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Abstract 

This study explored the influence of a specially designed Writing Workbook on the 

development of English writing skills in primary school students from the New School 

Movement in rural areas of Colombia, addressing the challenges posed by limited resources. A 

qualitative action research design guided the iterative development, implementation, and 

evaluation of the Workbook with four students, using triangulated data from field journals, a 

teacher survey, and student work. The findings reveal that the Workbook positively impacted 

sentence construction, vocabulary, and grammar. Contextualization, repetition, and Game-Based 

Learning significantly enhanced student engagement and motivation. Although progress in 

independent spelling was modest, the material supported familiarization with correct forms, and 

the teacher’s active mediating role was crucial to the Workbook’s overall effectiveness. The 

study concludes that a context-sensitive Writing Workbook, integrating engaging strategies and 

supported by active teacher guidance, is a valuable resource for fostering fundamental English 

writing skills and promoting positive learning attitudes in this setting. 

 

Keywords:  English Writing Skills, Didactic Materials, Writing Workbook, New School 

Movement, Rural Education, Action Research, Game-Based Learning.  
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Contextualization 

The New School Movement (Escuela Nueva) program, introduced by the Colombian 

government in the mid-1970s, represented a paradigmatic shift in the country's educational 

policy to address the persistent challenges of rural education. What began as a pilot project in 

1975 was progressively adopted until it became a national strategy. According to Gaviria and 

Colbert (2017), by 1989, the program was already implemented in 18,000 institutions, and by 

1991, its reach had expanded to 20,000 schools, benefiting one million students. Its expansion 

established it as a key initiative for providing quality education in historically marginalized 

communities. The relevance of this approach is underscored by the demographic reality of the 

Colombian education system: according to data from the Ministry of National Education (MEN, 

2022), 80% of the country's official schools are in small and medium-scale rural areas, compared 

to 20% in urban areas. 

The pedagogical approach of the New School Movement is distinguished from the 

traditional model by its student-centered focus. This model operates within a national education 

system that serves a population of 8,073,119 children and adolescents in urban and rural areas 

(MEN, 2022), and its philosophy is centered on promoting children's freedom, autonomy, 

dignity, and value. Inspired by Montessori principles, it promotes an active teaching-learning 

process that fosters critical thinking and holistic development, in contrast to the memorization 

and repetition of the traditional system. Its goal is to develop active, creative citizens with a 

strong sense of social justice, prepared to contribute positively to their society. 

This research is conducted at the school in the rural settlement (vereda) of El Tablazo, a 

community located in the municipality of Cáchira, Norte de Santander, approximately 50 

kilometers from the municipal seat. This institution is a clear example of the New School model's 

application in a context of high vulnerability. It operates in a multigrade format, where a single 

teacher, Magister Luis Albeiro Jaimes Ortega, is responsible for teaching all primary grades in a 

single classroom. The study participants are the enrolled children, the teacher, and, contextually, 

their families. 

The research setting is marked by significant socioeconomic and infrastructural 

challenges. The community of El Tablazo is entirely dedicated to agriculture and livestock. The 
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average educational level of the parents is the fifth grade of primary school, with very limited 

access to secondary and higher education. The school itself reflects these deficiencies: it lacks a 

dining hall, a library, and internet access; water is supplied via a hose to a small storage tank, and 

the school is accessed by a bridle path. These conditions underscore the relevance of studying 

how the New School model operates and adapts in a rural environment that embodies the very 

challenges the program originally sought to address.  

Historical Context 

This study is framed within the historical challenges of rural education in Latin America, 

a region that has long sought to develop more inclusive educational models amidst persistent 

inequalities in infrastructure and teacher training (Sunkel & Trucco, 2012). Within this regional 

landscape, Colombia's rural schooling system faced significant deficiencies, which prompted the 

emergence of the New School Movement in the 1970s. This movement was conceived as a 

systemic national response to provide flexible, quality education to marginalized rural 

populations, evolving from a pilot project into a strategy that benefited a million students by the 

early 1990s (Gaviria & Colbert, 2017). The following timeline (Figure 1) delineates these 

distinct developmental stages, illustrating the primary focus and key objectives of each period in 

the evolution of the New School Movement. 

Figure 1 

Development and Implementation Phases of the New School 

Movement (1975-1994). 
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Note. This figure, developed by the researchers, provides a visual summary of the key implementation 

stages of the New School Movement in Colombia, based on the historical analysis presented by sources such as 

Villar (2010) and Jiménez Avilés (2011). 

At a pedagogical level, the New School Movement constitutes a model designed for 

adaptability and relevance, centered on active and autonomous student-led learning. Research 

highlights its potential to personalize instruction and strengthen school-community ties (Galván, 

2020; Perfetti et al., 2018). However, its effectiveness is not automatic but is contingent upon 

specific conditions. The model's success relies on the implementation of adaptable curricula and, 

critically, on the availability of didactic materials that can facilitate interaction and accommodate 

diverse learning paces a key factor for the multigrade classrooms typical of rural settings 

(Vargas, 2003). 

This theoretical scaffolding finds its practical application in the specific setting of this 

study: the school in the rural settlement (vereda) of El Tablazo, in Cáchira, Norte de Santander. 

This institution embodies the exact conditions for which the New School was designed, as it 

operates as a multigrade classroom led by a single teacher and serves a community facing 

significant socioeconomic and infrastructural challenges, including a lack of basic resources and 

internet connectivity. The participants are the elementary school students, their teacher, and the 
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community, whose primary livelihood is agriculture and whose average adult education level is 

fifth grade. 

It is precisely at the intersection of the pedagogical model's promise and the classroom's 

reality that this research finds its justification. While the New School offers a flexible framework 

for challenging rural environments, the concrete situation at the El Tablazo school reveals a 

critical gap: the lack of specific resources to develop complex competencies, such as English 

writing skills. Therefore, this study aims to address this gap by analyzing how targeted didactic 

material specifically, a Writing Workbook influences the development of these skills. The 

objectives of designing, implementing, and evaluating this workbook directly respond to the 

need for practical, adaptable tools that empower teachers and students within the New School 

framework, making it possible to achieve specialized learning goals in resource-scarce settings. 

Research Statement. 

Writing skills are crucial for communication in today's globalized world. In Colombia, 

where English language proficiency is increasingly important, exploring methods to improve 

students' writing skills is necessary. Teaching materials designed specifically for educational 

purposes can play an important role in this process (Idarraga & Romero, 2024). 

The main objective of Law 1651 of 2013, known as the Bilingualism Law, is to turn 

Colombia into a bilingual country in which English as a foreign language. This Law mandates 

the Ministry of National Education (MEN) to implement bilingualism in the Colombian 

education system from preschool to higher education. Numerous programs and strategies have 

been implemented to promote the learning of English in the country's educational institutions. 

However, several obstacles still impede the achievement of an effective bilingualism system in 

Colombia. These include improving the training of bilingual teachers, upgrading infrastructure 

and educational materials for learning English, and fostering a culture of bilingualism in 

Colombian society. 

These challenges are not abstract; rather, they reflect the realities faced by educators 

daily, especially in rural areas where the gap between bilingualism policy and practice is most 

pronounced. To provide a detailed picture of these obstacles, this study collected first-hand 
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accounts from two primary school teachers who work in the study area and one teacher from the 

Eje Cafetero, Department of Risaralda. Their narratives powerfully illustrate the lack of critical 

thinking components in the materials, the significant burden placed on non-specialist teachers, 

and the ensuing impact on pedagogical practices particularly regarding the development of 

writing skills, which are essential for meaningful language acquisition. These difficulties are 

expressed in the following testimonies by teachers Sonia, Luis, and Romelia in their own words 

(see Figure 2).  

Figure 2  

Testimonies from the Teachers 

 

 

Note: During a meeting where the teachers discussed the resources available for teaching English, the testimonies in 

this figure were gathered. For illustrative purposes, the student researchers produced the graphic. 
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The National Bilingualism Program aims to create citizens capable of communicating in 

English to participate in global communication processes, economic exchanges, and cultural 

interactions at international standards. To provide coherence to this plan, the Ministry of 

Education implemented a common language framework based on the "Common European 

Framework of Reference for Languages: Learning, Teaching, and Assessment" (CEFR). This 

framework outlines the gradual performance levels a language learner must achieve. 

Table 1 

Levels of English Competence According to the Common European Framework and the 

Colombian Education System.  

 

Levels according to 

the European 

Common 

Framework 

Common name of 

the Colombia level 

Which each 

language level is 

expected to be 

developed 

Goals for the 

education sector to 

2019 

A1 Beginner Grades 1st to 3rd — 

A2 Basic Grades 4th to 7th — 

B1 Pre-Intermediate Grades 8th to 11th Minimum level for 

100% of high 

school graduates. 

B2 Intermediate Higher Education Minimum level for 

English teachers. 

Minimum level for 

professionals of 

other careers. 
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C1 Pre-Advance — Minimum level for 

new bachelor's 

degree language 

graduates. 

C2 Advance — — 

 

Note. Basic Standards of Competence in Foreign Languages: English (2006).  

 

The Basic Standards of Foreign Language Proficiency were created to allow for an 

integrated and gradual development of the language through the various levels of education. The 

English language is divided into grade groups, ranging from First through Third, Fourth through 

Fifth, Sixth through Seventh, Eighth through Ninth, and Tenth through Eleventh. Language 

knowledge and skill requirements have been established for students to complete each course. In 

addition, a specific performance level has been established that is comparable to both the 

Ministry of Education and Common European Framework (CEF) objectives.  

 

Table 2 

Grade Groups, CEFR Levels, and Corresponding Language Competence According to 

the Colombian Education System.  

Grade Groups CEFR Levels Sub-level Language Level 

Name 

10th to 11th grade B1 B 1.2 Pre-Intermediate 2 

8th to 9th grade B1 B 1.1 Pre-Intermediate 1 
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6th to 7th grade A2 A 2.2 Basic 2 

4th to 5th grade A2 A 2.1 Basic 1 

1st to 3rd grade A1 A 1 Beginner 

Note. From Basic Standards of Competence in Foreign Languages: English by Ministerio de Educación 

Nacional, 2006, (https://www.mineducacion.gov.co ). Copyright 2006 by the Ministerio de Educación Nacional.  

To facilitate the establishment of realistic processes and achievable goals across grade 

levels, the A2 performance level was further divided into two sub-levels: A2.1 and A2.2. 

According to Guide 22, students in the New School are expected to reach the basic level A2.1. 

The Ministry of Education defines Basic Competency Rights (BCR) as  

Clear and public criteria that establish the basic levels of quality that all children and 

young people in the country should attain. Meanwhile, Basic Learning Rights (BLR) are 

described as a set of knowledge and skills concerning the fundamentals that each student should 

master by the end of a grade (MEN, 2015).  

Guide No. 22, which addresses the Basic Standards of Competence in Foreign 

Languages: English, describes the efforts made by the Ministry of National Education in 

collaboration with the British Council to develop these standards as part of the National 

Bilingualism Program. This guide provides the framework for designing English curricula in 

Colombia. While it does not prescribe a specific curriculum, it offers a structured framework to 

guide language learning objectives for each grade level. 

The Colombian Ministry of National Education has established clear standards for 

communicative competence in English, designed to equip all students with the necessary skills 

for effective communication. This competence transcends mere grammatical knowledge, 

encompassing three fundamental and interrelated dimensions. These dimensions, which 

collectively define communicative proficiency, are visually detailed in Figure 2.   

Figure 3 

https://www.mineducacion.gov.co/
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Dimensions of Communicative Competence in English According to the Colombian 

Ministry of National Education.  

 

 

 

 

 

 

 

 

 

 

Note. The figure illustrates the three core dimensions of English communicative competence Linguistic, 

Pragmatic, and Sociolinguistic as established by the Colombian Ministry of National Education. This conceptual 

framework is adapted from Basic Standards of Competence in Foreign Languages: English, by Ministerio de 

Educación Nacional, 2006, (https://www.mineducacion.gov.co ). Copyright 2006 by the Ministerio de Educación 

Nacional. 

 

By developing these competencies, students not only acquire linguistic knowledge but 

also gain social and cultural skills that enable them to participate actively in a globalized world. 

However, despite the importance of English proficiency, the results of the Saber 11° 2022 

assessments highlight a significant deficiency in students' language skills. 

The national average score on the Saber 11° English test was 51 points within schedule 

A, corresponding to level A1 of the Common European Framework of Reference for Languages 

(CEFR). Approximately 95% of the students evaluated scored between 25 and 77 points. 

Furthermore, performance levels indicate that around 70% of students in urban schools fall 

within the lowest proficiency levels (A- and A1). This percentage rises to 87% for students in 

rural schools and 93% for those from socioeconomic status (SES) level 1, demonstrating a stark 

https://www.mineducacion.gov.co/
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disparity in English proficiency. In contrast, only 26% of students from SES level 4 are at the 

lowest levels, while approximately 48% have reached the highest proficiency levels (B1 and 

B+). Refer to Figure 3. 

 

Figure 4 

Levels of Performance (2022) in calendar A. 

 

 

 

 

 

 

 

Note. The figure displays the distribution of student performance levels (A- to B+) on the Saber 11° 

English test in 2022 (calendar A), categorized by national average, socioeconomic status (NSE 1 and NSE 4), and 

school location (Rural and Urban). by Colombian Institute for the Evaluation of Education (ICFES), 2023. 

Copyright 2023 by the Colombian Institute for the Evaluation of Education. 

In Calendar B, the national average score on the Saber 11 English test was 72 points, 

corresponding to the B1 level of the Common European Framework of Reference for Languages 

(CEFR). Many students are concentrated on the highest performance levels (B1 and above), 

ranging from 64% at the national level to 91% among students in rural schools. Conversely, in 

the NSE2 group, 59% of the students evaluated were at the lowest performance levels (see 

Figure 4). 

Figure 5 

Performance levels (2022) in calendar B  



21 

 

 

 

 

 

 

 

 

 

Note. The figure presents the distribution of student performance levels (A- to B+) on the Saber 11° 

English test for Calendar B in 2022. Data are shown for the national average, socioeconomic status (NSE 2, NSE 4), 

and school location (Rural, Urban). By Colombian Institute for the Evaluation of Education (ICFES), 2023, 

Copyright 2023 by the Colombian Institute for the Evaluation of Education. 

As illustrated by the results, the situation is unfavorable for the students. The population 

assessed in Schedule A, except for NSE 4 students, exhibits significant challenges in achieving 

the knowledge and skills required for the highest performance levels (B1 and B+) in English. 

While this population demonstrates a basic grasp of the language sufficient to understand simple 

sentences, such as questions or instructions, and to use basic vocabulary for naming familiar 

people or objects, as well as employing common everyday expressions to meet immediate needs 

(e.g., asking for and giving information), fewer than 15% of the students are able to produce 

simple and coherent texts on familiar topics, describe experiences, events, desires, and 

aspirations, or generally comprehend the main ideas in texts. 

The Bilingualism Law and other governmental initiatives aimed at enhancing English 

language learning in public education have had uneven effects and, overall, have not achieved 

fully satisfactory results regarding English proficiency. The scarcity of high-quality teaching 

resources such as textbooks, guides, eBooks, workbooks, audiovisual materials, and interactive 

digital platforms restricts teachers' ability to create engaging and effective learning experiences. 

The lack of access to these resources may lead to decreased interest in learning English and 

impede the attainment of curricular objectives. 
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Research question. 

How does the use of didactic material influence the development of writing skills in 

English in The New School Movement students of El Tablazo Educational Center of La 

Primavera Educational Center of Cáchira, Norte de Santander? 

 

Research objectives. 

General objective: 

To analyze the influence that didactic material has on the development of writing skills in 

English as a foreign language in The New School Movement. 

Specific objectives:  

To design a Writing Workbook, that supports the enhancement improving the writing 

skills of New School elementary school students who speak English as a foreign language.  

To implement the Writing workbook for enhancing the writing skills of New School 

Elementary school students who speak English as a foreign language. 

To evaluate teachers' perceptions and experiences regarding the effectiveness of using the 

writing workbook to enhance writing skills in English as a foreign language. 

Justification 

In elementary education, teaching writing skills to The New School is crucial for their 

overall development and future preparedness. Writing enables students to express themselves 

effectively in English while supporting cognitive, linguistic, and personal growth. 

Communicative competence encompasses the mastery of grammatical structures, vocabulary, 

and the ability to understand and produce both oral and written messages. This includes the 

functional use of linguistic resources, particularly discourse competence, which involves 

organizing sentences into coherent sequences to create textual fragments. 
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Writing is essential for articulating thoughts clearly and accurately. It involves organizing 

ideas, constructing coherent sentences and paragraphs, and applying grammatical rules and 

vocabulary. Writing takes various forms, including emails, essays, reports, and research papers. 

Developing writing skills in English enhances children's language abilities by helping them 

internalize grammatical structures, expand their vocabulary, and improve their written 

expression. Research by Nation and Wright (2006) supports this, showing that students who 

write regularly achieve greater vocabulary mastery. Moreover, consistent writing practice fosters 

fluency, clarity, and organization, while success in writing boosts children's confidence and 

motivates further practice, creating a positive feedback loop in their learning process. 

Effective pedagogical strategies are essential for teaching writing. Didactic materials play 

a critical role, supporting teachers and facilitating student learning. They enable active 

participation, making students central to their knowledge acquisition through engaging activities 

that enhance understanding and retention of grammatical concepts and vocabulary. 

Moreover, didactic materials capture attention, spark curiosity, and create a motivating 

learning environment, which is vital for developing writing skills. They also stimulate cognitive 

and motor skills such as attention, memory, creativity, and fine motor skills through activities 

like games, puzzles, and writing exercises. In summary, didactic materials are fundamental in 

teaching writing to New School students. They promote active learning, foster motivation, 

develop cognitive and motor skills, cater to different learning styles, and enrich the educational 

environment. Consistent writing practice is essential for proficiency in English grammar, 

vocabulary, and written expression, and extends beyond the linguistic realm to foster critical 

thinking and self-confidence. 

Literature Review 

 Teaching materials are fundamental tools in any educational process. This chapter is 

dedicated to analyzing the interconnectedness between these materials, communicative and 

writing skills, and didactic principles, and how they can enhance students' meaningful learning. 

We will explore how well-designed teaching materials facilitate the acquisition of knowledge 

and skills and promote the development of effective communication competencies. 
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The teaching of English as a foreign language constantly faces the challenge of adapting 

didactic materials to the needs and contexts of students. In this regard, the present research 

focuses on the development and evaluation of innovative materials to improve writing in 

English, based on the premise that these materials should be dynamic, relevant, and engaging. 

First, the importance of aligning materials with teaching objectives and student needs is 

recognized, as suggested by Freire (1970) and Su (2020). Likewise, the evolution of educational 

materials towards interactive and digital formats is considered, in line with current trends and the 

recommendations of Northbrook (2022).  

Furthermore, this study is grounded in the pedagogical principle of using materials that 

are deeply connected to the students' immediate context, a concept supported by Joraboyev 

(2021). This approach is significantly strengthened by the recent findings of Sun et al. (2023), 

who advocate for the use of "locally developed ELT materials." They argue that such materials 

are not only more authentic but are also uniquely capable of embedding local values and 

realities, thus making the learning process more meaningful and motivating. Therefore, this 

research paper goes beyond the simple use of 'authentic' materials and instead explores the 

strategic creation and implementation of locally developed resources to demonstrate how this 

tailored approach can more effectively foster student interest and active participation compared 

to generic, decontextualized content. 

Furthermore, this study is grounded in the pedagogical principle of using materials that 

are deeply connected to the students' immediate context, a concept supported by Joraboyev 

(2021). This approach is significantly strengthened by the recent findings of Deng and Wang 

(2023), who advocate for the use of "locally developed ELT materials." They argue that such 

materials are not only more authentic but are also uniquely capable of embedding local values 

and realities, thus making the learning process more meaningful and motivating. Therefore, this 

research paper goes beyond the simple use of 'authentic' materials and instead explores the 

strategic creation and implementation of locally developed resources to demonstrate how this 

tailored approach can more effectively foster student interest and active participation compared 

to generic, decontextualized content. 
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Finally, the importance of repetition and reinforcement of grammatical structures is 

highlighted, according to Northbrook (2022), as key strategies for English acquisition. 

Consequently, this research aims to design materials that integrate these principles and strategies 

to enhance writing skills effectively and meaningfully in English. 

Teaching Materials 

Teaching materials represent a fundamental component in the teaching-learning process, 

especially when aiming to strengthen students’ writing skills through contextualized and student-

centered approaches. According to Salih and Omar (2024), the integration of digital and print 

resources such as interactive platforms, e-books, and structured workbooks plays a significant 

role in increasing learner engagement and facilitating language production in meaningful 

contexts. In the context of this research, the design and implementation of a specific Writing 

Workbook became the central didactic material. It was strategically created to support the 

development of English writing skills in students within the New School Movement, 

emphasizing autonomy, creativity, and the construction of knowledge. 

Specialized literature emphasizes the importance of materials being dynamic, aligned 

with pedagogical goals, and tailored to students’ needs Freire (1970) and Su (2020). This 

perspective was central to the present study. The Writing Workbook was intentionally designed 

to embody these principles, incorporating approaches such as pattern grammar and elements of 

Game-Based Learning to strengthen students’ written communication skills. 

The shift in educational resources toward more interactive and engaging formats as 

opposed to traditionally static materials served as the conceptual foundation for the design of the 

Writing Workbook. This study therefore aimed to develop a resource that not only provided 

instruction but also motivated students to improve their English writing. 

To this end, strategies such as repetition and visual enhancement of linguistic elements 

were integrated. The effectiveness of these techniques for developing foreign language writing 

skills has been noted by scholars such as Northbrook (2022). In line with this, Northbrook 

emphasizes that the repetition and reinforcement of grammatical structures are critical to foreign 

language acquisition. 
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Accordingly, the Writing Workbook was structured to offer consistent opportunities to 

practice these structures, with the goal of strengthening students’ writing abilities. This design is 

grounded in the principle of using materials deeply connected to the students' context, a concept 

supported by Joraboyev (2021). This approach is further specified by the research of Deng and 

Wang (2023), who argue that "locally developed ELT materials" are exceptionally effective. 

They contend that such resources, by embedding local realities and values, make the learning 

process more meaningful and significantly boost student motivation. 

Following this evidence-based rationale, the Writing Workbook was intentionally 

designed with sentences and vocabulary related to the rural context and the characteristics of the 

students at the La Primavera campus. The core intention was that this high degree of contextual 

relevance would not only support comprehension but also foster a more engaged and authentic 

production of written English. 

Building on this literature review, the design of the Writing Workbook recognized that 

how content is presented is as crucial as what content is presented. Therefore, to amplify 

engagement, the contextual themes were deliberately delivered through playful activities, 

rhymes, and other interactive elements. This dual strategy combining contextual relevance with 

engaging formats was intentionally selected to maximize student interest and participation, 

thereby creating a more integrated and effective environment for the development of English 

writing skills. 

Communicative Skills 

In language learning, it is essential for students to develop the four communicative skills 

in an integrated way: listening, speaking, reading, and writing. Recent research by Kitila et al. 

(2022) demonstrates that an integrated skills approach, where these competencies are taught 

together rather than in isolation, significantly enhances students’ writing abilities, particularly in 

terms of vocabulary use and grammatical accuracy. This evidence is highly relevant for the 

present study, as it supports the design and implementation of a writing workbook that not only 

focuses on writing tasks, but also incorporates reading and speaking activities to strengthen 

students’ productive skills. In rural educational contexts like the New School Movement, such 
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integrated didactic materials can provide meaningful exposure and practice, fostering greater 

communicative competence in English as a foreign language. 

Within this integrated model, listening is a crucial skill, yet learners from second to fifth 

grade often struggle with natural speech, grasping only isolated words. To address this, the 

Writing Workbook’s design was directly informed by the findings of Ahmadi Safa and Motaghi 

(2021) on scaffolding's effectiveness in improving listening comprehension. It therefore 

incorporated carefully scaffolded tasks, such as rhymes and guided exercises, to build student 

confidence and provide the rich repository of syntactic models and vocabulary needed to directly 

inform and enrich their own writing. 

Speaking is essential for real-life communication, involving more than word production it 

requires constructing meaning with fluency and grammatical accuracy. Recent research 

highlights the importance of fostering oral skills through task-based learning and scaffolded 

interaction, which allow students to develop both fluency and accuracy in meaningful contexts 

(Nayak & Patel, 2023). At the elementary level, students may produce simple phrases but often 

struggle with grammar, affecting fluency. Guided practice and feedback are therefore crucial. In 

this project, oral activities help students organize ideas and choose appropriate vocabulary, 

supporting the development of clear and coherent writing. 

Reading, as an essential skill, enables students to access written information and engage 

with a variety of texts. Recent research highlights that reading competence goes beyond word 

decoding; it involves motivation, vocabulary development, and inferential skills, all of which are 

crucial not only for meaningful comprehension but also for supporting students’ writing 

processes. Kheang, Chin, and Sereyrath (2024) emphasize that students’ motivation to read is 

strongly associated with their reading comprehension abilities, particularly in terms of 

recognizing key ideas, expanding vocabulary, and making inferences. This is especially relevant 

in rural educational contexts such as the New School Movement, where motivating and level-

appropriate didactic materials can play a vital role in engaging students with reading as a 

foundation for writing development. The present study builds on these ideas and explores how a 

specifically designed writing workbook, which incorporates writing tasks aimed at strengthening 

vocabulary, can enhance the writing competence of elementary students learning English as a 

foreign language. In this way, the use of didactic materials is positioned not only as a tool for 
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improving reading, but also as a strategic support for the development of productive skills such 

as writing. 

Finally, writing allows students to produce their own sentences and express ideas in 

written form. This process is not merely a linguistic exercise, but a complex cognitive act that 

requires planning and reflection. In this regard, Han (2024) highlights that explicit instruction in 

metacognitive writing strategies such as planning, monitoring, and revising enhances both 

writing performance and student motivation in EFL (English as a Foreign Language) contexts. 

This perspective aligns with the central objective of this project: to design writing instruction that 

fosters the development of both form and content, while promoting students’ ability to review 

and refine their sentences or texts, thereby achieving greater accuracy, coherence, and clarity in 

their communication. 

To situate this goal within a broader pedagogical literature, fostering comprehensive 

language development requires addressing the four skills in a balanced and integrated manner. 

The practical validity of this principle, beyond theory, is confirmed in classroom studies. For 

example, a case study by Aljahdali and Alshakhi (2021) demonstrated that an integrated 

approach significantly benefits student writing. The authors argue that receptive activities, such 

as reading and listening, provide the models and foundational knowledge for stronger written 

production. Therefore, the goal of this project is to strengthen writing through this synergistic 

approach. 

Writing Skills 

Writing is a fundamental skill for human communication and expression, requiring 

logical organization, appropriate grammar and vocabulary, and adaptation to the intended 

audience. In foreign language learning, writing not only fosters creative expression but, as 

Krashen (1982) argues, develops progressively through exposure to texts and constant practice. 

This underscores the importance of authentic materials that encourage written production a 

central principle in the design of the didactic material "Writing Workbook" proposed in this 

project. Effective writing instruction must therefore be grounded in meaningful input and 

frequent opportunities for practice. 
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This project aims to develop an innovative Writing Workbook to strengthen English 

writing skills, an area in which many students face persistent challenges. Research by Alemi et 

al. (2022) shows that strategies such as Digital Storytelling (DST) significantly improve writing 

skills and motivation, enabling learners to produce coherent and grammatically accurate texts. 

These findings are highly relevant, as they reinforce this study's objective to design materials that 

incorporate playful elements for a more engaging learning experience. Similarly, Genç-Ersoy et 

al. (2022) emphasize that writing involves cognitive, affective, and social dimensions, and that 

educational games enhance motivation, attitudes, and writing performance. This approach aligns 

with the project's goal of integrating innovative methodologies, such as Game-Based Learning, 

to enhance writing in English within the context of The New School Movement. 

Writing competence is closely linked to reading and speaking skills, which reinforces the 

need for an integrated approach in the design of didactic materials. Writing activities should also 

be promoted according to the levels established by the Common European Framework of 

Reference for Languages (CEFR). In Colombia, poor performance on the national Saber 11° 

exam aligned with the CEFR reveals significant deficiencies in writing development, especially 

in contexts where access to learning resources is limited. This calls for targeted interventions that 

combine skill-building with motivation. 

One of the main barriers to English instruction in Colombia is the lack of adequate 

didactic materials in public institutions. Although the General Education Law of 1994 

acknowledges the importance of English learning, several challenges persist. In this regard, the 

present research addresses the need to design materials that not only improve writing skills but 

also motivate students and facilitate learning within The New School Movement. By integrating 

strategies such as repetition of linguistic structures, game-based learning, and the use of 

authentic materials, this study seeks to contribute to overcoming the challenges of teaching 

English writing in the Colombian context. 

 

Didactic Materials  

Teaching English as a foreign language relies on a wide range of didactic materials that 

support the development of communicative skills in diverse contexts. According to Salih and 
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Omar (2023), clustered digital materials such as interactive applications, e-books, and online 

games greatly enhance student engagement in situational language use, fostering authentic 

communication. Similarly, a qualitative study conducted in Tanzania found that teachers use 

printed materials (e.g., textbooks, guides), audiovisual aids (e.g., films and songs), real objects, 

and digital resources to meet learners’ needs (Abdala, 2024). These findings reinforce the 

importance of offering varied and context-appropriate materials to encourage active participation 

in English classes. 

Didactic materials can be classified according to their format and original purpose. Salih 

and Omar (2023) highlight those digital tools, when combined with realia (e.g., fruits, clothing, 

or utensils) and audiovisual resources, create immersive environments that support language 

acquisition. Abdala (2024) also emphasizes the value of authentic materials such as newspapers, 

brochures, or podcasts which, although not initially designed for educational purposes, expose 

students to natural language and real-world contexts. Using these resources is essential for 

responding to learners’ diverse interests and fostering meaningful learning experiences. 

In this research study, the design of the writing workbook is grounded in these principles. 

The workbook integrates a variety of didactic materials, including visual aids, dynamic activities, 

and meaningful tasks to strengthen students’ writing skills. This approach aligns with recent 

literature (Abdala, 2024; Salih & Omar, 2023) and aims to increase motivation, persistence, and 

a positive attitude toward improving written production. The goal is to provide students with 

relevant, engaging, and age- and context-appropriate materials that promote writing development 

within a dynamic learning environment. 

In summary, this chapter has outlined the intrinsic relationship between teaching 

materials, communicative skills with special emphasis on writing and the fundamental 

pedagogical principles for meaningful English learning. The literature reviewed consistently 

underscores the imperative need for materials to be dynamic, relevant, and adapted to the 

students' specific context and needs, as postulated by Freire (1970) and Su (2020).  

Consequently, the conception of the "Writing Workbook" is firmly anchored in these 

theoretical pillars, seeking to integrate effective pedagogical strategies such as the repetition and 

reinforcement of grammatical structures, as suggested by Northbrook (2022), and the use of 

game-based learning to enhance student engagement, in line with the findings of Alemi et al. 
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(2022) and Genç-Ersoy et al. (2022). The review has also highlighted the interdependence of the 

four communicative skills, recognizing that strengthening listening, speaking, and reading skills 

positively impacts written production. This theoretical framework justifies the design of a 

material that not only addresses writing deficiencies but also promotes active and motivated 

participation within the context of the New School Movement. 

 

Research design. 

Approach, Method, and Scope 

The present research was based on a qualitative approach, given the nature of the central 

question, which sought to deeply understand how the use of didactic materials influenced the 

development of English writing skills within the specific context of New School. This approach 

allowed for immersion in the natural classroom environment to explore the experiences, 

processes, and meanings attributed by the participants, making it essential to analyze the 

influence from an interpretative and contextualized perspective, beyond merely measuring 

outcomes. Understanding the complex dynamics and perceptions, especially those of the 

teachers, was a key aspect of this study. 

The present study adopted an action research design, as it aimed not only to observe but 

also to intervene and improve a specific educational practice. The objectives of designing, 

implementing, and evaluating a didactic material such as the Writing Workbook were aligned 

with the fundamental phases of action research: planning, action, and evaluation (Lewin, 1946). 

This cyclical process, illustrated in Figure 6, was essential for addressing the research question in 

a practical manner, allowing for an understanding of the material's influence following its direct 

application. 

Figure 6  

The Action Research Graphic 
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Note. Note. This graphic model, designed by the researchers, illustrates the action research cycle and its 

key phases: planning, action, analysis, and 

conclusion. 

Since action research focuses on 

understanding and improving 

classroom practices, the use of qualitative 

methods was particularly relevant. 

As Elliot (1991) points out, action 

research involves studying a social 

situation to improve the quality of 

actions carried out within it. This 

requires a willingness to 

reevaluate one’s own understanding of the 

situation and other aspects of the 

teaching and learning process. 
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To gather data directly from the natural environment, this research utilized a combination 

of qualitative field methods for data collection. Specifically, classroom observations were 

conducted to document the practical implementation of the workbook and student engagement. 

Semi-structured interviews were held with the participating teacher and students to capture their 

perceptions and experiences. Finally, students' completed worksheets were collected as 

documentary artifacts to analyze their writing progress directly. This methodological 

triangulation ensured the collection of rich, contextualized data essential to the study's findings. 

Finally, the descriptive method was used, which Hernández, Fernández, and Baptista 

(2003) define as elements that “seek to specify the properties, characteristics, and important 

profiles of people, groups, communities, or any other phenomenon subjected to analysis” (p. 

117). Thus, a descriptive analysis of the field journals was carried out to specify the 

particularities of the intervention process with the Writing Workbook and the teachers’ 

assessments of its impact on students’ writing skills. 

Participants  

The participants in this study were four students from El Tablazo Educational Institution, 

La Primavera, located in the municipality of Cáchira, Norte de Santander. These students were 

enrolled under the New School Movement, a model implemented in rural contexts, characterized 

by its focus on active learning, student autonomy and collaboration. It is important to note that 

most of the participants belonged to low socioeconomic strata and had not previously received 

instruction in the English language from a teacher specialized in the subject. 

The present study involved four (4) participants, students ranging in age from seven to 

nine years old. Prior to the development of the research, informed consent was obtained and 

signed by both the school administration and the students’ parents or legal guardians, thereby 

authorizing their participation in the study. The demographic characteristics of the participants, 

including gender and grade level, are presented in Table 3. 

Table 3 

Demographic Characteristics of the Participants  
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Student Genre Grade Age Total number of 

students  

1 Masculine Second grade 7 years old              

 4 
2 Female Second grade 7 years old.  

3 Masculine Fourth grade 9 years old  

4 Female Fourth grade 10 years old 

Note. This table presents the characterization of the sample.  

 

Instruments  

To achieve the stated objectives, a combination of research instruments and techniques 

will be used. (Table 4).  

The use of a combination of research instruments and techniques allowed a rigorous and 

exhaustive study to be carried out on the impact of teaching material on the development of 

English writing skills of New School students. The results of this research may contribute to 

improving English teaching practices in schools and strengthening student learning in this 

important area of competence.  

 

Table 4 

Table of Strategies and Instruments  

Specific objectives Strategy Instruments 

To design a Writing 

Workbook, that supports the 
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enhancement improving the 

writing skills of New School 

elementary school students 

who speak English as a foreign 

language. 

To implement the Writing 

workbook for enhancing the 

writing skills of New School 

elementary school students 

who speak English as a foreign 

language.  

Participatory observation  Field journal  

To evaluate teachers' 

perceptions and experiences 

regarding the effectiveness of 

using the writing workbook to 

enhance writing skills in 

English as a foreign language.  

Interview  Teachers' questionnaire on 

perception 

 

The following data collection instruments were used in this study:  

 

Field journal 

The participant observation strategy, fundamental to this research, allowed for direct 

contact with the students and the dynamics of their learning environment. According to 

Bisquerra (2004), this technique involves “observing while simultaneously participating in the 

activities of the group being investigated” (p. 332), which enriches the understanding of the 

phenomenon. To instrumentalize this observation, a field diary was designed whose structure 

was deliberately aligned with the study's categories of analysis.  
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Specifically, the intention of completing this field diary according to these categories was 

to verify how the implemented materials influenced the students, to identify emerging 

particularities in their interactions and responses, and to ensure that these detailed findings would 

be of great utility for the present research paper. In this way, the field diary served not only as a 

repository for raw data but also as a reflective tool. In this regard, DeWalt and DeWalt (2002) 

suggest that participant observation can be used to increase the validity of the study, as the 

observations help the researcher gain a better understanding of the context and the phenomenon 

under study. This process of preliminary recording and analysis was key to the systematization 

of observations and the consolidation of findings.  

The researchers designed the format for the field journals.1 This instrument was then 

submitted for review and approval by an external expert. The expert used an evaluation rubric2 to 

offer key suggestions before formally approving the journal for implementation. In total, 13 field 

journals were diligently filled out over the course of the project, and all are included as an 

attachment in the Appendices of this document. 

Teacher’s Questionnaire  

The instrument employed to gather the educator's perspective was a perception survey 

aimed at the teacher who implemented the "Writing Workbook" with elementary school students 

from the New School model. This questionnaire3 was mixed-method in nature, combining 

closed-ended questions with a Likert-type scale to assess specific aspects of the material and its 

implementation, along with open-ended questions designed to explore in-depth their experiences, 

reflections, and observations. Its main objective was to gather detailed information about the 

teacher's feelings when using the material, their assessment of the content, pedagogical 

strategies, advice, and the general utility of the "Writing Workbook," as well as their perception 

of its influence on their own teaching practice and on the students' English writing skills 

development process. This tool served to obtain an expert and contextualized view on the 

 

1 Appendix 2: Field Journal.  

2 Appendix 3: Approval for the Application of the Field Journal Instrument.  

3 Appendix 4: Questionnaire on Teachers' Perceptions 
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effectiveness and applicability of the didactic material in the classroom, providing essential 

qualitative and quantitative data for triangulation with student perceptions and learning 

outcomes, and to address the specific objective of evaluating teacher perceptions of the 

resource's effectiveness.  

The questionnaire was developed by the researchers and subsequently reviewed and 

approved by an external expert. Using an evaluation rubric4, the expert provided pertinent 

suggestions and authorized its implementation.  

 

Ethical Aspects 

The conduct of this study strictly adhered to the ethical principles governing research 

involving human subjects. Prior to any data collection, formal approval was obtained from El 

Tablazo Educational Center. This approval certified5 the study’s compliance with established 

ethical standards, particularly those related to the protection of underage participants. 

A fundamental component of the ethical protocol was the acquisition of informed 

consent. In the case of the students’, written consent was provided by their parents or legal 

guardians after they received a thorough explanation of the project. Additionally, an assent 

process was carried out with the students, using clear and age-appropriate language to ensure 

their understanding and voluntary willingness to participate. 

During this process, the objectives of the study, the nature of the activities to be carried 

out, the estimated duration of participation, and the potential benefits were clearly explained. It 

was also made clear that there were no significant risks involved and that strict measures would 

be taken to ensure the confidentiality of the data and the anonymity of the participants, including 

censoring their real names in all research documents to avoid revealing their identities. 

 

4 Appendix 5: Authorization for Implementing the Teacher Perception Survey.  

5 Appendix 6: School Authorization and Informed Consent 
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The voluntary nature of participation was emphasized throughout, along with the right to 

withdraw from the study at any time without penalty. These procedures were designed to 

guarantee ethical integrity and to foster an environment of trust and transparency for all 

participants involved in the research.  

Similarly, the participating teacher provided specific informed consent for the use of his 

name and image in research-related documents and publications. This agreement was formalized 

through a signed consent form, a copy of which is included in the appendices of this study for 

verification. 

 

Writing Workbook Proposal 

As part of the present study, a central didactic tool called the Writing Workbook6 was 

designed specifically to analyze the influence of instructional materials on the development of 

writing skills in English as a foreign language among students enrolled in the New School 

pedagogical model. The term 'workbook' was deliberately chosen to define this tool as a 

structured, tangible resource containing a series of exercises and activities for students to 

complete. This distinguishes it from 'workshops,' which would refer to the interactive, event-

based sessions where such a resource might be used.  

This resource is based on the Basic Standards of Competence in Foreign Languages: 

English (Guide No. 22 of the Colombian Ministry of National Education) and the Basic Learning 

Rights (DBA) and is aligned with the A1 (Beginner) and A2 (Elementary) levels of the Common 

European Framework of Reference for Languages (CEFR). Its structure is tailored to the 

cognitive and linguistic abilities of students from first to fifth grade in primary education. 

The Writing Workbook is characterized by a pedagogical approach focused on playful, 

visually engaging, and progressive activities aimed at fostering a meaningful connection with the 

writing process. Spaced repetition strategies and a user-friendly graphic design were 

incorporated to enhance engagement and facilitate learning retention. Additionally, each activity 

 

6 Appendix 9: Evidence of Writing Workbook Activities.  
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includes detailed teacher instructions to ensure effective implementation in the classroom and 

optimal use of the material, fostering an interactive and participatory learning environment. 

At the A1 level (grades 1st to 3rd), the focus is on developing foundational skills such as 

copying and transcribing high-frequency words, writing the names of familiar objects and places, 

and responding briefly to questions about the immediate environment. Activities such as “ABC 

Fun!”, “Paint, Spell and Play: English Color Fun!”, and “Personal Pronouns” introduce 

vocabulary and grammar structures gradually and in an engaging manner, laying the foundation 

for written production. In contrast, the A2 level (grades 4th and 5th) increases the complexity of 

writing tasks, encouraging students to write descriptions, short narratives, and personal texts that 

incorporate basic connectors. Exercises such as “Healthy and Unhealthy Food”, “Comparative 

Sentences”, and “Comparative Race” promote students’ writing autonomy and their conscious 

application of varied grammatical structures. 

A key methodological component of the Writing Workbook is its pre- and post-

implementation structure, featuring two integrated self-assessment activities. These prompts, 

completed by students at the start and end of their journey with the material, are designed to 

capture their perceived development. This provides a valuable metacognitive dimension, 

allowing students to reflect on their own progress.  

The activity sequence which includes proposals such as “Around the School: Memory 

Game”, “Label the Pictures”, “What is This?”, “School Objects”, “Say it and Write it Down”, 

“Word Mapping”, and “Mystery Bag” is designed to strengthen students’ connection with 

writing as a communicative practice. Through contextualized exercises, the workbook stimulates 

the production of functional sentences, the recognition of errors, and progressive improvement, 

thus fostering more meaningful learning. In this regard, instructional materials are understood as 

key tools for supporting the development of writing skills, especially when designed in 

alignment with learners’ interests and proficiency levels. As Hyland and Hyland (2006) point 

out, “the use of authentic, guided materials with clear communicative purposes encourages 

learner engagement and significantly enhances the quality of foreign language writing” (p. 5).  

Structure of the Writing Workbook 
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The Writing Workbook is meticulously structured upon a solid pedagogical foundation, 

aligned with the standards of Colombia's Ministry of National Education (Guía N° 22, DBA) and 

the CEFR. It begins with a comprehensive introduction that includes a welcome for the teacher, a 

detailed table of contents, and the Scope and Sequence. A key element is the initial self-

assessment, "My English Writing Skills," which allows the student to establish a baseline of their 

competencies before beginning. 

The core of the workbook consists of a series of distinct learning activities. Each activity 

is presented in a consistent, two-part format. The first is a detailed guide for the teacher 

(Caracterización de la Actividad), which outlines the objectives, necessary materials, evaluation 

criteria, and supplementary resources. This guide equips the educator with all the necessary 

information to facilitate the lesson effectively and ensure the objectives are met. 

Following the teacher's guide, the second part is the student worksheet, designed for the 

practical application of writing skills. This task allows students to interact directly with the 

content and to practice the skill of writing based on the activity's theme and grammatical focus. 

This structured and repetitive cycle of guided instruction followed by independent practice 

ensures a coherent and scaffolded learning experience throughout the entire workbook. 

To conclude the learning journey, the workbook includes a final self-assessment section 

titled "Evaluación de mi Avance en la Escritura en Inglés." This component encourages students 

to reflect on their development and recognize their growth, fostering metacognitive skills and a 

sense of accomplishment. This symmetrical structure, with both initial and final self-

assessments, frames the workbook as a complete cycle of learning and reflection. 

      Scope and Sequence 

This section presents the Scope and Sequence, a curricular map that provides a systematic 

overview of the instructional design. Each table outlines the core components of the learning 

activities, specifying the target vocabulary, the grammatical structures to be mastered, and the 

progressive writing skills. The framework also aligns each activity with a specific grade level 

and its corresponding CEFR proficiency level (e.g., A1, A2), ensuring clarity on the intended 

learning outcomes. 
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The teacher should use this guide as a primary planning and instructional tool. It allows 

them to understand the pedagogical rationale behind the curriculum and to visualize the logical 

progression of skills. By following this sequence, educators can ensure that each lesson builds 

cohesively on prior knowledge, effectively integrating vocabulary and grammar into meaningful, 

practical writing tasks that are appropriate for the students' developmental stage.  

Figure 7  

Scope and Sequence of the Writing Workbook Activities 
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Note. This table provides an overview of the curricular structure designed by the researchers. The full and 

detailed Scope and Sequence is presented in the Appendices.  

 

The primary didactic material used in this intervention was a digital Writing Workbook, 

designed by the researchers to align with the study's pedagogical objectives and the specific 

needs of the participants. The workbook includes a series of scaffolded activities, from 
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vocabulary and grammar exercises to final writing tasks. The complete digital workbook is 

available for review in Appendix number 12. 

 

Data analysis 

The data analysis was structured around the examination of three analytical categories 

identified in the field journal and the information collected during the implementation sessions of 

the writing workbook. The following table presents the categories and subcategories used for the 

assessment and analysis of the information gathered. 

Table 5 

Categories and Subcategories of Analysis  

Category of 

analysis 

Subcategories Description Key Theorists 

References 

 

 

 

 

Writing 

Skills   

 

Sentence building   

Sentence building is key 

in the development of 

writing in a foreign 

language, as it helps 

students express their 

ideas clearly and 

coherently. Harmer 

(2004) highlights the 

importance of 

understanding syntax, 

grammatical agreement, 

and vocabulary use in 

English writing. Celce-

Murcia and Larsen-

Freeman (1999) 

Harmer (2004) 

Celce-Murcia and Larsen-

Freeman (1999) 
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emphasize that grammar 

instruction should be 

integrated into a 

communicative 

approach, allowing 

students to practice 

sentence construction in 

meaningful contexts. 

 

Vocabulary Use 

 

Pre-teaching vocabulary 

helps ESL learners by 

providing the language 

tools they need to 

express their ideas, 

bridging the gap caused 

by their lack of intuitive 

language understanding. 

 
 

 

Pour-Mohammadi, Zainol 

Abidin,  

and Cheong Lai (2012).  

Spelling and 

grammar 

Rankin et al.'s study 

highlights the 

importance of 

orthography in 

developing reading and 

writing skills. It 

emphasizes a shift from 

traditional methods to 

holistic approaches, 

considering students' 

beliefs about their 

Rankin et al. (1993) 

Stathis & Gotsch, (2013).   
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abilities. Effective 

grammar instruction is 

best integrated into 

meaningful contexts 

through whole-class, 

small-group, pair work, 

and independent 

activities. 

 

 

 

 

 

Didactic 

Material 

 

Teacher's role in 

guided writing 

activities  

 

The teacher plays a key 

role in guided writing, 

providing models, 

guidance, and feedback 

to improve written 

production Harmer, 

(2007). Hyland (2003) 

highlights the 

importance of 

scaffolding to foster 

greater student 

autonomy. 

 

Harmer (2007) 

Hyland (2003)  
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Feedback and 

revision tools 

  

According to Ferris 

(2010), corrective 

feedback fosters 

autonomous learning 

and helps students 

internalize grammatical 

and discourse structures. 

Additionally, Hyland 

and Hyland (2006) 

emphasize the 

importance of 

combining teacher 

feedback, self-

assessment, and peer 

feedback to optimize the 

revision and rewriting 

process. 

 

Ferris (2010) 

Hyland and Hyland (2006)  

Engagement and 

motivation 

Motivation plays a key 

role in developing 

writing skills in primary 

students. According to 

Gage and Berliner 

(1992), it directs 

behavior toward goals 

and boosts effort, 

encouraging students to 

engage in writing tasks, 

Gage and Berliner (1992)  
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overcome challenges, 

and seek improvement. 

 

Game-Based 

Learning 

Resources  

 

Game-Based Learning 

(GBL) utilizes 

complete, standalone 

games as educational 

resources to immerse 

students in the learning 

process. Unlike 

gamification, which 

only adds game 

elements, GBL uses the 

game itself as the 

context for instruction. 

According to Gee 

(2007), these games 

foster active learning by 

situating knowledge 

within interactive 

systems, where players 

learn by doing and 

solving complex 

problems inside the 

game’s world. 

 

Gee (2007) 

    

Gee (2003)   
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Game-based 

learning  

Game mechanics 

in writing  

Game-Based Learning 

(GBL) is particularly 

effective for developing 

English writing skills in 

elementary students by 

creating an immersive, 

low-stakes environment. 

Through narrative-

driven games, children 

do not merely learn 

vocabulary and 

grammar in isolation but 

apply them in a 

meaningful context to 

solve problems or 

advance the story. Gee 

(2003) argues that this 

situated learning is more 

profound, as language 

becomes a tool for 

action. Furthermore, by 

removing the fear of 

making mistakes, games 

foster constant 

experimentation and 

practice, which builds 

confidence and writing 

fluency in a foreign 

language (Prensky, 

2001). 

(Prensky, 2001). 
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Levels and 

rewards in 

writing  

Levels and rewards in 

writing are motivational 

strategies that encourage 

students to progress by 

achieving specific 

milestones. According 

to Kapp (2012), 

incorporating levels and 

rewards enhances 

engagement by 

providing a sense of 

achievement and 

continuous 

improvement. Similarly, 

Werbach and Hunter 

(2012) highlight that 

structured progression 

and incentives can 

sustain motivation and 

reinforce learning in 

educational contexts. 

Kapp (2012) 

Hunter (2012)  

 

Method Data Triangulation 

Triangulation, as a methodological strategy in qualitative research, involves the use of 

multiple data sources, methods, researchers, or theoretical perspectives to study a single 

phenomenon, aiming to increase the validity and depth of the findings Denzin (2017); Flick 

(2018). According to Patton (2015), triangulation “strengthens a study by combining methods. 

This can mean using several kinds of qualitative data or both qualitative and quantitative data” 

(p. 616). The primary purpose of this technique is not merely validation but the enrichment of 
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understanding by revealing different facets of the phenomenon and offering a more holistic 

perspective. 

In the present study, which focuses on analyzing the influence of a writing workbook on 

the development of writing skills, data source triangulation was employed (Creswell & Poth, 

2018). This approach allowed for the comparison of information from the literature review which 

provided the conceptual basis (e.g., Tomlinson, 2011) with the designed didactic material. To 

systematically connect theory with practice, the analytical categories derived from the literature 

were organized into a matrix, detailed in Table 6. This table illustrates the direct correspondence 

between the theoretical constructs and their specific application within the workbook, serving as 

the central tool for data analysis. 

Table 6  

Categories and Their Application in the Writing Workbook 

Category of 

analysis 

Subcategories Reference in Workbook 

Writing 

Skills 

Sentence building Student worksheets for activities requiring sentence 

creation (e.g., "Personal Pronouns," "Practicing verb 

To-be"). 
 

Vocabulary Use Vocabulary section in the teacher's guide 

(caracterización) and its application in all student 

worksheets. 
 

Spelling and 

grammar 

Grammar focus in the teacher's guide and the explicit 

writing tasks in student worksheets across all 

activities. 

Didactic 

Material 

Teacher's role in 

guided writing 

activities 

Teacher's Guide (Caracterización) section of each 

learning activity, which outlines procedures and 

evaluation. 
 

Feedback and 

revision tolos 
 

Initial ("My English Writing Skills") and Final 

("My Progress...") self-assessment sections. 
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Engagement and 

motivation 

The overall design of thematic and interactive 

activities (e.g., "ABC Fun!", "Mystery Bag") and the 

self-reflection components. 

Game-Based 

Learning 

Game-Based 

Learning Resources 
 

Specific game-based activities such as "Comparative 

Race" and "Around The School Memory Game". 
 

Game mechanics in 

writing 

The structure of game activities where writing is 

required to score points or advance, detailed in the 

teacher's guide. 
 

Levels and rewards 

in writing 

The progression from A1 to A2 levels in the Scope 

and Sequence and the sense of accomplishment 

fostered by the final self-assessment. 

 

In addition, field journals were used to gather detailed observations during the 

implementation of the writing workbook, offering a processual and contextualized perspective on 

students' interactions with the material and classroom dynamics. These instruments enable the 

collection of thick description (Geertz (1973) of the lived experience, revealing nuances that 

other methods may overlook. Teacher questionnaires were also administered to gather 

perceptions and evaluations from educators who used the workbook, providing an evaluative 

perspective on its usefulness, appropriateness, and perceived impact on students' writing skills; 

key elements for assessing its practical applicability (Borg, 2006). 

The analysis of the collected data will involve systematically comparing emerging 

findings from each of the three sources. Convergences will be actively sought instances where 

theory, field observations, and teacher perspectives align thus strengthening the credibility of the 

findings. Likewise, divergences or contradictions will be carefully examined, as they may 

indicate unanticipated complexities or highlight the need to refine theoretical or practical 

understandings of the phenomenon (Flick, 2018). This process will allow for a more robust and 

nuanced interpretation of the writing workbook’s influence. The data source triangulation 

strategy, which is fundamental to this analysis, is visually represented in Figure 5. 

Figure 8 
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Diagram of the Triangulation strategy used in the study.  

 

 

 

 

 

 

 

 

 

 

Note. Model of the data triangulation process employed in the study, showing the three main sources: 

literature review, field journals, and Teacher’s questionnaire. The figure was created by the researchers. 

 

Writing Skills – Sentence Building  

The triangulation of data reveals a significant positive influence of the Writing Workbook 

on the development of students’ ability to construct simple sentences. This finding is consistent 

with pedagogical theory that emphasizes structured practice and repetition of linguistic patterns 

as fundamental for writing development (Krashen, 1982; Northbrook, 2022). The Workbook was 

intentionally designed based on these principles to foster the progressive acquisition of sentence 

structure. 

Direct observations from the field journal confirm the practical application of this 

theoretical approach. Students were actively engaged in exercises where they formed correct 

phrases, often in collaborative and gamified dynamics. The consistent use of positive 

reinforcement, such as applause for "well-structured phrases," created a motivating environment 
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where students practiced sentence construction in a low-stakes context (Field Journal, 

Observations).  

The teacher’s perception strongly corroborates these findings. In the survey, he identified 

"Grammar" and "Vocabulary" as the primary skills that improved (Survey, Q17). He provided 

concrete evidence of this progress, stating that students were able to “form simple sentences, 

such as ‘The book is blue,’” and demonstrated improvement in “the use of simple grammatical 

structures, for example, ‘The apple is red,’” by combining learned vocabulary and patterns 

(Questionnaire, Q22, Q27). Teacher Luis Albeiro Jaimes Ortega shown in Figure 6, confirmed 

these advancements, attributing them to the use of the Workbook (Questionnaire, Q22, Q27). 

Figure 9 

Teacher Support During Writing Activities 

 

 

 

 

 

 

 

 

Note: Teacher Luis Albeiro Jaimes Ortega provides individualized support to two students during a 

sentence construction activity using the Writing Workbook.   

A central point of convergence among all three data sources is the effectiveness of 

repetition and pattern practice. The teacher explicitly noted that “the use of repetition and 

gamification facilitated the students’ connection with vocabulary and with the proposed patterns” 

(Questionnaire, Q11). This aligns perfectly with the theoretical framework (Northbrook, 2022) 
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and the observed classroom activities, confirming that the Workbook’s design successfully 

translated theory into effective practice. 

In conclusion, the data consistently supports that the Writing Workbook effectively 

promoted the development of sentence-building skills. The material's emphasis on repetition, 

pattern practice, and contextualized vocabulary all supported by theory was observed in 

classroom activities and explicitly validated by the teacher’s evaluation. This demonstrates the 

Workbook's direct and positive influence on students’ ability to construct basic, grammatically 

correct sentences in English. 

Writing Skills – Vocabulary Use 

The triangulation of data consistently indicates that the Writing Workbook had a 

significant positive impact on students' vocabulary acquisition and use. This aligns with 

pedagogical literature emphasizing that locally developed and contextualized materials are more 

motivating and effective for learning (Deng & Wang, 2023; Joraboyev, 2021). The Workbook 

was intentionally designed following this principle, incorporating vocabulary directly relevant to 

the students' rural environment. 

Field journal observations documented those students actively and consciously used the 

new vocabulary presented in the Workbook. The use of visual aids, repetition, and gamified 

activities, such as the "mystery bag," proved highly effective in capturing student interest and 

reinforcing lexical learning (Field Journal, Observations). These practical strategies directly 

reflect the theoretical recommendations for making learning engaging and memorable. 

The teacher’s perception, captured in the questionnaire, strongly corroborates these 

findings. He selected "Vocabulary" as a primary area of improvement (Questionnaire, Q17) and 

provided a clear rationale, stating, “Las actividades de inglés fueron acertadas tanto en su 

desarrollo como en su ejecución. Las más efectivas fueron aquellas en las que el estudiante había 

realizado previamente una práctica, seguida de una actividad que reforzara lo aprendido. El uso 

de la repetición y la gamificación facilitó la conexión del estudiante con el vocabulario y con los 

patrones propuestos, como se evidenció en la actividad de word mapping. Además, estas 

estrategias permitieron una transversalización entre inglés y artística.” (Questionnaire, Q11). 

This highlights a direct link between the Workbook’s design and the observed student progress. 



55 

 

 

Furthermore, the teacher confirmed that students demonstrated “advances in the 

acquisition of new vocabulary” (Questionnaire, Q27) and were able to apply it to construct 

simple sentences. This convergence of data from the theoretical foundation of contextualized 

materials to the observed engagement in the classroom and the teacher’s explicit validation 

confirms the Workbook’s effectiveness as a tool for fostering vocabulary development in this 

specific educational context. 

Writing Skills – Spelling 

The triangulation of data regarding spelling reveals a nuanced picture of the Writing 

Workbook’s influence. While the literature review establishes that correct spelling is a key 

component of writing competence that develops progressively through practice and exposure 

(Krashen, 1982), the empirical data suggests that the Workbook’s primary impact was 

foundational rather than a direct improvement in autonomous spelling. 

The teacher’s perception provides a critical starting point. In the questionnaire, when 

asked to select the skills that improved, "Spelling" was notably not chosen (Questionnaire, Q17). 

This indicates that, from his perspective, gains in this area were not as prominent as those in 

vocabulary or grammar. This suggests that the Workbook’s main strengths lay elsewhere. 

However, both the questionnaire and the field journal add important context to this 

finding. The teacher specified that students were able to write words like book with spelling 

support “En cuanto a la habilidad de escritura, lograban escribir palabras como book con apoyo 

en el deletreo” (Questionnaire, Q22), highlighting the material's role in guided practice. This 

aligns with field journal observations, which noted that "copying was a frequently used strategy" 

and documented students' "intent to self-correct" (Field Journal, Observations). 

In conclusion, while the Writing Workbook did not lead to a significant, independently 

perceived improvement in spelling, it successfully provided students with correct models and 

opportunities for guided practice. The data suggests the material fostered an initial spelling 

awareness and familiarization with correct written forms, which is a crucial first step in the long-

term development of this skill, consistent with the progressive approach outlined in the literature. 

Writing Skills – Spelling and Grammar 
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The triangulation of data reveals a clear, positive influence of the Writing Workbook on 

the application of simple grammatical structures, a finding strongly supported by the literature 

review. The Workbook was designed around the principle that repetition and reinforcement of 

grammatical patterns are key strategies for language acquisition (Northbrook, 2022). This 

theoretical foundation was central to the material's goal of improving sentence construction. 

The teacher’s perception provides the most direct evidence of this impact. In the 

questionnaire, he explicitly selected "Grammar" as a skill that improved (Questionnaire, Q17). 

He substantiated this by reporting that students demonstrated "progress in the use of simple 

grammatical structures" and were able to form complete sentences such as "The apple is red" 

(Questionnaire, Q27). This confirms that the Workbook effectively facilitated the internalization 

of basic sentence patterns. 

Field journal observations complement this finding by describing the pedagogical process 

in action. The journal notes that grammar was practiced implicitly through the repetition of 

structures, with students focusing on "copying model structures" and receiving positive 

reinforcement, such as applause for "well-structured phrases" (Field Journal, Observations). This 

highlights a classroom environment where correct grammatical application was actively 

encouraged in a low-stakes, supportive manner. 

A crucial point of convergence emerges from the teacher's analysis of the Workbook's 

methodology. He stated that “the use of repetition and gamification facilitated the connection of 

the student with the vocabulary and with the proposed patterns” (Questionnaire, Q11). This 

statement directly links the theoretical strategy (repetition) with the classroom practice 

(gamification) and the successful outcome (student progress in grammar), providing a powerful 

triangulated conclusion that the Workbook positively influenced the development of grammatical 

competence. 

Didactic Material – Teacher’s Role in Guided Writing Activities  

The triangulated data highlights the teacher's indispensable role as an active mediator in 

maximizing the Writing Workbook's effectiveness. The literature review supports this, 

emphasizing that the value of didactic materials is significantly enhanced by teacher guidance, 
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scaffolding, and feedback (Han, 2024; Nayak & Patel, 2023). The material serves as a tool, but 

its successful implementation depends on the teacher’s pedagogical intervention. 

The teacher’s perception, as recorded in the questionnaire, provides direct evidence of 

this synergy. He explicitly stated that the Workbook helped students improve their writing skills, 

“especially when they had previously received guidance from me” (Questionnaire, Q21). This 

underscores that the material was most effective when used as part of a guided process. He 

further identified “constant teacher guidance” as a key element that strengthened learning 

(Questionnaire, Q24). 

Field journal observations illustrate what this guidance looked like in practice. The 

teacher consistently employed strategies such as "positive reinforcement," "verbal recognition," 

and "applause" to foster a motivating and safe learning environment (Field Journal, 

Observations). By celebrating successes and promoting participation without penalizing errors, 

the teacher actively transformed the Workbook activities into a dynamic and supportive 

experience. 

In conclusion, all data sources converge on a single point: while the Writing Workbook 

was a valuable resource, its full potential was unlocked through the teacher's active mediation. 

By guiding, modeling, and providing feedback, the teacher converted the material from a static 

resource into an effective pedagogical tool, which was crucial for fostering student progress and 

confidence in the New School Movement context. 

 

Figure 10 

Preservice Teacher support during a guided writing activity using the Writing Workbook 
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Note: Preservice teacher Rossmim Alexandra Jaimes Sanguino provides personalized guidance while 

students work on a vocabulary-based activity from the Writing Workbook.   

Didactic Material – Feedback and Revision Tools 

The triangulation of data reveals that while the Writing Workbook did not contain 

explicit self-revision or peer-review tools, it functioned as a powerful catalyst for immediate, 

teacher-led feedback. The literature review underscores that feedback and revision are essential 

components of the writing process that enhance performance and motivation (Han, 2024). The 

data shows how the Workbook facilitated this process through direct teacher-student interaction. 

Field journal observations consistently described a classroom environment rich with 

formative feedback. This feedback was primarily verbal, positive, and immediate, with the 

teacher using strategies such as "verbal recognition," "applause," and "celebrating successes 

without penalizing errors" to encourage students (Field Journal, Observations). This 

demonstrates that the Workbook's activities created structured opportunities for the teacher to 

provide timely and motivating guidance. 

The teacher’s perception, recorded in the questionnaire, strongly aligns with these 

observations. He noted that students found it "Para los estudiantes, era gratificante completar una 

actividad y recibir una apreciación cualitativa por su esfuerzo." (Questionnaire, Q23). 

Furthermore, he described how students would enthusiastically show him their work to "receive 

feedback" (Questionnaire, Q27), indicating that the material successfully fostered a positive and 

interactive feedback loop. 

In conclusion, the data from all three sources converge to show that the Writing 

Workbook’s primary role in revision was to serve as a platform for direct teacher feedback. 

Rather than providing autonomous tools, its structure promoted a dynamic interaction that was 
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highly effective for young learners in the New School Movement, fostering both confidence and 

the gradual improvement of writing accuracy. 

Didactic Material – Engagement and Motivation 

The triangulation of data strongly indicates that the Writing Workbook significantly 

enhanced student engagement and motivation. This finding aligns with the literature review, 

which emphasizes that incorporating playful and interactive elements into materials boosts 

motivation and writing performance (Alemi et al., 2022; Genç-Ersoy et al., 2022). The 

Workbook was intentionally designed based on this principle to create a more dynamic learning 

environment. 

The teacher’s perception provides direct validation of this impact. He confirmed in the 

questionnaire that he observed an “increase in students’ motivation” and that they were 

“participative and committed” (Questionnaire, Q16 & Q19). He attributed this to the Workbook's 

design, highlighting a “notable interest in learning English, driven by engaging and meaningful 

activities,” particularly those with “playful dynamics” like the "Mystery Bag" (Questionnaire, 

Q24). 

Field journal observations offer concrete examples of this motivating atmosphere, 

documenting the consistent use of positive reinforcement such as applause, praise, and symbolic 

rewards like stickers and happy faces. These strategies were noted to stimulate "constant effort" 

and foster a "more positive disposition toward writing," creating a safe environment where 

participation was celebrated without penalizing errors (Field Journal, Observations). 

In conclusion, the data from all sources converge to demonstrate that the Writing 

Workbook’s interactive and gamified design was a key driver of increased student engagement. 

The theoretical principles of using playful, appealing materials were successfully implemented in 

the Workbook, observed in classroom practice, and validated by the teacher’s direct evaluation, 

confirming the material's positive influence on students’ attitudes toward writing. 

Figure 11 

Students working with magnetic letters as part of a playful activity. 
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Note: This activity encouraged active participation, letter recognition, and meaningful word formation in 

English in a motivating way. 

 

Game-Based Learning – Game-Based Learning Resources 

The data triangulation strongly indicates that the Game-Based Learning resources 

integrated into the Writing Workbook were highly effective in enhancing student engagement 

and skill development. This aligns with the literature review, which highlights that educational 

games and playful activities improve motivation and writing performance (Alemi et al., 2022; 

Genç-Ersoy et al., 2022). The Workbook was designed to leverage these principles through 

interactive and dynamic tasks. 

The teacher’s perception provides direct validation of this strategy. In the questionnaire, 

he identified playful dynamics as one of the most effective elements, stating that “the use of 

repetition and gamification facilitated the connection of the student with the vocabulary and with 

the proposed patterns” (Questionnaire, Q11). He also highlighted specific game-like activities, 

such as the "Mystery Bag," as a key strength that fostered "a notable interest in learning English" 

(Questionnaire, Q24). 
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Field journal observations corroborate this by describing a highly participatory classroom 

environment. The journal notes document how collaborative challenges and the use of rewards 

like applause and points for correctly formed sentences motivated active participation (Field 

Journal, Observations). This demonstrates that the game-based resources successfully created a 

dynamic and low-stakes setting for writing practice. 

In summary, all three data sources converge to confirm the effectiveness of the 

Workbook’s game-based resources. The theoretical benefits of using playful activities were 

realized through the Workbook's design, observed in the students' enthusiastic participation, and 

confirmed by the teacher’s positive evaluation. These resources were instrumental in improving 

both writing skills and student motivation. 

Game-Based Learning – Game Mechanics in Writing  

The triangulation of data reveals that the specific game mechanics integrated into the 

Writing Workbook effectively fostered student participation and reduced writing apprehension. 

This finding is supported by the literature review, which posits that playful dynamics create 

engaging, low-risk environments that enhance writing performance and motivation (Alemi et al., 

2022; Genç-Ersoy et al., 2022). 

The teacher’s perception, captured in the questionnaire, provides direct confirmation of 

this effect. He identified game-based strategies as highly effective, stating that “the use of [...] 

gamification facilitated the connection of the student with the vocabulary and with the proposed 

patterns” (Questionnaire, Q11). This demonstrates the practical success of the theoretical 

approach implemented in the Workbook. 

A crucial point of convergence emerges around the affective impact on students. Field 

journal observations noted a safe learning atmosphere where "successes were celebrated, and 

participation was encouraged without penalizing errors," creating a collaborative environment 

through team challenges and symbolic rewards (Field Journal, Observations). This directly 

corroborates the teacher’s assessment that the Workbook helped students “feel more confident 

when attempting to write in English” (Questionnaire, Q18). 
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In summary, the data consistently indicates that the game mechanics applied to writing 

had a significant positive influence. By creating a motivating and collaborative context, these 

strategies not only promoted active practice but, crucially, lowered writing anxiety, thereby 

fostering a more positive and effective environment for skill development. 

Game-Based Learning – Levels and Rewards in Writing 

The triangulated data demonstrates that the combination of a progressive structure and a 

consistent reward system within the Writing Workbook positively influenced student motivation 

and confidence. This aligns with the literature review, which supports structured, progressive 

learning (Krashen, 1982) and the use of rewards to create a motivating environment that 

enhances performance (Genç-Ersoy et al., 2022). 

The teacher’s questionnaire provides direct validation for this approach. He explicitly 

agreed that “the structure and sequencing of the activities in the Workbook facilitated 

progressive learning” (Questionnaire, Q9). This confirms the effectiveness of the material's 

intentional design, which provided a clear path of advancement for the students. 

Field journal observations detailed the consistent use of informal but effective rewards, 

such as praise, applause, stickers, and happy faces. These were noted to stimulate "constant 

effort" and a "more positive disposition toward writing" (Field Journal, Observations). The 

teacher corroborated this, stating that students found it “gratifying to complete an activity and 

receive a qualitative appreciation for their effort” (Questionnaire, Q23). 

Finally, a crucial point of convergence was the impact on student confidence. The field 

journal noted a safe environment where "successes were celebrated... without penalizing errors," 

which directly supports the teacher's assertion that the Workbook helped students “feel more 

confident when attempting to write in English” (Questionnaire, Q18). This shows that the level 

and reward system effectively reduced writing apprehension. 

Figure 12  

Student Work Sample Illustrating Letter 'A' Practice and Teacher Feedback. 
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Note: An example of a student's engagement with a structured worksheet for learning the letter 'A'. The 

image shows the student's attempts at tracing and writing, along with word-picture association for "apple," "cat," 

"bat," and "hat." The teacher's encouraging feedback ("very well," smiley face, checkmarks) highlights positive 

reinforcement. 

Conclusions 

This research, focused on analyzing the influence of a specifically designed teaching 

material the Writing Workbook on the development of English writing skills in students 

following the New School model, has shed light on several crucial aspects of the teaching-

learning process in rural contexts with limited resources. The following are the main conclusions 

derived from the triangulated data analysis.  

The findings of the study unequivocally demonstrate that the Writing Workbook served 

as a highly effective instructional tool, positively influencing the development of fundamental 

English writing skills among primary school students in the New School movement. Its success 

lay in the integration of contextualized and relevant content tailored to the rural setting, the 



64 

 

 

structured repetition of linguistic patterns, and the incorporation of engaging gamified activities. 

Collectively, these elements supported sentence construction, vocabulary acquisition, 

grammatical understanding, and, notably, increased student engagement and motivation toward 

English writing, as evidenced in the data analysis. 

In line with the above, this study highlights the significance of contextualizing teaching 

materials. The Writing Workbook’s focus on vocabulary and themes relevant to the students’ 

rural environment facilitated a more meaningful connection to the English language, thereby 

enhancing both comprehension and the practical application of writing skills. This finding 

reinforces the principle that the effectiveness of educational materials is enhanced when they 

bridge classroom learning with students’ experiential world. 

Likewise, the strategic incorporation of gamification and appealing pedagogical strategies 

within the Writing Workbook emerged as a key factor in improving both learning outcomes and 

students’ attitudes. Elements such as interactive games, visual aids, songs, and reward systems 

resulted in increased motivation, higher participation, and a noticeable reduction in students’ 

apprehension toward writing. This outcome aligns with contemporary research on the benefits of 

playful learning, suggesting that such approaches are highly effective in fostering a positive 

attitude and enhancing English writing skills within the New School setting. 

Alongside the quality of the material, a critical finding of this action research is the 

indispensable role of the teacher as an active mediator and facilitator. The teacher’s guidance, 

individualized support, modeling of writing practices, and the provision of immediate and 

constructive feedback were crucial for maximizing the potential of the Writing Workbook. This 

underscores the notion that even the most well-designed instructional materials require skillful 

pedagogical intervention to meet students’ needs and foster a supportive learning environment, 

especially in distinctive contexts such as New School.  

While the centrality of teacher feedback proved essential for revision and correction, the 

research also highlights the potential value of complementing this guidance with the explicit 

inclusion of self-review tools and peer assessment strategies. Promoting such metacognitive 

approaches could further empower New School students to take ownership of their learning, 

identify areas for improvement in their English writing, and develop greater autonomy. 
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Finally, the positive outcomes observed from the implementation of the Writing 

Workbook suggest a clear need to provide sustained and expanded opportunities for students to 

continue developing and practicing their English writing skills. Allocating more instructional 

time and incorporating a broader range of diverse writing activities would allow for deeper 

consolidation of learned concepts, greater fluency, and a progressive approach to more complex 

writing tasks, ensuring a stronger mastery of this essential skill within the New School model. 

The research also demonstrated the importance of establishing an initial understanding of 

students’ levels and continuously monitoring their progress, even in the absence of formal 

standardized pre- and post-tests. Through the triangulation of data from field journals, teacher 

surveys, student work analysis, it was possible to construct a contextualized baseline and observe 

the progress in English writing skills. This qualitative methodological approach was essential to 

assess the real impact of the didactic proposal and to identify both the strengths of the Writing 

Workbook and the areas for improvement in future implementations. 

 

Recommendations 

The following recommendations arise from relevant observations made during the 

research process which, although not direct focal points of analysis in this study, are considered 

highly pertinent for future investigations on foreign language acquisition in rural contexts under 

the Escuela Nueva methodology. It is therefore suggested that the following aspects be 

considered. 

First, it is essential that the timeline planning of future research projects anticipates 

potential contingencies and school dynamics that may affect observation or implementation 

schedules. Poor time management can not only overburden participants and researchers, but also 

compromise the quality and depth of the process by attempting to cover excessive content within 

tight deadlines, which could result in an unfavorable experience for all those involved. 

Secondly, it is considered highly viable and enriching to incorporate self-assessment and 

peer-assessment practices more explicitly. These strategies not only help participants 

contextualize their own progress and that of the project, but also facilitate awareness of how 

individual and group commitment and behaviors may influence outcomes. Additionally, the use 
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of such evaluative tools can enhance the identification of strengths and areas for improvement 

among students in a more participatory and reflective manner. 

In alignment with this study's findings and reaffirming the indispensable role of the 

teacher as an active mediator, it is crucial to continue promoting ongoing professional 

development programs for educators. Such training should prioritize mastery of strategies for the 

effective implementation of gamified and contextualized resources, the development of 

techniques for providing constructive and immediate feedback, and the acquisition of 

methodologies for adapting didactic materials to students’ diverse learning levels and paces. 

With these considerations, this chapter ends, with the hope that both the research 

conclusions and the recommendations presented here will serve as valuable inputs for future 

studies and pedagogical practices in the field of English language teaching in similar settings.
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