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ABSTRACT 

 

This paper aims to report the insights of a research project carried out at Aspaen Gimnasio 

Saucara (seventh graders) in Bucaramanga Santander. The main objective was to determine what 

improvement in reading and comprehension in English does the explicit instruction on reading 

strategies reveal in an EFL group of seventh graders. The type of research design was applied 

under the paradigm of qualitative research with the research method of interventional studies that 

sought to solve or find new insights about a situation through explicit instruction on reading 

strategies that needed to constantly be tested, adapted and tailored to the needs; all within action 

research that pretended to solve the problem and account changes in the classroom. 

 The instruments that were used included “direct observation” that provided broad 

information to the project, “surveys” that were used to learn about the knowledge, attitudes, and 

characteristics of program participants towards the reading process and reading preferences and 

habits, “interviews”, and “diagnostic tests” used to have a point of reference or “baseline data” to 

measure the changes in participants’ knowledge and enhancement of the skills as a result of the 

implementation in the research project.  

As an expected outcome the research project aimed to determine how explicit instruction 

on reading strategies impacted the reading comprehension skills in English as a foreign language 

in the students in order to achieve higher levels of academic achievement in the different 

subjects. 

 

 

KEY WORDS: Explicit-Comprehension instruction, Reading strategies, Critical and reflective 

thinking. 
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ABSTRACT 

Este documento apunta a reportar los hallazgos de un proyecto de investigación llevado a cabo en 

Aspaen Gimnasio Saucará (séptimo grado) en Bucaramanga Santander. El principal objetivo era 

determinar qué mejora revela la instrucción explicita en estrategias de lectura en Ingles en un 

grupo EFL de séptimo grado. El tipo de diseño investigativo fue aplicado bajo el paradigma de la 

investigación cualitativa con el método de estudios de intervención el cual buscaba resolver o 

encontrar nuevos hallazgos acerca de una situación por medio de la instrucción explicita en 

estrategias de lectura las cuales necesitaban ser constantemente evaluadas, y adaptadas a la 

medida de las necesidades; todo dentro de la investigación acción que pretendía resolver el 

problema y dar cuenta de cambios en el aula de clase. 

 Los instrumentos que fueron utilizados incluyeron “la observación directa” la cual 

proveyó amplia información al proyecto, “encuestas” que fueron utilizadas para aprender acerca 

del conocimiento, actitudes y características de los participantes del programa hacia los procesos 

de lectura y sus preferencias y hábitos; “entrevistas” y pruebas diagnósticas que fueron usadas 

para obtener un punto de referencia o “información Base” para medir los cambios en el 

conocimiento de los participantes y sus habilidades como resultado de la implementación en el 

proyecto de investigación. 

Como resultado esperado el proyecto de investigación apuntó a determinar como la 

instrucción explicita en las estrategias de lectura impactó las habilidades de comprensión lectora 

en inglés como lengua extranjera en los estudiantes para poder alcanzar más altos niveles de 

logros académicos en las diferentes asignaturas. 

 

PALABRAS CLAVE: Enseñanza de la Comprensión Explicita, Estrategias de lectura, 

Pensamiento crítico y reflexivo. 
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INTRODUCTION 

The following research proposal of pedagogical causes aims to deepen the understanding of the 

strategies and procedures involved in the reading comprehension process of the students in 

English as a Foreign Language (EFL), also to determine how explicit instruction on reading 

strategies may influence the overall performance in seventh grader students of Aspaen Gimnasio 

Saucará, Bucaramanga. 

Read to comprehend is seemingly a simple process but of a great complexity, and the 

attention that is being given to it, is insufficient. Therefore the comprehension of texts should be 

considered as an activity that allows new levels of thought that provide access to the literate 

culture, which requires an active and constructive agent to develop optimal activities that will 

grant the access to the development of cognitive, psycholinguistics and sociocultural resources 

learned in an intelligent way, towards innovative situations for problem solving and lifelong 

learning experiences. 

In the academic environment reading, and having a high level of reading comprehension 

is very important, based on the fact that most of the information that is learnt from the basic 

education until the professional level, comes from texts. Considering the above-mentioned, one 

can affirm that this research proposal to carry out a diagnosis of the difficulty to understand and 

comprehend a text it is an arduous task, pretending  to facilitate tools and strategies that will lead 

and ease the educational process and improve the reading comprehension skills in EFL as an 

expected outcome of the applied investigation. 

In the problem statement, this research proposal is contextualized and give counts of its 

background and different factors that led this research from the direct observation of a specific 

group of students in the teaching and learning process of the foreign language; where it was 

evident that the reading comprehension proficiency of the group was very low, making their 
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overall performance in the different subjects poor and way below the established standards of the 

school’s curriculum; therefore was necessary to implement a plan to achieve higher standards and 

better use of strategies as is expected.  

The research proposal on explicit instruction on reading strategies had a clear objective to 

implement the corresponding instruction with the group to enhance the process and identify the 

effectiveness of the implementation that would later give the necessary insights to the teacher and 

learners to set the guidelines to follow to tackle the situation and overcome the constraints that 

the group was facing. 

The research proposal was justified with not only school’s policy but with legal support 

that validated the necessity to meet the corresponding objectives in the subject matter; this 

support led to have a much better understanding of the different constructs of the proposal and 

the theoretical background that justified its importance and relevance in the educational 

environment. 

The research proposal was worked under the paradigm of qualitative research with the 

research method of interventional studies; all within action research in the classroom; is in the 

action, for the action, and within the action that an educator may find, face, approach and design 

the strategies that will deal with the classroom situations and reflect, evaluate, adjust and change 

the process to improve and establish transferable skills that will not only deal with the researched 

situation but with many other future situations. 

 Action research as it is intended; is an ongoing process that needs constant evaluation and 

seeks to solve an evident problem in the group of students; qualitative data was complemented 

with document analysis of classroom activities, study guides, tests that covered the different 

factors involved in the research process and helped to find new insights about the situation. 
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CHAPTER 1 

1.1 Justification 

The educational revolution in Colombia has led the National Government to propose new 

programs to improve the quality of the educational system and tailor it to the actual and future 

demands and needs of a globalized country. One of these programs is the implementation of the 

bilingual education; since to master another language represents to the individual a comparative 

advantage, improve their access to working and educational opportunities with the objective to 

obtain a much better quality of life. Being competent in other language is essential in a globalized 

world to open frontiers, apprehend knowledge, and play an active and decisive role in the 

development of the country. “Being bilingual broadens the opportunities to be more competent 

and competitive”. (MEN, 2006) 

To go further into legal support and the formative commitment of the Colombian country 

with its citizens, it is established in the 115 law of February 8th 1994, in the article 21, “The 

acquisition of conversational and reading elements of at least one foreign language”, at the same 

time in the article five where is stated that “The study and critical comprehension of the national 

culture and the ethnic diversity and culture of the country, as fundamental of national unity and 

identity”. All this requirements have the intention for the citizens to have all the competitive tools 

of communication and comprehension in a globalized world. 

The Colombian Ministry of Education also has launched an agreement with the British 

Council, “The National Plan of Bilingualism”, with the fundamental commitment to create the 

proper conditions for the Colombian citizens to develop communicative competences in other 

language. This educative National posture of our country establishes the criteria that support this 

research which strives to accomplish what the General Law of education seeks in the citizens and 

students of our country. 
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Is also evident that what is presented in the National Plan of Bilingualism by the 

Colombian Ministry of education, invites to a better communication of its citizens with the world, 

at the same time to have an open mind to other contexts and enrich the human beings so they can 

have an active and decisive role in the development of our country; this appreciation and national 

objective, gives all the legal support and justification to the research project. 

The research proposal that was carried out in the group of seventh graders of Aspaen 

Gimnasio Saucará in Bucaramanga was extremely relevant in the sense that the students needed 

to practice a lot on their reading comprehension skills and the development of lower and higher 

order thinking skills; since they were having a very hard time comprehending what they read, 

limiting to isolated understanding and comprehension of words and their pronunciation. 

When carrying out the activities of interpretation of texts, it was observed that the first 

difficulty that the students had was the little information that they acquired when reading. 

Reading is the key to the main door of knowledge, for that reason the necessity to learn reading 

strategies, understand and comprehend what is being read is essential for the success in the 

cognitive development. For all these reasons and factors that were evident in the classroom, it 

was compulsory to find out more about the strategies that were needed in order to develop the 

reading comprehension skills in the students with the implementation of the strategies that lead 

them to a better performance in their classroom and in all the educational objectives that they 

may have. 

Comprehending, not just understanding, is therefore imperative for succeeding and since 

most of the information that is given to our students is in a written form, is there, where the 

critical and reflective thinking should be developed to acquire the strategies needed that will take 

the students  to that competence and development in the reading process of the foreign language. 

Competence that will make them aware and prepared to deal with academic, personal and 



READING COMPREHENSION IMPROVEMENT IN EFL RESEARCH. 14 

 

professional challenges such us the ICFES, ECAES and many other scenarios where their reading 

skills will in fact be assess for their professional development.  

The research that was carried out aimed to determine how explicit instruction on reading 

strategies had an impact on reading comprehension skills in English as a foreign language in the 

students to achieve the objective of setting the effective and efficient implementation of the 

reading strategies that sought the solution of the problematic situation in the group of students; 

making the researcher and the learners aware of the different steps that should be followed in the 

interaction with written information of various kinds, and how these strategies would improve the 

critical view of the process itself. It was a matter of nurturing the mind to its best, achieving 

analysis, synthesis and reflection, on the way the process was approached.  

Therefore, being aware of the different strategies available, and having clear the 

effectiveness of their implementation and the path to follow, would not only improve their skill, 

or performance; it would also benefit the development of the different objectives in other content 

areas and reading comprehension processes that the learners would actually have to deal with in 

their educational, personal and professional scenarios. 

 

 

 

 

 

 

 

 

 

STATING THE 
PROBLEM 
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1.2 Problem Statement 

This research project was carried out in a school located in the city of Bucaramanga, Colombia, 

in high school, seventh grade, which students were between the ages of eleven and thirteen years 

of age, The institution had very high standards in their academic processes and was also an 

associate school of Cambridge University and the British Council, this set an aim and reading 

comprehensions objectives that had to be achieved with the students in their outcomes with the 

foreign language. 

 The institution is making all the possible efforts to improve and the teacher staff is 

supported with all the resources, equipment and training that is required. This scenario gave an 

optimal setting for this research proposal and the institution also sponsors and promotes the 

research projects in all content areas of knowledge. 

 The students’ behavior was very acceptable and the working environment was very nice, 

one of the main characteristics of these schools is that the parents are considered as the first and 

most important educators of their children, therefore they were very involved in the learning 

process of their young ones and this made it a lot easier to establish individual goals with each 

student and their families.  

From the aforementioned context and the direct observation with the group of participants 

it was observed the low-level of understanding and comprehension of what was being read 

among the group; noticing the students’ difficulty for reading and comprehending; many students 

just didn't know how to analyze a text, that is to say they didn't understand. A diagnostic test was 

applied (appendix A) that validated the identified situation. The results of the group were very 

poor in general and the group of participants had very limited awareness of the reading strategies 

that could be used that may help them achieve better results. 
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 Not knowing and being aware of the reading strategies that would enhance their skills, 

made it hard for both, the learning and the teaching process, since it was quite difficult to proceed 

in the general objectives if the students just didn’t understand what they were reading, also it was 

frustrating for the students to feel useless in the different tasks that they had to perform. 

Furthermore the learning process of the foreign language was affected because the students only 

tried to complete a task without developing the reading strategies needed for a lifelong learning 

outcome. 

After identifying the classroom situation and describing from a contextual point of view 

where the research proposal was intended, it was then necessary to incorporate previous studies 

and investigations related to the reading comprehension process, reading strategies 

implementations and synthesizing some of their findings and conclusions that would support the 

intended research proposal giving relevance to the main constructs that would set the framework 

of the investigation. 

Many investigations have been carried out in the reading and comprehension process of 

English as a Foreign Language of very high standard and rigor, which shows the importance that 

is being given to this topic of investigation and the relevance to the educational development of 

our country. 

These investigations have been developed locally, nationally and internationally, 

especially in the competence of the reading comprehension skill of English as a foreign language, 

as linking axis of the mastery of the foreign language and the importance and incidence in its 

methodology, didactic and pedagogical development needed for language acquisition. 

(Calderon, Carvajal, Guerrero, 2007) conducted a research project in Tunjuelito, zone 6 

Bogota, Colombia, to take a group of sixth graders to a higher level of competence in the reading 

comprehension process through the implementation of the skimming technique based on the fact 
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that reading in a foreign language implies a complex process and students needed useful tools to 

confront a text in an effective way. 

In the aforementioned research proposal several procedures and tools were used to collect 

the necessary information such as selected text, questionnaires, workshops and most relevant the 

direct observation that led the research through the action research in the classroom. 

(Echeverri, McNulty, 2009), focused their research on a group of eighth graders to foster 

higher order thinking skills in the reading comprehension process of the students, supported in 

Bloom’s taxonomy that was considered as the backbone of the entire proposal; which took the 

research to a much better understanding of the effectiveness of the strategic thinking development 

of the participants.  

Qualitative and quantitative data was collected to take the participants through the reading 

strategies that were being tested and taught to the students, such as prediction, activating prior 

knowledge, graphic organizers, questioning. These strategies gave the research proposal the 

needed material to tailor the cognitive development that wanted to be achieved in the participants 

through selected texts, suited activities and direct observation of the implementation. 

(Aguirre, Ramos, 2009), conducted a research project focused on guiding students in the 

use of different reading strategies: reading non- text information, skimming and scanning, using 

contextual  reference,  predicting, and using true/false cognates as a first step towards 

autonomous learning. Their research led them to conclusions that by knowing and understanding 

several reading strategies the students were able to reflect upon their learning, and metacognition 

processes were enhanced and autonomy was built up. Several instruments were used to gather 

information like informal talks, questionnaires, interviews under the scheme of action research 

from a diagnosis, implementation and evaluation of the problem. 
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Gaona, Suarez, Gonzalez (2001), state that reading efficiently involves not only 

understanding, speed and fluency, but also the application of the student’s knowledge, thus 

promoting critical thinking. That is to say, “the ability to reach sound conclusions based on 

observation and information”.  That research was applied through action research in the 

classroom from an observed situation with the students, seeking the acquisition of reading skills 

in the foreign language avoiding the word by word reading.  

Medina (2001) conducted a research project on a small group of students that had 

notorious difficulties in the reading comprehension process by implementing some reading 

strategies. Data collection was done through questionnaires, teacher’s observations, and teacher’s 

diary; all within action research in the classroom, leading to several findings that promoted self 

confidence in the participants and an improvement and enjoyment of the reading process. 

All the previous research projects and many more that were consulted in the subject of 

interest of this research proposal had several linking elements that set the guidelines to follow in 

the methodology, procedures, instruments for data collection, evaluation and relevance and 

importance of the intended project. 

From the aforementioned research proposals that have been carried out, it is quite clear 

the importance of mastering the reading strategies that are by no means inherited by the learners, 

which must be taught and trained in order to achieve the cognitive development and the 

metacognitive awareness of the process to foster the thinking skills in the learners that would lead 

to and effective and efficient autonomous reader for personal and academic purposes. 

The contextualized situation presented, from the observation, diagnostic test and the 

relevance shown in the projects that have been done, it was suitable to carry out a research 

proposal with the group of students of Aspaen Gimnasio Saucará under the paradigm of 

qualitative research with the research method of interventional studies that sought to solve or find 
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new insights about a situation through the implementation of reading strategies that needed to be 

constantly tested, adapted and tailored all within action research that pretended to solve the 

problem and account changes in the classroom. 

This research proposal aimed to have a clear view on the importance of the reading 

comprehension process and strategies that enhance the cognitive development of the leaner in a 

way that has to be guided, taught, explained, shown; as its being repeatedly stated, beginning 

from the fact that the process, the strategies and thinking skills are not inherited by the learner; as 

Snow (2002), states that learning to read well is a long-term developmental process; therefore 

reading is not just a matter of pronouncing sounds of individual words or utterances, it goes far 

beyond this conception, where a proficient reader is expected to engage on textual information 

appropriately with thought and most important with reflection on what is being read. 

As an expected outcome the research project aimed to determine how explicit instruction 

on reading strategies had an impact on reading comprehension skills in English as a foreign 

language in the students in order to achieve higher levels of academic achievement in the 

different subjects. 

Seeking the identification and the guidelines to follow in the proper implementation of the 

comprehension instruction and reading strategies that would foster the learners to be independent, 

strategic readers who are capable to control and use the strategies to achieve a high level of 

reading comprehension performance in EFL, the type of research design was under the paradigm 

of qualitative research with the research method of interventional studies that sought to solve a 

situation through explicit instruction on reading strategies that needed to be taught, trained and 

practiced in order to account changes in the classroom.       
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This research method was immersed in the type of research of “Action Research”, 

whereas Elliott, (2006), affirms that action research is commonly regarded as a rational pursuit 

aimed at the production of objective knowledge. Knowledge that emerges from the action, 

therefore to be more specific we can define the proposal within the type of  “classroom action 

research” which is centered in the possibility to apply scientific categories for the understanding 

and improvement of an educational implementation, starting from the collaborative work of the 

own students, Elliot, (1973). 

Elliot, (2006) considers that the formation of the educators is one of the main objectives 

of the action research on education that aspires to produce this objective knowledge about 

practice in the classrooms and schools, emphasizing how this methodology allows the 

development of the professional knowledge. This knowledge is obtained through a process of 

reflection on the action, in the action and for the action. 

 

 

 

 

 

 

 

 

 

 

 

 
FROM THE 

PROBLEM 
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QUESTION 
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Research Question 

The research proposal aimed to a main question, general and specific objectives and a theoretical 

background that supported the entire intended project as follows: 

 

1.3 Research Question 

“What improvement in reading and comprehension in English does the explicit instruction on 

reading strategies reveal in an EFL group of seventh graders at Aspaen Gimnasio Saucará?” 

 

Research Objectives 

 

1.4 General Objective: 

To determine how explicit instruction on reading strategies have an impact on reading 

comprehension skills in English as a foreign language in the students of seventh grade of Aspaen 

Gimnasio Saucará to achieve higher levels of academic performance in the different subjects. 

 

1.5 Specific Objectives: 

 To make the leaners aware within explicit instruction, the reading strategies’ 

concepts, use and application through the development of strategic and sequential 

activities that promote their use and implementation. 

 To assess the students experiences and performance when using reading strategies 

in relation to comprehension improvement. 
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CHAPTER 2 – Literature Review 

 

2.1 Literature Review 

The group of participants in this research proposal was not illiterate in the reading process, which 

they managed quite well in their L1, but again as identified in the group, the lack of reading 

strategies were making them struggle in the moment of dealing with contextualized material in 

L2. Therefore it was not a matter of teaching the group “how to read”, or an issue of 

implementing the different approaches to teach reading, such as bottom-up processing, top-down 

processing, phonic-based teaching, whole-language teaching or a balanced approach.  

This research proposal aimed to have a clear view on the importance of the reading 

strategies that enhance the cognitive development of the leaner in a way that has to be guided, 

taught, explained, shown; beginning from the fact that the process, the strategies and thinking 

skills are not inherited by the learner; as Snow (2002), states that learning to read well is a long-

term developmental process. Therefore reading is not just a matter of pronouncing sounds of 

individual words or utterances, it goes far beyond this conception, where a proficient reader is 

expected to engage on textual information appropriately with thought and most important with 

reflection on what is being read. 

Pearson, P., Dole, J. A., Illinois Univ., U. g., & Bolt, B. A. (1988), state that reading 

strategies and reading comprehension can be more effectively taught using “explicit 

comprehension instruction”; where in the basal reading model, traditionally comprehension has 

been taught by just naming the skill that the learner should use, then practice the presented skill 

in workbooks and evaluating learners’ responses to see if the skill was understood. On the other 

hand there is “explicit comprehension instruction” that focuses on direct explanation, guided 
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practice to see how the strategy actually works and is applied and how it can be transferred to 

new tasks and materials. 

In explicit comprehension instruction, modeling the strategy and providing direct and 

explicit explanation of what it is, how can be applied, how does it work, why it is necessary to 

use it and when to apply it, led the learners to learn how to learn; releasing responsibility until 

they were able to complete the different tasks and transfer the skill to new and different reading 

situations. This guided instruction was gradually removed (Gradual Release of responsibility 

Model), seeking the main objective to achieve with the learners to be autonomous, independent 

readers; where different factors and constructs have a direct impact on the process and their 

relevance can be described as follows:   

 

2.1.2 Reading Comprehension 

McLaughlin (2012), says that “Reading comprehension is a complex, cognitive process that 

cannot be understood without a clear description of the role that vocabulary development and 

vocabulary instruction play in the understanding of what has been read” (p. 13).  Therefore Many 

variables must be considered in the reading comprehension process; it is clear that is not just a 

mechanical procedure, it is complex; cognitive development is essential, thinking skills must be 

developed; the acquisition of concepts and vocabulary instruction is a must in comprehension 

development and proper achievement of the skill within motivational and engaging material 

tailored to the readers is a priority. Samuels & Farstrup (2011), state that reading motivation is 

fostered by complex interactions of text topics and text characteristics, classroom social norms, 

and explicit instructional practices. 

It was then evident that one of the most important characteristics of the reading 

comprehension process, is how personalized it has to be, where motivation was a key element in 
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its development which was a variable that was affected by many aspects such as: personal 

interest, social factors, context, age, text characteristics, instructional practices and many other 

considerations to make the process not so easy that the learner gets bored nor so difficult that gets 

frustrated. 

 

2.1.3 English as a Foreign Language 

These very important factors, such as personal interest, social factors, context and so on, are 

extremely related to understand how English is seen and taught in the context where this research 

proposal took place; In order to reach a common understanding, the concepts of ESL (English as 

a Second Language) and EFL (English as a Foreign Language) must be clarified.  

For the MEN (National Ministry of Education), in El Reto (2006), states that ESL is the 

language essential for official, commercial, social and educational activities, or the one needed to 

communicate between the citizens of a country.  For the MEN, EFL is a language that is not 

spoken in the local environment because the local conditions do not require bilingual 

communication. This is the case of Colombia where the language is not mandatory for 

commercial purposes or social everyday interaction; therefore it is an EFL context where the 

language is generally taught, during controlled periods of time and place. The MEN also affirms 

that even though the language is being used mostly in academic environments the learners of a 

foreign language can have a very high level of competence to be able to communicate whenever 

it is necessary. 

As it is stated by the National Ministry of Education, high levels of competency can be 

achieved even though the process is carried out in an EFL environment where the language is not 

probably needed for official or commercial matters. Colombia in general may be considered as an 

EFL scenario for language acquisition despite the amount of instruction a learner may receive. 
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But these high levels of competency are to be bond to methodologies that may ensure and 

promote learning; Salvisberg (2011), explains that Communicative Language Teaching (CLT) is 

probably the current methodology of choice that seeks to engage the learners in interactive and 

meaningful task that are contextualized according to the learners’ needs and expectations with 

meaningful dialogues and functional language that will foster language acquisition. 

Analyzing the EFL scenario aforementioned, it is the job of the different approaches and 

methodologies to focus the learning process to a meaningful and vivid experience with functional 

language that will enhance the different language skills in the learners. 

After contextualizing the foreign language scenario, it is then appropriate to define 

according to this research proposal the approach  that suits the project as “Content Based 

Instruction” (CBI), as Brown, (2007), states that CBI has the potential of increasing intrinsic 

motivation and empowerment, since the learners are focused on subject matter that is important 

to their lives, and Content and Language Integrated Learning, (CLIL) as is established by the 

school curriculum, taking the students beyond extrinsic factors like grades and tests; to achieve 

their own competence and autonomy as learners that really are capable of interacting with 

relevant content issues with the new language that is being acquired. 

 

2.1.4 Explicit Comprehension Instruction 

Articulating the previous constructs of reading comprehension, EFL, CBI; it is now necessary to 

define how it will be done; as Snow (2002) states, comprehension instruction promotes the ability 

to learn from text. More broadly, comprehension instruction gives students access to culturally 

important domains of knowledge and provides a mean of pursuing affective and intellectual 

goals; one of the major goals that was intended in the research proposal was to improve 

classroom explicit instruction on reading strategies, such as skimming, scanning, predicting, 
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inferring and guessing as key elements in mastering reading in the EFL field where usually 

educators just assume that the learners will just comprehend by reading the information that is 

given to them.  

Likewise the implementation of explicit comprehension on reading strategies instruction 

would not only promote the ability to learn from text but also foster readers to be independent, 

strategic readers who are capable to control and use comprehension strategies to achieve a high 

level of reading skill; getting involved in what they read and transfer this new knowledge to 

become analytical, evaluative and problem solving learners; where independent and effective 

readers use these strategies in reading to learn new concepts, get really involved and most 

important critically evaluate what they read to come up with strategies to apply their new 

knowledge to solve practical as well as intellectual problems. 

Paratore & McCormack (2011) reinforces this need and absence by stating that despite 

years of research in comprehension, in many classrooms, we still lack a “comprehensive 

comprehension curriculum” (p. 119) that provides students with systematic and strategic explicit 

comprehension instruction that would lead to sustained ability to read and respond to texts with 

deep understanding.  

Systematic and strategic explicit comprehension instruction fosters deep understanding of 

what is being read; it is only through this thorough process where the leaners may overcome the 

disappointing assessment results and the recognition of the importance and complexity of the 

reading process. 

Walpole & McKenna (2007) also affirm that for explicit comprehension instruction to be 

successful, teachers must adopt a gradual-release-of-responsibility model. Where instruction 

begins with high levels of teacher control then it moves to shared control, with teachers and 

students constructing meaning together, and finally progresses to high levels of individual student 
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control, with students independently applying comprehension skills and strategies to apply in 

new texts, coherent with scaffolding support given to the learners in their process. 

The importance of showing the right path to the learners is upon the teachers; this gradual 

release of responsibility has been documented as an effective approach for improving literacy 

achievement (Fisher & Frey, 2007), reading comprehension (Lloyd, 2004), and literacy outcomes 

for English language learners (Kong & Pearson, 2003) , also very well documented and 

supported in Vigotsky’s zone of proximal development and the Scaffolding support given to the 

leaners presented by Bruner in 1978. To finally achieve independence and skills that can be 

applied by the learners in different situations that they may face in the future. This support it is 

promoted by the teacher, the leaners’ peers and finally individual student controlled. 

 

2.1.5 Reading Strategies 

It is evident the relation between comprehension and explicit instruction of the reading strategies 

to gain the development in the group of students also supported by the statements of McLaughlin, 

Maureen. (2012) where it is very well documented that explicit instruction of reading strategies 

improves students’ comprehension of new texts and topics; as it is defined by the author, these 

reading strategies are to be guided; they are not inherited by the learners and must be taught by 

explaining, demonstrating, guiding the leaners in an explicit way for them to acquire the skill and 

improve their comprehension of new texts and topics.  

These reading strategies are complemented with the instructional scaffolding support 

which is the process design, tailored to the learners’ needs and potentials to achieve greater level 

of the skill that cannot be achieved without the help of the more knowledge one; this process is 

done by the teacher promoting the development of critical thought and judgment. This critical 



READING COMPREHENSION IMPROVEMENT IN EFL RESEARCH. 28 

 

knowledge gives the learner tools to solve problem situations and enhances critical thinking skills 

in accordance with the instructional objectives developed with new Bloom’s taxonomy. 

Ellery & Rosenboom (2011), also support that educators should use these comprehension 

strategies and techniques within the lesson planning and instructional process. Among the 

strategies that give solid foundations for the learners to apply in further situations is the ability to 

apply effectively skimming and scanning techniques to preview a given text, make connections to 

prior knowledge and concepts that may support the comprehension process, use the visualized 

information to make predictions, inferences and relevance to what is really import from the given 

information, to finally come up with a synthesized analysis and summary from reflection and 

thought to support own judgment and points of view. 

This analysis leads to the importance of lesson planning and the instructional process that 

must include explicitly this techniques and strategies which are also interchangeable within the 

components of the lessons, giving a space to creativity and self-development according to each 

individual. 

 

2.1.6 Scaffolding 

In accordance to the gradual-release-responsibility model as the scaffolding support,  these 

reading strategies are complemented by this support as a key element of guidance; Linkon 

(2011), stated that cognitive scaffolding supports students as they build their interpretations and 

literary thinking abilities, Scaffolding can also guide students through the process of exploring an 

issue or text, suggesting not just an initial question but also strategies for considering multiple 

angles, testing hypotheses, and developing ideas. 

Scaffolding in the learning process promotes student’s confidence and autonomous 

learning; is in this process where the learners move from what they can do by themselves to what 
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they can achieve with the help of the other that is giving the support. This support can come not 

only from the teacher but from their peers making it a lot more meaningful to them. The 

scaffolding support has to be temporary, necessary and challenging in order not to become a 

leaner’s dependency upon it.  

 

2.1.7 Critical Thinking 

This research has presented the reading comprehension process, its importance, the context where 

was carried out as EFL, the explicit comprehension instruction needed and its structure, the 

reading strategies implemented, the support that had to be delivered; to link all these elements 

with the development of the thinking skills needed in the learners in order to achieve the 

objectives of this research proposal.  

As Matthews & Lally (2010), stated that Thinking Skills are the skills needed to think 

analytically, logically and creatively to form reasoned judgments and solve problems. As 

specified by the National Curriculum framework for England, the thinking skills are ‘information 

processing, reasoning, enquiry, creative thinking and evaluation. 

It is mainly the purpose of education to promote in the learners the ability to think, 

evaluate, create their own judgments and have the tools to creatively cope with the situations they 

have in their lives. 

Similarly, Johnson, Siegel & Winch (2010), say that they consist of creative thinking, 

enquiry, evaluation, information processing and reasoning. These headings are then subdivided, 

thus reasoning consists of the following abilities: giving reasons for opinions/actions, inferring, 

making deductions, making informed judgments/decisions and using precise language to reason. 

In accordance with the reading strategies, critical thinking is promoted by them and within 

them; these strategies can only come alive by the development of the thinking skills. Is through 
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critical and reflective thinking where a leaner can achieve and master the different reading 

strategies that according to their age will give them what they need to give reasons, infer, make 

personal judgment, defend a personal point of view and in general go beyond the simple literal 

answer of an explicit question. 

It was then necessary to articulate these critical thinking skills to be age appropriate 

through coherent explicit instructional objectives; systematic sequence, and a hierarchical order 

that wraps up the entire research project; Martinez-Pons (2003), states that there exist a number 

of taxonomies of explicit instructional objectives developed on the basis of Aristotle's tripartite 

conceptualization of human behavior.  

Some of the more widely known are that of Bloom, aforementioned, which are organized 

in six ascending levels of complexity: remembering, understanding, applying, analyzing, 

evaluating, and creating. For this taxonomy, beyond remembering, mastery at each level is said to 

depend on mastery at the level immediately below it. 

Following new Bloom’s taxonomy helps the teacher and the learner to have a systematic 

sequence to follow and to master; once done, it leads the learner to achieve and master the next 

one. It is quite difficult to evaluate if the learner does not have the knowledge, or the 

comprehension and even more the analysis to come up with a judgment and evaluation. Bloom’s 

taxonomy can set the step by step to follow in the development of the different reading strategies 

according to the level and age of the learner; making the learning process meaningful and well 

structured. 

Scales (2008), supports that using objectives based on Bloom's taxonomy helps when 

writing schemes of work, producing lesson plans, writing assessments and giving feedback to 

learners.  



READING COMPREHENSION IMPROVEMENT IN EFL RESEARCH. 31 

 

Once a teacher can classify hierarchically the principles to follow with the students; the 

educational objectives definitively are a lot easier to achieve, and the feedback that the teacher 

can deliver, has a real and meaningful impact on the learner from the fact that the assessment was 

thoroughly thought, well planned and tailored to the learners’ potentials and abilities. 
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CHAPTER 3 - Research Design 

3.1 Type of Research 

Seeking the identification and the guidelines to follow in the proper implementation of the 

comprehension instruction and reading strategies that foster the learners to be independent, 

strategic readers who are capable to control and use the strategies to achieve a high level of 

reading comprehension performance in EFL, the type of research design was under the paradigm 

of qualitative research with the research method of interventional studies that sought to solve or 

find new insights about a situation through explicit instruction on reading strategies;  all within 

action research that pretended to solve the problem and account changes in the classroom. 

 The instruments that were used included “direct observation” that provided broad 

information to the project, “surveys” to learn about the knowledge, attitudes, characteristics, and 

behavior of program participants towards the reading process and reading preferences and habits, 

“interviews”, and artifacts such as “diagnostic test” that were used to have a point of reference or 

“baseline data” to measure the changes in participants’ knowledge, skills, as a result of the 

implementation in the research project. Instruments that showed patterns, that created codes and 

categories that were classified and analyzed as data collection tools thoroughly detailed in the 

analysis and procedures stage of this research. 

As an expected outcome the research project aimed to determine how explicit instruction 

on reading strategies had an impact on reading comprehension skills in English as a foreign 

language in the students in order to achieve higher levels of academic performance in the 

different subjects. 

The implementation of the explicit instruction on reading strategies needed to be 

constantly reviewed, reapplied, tested and refined to compare them constantly in order to validate 
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the different findings that not only led to the solution of the problem but gave the necessary 

insights that would enhance the different educational processes in the school context. 

This research method was clearly immersed in the type of research of “Action Research”, 

whereas Elliott, (2006), affirms that action research is commonly regarded as a rational pursuit 

aimed at the production of objective knowledge. Knowledge that emerges from the action; 

therefore to be more specific we can define the proposal within the type of  “classroom action 

research” which is centered in the possibility to apply scientific categories for the understanding 

and improvement of an educational implementation, starting from the collaborative work of the 

own students, Elliot, (1973). 

Elliot, (2006) considers that the formation of the educators is one of the main objectives 

of the action research on education that aspires to produce this objective knowledge about 

practice in the classrooms and schools, emphasizing how this methodology allows the 

development of the professional knowledge. This knowledge is obtained through a process of 

reflection on the action, in the action and for the action. 

Therefore the different procedures that were implemented ha a cyclical development, 

constant reviewing, adjusting and comparing. After the problem being identified from direct 

observation in the classroom and confirmed from a diagnostic test, it was then necessary to gather 

the information about the context itself, the general expectations of the school, information from  

the learners, the stakeholders, the teachers, the social factor that were inherited, their educational 

backgrounds, educational preferences, aims, interest, school programs, and all the possible 

information that would set the clear perception of the contextual situation. 

This information was gathered through qualitative instruments such as, interviews, 

surveys, and direct observation and then analyzed to elaborate a general plan of action involved 

in the cycle of the research, this general plan had several action steps that were followed with the 
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group of students, such as identification of the concepts, teaching them how the strategies work 

and could be applied, differentiating the expected outcomes in each step of the process and 

several teaching methodologies to tackle the classroom situation; being all the previous steps part 

of the implementation cycle and the pedagogical design, which was monitored, evaluated, 

reflected on, giving the research the necessary information on the effects and failures that the 

implementation might have had in the process. 
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Other authors like Kemmins and Mc Taggart also support and see the action research as 

the opportunity that a researcher has to deal with the situation that is being researched, based on 

thorough observation of the different factors involved and according to the researched findings, 

to set the plan, the application-analysis, the reflection, the adjustment, and amending of the plan 

to meet the situation every time at a higher level that leads to a greater understanding of the 

situation, enabling the triangulation of the gathered information, to be compared, contrasted it 

from different angles that would enrich the analytic outcome of the research proposal on reading 

comprehension performance in EFL. 
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CHAPTER 4 

 

4.1 Pedagogical Design 

Considering the research objective of the proposal which was to determine how explicit 

instruction on reading strategies had an impact on reading comprehension skills in English as a 

foreign language in the students of seventh grade of Aspaen Gimnasio Saucará to achieve higher 

levels of academic performance in the different subjects; it was important to contextualize the 

population and pedagogical design with the corresponding pedagogical strategies and actions 

based on relevant theory used to collect the necessary information and analyze the data that 

supported the research proposal. 

 

4.1.2 Context and Population 

To briefly discuss the school context and the profile of the School Educational Project, (PEI), it is 

appropriate to state that the institution is part of a National organization of twenty eight schools 

throughout the country. Catholic school oriented by the OPUS DEI, located outside the city of 

Bucaramanga in a country side area of ten acres, it is a private school that is unique in the area for 

promoting single-gender education, with three hundred students from the grades transition to 

eleventh grade. 

 The main objectives of the mission and vision of the school are pretty much centered in 

reaching high standards of excellence in the educational and formative level of the students and 

their families. The school puts a lot of effort in family development and is one of the main 

characteristics that differentiate the school from others; in addition being the only boy`s school in 

the city. The school feels that first is the personal and professional development of the teachers, 
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then the formation of the parents, and in that order the only thing that the school expects as a 

result is the well-educated student. 

The School educational philosophy as stated in the PEI can be described as follows: 

 The center of education is the human being in all his spiritual dimensions of will and 

intelligence. 

 Individuality and personal differences are to be respected. 

 The integrated curriculum follows educational purposes that enforce the human and 

global development of the people. 

 Professional teachers emphasize values and virtues and instruct and research on new 

teaching processes. 

 Teachers must be permanent learners, interested in improving techniques every day. 

 Teachers focus instruction in research and the connections with other subjects. 

 Meaningful learning promotes epistemological changes in concepts, procedures, and 

attitudes. 

 Evaluation is continuous and directly related with the evolution of students ideas.  

 Every part of education is based on values, service, and responsible freedom. 

The students are aware of the importance of the English language and also recognize all the 

efforts that the school is making to benefit the process; the school itself is very committed to 

bilingualism and has become as an associate school of Cambridge University to implement the 

international curriculum and certify all the students in their academic competence in English and 

content areas such as advanced math, science, global perspectives with the International General 

Certificate of Secondary Education (IGCSE). 

The school curriculum is aiming towards international standards of evaluation in content 

areas; with this primary objective it is necessary to see the language teaching and learning 
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process as a cross curricular development that needs an interdisciplinary approach for the 

students to succeed in their expected outcomes. 

The bilingualism program in this school has been designed with the purpose of forming 

integrated individuals in every dimension: cognitive, socio-affective, psychomotor, creative, 

expressive, and communicative to reach a lifelong learning outcome. Taking into account the 

mentioned aspects, the school wants to contribute to the transformation of society through the 

implementation of bilingualism in the school, promoting in the students the ability to 

communicate fluently and correctly in English and the capability of understanding the differences 

between cultures.  

 Considering the mission and vision of the school integrated in the PEI, the research 

proposal contributed to the intended objectives of research on new teaching processes, always 

improving techniques, to achieve changes in concepts, procedures, and attitudes towards a global 

development of the learners. It was also relevant to integrate the importance that reading 

comprehension improvement had in the school curriculum to achieve the international standards 

in content areas as well as in English as a foreign language; where the participants must deal with 

text that need thorough analysis and comprehension, using the strategies that were developed 

from the implementation of the pedagogical design of this research project. 

 

4.1.3 Approach and Methodology 

The different activities and materials presented were approached under the principles of CBI-

CLIL, starting with Basic Interpersonal Communication Skills (BICS) being language for social 

purposes or daily language, and developed into Cognitive Academic Language Proficiency 

(CALP), or formal academic language about subject area content material, which is considered 

essential for students to succeed in this particular school. “BICS and CALP are shaped by their 
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contexts of acquisition and use. Consistent with a Vygotskian perspective on cognitive and 

language development, BICS and CALP both develop within a matrix of social interaction.” 

(Cummins, 2000, p.74), therefore the activities to foster the reading skills were contextualized 

and really meaningful for the participants to be engaged, so they can be innovative, reflective and 

confident students in their academic processes. 

As it was stated previously the research proposal was developed under the approach of 

“Content Based Instruction” (CBI) and Content and Language Integrated Learning, (CLIL) as is 

established by the school curriculum, Ebata, (2008) sees that CBI is the most efficient, not only 

for language development but also content mastery; Briton, Snow and Wesche state that 

“content-based instruction aims at eliminating the artificial separation between language 

instruction and subject matter classes which exists in most educational settings” (2003), Brown 

(2007) links also its importance where content based classrooms have the potential of increasing 

intrinsic motivation and empowerment, since the leaners are focused on subject matter that is 

important to their lives. 

Briton, Snow and Wesche state that “the use of informational content which is perceived 

as relevant by the learner is assumed by many to increase motivation in the language course, and 

thus to promote more effective learning” (2003), the authors also assert that language is 

efficiently taught through a focus on contextualized use, therefore CBI sets the guidelines to 

follow in the research proposal as the learners have to face content areas of knowledge in L2, and 

the proper acquisition of the intended strategies and skills would lead them to higher 

achievements in the expected outcomes. 

It is important to highlight that the group of participants in this research proposal was not 

illiterate in the reading process, which they managed quite well in their L1, but again as identified 

in the group, the lack of reading strategies were making them struggle in the moment of dealing 
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with contextualized material in L2. Therefore it was not a matter of teaching the group “how to 

read”, or an issue of implementing the different approaches to teach reading, such as bottom-up 

processing, top-down processing, phonic-based teaching, whole-language teaching or a balanced 

approach; it was instead making them aware of the existing reading strategies through explicit 

instruction that would work for them, taking them from the basics to the complex tasks in the 

process that it was only being done at a literal level without any real comprehension or analysis. 

Reading strategies and natural language acquisition occurs in context; they are never 

learned divorced from meaning, and content-based instruction provides a context for meaningful 

communication to occur (Curtain, 1994; Met, 1991). Therefore the implementation of the 

instructional design followed a strategic development and contextualized material to teach, train 

and practice those strategies that were weak to overcome the identified situation in the classroom 

taking the learners from the simple literal interpretation of words to a higher level of complexity 

that involved higher order thinking skills. 

  “CBI incorporates a variety of thinking skills, and learning strategies which lead to rich 

language development, e.g., information gathering skills—absorbing, questioning; organizing 

skills—categorizing, comparing, representing; analyzing skills—identifying main ideas, 

identifying attributes and components, identifying relationships, patterns; generating skills—

inferring, predicting, estimating (ASCD, Dimensions of Thinking) (Curtain, 1994; Met, 1991).” 

Also as Brown affirms, there are several models of CBI, but the one that suits the research 

proposal is centered on Theme-based, where language remains the primary aim of a course, but 

special attention is given to meaningful, relevant themes as point of departure for instruction in 

language, (2007). Complementing CBI, CLIL is integrated in the proposal as Darn, (2006), stated 

that has the foundations in interdisciplinary/cross-curricular teaching, where many concepts, 
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strategies and skills taught in language arts, are portable to and they can be applied to other areas 

of knowledge. 

The author also asserts that reading strategies for monitoring comprehension can be 

directed to reading materials in other areas, where the interdisciplinary teaching helps the learners 

to apply, integrate and transfer knowledge and foster critical thinking skills. Darn affirms that 

“Interdisciplinary/cross-curricular teaching can increase students' motivation for learning, in 

contrast to learning skills in isolation; when students participate in interdisciplinary experiences 

they see the value of what they are learning and become more actively engaged”. (2006) 

Considering the aforementioned definitions and the pedagogical approaches involve in the 

research proposal, it was articulated then how they were connected to determine how explicit 

instruction on reading strategies do have an impact on the skills and the implications within the 

implementation of the strategies; as is previously stated CBI and CLIL approaches, language is 

efficiently taught through a focus on contextualized use and strategies, and skills can be applied, 

transferred and integrated in cross-curricular teaching, which fosters motivation and students that 

are more engaged with meaningful material relevant to their lives. 

Therefore the pedagogical design in the research proposal has specific objectives that 

were covered sequentially seeking the documentation and follow up of the process of the 

implementation to have the insights that enhanced the educational practice in the group of 

participants as follows: 

    Pedagogical Design Objectives 

4.1.4 General Objective 

To make the students of seventh grade at Aspaen Gimnasio Saucará aware of explicit reading 

strategies to be applied and transferred on different texts and content areas of knowledge. 
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4.1.5 Specific Objectives 

 To understand the concepts of reading strategies and identify their application in 

contextualized situations. 

 To train through explicit instruction the reading strategies of skimming, scanning, 

previewing, making prediction and inferences. 

 To assess the students’ progress after the implementation of the instructional design in the 

application of the reading strategies in contextualized situations. 

Considering the CBI-CLIL principles, the materials that are presented in the pedagogical 

design covered the different views of language learning and language teaching, being 

contextualized, useful and therefore meaningful to the learners; Brown, (2007) state that “making 

meaningful associations between existing knowledge/experience and new material will lead 

toward better long-term retention”, also promoting collaborative learning processes. 

As it was established in the themes and topics chart, the students were adopting what it was 

previously stated by Walpole & McKenna (2007), when they affirmed that for explicit 

comprehension instruction to be successful, teachers must adopt a gradual-release-of-

responsibility model.  “The gradual release of responsibility model of instruction” has been 

documented as an effective approach for improving literacy achievement (Fisher & Frey, 2007), 

reading comprehension (Lloyd, 2004), and literacy outcomes for English language learners 

(Kong & Pearson, 2003).   

Also the artifacts of the pedagogical design developed gradually the awareness and 

metacognitive processes in the participants to master each strategy to then deal with the next one. 

As proposed by the gradual-release-of-responsibility model where the concepts are first 

presented, modeled, practiced and then applied by the learners. (Scaffolding) 
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The stages to follow in the gradual release method of responsibility model were to model, 

share, guide and apply, so the learners finally work independently as they were aware of how to 

achieve the expected objectives with the strategies that were previously modeled, trained and 

practiced. The gradual release model, as well as all strategies, can be adapted and used at any 

level, with any text, in any content area. The goal was to enable students to use these strategies in 

any class, at any time, with any type of text with which they are unfamiliar, making them 

confident, responsible, reflective, innovative and engaged in the process.  

Figure 1. Gradual Release of Responsibility Model. 

As it is presented in the model, the degree of control is being released gradually to make the 

learner independent but making sure the tools are available to do so; through the different stages 

of modelling, sharing guiding and applying, the group of participants eventually overcame the 

difficulties that they were facing in the classroom. 
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These strategies can only come alive by the development of the thinking skills. Is through 

critical and reflective thinking where a leaner can achieve and master the different reading 

strategies that according to their age will give them what they need to give reasons, infer, make 

personal judgment, defend a personal point of view and in general go beyond the simple literal 

answer of an explicit question. 

It is was then necessary to articulate these critical thinking skills to be age appropriate 

through coherent explicit instructional objectives; systematic sequence, and a hierarchical order 

that wraps up the entire research project; Martinez-Pons (2003), states that there exist a number 

of taxonomies of explicit instructional objectives developed on the basis of Aristotle's tripartite 

conceptualization of human behavior.  

Some of the more widely known are that of Bloom, which are organized in six ascending 

levels of complexity: remembering, understanding, applying, analyzing, evaluating, and creating. 

For this taxonomy, beyond remembering, mastery at each level is said to depend on mastery at 

the level immediately below it. 

Following new Bloom’s taxonomy would help the teacher and the learner to have a 

systematic sequence to follow and to master; once done, it would lead the learner to achieve and 

master the next one; it was quite difficult to evaluate if the learner did not have the knowledge, or 

the comprehension and even more the analysis to come up with a judgment and evaluation. 

Bloom’s taxonomy set the step by step to follow in the development of the instructional design 

and the different reading strategies according to the level and age of the learner; making the 

learning process meaningful and well structured. 

Scales (2008), supports that using objectives based on Bloom's taxonomy help when 

writing schemes of work, producing lesson plans, writing assessments and giving feedback to 

learners.  
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Once a teacher can classify hierarchically the principles to follow with the students; the 

educational objectives were definitively a lot easier to achieve, and the feedback that was 

delivered, had a real and meaningful impact on the learner from the fact that the assessment was 

thoroughly thought, well planned and tailored to the learners’ potentials and abilities. 

In the following chart the Themes and topics are presented according to the students’ needs 

and interest, covering the different strategies and stages that would sequentially lead the research 

to give counts of the accomplishments of the objectives presented in the pedagogical design.  

The different sessions followed the structure of the gradual release model, taking the 

learners from the concepts, to the actual application of the strategies that were being trained to 

enhance their reading skills. Contextualized and subject content material was used to promote a 

cross-curricular development of academic and general interest topics as well, guiding the process 

from the basics to the more complex tasks to complete according to the presented taxonomy. 

 

4.1.6 Themes and Topics 

In sessions one and two the group of participants identified the concepts of skimming, scanning, 

main ideas and supporting details. On sessions three and four they identified characters, plot and 

settings, and classified information using the strategies; and in session five they identified the 

concepts of making predictions and inferences. 

In sessions six through ninth they applied the concepts learnt and used the strategies in 

contextual tasks that enabled them to put it all together in the final session ten, where they went 

from the remembering stage to  understanding, applying, analyzing, evaluating, and creating their 

own judgment according to the taxonomy followed in the implementation.  
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Session Topic Objectives Activities Materials Practice 

Task 1 

Skimming 

and 

scanning 

Identify the concepts 

of the reading 

strategies and apply 

them in a basic given 

text. 

Discuss the 

concepts. 

Model the 

application of 

the strategy. 

Solve factual 

questions from a 

given text. 

Reading 

Task 1 

Handout, 

board. 

 

Discuss in peers 

to classify 

information as a 

skimming or a 

scanning 

strategy. 

Task 2 

Main idea 

and 

supporting 

details. 

Identify the concepts 

of main idea and 

supporting details to 

share ideas of a 

specific topic 

supported in a mind 

map differentiating 

fiction and 

nonfiction 

information. 

Discuss the 

concepts. 

Model the 

application of 

the strategy. 

 

Reading 

Task 2 

Handout, 

mind map. 

 

Make a mind 

map. 

Justify their 

conclusion of 

the type of text 

that is given 

Task 3 

Identifying 

characters, 

plot and 

setting. 

Apply skimming and 

scanning strategies 

to identify character, 

plot and setting in a 

story. 

Discuss the 

concepts. 

Model the 

application of 

the strategy. 

Reading 

Task 3  

Hand out. 

Identify the 

characters and 

setting of 

several given 

excerpts. 

Task 4 
Previewing 

a text. 

Classify relevant 

information and state 

conclusions by 

previewing given 

information. 

Discuss the 

concepts. 

Model the 

application of 

the strategy. 

 

Reading 

Task 4 

Newspaper 

article, 

Magazines. 

State 

conclusions and 

justify them 

only by 

previewing 

information. 

Task 5 

Making 

predictions 

and 

inferences. 

Identify the concepts 

of making 

predictions and 

inferences to state a 

point of view from a 

basic given text. 

Discuss the 

concepts. 

Model the 

application of 

the strategy. 

 

Reading 

Task 5 

Handout. 

Matching 

activity. 

CCQ 

exercises. 

Connecting 

ideas with 

predictions and 

inferences from 

a given text. 

 

Assessment 

of the 

implementa

tion. 

Reflect on the 

implementation. 
Data analysis 

Information 

gathered. 

Research 

Stages. 

Task 6 

Skimming 

and 

scanning 

Apply skimming and 

scanning strategies 

in a basic content 

area material. 

Identify specific 

content related 

information 

from a 

specialized text. 

Reading 

Task 6 

Handout 

 

Discuss with 

peers to classify, 

identify relevant 

and specific 

information of 
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basic content 

area material. 

 

 

 

 

 

Task 7 

 

Making 

predictions 

and 

inferences 

Apply the concepts 

of making 

predictions and 

inferences to state a 

point of view from a 

basic content area 

given text. 

Apply the learnt 

strategies to give 

conclusions 

from a given 

text to complete 

a given task. 

 

Reading 

Task 7 

Handout 

Computer 

Multimedia 

projector 

 

Make 

predictions and 

inferences of 

basic content 

area material to 

state a point of 

view. 

Task 8 

Skimming 

and 

scanning 

Apply skimming and 

scanning strategies 

in a content area 

material. 

Identify specific 

content related 

information 

from a 

specialized text 

to complete a 

given task. 

Reading 

Task 8 

Handout 

Computer 

Multimedia 

projector 

 

Discuss with 

peers to classify, 

identify relevant 

and specific 

information of 

content area 

material. 

Task 9 

Making 

predictions 

and 

inferences 

Apply the concepts 

of making 

predictions and 

inferences to state a 

point of view from a 

content area given 

text. 

Apply the learnt 

strategies to give 

conclusions and 

justify a point of 

view from a 

given text. 

Reading 

Task 9 

Handout 

Computer 

Multimedia 

projector 

 

Make 

predictions and 

inferences of 

content area 

material to state 

and justify a 

point of view. 

 

Task 10 

Putting it all 

together. 

Final 

assessment 

of the 

implementa

tion. 

To solve a mystery 

applying reading 

strategies such as 

skimming and 

scanning in complex 

information, 

interacting in groups 

and explaining their 

findings of the 

project using 

prediction, 

inferences and 

conclusions from 

given information. 

Solve an activity 

of higher level 

of complexity 

applying all the 

reading 

strategies of 

skimming, 

scanning, 

previewing, 

predicting and 

inferring. 

Reading 

Task 10 

Handout 

Computer 

Multimedia 

projector 

Discuss with 

peers to classify, 

identify relevant 

and specific 

information of 

complex content 

area material to 

make 

predictions and 

inferences to 

give justified 

conclusions to 

state a point of 

view from 

common 

agreement. 
Supporting material for each session found in “Appendixes” as (Workshops, guides and reading material) 
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4.1.7 The Participants’ Roles 

The role of the learner in a CBI-CLIL environment; which was a contextualized situation, 

according to their needs and interest, is that they were actively involved in this type of setting, 

where they are in charge of their own learning process with the scaffolding support of their peers 

and teacher, always negotiating meaning and being learners who are confident, responsible, 

reflective, innovative and engaged in the process. 

The teacher is a facilitator in the different tasks that the leaners are developing and achieving; 

it was a student centered environment where the learners were discovering, identifying and 

acquiring skills in a metacognitive process making them aware of how to learn and adopt the 

strategies to deal with given information that could also be transferable to various content 

materials. 

Considering the CBI-CLIL principles, the materials that were presented in the pedagogical 

design covered the different views of language learning and language teaching, being 

contextualize, useful and therefore meaningful to the learners; Brown, (2007) state that “making 

meaningful associations between existing knowledge/experience and new material will lead 

toward better long-term retention”, also promoting collaborative learning processes. 

Following the presented approaches that are established by the school curriculum, the 

implementation of the pedagogical design was carried out in ten different sessions, using cross-

curricular material to train and teach each of the selected strategies, making the necessary 

negotiations teacher-learner-peers to make decision, share ideas, and most important, the active 

role of the learner where they became aware of their own learning styles and conclusion to how 

each strategy worked for them. 

Thirty three kids were engaged in the research proposal, where they were told what was 

intended to be achieved and documented throughout the implementation of the different sessions; 
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the students in this group had been receiving L2 classes for five years and could be placed on a 

A2/B1 level of competence according to the Common European Framework of Reference 

showing interest when they worked on topics that they were familiar with.  

Some of the students were new in the school and their performance was pretty low, there 

were about six students in the group with an A1 level, which made it a little complicated to 

practice with them. Most of the class likes to participate and their behavior is pretty acceptable 

according to their age. Only few of them were reluctant to use English to communicate. We set 

some rules about the use of Spanish and we gained a lot of ground on this matter. 

Each session had an intended objective to be achieved, following Bloom’s taxonomy, taking 

the learners form the lower order thinking skills of making simple connections to prior 

knowledge, identifying needed concepts, to analyzing, synthesizing, evaluating and creating ideas 

with justified judgment of their work. 

The first session was thoroughly worked with the learners as it was the foundations of the key 

concepts (Appendix F) that would enable the learners to appropriate the strategies through 

explicit instruction of their existences with the corresponding tips that could be applied to the 

strategy in real context in order to make the necessary connections as presented in a CBI-CLIL 

environment. 

 

4.1.8 Pedagogical Design Assessment 

The sessions presented in the chart were developed within careful planning that considered many 

variables with the group of participants, giving them the tools to identify, clarify, develop, 

practice and apply the concepts at a higher level of complexity each time there were done.  

 The information gathered from the different tasks that the students performed was 

evaluated according to action research in the classroom from direct observation that gave the 
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insights about students’ engagement in the different tasks, also the criteria established in the 

rubric gave the research a clear view of what was being completed according to the aim and 

objectives of each session. Also the learner had the opportunity to self-evaluate the progress, 

based on the fact that each of the different tasks had their own expected outcome according to the 

strategy that was being explicitly taught and trained to see if it was thoroughly achieved 

following the gradual-release model of responsibility that sought for the leaners to finally work 

independently and have a much more higher degree of control in their role as autonomous 

leaners. 

 

4.1.9 Rubric for the Different Sessions 

 

 

Student 5 4 3 2 1 TOTAL 

Fulfilled the aims 

of session 1 “Use 

the concepts and 

strategies to solve 

given situations” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
 

Fulfilled the aims 

of session 2 

“Differentiate 

key ideas and 

elements of a 

given text” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
 

Fulfilled the aims 

of session 3 

“Integrate learned 

concepts of 

reading 

strategies” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
 

Fulfilled the aims 

of session 4 

“Identify relevant 

information to be 

classified from a 

given text” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
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Fulfilled the aims 

of lesson 5 “Use 

the concepts and 

strategies to make 

predictions and 

inferences” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
 

Fulfilled the aims 

of session 6 

“Apply the 

strategies to scan 

a document and 

solve given 

situations” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
 

 

Fulfilled the aims 

of session 7 

“Make 

predictions on 

content areas of 

knowledge” 

 

Completed 

thoroughly 

with all the 

details. 

 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

 

Task is 

delivered 

incomplete. 

 

Fail to deliver 

the task. 

 

 

Fulfilled the aims 

of session 8 

“Solve a given 

task on content 

material applying 

strategies” 

 

Completed 

thoroughly 

with all the 

details. 

 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

 

Task is 

delivered 

incomplete. 

 

Fail to deliver 

the task. 

 

Fulfilled the aims 

of session 9 

“Make 

predictions and 

inferences 

applying 

strategies” 

Completed 

thoroughly 

with all the 

details. 

Mostly 

complete with 

few 

observations. 

Reasonable 

attempt to 

complete the 

task, but 

incomplete. 

Task is 

delivered 

incomplete. 

Fail to deliver 

the task. 
 

 

                                                                                                                             By: Juan Serrano 

The session number ten as presented in the instructional design, aimed at integrating all 

the strategies that were taught and trained throughout the implementation; which was intended to 

see the progress in the application of the strategies in a problem solving situation that was 

developed under the following plan with the corresponding procedure and expected activities and 

aims in each of the stages as follows: 
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4.1.10 Pedagogical Design - Lesson Plan Final Session 10 

 2014 Teacher Juan Serrano Institution Aspaen Saucará 

Time: 7:15 Subject Language Arts Grade Seventh Grade 

Session Final 

Assessment 

English level A2/B1 Length 100 Minutes 

Brief description of 

learners 

(their level, motivation, 

interests and behavior in 

class) 

Students in this group have been receiving L2 classes for five years. They show interest 

when we work on topics that they are familiar with. Some of the students are new in the 

school and their performance is pretty low, there are about six students in the group with 

an A1 level, which makes it a little complicated to practice with them. Most of the class 

likes to participate and their behavior is pretty acceptable according to their age. Only few 

of them are reluctant to use English to communicate. We have set some rules about the use 

of Spanish and we have gained a lot of ground on this matter. 

Aim(s) of lesson 

(What will learners learn 

or be better able to do by 

the end of the lesson?) 

By the end of the lesson the students will be able to : 

 By the end of this lesson the students will be able solve a mystery applying reading 

strategies such as skimming and scanning interacting in groups and explaining their 

findings of the project using prediction, inferences and conclusions from given 

information. 

Content 

Knowledge(subject 

knowledge students will 

learn) 

 Reading strategies 

 Skimming and Scanning 

 Predicting 

 Inferring 

Language in lesson: 

Topic-related 

Vocabulary 

 

 Skim 

 Scan 

 Guilty 

 Murder 

 Crime scene 

 Clue sheet 

 

Content-

obligatory 

language  

 

 

 

 We found the evidence ….. 

 We can conclude that… 

 We guess that …… 

 The possible suspects are… 

 

Academic language 

(Language learners will 

need to do tasks in 

English) 

 Sequence words: first, then, after finally. 

 Past tenses 

 Present tense 

 Present perfect Continuous 

 Present progressive. 

 Passive voice 

 Wh words  

Learning skills 

(Cognitive level of tasks) 

(How did you select 

tasks & prepare learners 

for the lesson?  

According to Bloom’s taxonomy 

activities were selected for the 

students to: 

 Identify relevant information. 

 Classify information according to 

their importance. 

 Organize ideas in a clue sheet. 

 Guess meaning of words 

according to the context. 

 Justify conclusion from gathered 

information. 

Problems 

anticipated 

in lesson 

 

 

 Some of the students might 

not be familiar with some of 

the exposed vocabulary. 

 Students may feel 

uncomfortable being 

observed. 

 Some students might 

misbehave in the GW activity. 

 Probably there won’t be 

enough time to do the activity 

thoroughly. 
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PROCEDURE 

Stage 

Time & 

Interaction 

 Teacher activity Student activity Aim of this stage 

 

Warm up 

(10 min) 

T - Ss 

GW2 

 Teacher explains the 

activities that will take 

place during the class 

and gives instructions 

about the warm up 

activity. 

 Teacher does a warm 

up activity to engage 

Ss using realia. 

 

 

 Ss work in pairs to answer to the T 

questions according to the concepts 

that want to be seen in the lesson. 

 

 

 Get the Ss in the 

mood of sharing 

information. 

 Get Ss to apply 

reading strategies. 

 Skimming and 

Scanning, 

Predicting and 

Inferring.  

 

 

Lead-in 

(10 min) 

GW2 

 Teacher gives the Ss 

the aim of the lesson. 

 T hands out the clue 

sheet for the Ss to get 

prepared for the task. 

 T shows the procedure 

to follow and the 

expected outcome.  

 

 Ss go on line to begin the task 

following the T instructions. 

 Ss open up the Big Scan Game in 

http://www.bbc.co.uk/skillswise/ga

me/en05skim-game-the-big-scan 

 

 

 Contextualize the 

strategies that were 

trained and taught. 

 

Production Task 

(40 min) 

GW2 

 

 

 

 

 

 Teacher monitors the 

groups and interacts 

with students. 

 Ss will discuss and agree on 

relevant information to gather. 

 Ss interact among the group and 

collect clues to solve the mystery. 

 Ss browse the entire game and the 

map visiting the different places of 

the story seeking for necessary 

information to solve the crime. 

 Ss compete against the clock using 

reading strategies. 

 Foster peer work. 

 Classify 

importance of 

information. 

 Foster peer 

communication. 

 Contextualize 

concepts of the 

lesson. 

 Organize ideas. 

Presentation 

(40 min) 

GW2 - TM 

 

 

 

 

 T asks the groups for 

the information of the 

clue sheet. 

 T asks the first three 

groups to justify their 

conclusions to the rest 

of the class.  

 Teacher monitors and 

supports the groups. 

 

 Ss share by groups the information 

that was found in each location and 

feedback is given from their peers 

to complement missing aspects that 

other groups may have missed. 

 

 Ss by groups justified the expected 

outcome and all the members must 

agree and participate on the 

discussion. 

 

 Peer evaluation. 

 Assess the 

strategies for 

learners to apply 

them  in other 

context or further 

written material in 

content areas of 

knowledge.  

http://www.bbc.co.uk/skillswise/game/en05skim-game-the-big-scan
http://www.bbc.co.uk/skillswise/game/en05skim-game-the-big-scan
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CHAPTER 5 

 

 

5.1 Procedure and Data Collection Instruments 

In order to refresh all the components that were involved in the research process immersed in 

qualitative research with the research method of interventional studies that sought to solve or find 

new insights about the situation that was identified in the classroom, several stages were 

considered that had a cyclical development and constant reviewing as presented in classroom 

action research which was centered in the possibility to apply scientific categories for the 

understanding and improvement of an educational implementation, starting from the 

collaborative work of the own students, Elliot, (1973). 

The procedure that is later thoroughly explained mainly was designed from the starting 

point of observing the student’s performance and how they simply couldn’t cope with written 

information in English; therefore the initial test was applied to the entire group from the scratch 

without any prior training or guidance to have a better idea of what was going on in the group. 

Additional information was needed from the students and teachers to contextualize the proposal 

that led to the implementation of the pedagogical design as the heart of the research proposal 

which was carefully structured to achieve the intended outcomes through explicit instruction of 

the reading strategies. 

The pedagogical design guided the students throughout the sessions from basic thinking 

skills like remembering and making connections to prior knowledge to higher order thinking 

skills like analyzing, evaluating and creating own judgement based on the training that was 

received.  
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The different sessions were carefully assessed and took the students each time to higher 

levels of complexity which gave them the tools to face a new challenge and showed how they 

were a lot more confident in reading practices. 

The observed improvement was reaffirmed in the final test results and confirmed with the 

responses obtained from the teachers and students regarding the use of the strategies in their 

academic tasks.   

The process of collecting and gathering information for the research proposal took place 

and was carried out in the following stages after observing the difficulties the participants were 

having with the written materials in the different subjects; the first instrument was a “diagnostic 

test” that was applied (appendix A) following the international school’s assessment criteria 

which goes from 1-7 as the grading scores with 28 items,  giving punctual information on the 

special weakness as it was designed to assess specific reading skills in the group. The results that 

were obtained as it is presented in the document, showed that the students were struggling mainly 

with the following aspects: skimming, making predictions, inferring information, comparing and 

contrasting, visualizing, identifying main ideas and details of the given information. 

A second instrument was a “survey” (appendix B), that was done in their mother tongue 

in order to collect information that has close and open questions that gave extremely relevant 

information about reading habits, preferences, importance given to the reading process, 

awareness of reading strategies, contextualizing  a lot better what were the needs and 

expectations of the participants. As it was mentioned it was very important to consider singularity 

of the individuals as well as the generalized view of the group as a whole. 

A third instrument was an “unstructured interview” (appendix C), for the teachers that 

work with the participants in content areas in English, to have a view if all the teachers involved 
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in the group had identified or experienced similar circumstances with this specific group of 

students. 

A fourth instrument that was presented in the pedagogical design, included all the 

different artifacts, and specially the presentation of the session 10 that embraced all the concepts 

and strategies that were taught, trained and practiced with the participants, giving clear 

information on the impact that teaching reading strategies through explicit instruction had in the 

participants of the research proposal. 

A fifth instrument was a “non-directive interview” (appendix D), to the participants in 

order to collect their perceptions and feelings on the improvement they have had, the attitude 

towards written material and expectations in nurturing the skills that were acquired.  

A sixth instrument was a “post-Test” with the same degree of difficulty as the first one, 

where the same skills where tested to view the progress of the group as a result of the entire 

implementation, (Appendix E). 

 

5.1.2 Analysis and Interpretation 

The analysis and interpretation of research data constitutes one of the most attractive elements in 

the research process, is being able to take a series of information from different sources to fit in a 

systematic and organized way to validate a proposal in a coherent and structured investigation. 

 Having in mind clearly stated that the subject of study were individuals, their 

development, and performance in one or other skills, there was no general recipe or the step by 

step to follow, being one of the most relevant characteristics of the human beings,  like their 

singularity, openness, transcendence and particular cognitive modifiability. 

 Is in this thorough analysis, where the researcher must consider all these particular 

conditions of the human being, as well as the dimensions in order to establish which are the most 
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assertive strategies and the most generalized procedures that may be applied to the group of 

study. 

In the analysis and interpretation of the gathered information is where the success of the 

research is; the action research in the classroom is a rigorous, systematic and detailed method of 

the particular situation that seeks to improve the teaching and learning practice through the 

reflection, implementation, monitoring and readjustments of the process to achieve the desired 

outcomes with the selected group of participants. 

It is most important to make it clear how and when was the data collected and what 

instruments and categories were considered as a result of a careful thought and continuous 

questioning of the different stages of the research; even though some artifacts such as diagnostic 

exams were used that gave the proposal quantitative information, the instruments were analyzed 

from a qualitative view trying to identify different patterns that emerged throughout the 

identification of the problem that was being investigated and also through the implementation of 

a pedagogical design in the different moments in order to consolidate and validate the findings 

and the data collected. 

Before going any deeper into the instruments that were used in the research, it is adequate 

to set the framework of analysis of data as grounded theory proven to be the most common and 

popular approach in qualitative analysis; being inductive, with the purpose of generating 

theoretical ideas, concepts, hypothesis and propositions from the data that is collected, 

completely aligned with classroom action research, where the researcher identifies the situation, 

gathers and collects information, acts upon a plan, revises it, collects new findings and validates 

concepts or ideas from grounded and rotted observation; when data collection and analysis cease 

the resultant theory provides a depth of understanding pertinent to the entities studied. This work 
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had “a high emphasis on theory as process; that is, theory as an ever-developing entity, not as a 

perfected product” (Glaser &Strauss, 1967). 

The process of collecting and gathering information for the research proposal was carried 

out in the following stages: 

From direct observation as a major advantage because “it provided here-and-now 

experience in depth” (Lincoln & Guba, 1985, p. 273);   following the grounded theory which 

stands out as central to the naturalistic paradigm, it was necessary to code the data collected in 

order to identify the anchors of the key points of the investigation, to come up with concepts or 

collection of codes to group the data, making possible the different categories that would enable a 

theory from the collected information as in “generating grounded theory researchers do not seek 

to prove their theories, but merely to demonstrate plausible support for them” (Taylor &Bogdan, 

1984, p. 126). 

These codes emerged from “open coding” as a first stage in the process, open coding was 

the initial, provisional work done on an unrestricted basis to produce concepts that seem to fit the 

data (Strauss, 1987), concepts that started to emerged from direct observation in the group of 

participants, enabling the research proposal to be guided as the categories started to show.  

As knowledge of the situation started to consolidate, from the student’s performance in 

general the axial coding narrowed down the information that was being observed with the 

participants and led the research to establish a core category aligned to selective coding where a 

point of saturation did not enhance any new findings with the group and made evident the 

identified situation and main category in the classroom. 

As an educator in the field, it was identified that the group of participants were struggling 

with the different academic tasks that they were supposed to delivered,  keeping track of their 

individual and group performance and also teacher-students interaction, a few patterns started to 
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emerge that in a way gave birth to the research question and the proposal itself; “lack of 

strategies to tackle reading comprehension tasks”, which was the core category of the entire 

research where everything else would be tied to, aligned to selective coding. 

From direct classroom observation, it was evident that the group of participants were “not 

able to locate and find relevant information” from the given tasks in the EFL class; which 

became one of the codes that started to build the need and the concept to create the category. The 

group also in general had a lot of difficulties to “deal with the written information as a whole” 

based on the fact that they wanted to know word by word and if this did not happen they were not 

capable of completing the task. Another pattern or code in the group emerged as “lack of 

visualizing and skimming techniques” that would help them deal with the information to be 

classified as a whole. 

The group of participants therefore were not able to go beyond single interpretation of 

words and isolated sentences; and another code just came alive in the process; “lack of 

interpretation and inference of the written information”, since it was just the interpretation of 

words by chunks and pieces, they were not capable of predicting or jump into conclusion and 

solve more complex tasks if they were not explicitly stated. 

All these codes that were identified led the research to validate the concept that the 

group`s participants were not aware of the tools and strategies that would help them improve their 

reading performance and that these strategies needed to be explicitly taught, trained and practiced 

with them in order to tackle the situation that was observed in the classroom. 

Therefore these selective codes created the concept that supports the core category of the 

research proposal as the “lack of strategies to tackle reading comprehension tasks”; following 

the procedure of grounded theory, where the aim is to “understand the phenomenon”, it was 
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necessary to use other instruments that would give insights on the subject matter and support 

what was previously found in the first stage of direct observation. 

A “diagnostic test” was applied (appendix A), giving punctual information on the special 

weakness of the group as it was designed to assess specific reading skills in the group. The results 

that were obtained as it is shown in the document revealed that the students were struggling 

mainly with the following aspects: skimming, making predictions, inferring information, 

comparing and contrasting, visualizing, identifying main ideas and details of the given 

information. 

The test itself had oriented questions to test the different reading strategies and other 

reading skills and gave a thorough analysis identifying the areas that the group was struggling 

with, even though the test gave quantitative information that gave statistical analysis to the 

results; from the perspective that the proposal was carried out, what it was relevant is the 

qualitative analysis and how the same patterns emerged in the test. 

The group had specific difficulties in the aforementioned strategies and was not capable 

to skim, scan, predict, visualize, and identify main ideas and details, which were taken as 

codes in the qualitative interpretation of the data collected; confirming the previous findings and 

making the corresponding connections from the codes to the concepts and to the core category. 

Another instrument was a “survey” (appendix B), that was done in their mother tongue in 

order to collect information that had close and open questions that gave extremely relevant 

information about reading habits, preferences, importance given to the reading process, 

awareness of reading strategies, contextualizing  a lot better what were the needs and 

expectations of the participants. As it was mentioned it was very important to consider singularity 

of the individuals as well as the generalized view of the group. 
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The pretended information collected from the survey was oriented in two main streams; 

the first two questions were looking for insights on the students’ preferences and what was their 

positions towards reading; and the collected information from the survey led to some conclusions 

that could be drawn from the patterns of their responses; first of all, they do like to read, not so 

much for academic purposes as for personal interaction through the use of internet; such as 

chatting, text messaging, email and blogs. In this first two questions it was evident the group’s 

preference and what was their position towards reading.  

The other six questions of the survey were focused on reading strategies and how far were 

they aware of their existence and application and also how they dealt with English texts. The 

same patterns emerged from these questions; most members of the group relate reading strategies 

to frequency and amount of information that is read; not knowing what they are, how to use them 

and what impact they could have on their academic performance now and in the future. 

The survey that was conducted among the group with just few questions, gave clear 

conclusions of the students’ reading preferences, being one of the last options they would 

consider before electronic devices, smartphones and internet. It was also clear that the students’ 

awareness of the existence, use and application of the reading strategies was almost null; it is 

necessary to mention that their feelings towards completing tasks in English was not even bad, 

was extremely frustrating because they expressed that they did not understand. 

Other used instrument in the research proposal was an “unstructured interview” (appendix 

C), for the teachers that worked with the participants in other areas, to have a view if all the 

teachers involved in the group had identified or experienced similar circumstances with this 

specific group of students. 

The interviewed with the group of teachers that worked with the participants in content 

areas in the school made the situation a little more complicated, in general they felt that the 
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students just wanted to “read at a literal level” “without any analysis, inference or 

evaluation” of what was presented to them, being a connecting code to the prior findings. They 

concluded that the advance that they were having in their subjects did not meet what was 

expected in the school curriculum due to the “lack of strategies for manipulating written 

information” to achieve the standards of the school, which was also a linking code to the core 

category presented in the analysis. 

All these connected codes, concepts and a core category led to a pedagogical design to 

determine how explicit instruction on reading strategies had an impact on reading comprehension 

skills in English as a foreign language in the students of seventh grade of Aspaen Gimnasio 

Saucará to achieve higher levels of academic performance in the different subjects; and what 

improvement did the implementation revealed in the group of participants, aiming at the solution 

of the identified situation in the classroom within a supported theory that “Through explicit 

instruction of reading strategies, implementing the gradual-release-model, reading 

comprehension in EFL can be improved.”  

After all the previous collected information and analysis, the implementation of the 

pedagogical design was carried out in ten sessions with the group of participants taking them 

from the simple conceptualization of the strategies, to the practice and final application and 

acquisition of the skill, all within the gradual-release of responsibility model. The gradual 

release of responsibility model of instruction has been documented as an effective approach for 

improving literacy achievement (Fisher & Frey, 2007), reading comprehension (Lloyd, 2004), 

and literacy outcomes for English language learners (Kong & Pearson, 2003). The artifacts of the 

pedagogical design developed gradually the awareness and metacognitive processes in the 

participants to master each strategy to then deal with the next one, (scaffolding). 
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Considering the difficulties idenfied in the group it was necessary to stablish specific indicators 

that would show what was being trained and most important how and what level of improvement 

would the group reveal with the implementation of the pedagogical design. 

 Identify the concepts of the reading strategies and apply them in a basic given 

texts. 

As it was mentioned the data collected from the diagnostic test and the interviews showed that 

the group was not explicitly aware of the strategies and therefore they were approaching the 

given material with no direction or guideline to follow. As is presented in “appendix F” the 

different stages carried out in the first session engaged the group with realia and showed them 

how to use specific reading strategies to complete specific tasks, Bloom’s taxonomy was 
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carefully incorporated throughout the session, as they were making the corresponding 

connections to their prior knowledge and experiences in order to understand a concept from their 

own conclusions, not from the ones given on a text or by a teacher; to use the concepts to apply a 

strategy and carry out an analysis of a text to build personal judgment under justified evaluation 

to finally create new strategies based on personal strengths to be independent and autonomous 

learners. 

After the group of students became explicitly aware of the strategies they were able to 

“differentiate punctual from general information without reading the entire text”, revealing an 

improvement as they were applying the strategies to solve the given academic situations. 

 Identify the concepts of main idea and supporting details to share ideas of a 

specific topic supported in a mind map differentiating fiction and nonfiction 

information. 

As the concepts were presented explicitly to the group, they were able to understand the 

components and characteristics of the main idea and supporting details found in a text, leading 

them to split up the information and concentrate on what was important according to the given 

task, enabling the group to structure their ideas and be way more organized in their work. 

The group was able to focus and “differentiate key information from non-relevant 

information” according to the intention of the task, also they became aware on how to identify 

what was the core idea of a text and the supporting details that developed this idea. 

 Identify the concepts of making predictions and inferences to state a point of 

view from a basic given text. 

As the implementation was being developed, the group of students were dealing with more 

complex concepts that were essential to the objective of the research proposal; the group needed 

to step up to a higher level of difficulty in order to take the information as a whole and come up 
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with personal predictions and inferences not only in general material but in content area material 

that they were facing in the school context.  

Putting together the strategies that were taught and trained, they were able to complete the 

academic activities of the sessions and they perceived that “there is no need to understand every 

single word in the text”, “becoming guessers” from the context that they were manipulating and 

“showing more confidence in the reading practices”. 

 Applying reading strategies such as skimming and scanning in complex 

information, interacting in groups and explaining their findings of the project 

using prediction, inferences and conclusions from given information. 

Throughout the implementation of the pedagogical design, the group of students identified and 

applied the strategies that were explicitly trained and taught revealing an improvement on the 

results they were obtaining in the different tasks and also they were eager to participate as it is 

registered in the footage and interviews that revealed the level of awareness the group had on the 

strategies that they would use not only in the Language Arts class but in content areas as well.  

The final project of the pedagogical design was intended to meet the general objective of 

the research proposal, integrating all the strategies and skills and applying and transferring the 

skills to contextualized problem solving situations; the results of the group were outstanding and 

really meaningful to them because they actually saw how the strategies worked for them and for 

their academic purposes. 

Another instrument that was used was a “non-directive interview” (appendix D), to the 

participants in order to collect their perceptions on the improvement they have had and their 

position towards written material and expectations in nurturing the skills that were acquired.  

The interview with the participants gave among the entire group a sense of satisfaction, 

engagement and lots of intrinsic motivation in the activities that the students had to deal with in 
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the school. They all agree that it is “not necessary to understand every single word to cope 

with a task in the foreign language” and that they can “guess meaning from context”, 

“identify relevant information more quickly” and “feel a lot more confident and engaged 

when they are facing written material” in the other subjects, changing their position towards 

the language and the content areas of knowledge. (Scripts of interviews Appendix G) 

The progress was tangible in the group of students and the classroom environment was 

much more relaxing to the learner and the teacher as well, but the research probably needed an 

extra instrument that followed the same pattern as the one that it was used at the beginning of the 

process when the group was tested without any instruction and when the results were concordant 

with the codes and concepts identified in the first stage of the process.  

Even though the pedagogical design implemented in the research proposal widely answers 

the main question and supported the theory that “Through explicit instruction of reading 

strategies, implementing the gradual-release-model, reading comprehension in EFL can be 

improved”, a final test with the same characteristics as the diagnostic test was applied to see if 

there was an improvement in the group, being careful that the test met the same level of difficulty 

and the reading skills that were tested in the first instrument. 

The test gave as well quantitative information that may help to see in graphs the changes 

in the group’s performance (appendix E), but as it was said, what is relevant is the qualitative 

analysis that emerged from the results; where the initial identified codes were impacted and 

modified by the explicit instruction and implementation of the pedagogical design and how the 

strategies that were taught, trained and practiced, improved significantly according to the first 

results taking the group to a higher level of performance and a tangible improvement in the tested 

skills that were weak and which can now be transferable to other content areas of knowledge as 

well. 
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Pre-test and Post-Test Performance Indicators of the Research Group. 
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Comparing the results the group of students got before and after the implementation of the 

pedagogical design it was evident that they applied the concepts that were trained and as a result, 

the implementation revealed a significant improvement in their reading practices. 

The students now are capable of: 

 Get meaning from context. 

 Compare and contrast given information accurately. 

 Follow steps in a process to attain an objective. 

 Visualize information to make corresponding connections. 

 Apply predicting skills to solve given academic situations. 

 Identify cause and effect in specific settings. 

 Apply skimming and scanning techniques to identify main ideas, facts and opinions. 

 Justify a personal point of view from collected information coherently. 

 Evaluate their reading process applying High Order Thinking Skills. 

 Create complementary strategies according to their learning styles to complete a task. 

Furthermore the group of students was able to clearly identify the use of what they were 

trained at in other areas, feeling much more confident in their reading practices and also making 

them more participative in academic activities as they were really aware of the tools that could be 

applied for different purposes. 

The implementation of the pedagogical design had a strong impact in the group as they 

felt motivated and capable to deal with the different activities in the foreign language, and above 

all the implementation made the group aware of the learning process, making them autonomous 

and independent learners that have an array of strategies and tools that they will nurture through 

future personal, academic and professional challenges in their life.   
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CHAPTER 6 

6.1 Conclusion and Pedagogical Implications 

Considering the general objective of the research proposal that aimed to identify the impact that 

explicit instruction on reading strategies had in the group of students of seventh grade of Aspaen 

Gimnasio Saucará, it came clear that a thorough analysis of the needs, context and expectations 

of the learners led to a deeper review of the theory, characteristics and variables that needed to be 

incorporated to achieve the expected outcome. 

 As the difficulties were identified and tackled in the group of participants, the results were 

emerging and the students turned from being frustrated with the activities that they had to 

perform, to being confident, relaxed and most important really aware of what they were doing. 

The implementation of the pedagogical design under the principles of CBI-CLIL approach and 

the gradual-release responsibility model presented by Walpole & McKenna (2007); helped the 

students to learn how they were learning and apply metacognitive processes that drove them to a 

higher level of achievement. 

 The attitude in the class was way different and the participants were engaged and eager to 

participate in all the activities that were promoted in the implementation. They progressively felt 

how they were incorporating and transferring the strategies to different problem solving situation 

that before they didn´t feel they could understand and solve by any means. 

The improvement that was revealed after providing the group with explicit instruction on 

reading strategies was quite clear, the students felt that there was no need to understand every 

single word that they read and they could guess meaning from context, being a very important 

technique that improved the reading comprehension skills and the way they approached the 

classroom activities. 
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The explicit instruction on reading strategies also met the objectives as the group of 

students became aware of how they could apply them systematically to help them deal with the 

academic tasks that they were facing not only in the English class but in content areas; 

visualizing, skimming, scanning, organizing, comparing and contrasting information more 

efficiently taking the written information as a whole, locating and differentiating relevant 

information to interpret, analyze and evaluate what was being read. All these aspects were 

identified as key elements to be tackled in the research proposal and the improvement was 

tangible in the group by the thorough completion of the activities presented in the different 

sessions and the post test that showed how the group had overcome the difficulties they were 

having before being provided with the explicit instruction on reading strategies. 

  It is also relevant to mention that through the research proposal not only the students 

became aware of their difficulties, their limitations and their potentials but one as a researcher 

realizes all the implications that something that was taken for granted and assumed that the 

students were supposed to do at this point of  their educational lives, needed such an structured 

studied that may no longer be overlooked by the institution and should be nurture and promoted 

for the benefit of the learners and teachers as well. 

 The research proposal made evident that the participants were taken to a much higher 

level of performance as an intended objective but it is necessary to continue, each time to a 

higher level of complexity in agreement with the scaffolding support that promotes student’s 

confidence and autonomous learning as one of the main objectives of education itself; and as it 

was stated by McLaughlin and Maureen, (2012) that these reading strategies are to be guided, 

they are not inherited by the learners and must be taught by explaining, demonstrating, guiding 

the leaners in an explicit way for them to acquire the skill and improve their comprehension of 

new texts and topics.  
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 Viewing other aspects and benefits of the presented research we can find cultural 

characteristics that were blended in the approach that used CBI-CLIL which has content- 

communication-cognition and culture as the linking thread to all the implementation that was 

carried out through explicit comprehension instruction; all the socio cultural benefits were 

aligned as Snow (2002) states that comprehension instruction gives students access to culturally 

important domains of knowledge and provides a means of pursuing affective and intellectual 

goals. 

The pedagogical implications of the research that are being mentioned throughout the 

entire paper, are not only to generate the commitment among the entire institution to live the 

philosophy of the school that promotes professional teachers that emphasize in values and virtues 

and instruct and research on new teaching processes, where the teachers must be permanent 

learners, interested in improving techniques every day and  focus instruction in research and the 

connections with other subjects seeking meaningful learning that promotes epistemological 

changes in concepts, procedures, and attitudes; but to be aware of the need to always have a 

closer view to what is happening in the classroom and that there is a lot an educator can do to 

lead the students to be autonomous, effective and efficient learners for the future. 

Other implications inside the school were identified that were related to the different 

content areas of knowledge as they saw the benefits of the oriented implementation that was done 

with the group of participants, making the staff aware of the need to redesign the different 

procedures and teaching practices inside the classroom; not taking for granted what the learners 

were “supposed” to master, but leading the different procedures and needed concepts with a 

gradual release of responsibility seeking the final objective to become independent and 

autonomous lifelong learners. 
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    It is also extremely relevant to highlight how the group of participants was motivated 

and not apprehensive when dealing with written information in English, by using their own 

strategies they were able to cope, tackle and complete the different tasks with ease and much 

more accuracy in the different subjects that the school curriculum is implementing. 

Following the action research thread which promotes continuous evaluation in context; 

this research proposal can be applied and nurture to different levels as the results showed its 

benefits which sought the objective to have analytical, reflective and innovative learners to fit in 

a globalized society with different expectations as an ongoing and never ending process. 

Never ending process that needs constant adjustments and that always must be tailored to 

the needs and expectations of the leaners. Expectations and needs that were tackle in the proposal 

presenting the prompts and guidelines to solve a situation identified in the daily development of 

the teaching-learning process; showing that in education, one as a teacher must always be 

attentive to what is happening in the classroom and there is always a lot that can be done in an 

structured and rigorous way to improve what is given by the curriculum and the different stages 

of the teaching practice.  

Explicit instruction on reading strategies definitely has a strong impact on the learning 

process of the learners, as it has been said, needs to be explicitly taught, trained, guided and 

practiced through gradual release of responsibility so the learners finally become independent 

efficient readers; but throughout the research that was carried out some tangential elements 

emerged while investigating the group of learners that may lead to further research, and that is the 

advances in digital technology which are dramatically changing the different texts and tools that 

are appealing and available for teachers and students. 

As it is understood, technology now is all over and the world and the new generation by 

the age of ten would have had access to more information than an average person would have had 
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in the last century; but the issue is not how to tailor technology into literacy education, known as 

the ability to read and write to a competent level, as technology is already here to stay; the matter 

is how to tailor literacy teaching practices to meet the new available resources of information. 

It is to meet the reading comprehension demands of the internet. Can it be that a proficient 

offline reader may be poor online reader? Or that A proficient online reader may be a poor offline 

reader?; That is to say that the user may not have developed the corresponding literacy to meet 

the new challenges and therefore a further study may also be conducted on how reading 

comprehension standards and evaluations are being considered where the proficient online reader 

is being left out. 

There is no denial on the importance of the strategies presented in the research document 

as key elements to meet the academic challenges that are nurture with technology as an appealing 

ingredient for 21
st
 century learners and teachers, but it can also be recalled the need to transform 

the way literacy education is conceived and assess to meet the new growing challenges that are 

inherited with technology which are leaving out some teaching practices carried out by very 

experienced teachers whom may not have developed the literacy educational practices for today’s 

challenges and demands. 
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APPENDIXES 

Appendix A   

 

This was the first diagnostic test that was applied to the students which was designed to assess 

specific reading strategies and skills as it is presented at the end of the test. 
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Each question of the test as it was aforementioned aims to test a reading skill as they are 

listed in the following diagram. 

 

 

 

 



READING COMPREHENSION IMPROVEMENT IN EFL RESEARCH. 86 

 

 

In this item analysis the computer based program showed with an exclamation sign in 

yellow which of the skills that were being tested most of the group were struggling with. 

The analysis made evident that they had issues with reading strategies such us skimming, 

scanning, predicting, and finding main ideas. 
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This graph shows the assignment results among the group of participants showing the very 

low performance within the given task before any implementation of the pedagogical 

design. It was also evident that the group was not really connected and the outcome was 

dangerously heterogeneous. 
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This is a survey conducted in their mother tongue to gather important information about 

their reading preferences and their awareness of the existence of the specific reading 

strategies presented in the reach proposal. 

 

Appendix B 

SURVEY 

SUBJECT Language Arts  GRADE 7°     

TOPIC What about reading 

TEACHER  Juan Carlos Serrano    

STUDENT     

 

Estimado estudiante, por favor responda a las siguientes preguntas con el fin de recolectar información 

relevante frente a los hábitos de lectura, sus preferencias y estrategias que utiliza cuando se enfrenta a la 

información escrita en inglés. 

1. ¿Te gusta leer? 

______________________________________________________________________________ 

2. Escoge tu preferencia para buscar información. 

a. Leer un libro.  b. usar internet  c. visitor la biblioteca. 

3. Que haces antes de leer un libro en ingles cuando es necesario hacerlo? 

______________________________________________________________________________ 

4. Cuando no entiendes una palabra, o parte del texto que haces? 

______________________________________________________________________________ 

5. Sabes que son las estrategias de lectura? 

______________________________________________________________________________ 

6. Si las conoces,  me puedes decir dos estrategias que utilices cuando te enfrentas a un texto en ingles. 

______________________________________________________________________________ 

7. ¿Has recibido entrenamiento específico en estrategias de lectura en to colegio? 

______________________________________________________________________________ 

8. Crees que sería útil para ti y tu rendimiento académico el recibir este entrenamiento? 

______________________________________________________________________________ 
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Appendix C 

Interview for teachers. 

 

1. Considering the group of seventh graders at the school, what is your opinion on the reading 

comprehension process of the group? 

2. Are the students able to make inferences from the content areas that you teach? 

3. How do the students usually deal with unknown vocabulary? Are they able to guess meaning from 

context? 

4. Do you think your students apply reading strategies to complete the different tasks in your 

subject? 

5. What is the general attitude of the group when dealing with content area written information? 

 

=========================================================================== 

 

Appendix D 

 

Interview for students 

 

1. What is your opinion about the activities and the final project presented in the class? 

2. What have you learned about reading strategies? 

3. Do you consider reading strategies useful for you? 

4. Where can you use the strategies that you were taught? 

5. How do you feel about dealing with content area material in other subjects? 
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Appendix E  

(Results of the post-test). This chart shows the result obtained by the group of participants with a 

similar test as the initial one. Showing how the learner’s performance had improved and how the 

intended strategies were impacted by the implementation of the pedagogical design in the research 

project. 
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This graph interprets the previous results obtained by the group of participants, showing 

how the group had improved and made evident how the gap had narrowed down to have 

much more homogenous results. 
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Appendix F 

The material that was carefully chosen for the implementation was carried out in different sessions 

with clear objectives and an aims to be achieved; this is an example of the first session where the 

concepts were presented to the group of participants. 

 

Stage 1: 

Realia was used in the classroom by taking the fire extinguisher and asking a group of learners to please 

explain in their own words what it was. What do they relate the fire extinguisher with…, and many ideas 

started to pop up. (Learners were engaged) 

Stage 2 

Attention was then directed to the label and a question came across. What is the expired date?, one of the 

kids just pick it up right away and gave the corresponding answer. 

Another question was given to the group. What information can be found on the label?, many ideas started 

to emerged and they were also very diverse. 

Stage 3 

The group of learners was asked if they knew what they just did. The direct answer was: What do you 

mean? We don´t understand. 

Stage 4 

I said, “not to worry”, let’s just forget about the previous exercise and I hand it out the first page of the 

reading production task – session 1 with the title of “Skimming Text.” Many of the kids were puzzled and 

they really wanted me to tell them the answer to the question. 

Stage 5 

We went through the explicit explanation of the term and by the fourth line a group of learners were 

saying, “We were skimming” and as we continued with the text, some of them said “no”, we were 

scanning. 
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Stage 6 

Nothing was confirmed if they were right or they were wrong; since it was important for them to make the 

proper connections to the concept in a way that each of them would relate it to a personal, meaningful 

experience. 

Stage 7 

The reading production task - session 1 page 2 was hand it out and the learners had the opportunity to 

compare and contrast this two reading strategies. 

Stage 8 

The reading production task - session 1 page 3 was given to the participants and connections were 

presented to the learners to real application of the strategy in contextualized situations. When they were 

useful, and specific examples were discussed, using “Concept Check Questions” (CCQ). 

Stage 9 

The reading production task - session 1 page 5 was hand it out and in groups of three the learners had two 

minutes to skim the questions and the leaners were told that they would have only seven minutes to 

complete the task. This promoted team work and they were strategizing to complete the task. 

Stage 10 

The competition began and the reading production task - session 1 page 4 was given with the advert for 

them to scan the advertisement to fill out the given questions and it was amazing to see how they were 

interacting and not just concentrating on reading at a literal level, word by word; but actually applying the 

strategy to find the needed information within the expected time. 

Stage 11 

Pencils were down when the first group announced the completion and they had to justify their responses 

according to the information found. Other groups would get extra point for relevant information that was 

not mentioned or possible wrong answers that were given to the exercise. 
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Stage 12 

The reading production task - session 1 page 7 and the groups only had one minute to skim the text since it 

had fewer questions and they were told that they would only have five minutes to complete the task. 

Stage 13 

The reading production task - session 1 page 6 was hand it out and there was much more information in it 

than the previous one, forcing them to really apply the strategy to complete as many questions as possible. 

The time was up and pencils down, and only one of the groups were able to complete nine exercises. 

Stage 14  

The discussion on the corresponding exercises was carried out and the corresponding justifications were 

presented to the given task. 

Stage 15 

The learners were asked to present as a group one conclusion or idea related to what they would have 

changed or do to be better in this type of activity. Their conclusions were really outstanding as they felt 

the contextualized used of the strategy and how it could be applied to different situations; also the groups 

agreed on the need of putting strengths together to achieve and objective as a group. 

As it is presented in the implementation of the first session, Bloom’s taxonomy was carefully 

incorporated throughout the session, as they were making the corresponding connection to their prior 

knowledge and experiences in order to understand a concept from their own conclusions, not from the 

ones given on a text or by a teacher; to use the concepts to apply a strategy and carry out an analysis of a 

text to build personal judgment under justified evaluation to finally create new strategies based on 

personal strengths to be independent and autonomous learners. 
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Appendix G 

The following are the scripts of the interviews that support the obtained results from the 

research proposal and the improvement achieved after the implementation of the explicit 

instruction on reading strategies. 

 

Interview 

T: Ok Mr. Florez I have a couple of questions that I would like to ask you regarding the project 

that we developed on reading strategies. 

T: The first question is your opinion about the activities and the final project presented in the 

class? 

Ss: I think that the activities that we used in the final project can be useful in the future in 

different subjects and even the university. 

T: What have you learned about reading strategies? 

Ss: The skimming and scanning, I learned to infer and predict different things from the text. 

T: Do you consider that the reading strategies are useful for you? 

Ss: Yes because I can use the in other subjects like Spanish, Science, Global. 

T: How do you feel about dealing with content areas like Science, Global perspectives…will the 

strategies be useful for you? 

Ss: Of course. 

 

Interview 

T: Ian Pablo I want to ask you a couple of questions that I would like to ask you regarding the 

project that we developed on reading strategies. What is your opinion about the activities and the 

reading strategies? 
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Ss: I think they are very useful for like everyday activities, for example a friend can ask me to: 

Hey read that article and ask me where the alphabet shows and I scan for the specific information 

that I want. 

T: Are the reading strategies useful for you? 

Ss: Yes, because as I said before, it is useful for everyday activities, for example if I am in a quiz 

on reading comprehension I can scan specific information for a question. 

T: Can you use this information to be applied in other subjects? 

Ss: Yes for example Science and Global perspectives which are English subjects that we see in 

my school. 

 

Interview 

T: Good morning Mr. Espinel, I would like to have your opinion about the reading strategies and 

the project that we have been doing in the class. What is your opinion about the activities? 

Ss: I think that these are going to be useful to our lives and for another class like Global or 

Science. 

T: What strategies have you learned from the class? 

Ss: Skimming, Scanning, predict, brainstorm. 

T: Can this information be useful to be applied in other classes? 

Ss: yes like Science and Global. 

T: Do you feel better in the class when you have these strategies to work for you? 

Ss: Yes because I can know some things, specific ideas and main ideas faster. 
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Interview 

T: Mr. David how are you today? 

Ss: Fine thank you and you? 

T: What is your opinion about the reading strategies? 

Ss: My opinion is that to teach us how to use the reading strategies is very good and fun, all the 

students can learn in a very fun way. 

T: Can you use those strategies in other areas of Knowledge? 

Ss: Of course, like reading global, make charts, Science and in all subjects I can use that 

information. 

T: Do you feel different that you have now these strategies? 

Ss: Yes because I can do the exercises easier. 

 

Interview 

T: Mr. Alejandro what is your opinion about the project that we were doing on reading 

strategies? 

Ss: I think that it can be useful for us because we can read a text and comprehend the text in less 

time because we can scan or skim or use another strategy and it is useful in all the subjects like 

math, or Spanish, or reading plan, or doing charts for Science or Global. 

 

Interview 

T: Mr. Acevedo I would like to know if you think that that strategies that were taught and trained 

helped you to be better in you academic tasks? 

Ss: Yes, they helped me to locate the information needed easier and understand the texts to 

complete the activities in a nice way. 
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T: how did you feel in the activities that were being done in the class? 

Ss: I felt more relaxed and prepared to do the activities. 

T: What do you do with the vocabulary that you don’t know? 

Ss: I can understand the words from reading the text and get the important information more 

quickly. 

 

Interview 

T: Mr. Kevin, what is your opinion about the activities that we were doing on reading strategies? 

 Ss: I think that those activities were wonderful because I can take all the information of the text 

or the main points in less time and faster. 

T: Can you use those strategies in different content areas? 

Ss: Yes I can use them in the Cambridge examinations, also in the university, in other 

evaluations… 

 

Content Area Teacher 

T1: I would like to thank you Jaime for being here and having this short interview with me 

regarding the application we have been working with seventh graders on reading strategies. 

T1: Considering the group of seventh graders at the school, what is your opinion on the reading 

comprehension process of the entire grout? 

T2: I can see that most of the students do apply a method even though if you asked them what the 

method is that they are applying they probably wouldn’t know the name but certainly you can see 

that they do have a method for acquiring information. 

T1: Are the students able to make inferences from the content areas that you teach? 
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T2: Yes they are, most of them when they encounter an unknown word usually they would ask 

the teacher but after they read the content they would certainly get the meaning. 

T2: Usually the first reaction was, what does the word so and so… mean, and yes they did 

applied that methodology and get the meaning. 

T1: We’ve been working from Language Arts the different reading strategies with the kids, 

telling them what they are and how to apply them and how to use them. Do you think your 

students apply reading strategies to complete the different tasks in your subject? 

T2: I would say Yes, they do, not necessarily knowingly that they are using a methodology but I 

would say that they unconsciously they do apply a methodology. 

T1: What is the general attitude of the group when dealing with content area reading information? 

T2: They find it interesting to be using the language in another setting and particularly I teach 

Science and they do enjoy having Science classes. 

 

Spanish Teacher 

T1: Profesor José Ernesto cuál es su percepción frente a la implementación que hemos 

desarrollado con los estudiantes de séptimo grado frente a la implementación de las estrategias de 

lectura y cuál sería el cambio en este grupo de estudiantes. 

T2: Con respecto a la velocidad de lectura de estudiantes como los estudiantes de séptimo grado 

se ha visto un incremento en la velocidad de lectura, estamos hablando de muchachos que se 

están leyendo en oral 150, 160 palabras por minuto, obviamente conservando sus pausa y demás. 

Se ha mejorado la comprensión de lectura en cuanto a técnicas que hayan utilizado, se les enseño 

técnicas de skimming y scanning en español y ya reconocen fácilmente algunos elementos dentro 

del texto que les pueden servir para comprenderlo mejor. 
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T1: Considera que estos proyectos que se desarrollan desde el área de Ingles, gracias a la 

colaboración que se ha obtenido con el departamento de español se pueden llevar a diferentes 

áreas de contenido dentro del colegio? 

T2: Sí claro que sí, obviamente la lectura y los procesos de comprensión de lectura no son 

únicamente las dos asignaturas involucradas, incluyen igualmente a las áreas de biología, a las 

áreas de matemáticas y demás, yo creo que hay que adaptarlo a todas las instancias académicas 

del colegio. 

T1: Considera Ud. que las estrategias de lectura pueden ser un factor determinante en el momento 

en que los estudiantes tengan que hacer una aplicación a un trabajo, realizar algunas pruebas de 

admisión, o las mismas pruebas de estado independientemente del conocimiento que deban tener 

de las áreas de contenido? 

T2: Obviamente las técnicas de lectura si son importantes para esa clase de procesos; para todo, 

para la misma vida, para poder entender la misma información que los medios nos están 

proporcionando, son necesarias para la presentación de pruebas, como las pruebas Saber, son 

vitales, creo que el Gimnasio en este momento está tendiendo a llevar esos niveles precisamente 

por la adaptación de algunas de estas técnicas. 
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(Workshops, guides and reading material) 

 

READING PRODUCTION TASK - SESSION 1 (7 pages) 
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READING PRODUCTION TASK - SESSION 2 (6 pages) 
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READING PRODUCTION TASK - SESSION 3 (5 pages) 
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Practice 1: The Fox and the Crow 

An Aesop's Fable Retold 

 

Retrieved from: http://www.education.com/study-help/article/character-setting_answer/ 

Read the selection, and then answer the questions that follow 

 

Crow landed high in a tree, holding in her beak a bit of meat she'd found nearby. 

Below the tree walked Fox, who looked up when he heard a flutter of leaves. He saw 

Crow and the meat dangling from her beak. 

 

Fox wanted the meat, so he deceitfully said to no one at all, "How handsome is that 

Crow! So beautiful and shiny are her feathers! Ah, if only her voice were equal to her 

beauty, she would be considered the Queen of Birds!" 

 

Now Crow, being very vain, heard Fox's flattery of her appearance and was pleased. 

But she was also anxious to prove him wrong about her voice. So she opened her beak 

and let out a loud CAW, CAW, dropping the meat as she did. Fox quickly picked it up 

and ate it. Then he looked up and laughed, "My good Crow, your voice is alright . . . 

it's your brain that's lacking!" And with that, he walked away, leaving the hungry 

Crow to feel sorry for herself. 

 

 

What is the setting of the story? 

a. a fox's den 

b. a birdhouse 

c. a tree 

d. a boat on the river 

   

 

 

 

Fox gets the meat from Crow because one of his character traits is being 

a. helpful. 

b. dishonest. 

c. sad. 

d. a good cook. 

   

 

Which is NOT one of Crow's character traits? 

a. having feathers 

b. being vain 

c. having a loud voice 

d. being smart 
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Practice 2: An Open Door  

"Oh, well," I sighed as I plopped down at the kitchen table. "There goes a great 

chapter in my life!" 

Mom looked up from the batter she was mixing. "What's the matter? Why are you 

so down in the dumps?" she asked. 

"That was Mrs. Barberi on the phone. I didn't make the debate team this year!" I 

grumbled. "I don't know why I didn't do better!" 

"Come on, Sam, don't be so hard on yourself!" Mom replied. "You know there are 

money problems everywhere. The school had to limit funds for some programs 

and the debate team was cut in half this year." 

"I know . . . ," I sighed. "But I still wanted to make it. I like debating, and getting 

to go to other schools around the state to compete is a lot of fun! I met a lot of new 

kids that way!" 

Mom smiled. "I know you did, but like people say, When life shuts a door in your 

face, another door opens"! 

"I think it's a window, Mom," I said. "If a door closes a window opens." 

"Whatever," Mom laughed. "The point is that something else will come along . . . 

maybe even better, 'cause you don't know what lies beyond that door . . . I mean, 

window!" 

We were interrupted by the sound of the phone ringing in the living room. "I'll get 

it," I said. "It's probably Chris wanting to tell me about all the fun stuff the rest of 

the debate team will do without me this year!" 

I picked up the phone, expecting to hear Chris's voice. But it was someone else. I 

listened attentively, thanked the caller, and went into the kitchen again. 

"You look funny . . . who was it . . . is something wrong?" asked Mom, and she 

jumped up from the table. 

"Not wrong, just strange!" I replied. "That was Mr. Diaz, from school." 

"So? What did he want?" Mom asked anxiously. 

"Me," I replied with a smile. "He wants me to take the lead in the school play! He 

said I was awesome at the auditions! I'd almost forgotten I tried out this year . . . it 

was way before the holidays! Mom . . . I got the lead!" 

"You see, Sam," Mom said as she grabbed me and we whirled in a circle. 

"Another door opened and you'll start a whole new chapter of your life!" 

"Window, Mom," I sighed, "window!" 

The main setting for this story is 

a. a school. 

b. a hallway. 

c. a living room. 

d. a kitchen. 
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What is the other setting of the story? 

a. a school 

b. a hallway 

c. a living room 

d. an auditórium 

 

Which best describes Sam at the beginning of the story? 

a. excited about getting on the debate team 

b. depressed about not getting a part in the play 

c. excited about trying out for the play 

d. depressed about not getting on the debate team 

 

Which is NOT a character trait of Sam's mother? 

a. Concerned 

b. Annoyed 

c. Sympathetic 

d. Encouraging 

 

Which best describes a trait both characters have? 

a. sense of humor 

b. Distrust 

c. Disgust 

d. Jealousy 

  
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READING PRODUCTION TASK - SESSION 4 (2 pages) 
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