

ducation P
rogram

 

C
onclusions: This process of inquiry and analysis has im

pacted us very positively. First, it has 
helped us discover new

 perspectives on how
 to go beyond factual inform

ation and discover 
w

hat underlies students’ opinions. A
lso, it has trained us on how

 to new
ly size up qualitative 

inform
ation so that it yields tangible results. Findings: participants realized how

 im
portant it w

as 
to becom

e a good language teacher and how
 inspiring or detrim

ental it can be to students. The 
recognition of these factors by the student-teachers tend to m

ake visible the redefinition and 
reorganization of their view

s tow
ards the teaching profession; they m

ade this evident by their 
clear identification of teaching m

ethodological and theoretical principles for the fundam
ental 

com
m

unicative skills developm
ent and language teaching. 

11 
G

aps too large: Four novice E
FL teachers’ 

self-concept and m
otivation 

The conflicts betw
een the young teachers’ different possible selves negatively affected their 

m
otivation in their early days of teaching. In the second stage show

ed that the responsibilities, 
constraints, pressure, and joy of the reality of secondary school teaching induced serious 
reflective thoughts in their m

inds. O
ur possible selves are personalized form

s of our im
agined 

future, but they derive from
 our social com

parisons w
here our ow

n thoughts, feelings, and 
behaviors have been com

pared w
ith those of salient others. C

onclusions: the present study has 
confirm

ed contributions of possible selves theory to the study of teacher m
otivation and identity. 

12 

Listening 
To 

Teacher 
V

oices: 
U

sing 
N

arrative 
Inquiry 

To 
U

nderstand 
The 

Lives 
O

f 
B

eginning, 
E

xperienced 
A

nd 
V

eteran Fem
ale E

nglish Teachers 

Teachers like the w
om

en in this study encounter stress from
 all different contributing sources. 

These w
om

en w
alk a fine line betw

een the frustrations of the job and the rew
ard of im

pacting 
students, the reason they entered teaching to begin w

ith. Job dissatisfaction, job stress, and 
dem

ands of personal life are not novel issues w
hen investigating the lives of teachers. W

hat is 
groundbreaking about w

hat the w
om

en in this study experience is that their stories are captured 
in the w

ake of m
ajor changes in educational policy, changes w

hich are grossly im
pacting how

 
they view

 teaching and them
selves. 
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13 

E
xploring 

E
FL 

P
re-S

ervice 
Teachers’ 

E
xperience 

w
ith 

C
ultural 

C
ontent 

and 
Intercultural 

C
om

m
unicative 

C
om

petenceat 
Three 

C
olom

bian 
U

niversities 

B
ased on the three research questions, ndings lead us to address the follow

ing conclusions:1. e 
developm

ent of this study helped us envision m
ainly tw

o assets of E
nglish-language pro- gram

s 
so 

far: 
(a) 

R
aising 

students’ 
aw

areness 
on 

the 
im

portance 
of 

cultural 
topics 

and 
their 

relationship to language. (b) H
elping students becom

e autonom
ous and interested in learning 

about cultural topics.2. A
lthough cultural content has becom

e part of the language classroom
, 

there m
ust be a sig- ni cant change by including both elem

ents of surface and deep culture, 
since the latter is poorly studied in the classroom

. For the particular professional necessities of 
students involved in pre-service teacher education, they need m

ore instruction on how
 to teach 

elem
ents of surface and deep culture in the E

FL context.3. P
re-service teachers need further 

preparation to com
pare and interpret cultural content. R

ather than just being understanding, 
they should becom

e m
ore critical about issues of otherness, pow

er relationships, ideologies, 
and identity. S

ince this kind of learners already possesses an appropriate language level, 
critical and interpretative processes m

ight possibly be achieved if teachers incorporate aspects 
of deep culture. is change w

ill allow
 pre-service teachers to becom

e m
ore critical intercultural 

learners. 

14 

E
fects 

of 
G

roup 
W

ork 
on 

E
nglish 

C
om

m
unicative C

om
petence of C

hinese 
International G

raduates in U
nited S

tates 
Institutions of H

igher E
ducation 

The results of this study dem
onstrate that C

hinese international graduate students’ attitudes 
tow

ards group w
ork go through changes from

 initial dislike to noticeable enthusiasm
 for 

participation. Their initial dislike is grounded in their lim
ited E

nglish speaking and listening 
proficiency 

as 
w

ell 
as 

in 
the 

pedagogical 
cultural 

conflictions 
betw

een 
the 

tw
o 

nations. 
A

fterw
ards, they gradually adapt them

selves to it in order to succeed in the new
 academ

ic 
environm

ent. This study show
s that besides facilitating students’ grasp of curriculum

 contents, 
group w

ork under natural E
nglish-speaking settings contributes to the developm

ent of C
hinese 

students’ 
E

nglish 
com

m
unicative 

com
petence 

in 
term

s 
of 

gram
m

atical 
com

petence, 
sociolinguistic com

petence, and strategic com
petence. It facilitates E

FL learners’ assim
ilation of 

target language through a com
m

unicative learning process. Their acquisitions of these three 
kinds of com

petence are integrated and reciprocal. W
ith their increasing im

provem
ent in 

com
m

unicative com
petence through group w

ork, they are able to speak appropriately in a w
ide 

variety of settings, w
hich w

ould advances their socialization to the host culture. 

 
 

 



		

103	

N
o. 

R
esearch title 

H
ow

 
did 

the 
researchers 

present 
the 

findings 
and 

results? 
Identify and sum

m
arize the (a) im

pact, (b) contributions,  (c) conclusions 

15 
E

FL Teaching M
ethodological P

ractices in 
C

ali 

W
e have presented the ndings about the m

eth- odological orientations and practices adopted 
by prim

ary and secondary E
nglish teachers in public and private schools in C

ali, C
olom

bia. e 
inform

ation w
as analyzed w

ith the understanding that w
hat is usually know

n as “m
ethodology” 

involves 
considering 

approach/m
ethod 

aw
areness 

and 
instructional 

design 
w

hose 
m

ain 
com

ponents are objectives, syllabus (contents and their organization), learning tasks and 
evaluation activities, am

ong other aspects. 

16 

N
on-N

ative P
re-S

ervice E
nglish Teachers’ 

N
arratives 

about 
Their 

P
ronunciation 

Learning 
and 

Im
plications 

for 
P

ronunciation Training.  

Im
pact: this study provides a m

odel w
ith four im

portant elem
ents in pronunciation training to 

better 
equip 

pre-service 
E

nglish 
teachers 

w
ith 

com
petence 

in 
teaching 

pronunciation. 
C

ontributions: the contribution of this study is to m
ove beyond using survey and interview

s as 
data tow

ard the use of narratives in analyzing pre-service E
nglish teachers' learning and 

teaching pronunciation. C
onclusion: R

egarding their different attitude or roles as nonnative 
E

nglish speakers in term
s of language learning and teaching, participants responded that w

hen 
they becom

e language teachers in the future, they w
ill apply instructional strategies to their 

pronunciation instruction to help their future students learn pronunciation w
ell. 

17 
E

nglish language teacher educators’ ‘real 
w

orld’ approaches to professional learning 

In conclusion, by better know
ing yourself, you are m

ore likely to know
 how

 to help others 
(Loughran, 2006: 18).This is a big question like “to be or not to be”... E

ven if it is not the reason 
of existence, it is the process of giving m

eaning to “w
ho I am

 and w
ho I w

ant to becom
e and 

w
hat difference I am

 trying to do personally to the w
orld”. This is also the starting point of 

building personal vision that brings the other chains of actions like inquiry, m
astery of skills, 

collaboration w
ith others into play in the journey to face change and challenge proactively.This 

narrative inquiry into teacher educators’ lives has not only resulted in a product, w
hich is this 

interpretive study, hopefully contributing to the S
LTE

 w
orld from

 a ‘teacher educator life story’ 
perspective, but also opened new

 doors for m
e on the w

ay of shaping m
y professional self and 

thereby know
ing m

yself. 
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18 

B
ecom

ing researchers: A
 narrative study 

of 
C

hinese 
university 

E
FL 

teachers’ 
research practice and their professional 
identity construction 

Findings: research as one of the essential obligations for university teachers, has placed 
external pressure on universities. For exam

ple, those w
ith m

ore quality publications are likely to 
be evaluated by the M

inistry of E
ducation as ‘key’ universities and thus receive m

ore funding 
and prestige. In the m

icro institutional contexts, universities usually convert the pressure from
 

above into policies that encourage teachers to actively engage in research, but are often 
unprepared to provide the support and resources that teachers need, such as reduced teaching 
load, training w

orkshops for publishing, and m
entoring from

 senior researchers. The orientation 
of research interests, how

ever, is only the first step to becom
ing a researcher conclusions: 

S
enior researchers or m

entors help teachers orientate their research interests and give advice 
on publications. They m

ay invite the younger teachers to join their research team
s w

here they 
could w

ork w
ith colleagues, discuss their research, and receive advice for individualizing their 

research plans. Teacher educators becom
e m

ore aw
are of the im

pact of teachers’ professional 
life phases and provide them

 w
ith diagnostic advice. For exam

ple, they m
ay create chances for 

novice teachers to talk w
ith senior teachers or researchers, w

hose experiences m
ay help them

 
m

eet the challenges in different phases. 

19 
"G

o for B
roke and S

peak Y
our M

ind!" 
B

uilding 
a 

C
om

m
unity 

of 
P

ractice 
w

ith 
B

ilingual P
re-S

ervice Teachers 

This 
study 

dem
onstrates 

a 
pow

erful 
role 

that 
teacher 

educators 
can 

play 
in 

fostering 
com

m
unities of practice and the consequences of their expectations and behaviors in student 

participation. W
hether the expert explicitly validates the novice’s know

ledge and experience or 
not can result in m

aking different consequences for learning trajectories of the novice. B
ased on 

the findings, this study argues that the concept of com
m

unities of practice can be used as a 
m

odel resulting in equitable practice in teacher education through building sustained rapport in 
a cohort and validating personal narratives. The construct has m

uch to offer to those w
ho seek 

to position their diverse pre-service teachers as know
ers and help them

 develop an im
agined 

com
m

unity as teachers w
hen they could be in the center rather than the periphery. 

20 

From
 

Language 
Learners 

to 
Language 

teachers to Language Teacher Trainers: 
N

arrative 
S

tories 
of 

Four 
Instructional 

C
oaches 

The study concludes that the w
ay they have been taught to learn E

nglish has influenced the 
w

ay they them
selves teach E

nglish, w
hich in turn has influenced the areas of expertise they 

have focused on as instructional coaches. The schools and the district w
here these instructional 

coaches teach have had a direct im
pact on their roles as language teachers and language 

teacher trainers. 
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21 
A

n A
utoethnography of Teaching E

nglish 
to 

Y
oung 

Learners: 
From

 
Theory 

to 
P

ractice 

contributions: classroom
 experience has a profound effect on an academ

ic’s theoretical and 
practical know

ledge of w
hat it m

eans to be a young learners’ E
nglish language teacher along 

w
ith 

understanding 
m

any 
other 

aspects 
such 

as 
learner 

characteristics, 
learning 

styles, 
classroom

 
m

anagem
ent, 

m
aterials 

and 
curriculum

. 
conclusions:m

any 
em

pirical 
research 

studies are needed to portray the realities of teaching E
nglish (and other foreign languages) in 

Turkish prim
ary schools. In such studies, special attention should be paid to academ

ics’ ow
n 

theoretical 
and 

practical 
know

ledge 
of 

teaching 
foreign 

anguage 
to 

young 
learners. 

A
utoethnography provides a venue for teachers and students to see the classroom

 in different 
perspectives, especially as an organic entity. S

uch research m
akes teachers exam

ine and 
reflect upon how

 they think and w
ork. 

22 
C

onstraints that students of Licenciatura 
en Lengua E

xtranjera Inglés – V
U

A
D

 face 
w

hen learning E
nglish at distance. 

The inform
ation I analyzed show

s clearly that if you have a difficulty you have to face it and 
w

ork on it, you have to listen to yourself and see w
hat you need and w

hat you m
iss, and the 

autobiographical elem
ents I found on the interview

s let m
e see all clearly The autobiographical 

study allow
ed m

e to reveal w
hat I w

anted: W
hat the difficulties w

ere and how
 I overpassed 

them
. I w

as afraid of som
ething new

 and that fear did not let m
e enjoy w

hat I w
as doing, m

y 
dream

 of being a teacher. This autobiographical research is not only a personal reflection but a 
pedagogical input. I consider this project leaves m

uch useful inform
ation to analyze so that the 

university im
proves our beloved program

. It also leaves som
e questions to be answ

ered in 
further research that m

ight contribute to distance education 

23 

H
ow

 
people 

construct 
the 

m
eaning 

of 
becom

ing a language (E
nglish- S

panish) 
teacher 

during 
their 

personal 
and 

professional lives” 

S
uccessful teachers com

m
unicate w

ith parents. C
ollaboration betw

een parents and teachers is 
absolutely crucial in the student’s success. They have the ability to think outside the box, to 
invent and reinvent every day, they are no ordinary teachers, and they are true teachers that 
w

ith effort, com
m

itm
ent, discipline and great love m

ake the difference not only inside the 
classroom

 but also in the relationships w
ith colleagues, parent students and w

ith the w
hole 

educational com
m

unity. conclusions: The findings and the analysis suggested that constant 
reflection 

on 
our 

practices 
helps 

us 
to 

develop 
skills 

and 
characteristics 

that 
favor 

the 
developm

ent of good behavior and practices to becom
e good E

nglish language teachers. O
ne 

of the lim
itations of this study is that the m

eaning of good language teachers’ identities is still 
under construction. 
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24 

The 
anti-apprenticeship 

of 
observation: 

H
ow

 
negative 

prior 
language 

learning 
experience 

influences 
E

nglish 
language 

teachers’ beliefs and practices 

In answ
ering the first research question, nearly all participants described negative learning 

environm
ents and all w

ere critical of their public school experience. E
veryone described positive 

changes in E
nglish education since they w

ere students; how
ever, only the youngest participants 

experienced the new
 national curriculum

 as students. O
ther teachers lacked a m

odel of the new
 

reform
s in their prior language learning, In answ

ering the second research question, there w
as 

near consensus that prior language learning influenced participants’ teaching by m
otivating 

them
 to do som

ething different than w
hat they experienced as students; that is, their prior 

learning served as an anti-apprenticeship of observation. Im
plications: it is necessary for 

E
nglish teacher training program

s in K
orea to do a better job of transm

itting the changing 
educational discourse in action. A

s Freem
an (1993) discussed, it is im

portant for trainees to 
reconstruct practices based on the professional discourse. 

25 

E
FL Teachers’ Identity (R

e)C
onstruction 

as 
Teachers 

of 
Intercultural 

C
om

petence: 
A

 
Language 

S
ocialization 

A
pproach 

The findings revealed that the different situational practices B
aris and S

erkan engaged in w
ithin 

particular social contexts led to different subpractices of language socialization—
nam

ely, 
academ

ic discourse socialization for B
aris and discourse socialization for S

erkan. O
verall, their 

language socialization in the U
nited S

tates w
as m

arked w
ith 3 identity investm

ents: (1) an 
experienced E

FL teacher, (2) an L2 user, and (3) a burgeoning scholar. The findings also 
revealed that B

aris and S
erkan’s m

ove tow
ards becom

ing teachers of intercultural com
petence 

offered them
 a privileged understanding of the w

eaknesses of E
nglish language teaching in 

Turkey. The num
erous exam

ples B
aris and S

erkan provided in regard to the challenges of E
LT 

in Turkey bore striking sim
ilarities to the findings of A

tay (2005) and H
atipoglu ( ˘ 2012), w

ho 
dem

onstrated the gap betw
een teachers’ beliefs and their practices of integrating culture into 

language classroom
. The term

 native speaker is obscured and not applicable anym
ore given 

the unclear nature of linguistic boundaries and increasingly globalized, m
ultilingual societies 

(C
anagarajah, 2005; D

avies, 2003). W
hile B

aris and S
erkan did each perceive them

selves as 
both L2 users and teachers in the U

nited S
tates, they never indicated any feelings of inferiority 

as nonnative-E
nglish-speaking E

FL teachers. 
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26 
E

xploring the P
rofessional B

eliefs of an 
E

FL Teacher: A
 N

arrative Inquiry 

G
ood teaching is responsive. That is, it responds to learners’ needs. Instead of teaching an 

externally im
posed syllabus, the participant specifies the learners’ needs and focuses on parts 

w
hich are in tune w

ith the learners’ needs and deem
phasizes the other parts. To enable 

students to use w
hat you have taught, you should encourage students to practice w

hat they 
have learned till they have control over their know

ledge. If lots of m
aterials are presented 

w
ithout enough practice, the presentation phase w

ill be a w
aste of tim

e since learners have 
learned som

ething they cannot actually use. conclusions: N
arrative inquiry gave her a chance to 

bring her professional beliefs to the conscious level. B
eing deeply rooted in her experience, the 

belief system
 w

as subconscious and as such difficult to verbalize. H
aving verbalized her 

thought through the research process, she becam
e aw

are of her ow
n theoretical perspectives. 

27 
E

FL Teachers’ P
erceptions of C

ontinuing 
P

rofessional 
D

evelopm
ent: 

A
 

C
ase 

of 
Iranian H

igh S
chool Teachers 

Findings appear them
atically under the research questions and are illustrated by quotations 

from
 interview

ees. To illustrate the num
ber of interview

ees w
ho held sim

ilar view
s, w

e grouped 
individual interview

ees. M
ajority of the interview

ees perceived C
P

D
 as acquiring speci c skills 

w
ith em

phasis placed on being equipped to effectively teach w
ithin their institutions. ese w

ere 
indicated 

as 
skills 

that 
teachers 

m
ight 

not 
have 

been 
acquainted 

w
ith 

previously.Tthe 
participants perceived C

P
D

 as developing their teaching skills through in-service trainings 
(form

al and inform
al) such as w

orkshops, classroom
 observations, and w

atching teaching 
videos.C

P
D

 is context dependent, and teachers from
 different w

orking contexts have different 
perceptions of C

P
D

. Teachers’ learning never ends. at is, teachers’ teaching lives consist of tw
o 

poles: teaching and learning, and they are alw
ays m

oving from
 one pole to the other. In addition 

to external m
otivation, teachers learn for their ow

n interests.In addition to language know
ledge, 

teachers need to develop other skills such as the use of technology, teaching m
ethodology, and 

so forth 

28 
A

 
S

tory-Telling 
A

pproach 
to 

Teaching 
E

nglish to Y
oung E

FL Iranian Learners 

The outcom
es of the study also support the assertions of H

aven (2000) that storytelling 
m

otivates E
FL students to be active learners, for they are engaged in a m

eaningful activity in 
the class. H

ow
ever, the study does not claim

 that storytelling and story w
riting are the only 

teaching strategies that enhance the potential of learning new
 w

ords, nor does it claim
 to have 

found the single solution to changing the current dearth of an effective vocabulary approach in 
E

nglish classes in Iran. 
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29 
S

tudents’ 
P

erceptions 
of 

the 
Im

pact 
of 

C
LIL in a M

exican B
A

 P
rogram

 

This study’s ndings w
ill undoubtedly serve as a basis for im

plem
enting other C

LIL program
s at 

U
A

Z and at other universities across this country. B
ased on these findings and considering the 

research questions, it can be concluded that: 1. S
tudents have an overall positive perception of 

the C
LIL courses o ered in the B

A
 in foreign languages at U

A
Z that sets an optim

istic prem
ise 

for the successful im
plem

entation of other C
LIL program

s at this institution and at other M
exican 

universities. H
ow

ever, participants identify m
any areas that could be im

proved in regard to 
teachers, classm

ates, m
aterials, and the environm

ent in general.2. S
tudents in the C

LIL 
program

 at LILE
X

 struggle m
ainly w

ith developing academ
ic skills such as academ

ic w
riting, 

identifying and using academ
ic genres, and vocabulary. S

tudents have not used any particular 
strategies to im

prove these aspects, although they are aw
are of their w

eaknesses and possible 
w

ays to overcom
e them

. 

30 
C

lassroom
 

M
anagem

ent: 
A

 
P

ersistent 
C

hallenge 
for 

P
re-S

ervice 
Foreign 

Language Teachers 

P
articipants in this study indicated that classroom

 m
anagem

ent is a serious problem
 for m

ost 
pre-service teachers in their practicum

 across prim
ary and secondary school settings. S

im
ilarly, 

the phenom
enon of classroom

 m
anagem

ent appears to be inherent to the teaching profession, 
and it affects instructional tim

e. The classroom
 m

anagem
ent challenges pre- service teachers 

usually encounter, regardless of the school setting, range from
 inadequate conditions in the 

classroom
 

environm
ent, 

pre-service 
teachers’ 

seeing 
them

selves 
as 

college 
students 

as 
opposed to teachers, and learners’ negative attitudes and low

 language levels to m
ore explicit 

acts of m
isbehavior such as physical aggression, insulting or bullying other students, and 

show
ing disrespect to the teacher. 

31 
Theorizing 

E
FL 

Teachers’ 
P

erspectives 
and R

ationales on P
roviding C

orrective 
Feedback 

The researchers condem
n practitioners by arguing that tradition, rather than research findings 

derive their practice. The m
yriad of techniques and rationales presented by the participants in 

this study does not substantiate this claim
. The nam

ing of the techniques and the w
ay they 

voice their view
s, how

ever, clearly show
 that they are alien w

ith the rhetoric of corrective 
feedback. B

ut this is not fair to conclude that tradition derives their practices. O
stovar-N

am
aghi 

(2010) rejects such a view
 by arguing, “A

lthough practitioners are not up-to-date w
ith literature, 

years of teaching experience has led them
 to the realization that they cannot cater for a m

yriad 
of individual differences in term

s of background, age, level, purpose, etc. w
ith one technique of 

error correction for all” (p. 18). Thus they have developed their ow
n techniques in providing 

corrective feedback. 
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32 
A

 N
arrative Inquiry of Identity Form

ation of 
E

FL U
niversity Teachers 

conclusions: The author invited an experienced researcher to double check the em
erging 

them
es of life histories for them

atic analysis, the author believes the aim
 of narrative inquiry is 

contribution to know
ledge w

ith rich description of cases, so a generalizable theory is not the aim
 

of the present narrative inquiry. D
iscussion: Their trajectories are less of a linear progression. 

They start their career both as E
FL teachers and E

FL learners. Then they pursue their M
A

 and 
P

hD
 study, w

ith E
FL learning continued. Lastly, they are searching to redefine them

selves as 
E

FL university teachers w
hen their w

ork is not fully recognized under the current evaluation 
criteria of university teachers in C

hina. 

33 
The 

S
tories 

of 
E

nglish 
Teachers 

as 
Learners 

in 
Term

s 
of 

Teacher 
S

ocialization1 

C
onclusions: W

hile the novice teachers seem
 to focus on problem

s like lack of support from
 the 

colleagues, the dilem
m

a betw
een teacher education program

s and the real teaching situation, 
the experienced teachers in this study seem

 to talk about their personality and they tend to give 
statem

ent in the tone of advices. C
ontributions: Firstly, teacher educators need to build a bridge 

betw
een them

selves and cooperating teachers at the school in order to be able to close the gap 
betw

een w
hat is advised at universities and real-life challenges, w

hich m
ay be about arranging 

sessions w
ith school teachers about the problem

s they encounter in their ow
n classes. 

S
econdly, teacher educators need to provide their pre-service teachers w

ith appropriate teacher 
educator m

odels during their 4th year program
 because pre-service teachers seem

 to copy 
them

 especially during the first year. Thirdly, the novice teachers need to w
ork in cooperation 

w
ith experienced teachers w

hen they are assigned to their new
 schools because it seem

s that 
they have trouble in their classes, w

ith their colleagues and institutional w
ork. 

34 
C

ontext-m
odel-based 

instruction 
in 

teachingE
FL w

riting: A
 narrative inquiry 

C
onclusions: students of E

FL w
riting can be explicitly instructed on the context m

odel and learn 
to develop the context m

odel and thereby foster their interculturality necessary for E
FL w

riting. 
The context-m

odel-based instruction should enable students to assim
ilate and accom

m
odate 

the new
 inform

ation w
ith their prior learning experience and their existing know

ledge about 
w

riting, 
and 

the 
instruction 

should 
be 

coupled 
w

ith 
proper 

scaffolding 
and 

m
odelling. 

C
ontributions: This study has focused on the agency of the learner, the learner’s role in learning 

E
FL w

riting, show
ing how

 students could be scaffolded through the context-m
odel-based 

instruction and learn to incorporate their understanding of the context w
ith the configuration of 

the four elem
ents of the context m

odel in the process of E
FL w

riting. 



		

110	

N
o. 

R
esearch title 

H
ow

 
did 

the 
researchers 

present 
the 

findings 
and 

results? 
Identify and sum

m
arize the (a) im

pact, (b) contributions,  (c) conclusions 

35 
V

oices from
 the ground: The em

otional 
labour of E

nglish teachers' w
ork 

C
entral to the concept of em

otional labour is the idea that individuals struggle to reconcile their 
public, private and professional selves in order to carry out the dem

ands of their jobs, and the 
findings reveal areas of struggle for E

nglish teachers in the S
ingapore schooling context. 

conclusions: The notion of teaching as passionate w
ork revolving around a pleasure-pain axis 

captures the com
parable m

ix of joy and pain that teachers experience as part of their w
ork. The 

pleasure-pain of teaching is encouraged by the com
m

on perception of teaching as a caring 
profession. These testim

onies reveal not only the em
otional nature of teachers' pedagogical 

labours, 
but 

also 
the 

need 
for 

educational 
stakeholders 

to 
address 

the 
potential 

costs 
associated w

ith these em
otional labours. Teacher education in S

ingapore tends tow
ards a 

skills-based approach focussing on “best practices.” H
ow

ever, this study has highlighted that 
the teaching of E

nglish is not sim
ply a technical affair based on intellectual com

petencies. 

36 
U

sing C
ooperative Learning to Foster the 

D
evelopm

ent 
of 

A
dolescents’ 

E
nglish 

W
riting S

kills1 

The researcher presented her conclusions, and she determ
ined that since process-oriented 

w
riting approach only gives one a perspective of w

hat w
riting m

eans, it cannot be the only 
source teachers and students use w

hen they are trying to expand this skill. O
ther approaches 

are needed to create m
ore form

al texts and to present other perspectives about creation in 
w

riting, w
hich address the interests and needs of each student during the academ

ic year. 

37 

N
ovice 

N
on-N

ative 
E

nglish 
Teachers’ 

R
eflections on Their Teacher E

ducation 
P

rogram
m

es 
and 

Their 
First 

Y
ears 

of 
Teaching 

The conclusion w
as The novice teachers in this study reported that there w

as m
ore em

phasis 
on theory rather than practice in the teacher education program

m
e. The teachers em

phasized 
the need for m

ore practice in the program
m

e, starting the rst year. It is a param
ount 

responsibility of teacher educators to connect generalized theory w
ith the speci cs of practice. is 

should be the goal of the practicum
, the preparation of teacher candidates for classroom

 
realities. 

38 
E

xploring U
niversity Teacher P

erceptions 
A

bout O
ut-of-C

lass Team
w

ork 

The aim
 of the study w

as ful lled since it w
as possible to explore the thinking of a sm

all num
ber 

of university teachers of the B
achelors in the elt program

 or sim
ilar program

s in ve universities. 
Teachers’ initial com

m
ents w

ere positive, how
ever, a contrasting point of view

 w
as revealed 

w
hen addressing practical issues regarding im

plem
entation and follow

-up of task assigned. 
Teachers perceived group w

ork w
as not being successful in prom

oting deep learning and in 
developing the social and cognitive abilities expected in students. is failure w

as attributed to 
students’ lack of know

ledge and ability to w
ork on team

s. S
tudent training in this respect w

as 
perceived to be required unanim

ously. 
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39 
U

nveiling P
re-S

ervice Teachers’ A
ttitudes 

Tow
ard 

Teaching: 
The 

R
ole 

of 
P

edagogical P
racticum

s 

Through this study it w
as found that this practicum

 allow
ed teachers in training to consider w

hat 
teaching entails and develop attitudes tow

ards that job. A
dditionally, the novice teachers w

ere 
involved in different circum

stances at schools w
hich perm

itted them
 to construct a professional 

identity. B
ased on the ndings of this research, the participants took attitudes of aw

areness, re 
ection, w

ork, and satisfaction tow
ards their teaching.Teaching education program

s need to 
reinforce those spaces in w

hich student-teachers can share their experiences lived at schools, 
their feelings in relation to their perform

ance, and their concerns about classroom
 m

anagem
ent, 

am
ong others. In this w

ay, teacher educators can provide novice teachers w
ith advice and 

guidance w
hen they have di culties at schools for instance or w

hen they are not sure about how
 

to m
anage certain situations w

hile teaching. 

40 

A
 S

tudy on E
nglish P

reparatory P
rogram

 
E

FL 
Learners’ 

B
eliefs 

about 
Language 

Learning in R
elation to G

ender, S
econd 

Foreign 
Language 

K
now

ledge 
and 

Foreign C
ountry E

xperience 

S
om

e pedagogical im
plications can be draw

n from
 the current study. First, the identification of 

preparatory program
 E

FL learners’ beliefs m
ay be very beneficial for preparatory program

 E
FL 

teachers so that they can design their lessons in parallel to language learners' beliefs. S
econd, 

foreign language teachers m
ay consider language learners' beliefs about foreign language 

learning w
hen developing their teaching program

s because any program
 taught in line w

ith 
language learners’ beliefs can be m

otivating for learners 
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