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Abstract 

     This research project describes a pedagogical implementation in a virtual environment with a 

group of six students from fifth grade between 10-11 years old with the purpose to identify how 

spoken interaction occurs in a virtual Task-Based language environment. The study has an Action 

research design to collect mixed data through instruments such as students’ artifacts, teacher’s 

journals, and focus groups that were analyzed into two cycles that revolved around healthy 

lifestyle and, festivals and celebrations through the use and design of the digital resources to 

collect data. 

     Spoken interaction is identified in a virtual task-based language environment when within a 

TBL framework that sets the students in tasks about real-life situations with the aid of digital 

resources to perform and communicate throughout the environment as they learn topics based on 

their needs to practice and learn the language. The data analysis report showed that students 

engage meaningful tasks using digital resources and the teacher’s support to improve spoken 

interaction as they communicate, interact and learn. Also, some tasks were identified to have 

more impact on developing spoken interaction when they illustrate real-life situations for the 

students to learn the target language. 

 

Keywords: Oral production, Task-Based Learning, learner interaction, digital resources, spoken 

interaction. 
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Section 1: Contextualization 

     Due to the COVID-19 outbreak, some changes were done for this research project with the 

purpose to adapt it to virtuality and designing a pedagogical intervention focusing on virtual 

education. Therefore, the context in which the research project is carried out posted a resolution 

(appendix 1) to inform that the rest of the year the classes would be virtual to prevent risks of 

contagion in the scholar community. 

     The Niños Alegres school is a private school located in Bucaramanga, Santander, and it was 

founded in 1992. The institution centers only in kindergarten and in primary as part of their 

educative process. According to the PEI, the mission of the institution is to educate or form 

people in values that allow them to respect each other in order to live together in a society where 

everyone is responsible for their acts. While the vision of the institution is to be the leader, in five 

years, in the teaching of values and Christian principles to support quality education by having 

the right teaching staff and dedicated to providing comprehensive training. Furthermore, the 

Niños Alegres school follows the traditional model as the main methodology for the teaching-

learning process, by implementing characteristics such as the united desks, and the rote learning, 

however, the institution has some characteristics from the new school that is implemented for the 

scholarship community such as the student government, the pedagogical outputs, or the parents' 

school that has the purpose to invite them in conferences or telling them about the pedagogical 

projects that the institution is work on for any collaboration from the school’s staff.  

     In regard to English learning, the institution used to set the memorization and repetition for 

teaching and learning strategies that allowed English teachers to implement the Audio-lingual 

method, which is part of the traditional model. Nevertheless, throughout the years, the head 

director has made reforms to the PEI that changed the English teaching in the school. Nowadays, 

the English teacher at the school has the freedom to implement any kind of methodology that 

shapes the students' needs, learning styles, or interests. Therefore, the English teacher can carry 

out any pedagogical project throughout the academic term, with no need to use an English 
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textbook, which was the main resource to teach the topics. Thus, making the English teacher 

more independent by selecting the own material to work with.  

     The participants of this research project are a group of six students from fifth grade composed 

of four boys and two girls with an average age between 10-11 years old, and from families of an 

average social stratum within two-three. Moreover, they count on internet access through a 

computer or a cellphone to connect to the virtual classes and to keep contact with their teacher 

during the pandemic. In terms of language proficiency, fifth grade is at an elementary level (A1). 

  

Section 2: Research Statement 

     At the beginning of this research project, the PEI was analyzed and studied, and therefore, two 

factors were identified to affect the performance of a group of fifth graders regarding the target 

language, which are: limited speaking activities, and more focus on grammar-based approaches. 

In addition, the researcher recognized that education is changing as society does, and this means 

that the way of learning in the new generations is going to be different, which brings new 

challenges to the teachers are going to face in this 21st century. Therefore, the methodologies 

have to be updated according to the context and what the students demand, for instance, their 

needs, interests, desires, and learning styles. English teaching is changing throughout the years, 

with different situations that demand something new from the English teachers such as new 

teaching-learning strategies, new resources, new assessments, etc. to teach English as a foreign 

language to the new generations. In a country like Colombia, there is a high challenge of the 

communication competence that needs to increase with the purpose to improve the level on the 

students around the country and the law of 115 of 1994 (1994) stated that 'comprehension and 

capacity of expressing in a foreign language' is an objective inside the Colombian education.  

     Due to the COVID-19 pandemic and the restrictions, a virtual Needs Analysis was made to 

learn more about the context of the students. According to the exercise of that analysis (appendix 

2), issues regarding the oral production were identified as the students argued that they need to 

take time to form a sentence or the idea to express what they want to say, to share an idea, or to 

pronounce a word. Moreover, they use the speaking for class activities only, whereas, when 
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communicating with their English teacher or classmates, they only use the mother tongue, 

therefore, students concur to the help of the teacher most of the time to participate or 

communicate in class. The students consider interaction an important aspect to improve their 

ability with the target language, since it facilitates their learning process, and helps them to 

improve their communication in class.   

     This research project aims to identify how spoken interaction occur in a virtual Task-Based 

learning environment in fifth graders. Hence, this research project will consider the perception of 

the teacher, the interactions of the students in the virtual environment as well as the application of 

digital resources and tasks developed throughout a pedagogical implementation. 

After knowing the Contextualization and Justification, in this section, you will find the research 

question and the objectives to carry out throughout the research project: 

 

2.1 Research question: 

How spoken interaction occurs in a virtual Task-based language learning environment?  

2.2 General Research Objective: 

To identify how spoken interaction occurs in a virtual Task-based language learning environment 

in a group of fifth graders. 

 

2.3. Specific Research Objectives  

● To design digital learning resources for TBL that promote spoken interaction  

● To recognize effects of TBL on spoken interaction in a virtual learning environment 
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Section 3: Theoretical Framework 

3.1 Related Studies 

     Task-Based Learning has become an important teaching method for different uses in 

educational purposes. One of those is research, which can vary from projects used to teach 

English as a foreign language or as a second language to a specific population through 

environments such as face-to-face and virtual with the objective to promote or improve language 

learning, improvement of skills or interaction. National and International studies that have been 

carried out to show the use of TBL in the context of TEFL, such as: 

Peña, Mireya; Onatra, Amparo (2009) Promoting Oral production through Task-Based 

Learning Approach: A study in a secondary school in Colombia. Universidad Nacional, 

Bogotá, Colombia. 

     In this study with qualitative emphasis, the authors described the importance of the oral 

production skill in the English learning, as they consider that this skill is set aside due to the 

curriculum of the school, as it focuses to develop cognitive processes such as writing and 

reading. For this reason, the authors decided to design and implement tasks to involve learners in 

communicative situations and to encourage their oral output. Furthermore, to carry out the tasks, 

the authors followed Jane Willis’ model of TBL. The population was four groups of seventh 

grade from a secondary school in Bogota. 

     The pedagogical procedure to carry out the tasks considers the three phases that Willis 

proposed, which are: Pre-Task, Task, and Final Task or Language Focus, and in each phase, they 

added the contents to teach to the students throughout the procedure such as vocabulary about 

clothes, descriptions of famous characters, or to develop a Tv program. All of the content was 

added to the Task-Based unit, as they also decided to apply two different strategies to encourage 

the oral production skill to focus on interaction with peers, for instance, conversations or 

interviews, and individual presentations based on the topics from the content. 

     For data collection, the authors used audio recordings for each lesson, field notes, and 

proformas. The audios complement the field notes and provide information about the behavior of 

the students. While the rest of the instruments helped to analyze the students’ performance and 
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interaction between peers. This study shows how to design TBL tasks that focus on only a 

language skill as Oral production. 

Arslanyilmaz, Abdurrahman (2012) An online Task-Based Language Learning 

Environment: Is it better for advanced- or intermediate-level second language learners? 

Youngstown State University, Youngstown, United States.  

     This study from the Youngstown State University focuses on the online environment to carry 

out a pedagogical intervention of Task-Based Language Learning. The population was 14 Non-

native speakers that were divided into two groups: half of the participants were at intermediate-

level, and the other half were at advanced-level. Therefore, the author of the project wanted to 

investigate a relationship of terms such as language proficiency to language production along 

with the negotiation of meaning that non-native speakers produce. For language production, the 

author investigated it in regard to accuracy, fluency, and complexity including lexical and 

syntactic complexity. 

     To apply the approach of TBLL, the author designed four communicative tasks with the aid of 

a chat tool software called WebCT-Vista. For this reason, he could design the framework to apply 

the approach and to carry out the online environment for the participants. To collect the data, the 

author used the chat-scripts from the software to examine the negotiation and the accurate 

language of both intermediate-level participants and the advanced-level participants. 

     The author makes a high emphasis on the online environment since the participants had the 

option to approach the tools and the possibilities to contact themselves. Furthermore, due to that 

environment, the application of tasks from TBLL made the participants practice the target 

language in a real-life-like context as they engaged with pragmatic, contextual, authentic, and 

functional use of the language. Most of the tasks were split-information and two-shared 

information tasks. 

Ramírez, Ingrid; Rodriguez Sandra (2018) Language Interaction among EFL Primary 

Learners and their teacher through collaborative Task-Based Learning. Magazine Scielo, 

Bogotá, Colombia. 
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     This qualitative research focuses on a group of fourth graders and an English teacher in a 

private school in Bogotá with the purpose ‘to analyze interaction in the English Classroom 

through action research’ (Suárez Ramírez & Rodríguez, 2018, p. 1). The study uses Task-Based 

Learning to design tasks to promote aspects such as collaborative work and the involvement of 

both students and their English teachers. The authors wanted to answer why the students were 

bored and discouraged about their English lessons since there was a lack of students’ 

participation and interest in learning the target language according to the English teacher. For that 

reason, the authors implemented eight tasks to change the dynamics of the classroom to make 

evident interactions among the participants through collaborative work. 

     The authors defined two aspects of the interaction, on one hand, the interaction between the 

students to construct or build different ways to communicate in verbal or nonverbal ways in the 

classroom. Moreover, their behavior is consciously reorganized and influenced by other 

classmates as they interact. On the other hand, language interaction is how in the English 

classroom there are different interactions between the English teacher and the students when they 

use the target language. 

     To collect the data, the authors recorded the lessons to analyze interactions of the students and 

used Students’ Artifacts such as cards, worksheets, puppets, and presentations to analyze the 

progress of the students in the implementation. Moreover, this study shows how they apply TBL 

as an action plan by identifying the students’ needs and interests to design tasks and topics to 

teach the target language. Thus, the authors observed constantly each lesson to find exchanges 

between the students and the teacher, which led them to know that the students are social actors 

that establish and transform agreements to participate in the learning process. 

 

3.2 Main Constructs 

     By considering that this project aims to identify how spoken interaction occurs in a virtual 

task-based language learning environment, this section provides the following constructs or 

concepts that are going to be developed throughout the pedagogical implementation to respond to 

the main question: 
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3.2.1 Task-Based Learning 

     Task-Based Learning, or TBL, is the methodology that consists of a cycle where the 

classwork is engaged in a series of tasks proposed by the teacher, and a task itself, has the 

purpose to promote the target language. It was first proposed by Jane Willis back in 1987, where 

the purpose of the methodology is to make the students resolve a task through the use of the 

language. TBL teachers start a lesson with input from any skill (usually listening or reading) and 

then the students are required to carry out a task through the target language, as this is the 

principal resource in which they are working in a whole lesson, while the teacher takes the role of 

observing the progress of the students with the purpose to do general feedback of everything seen 

at the end of the lesson. Ellis (2003), has pointed out that the workplan may require a learner to 

engage in language activity such as what they found in the real world, for instance, completing a 

form or to compare two pictures. The TBL tests students' knowledge in a task, and when a task is 

completed, the exigency increases, which can make them reflect their abilities and performance. 

Furthermore, they can learn more or improve their communicative skills through tasks, as TBL 

focuses on pair or group work.  

     The framework proposed by Jane Willis is divided into three stages: Pre-Task, Task Cycle, 

and Language Focus: 

● The Pre-Task stage: In this first stage, the teacher introduces the main topic of the lesson 

to the students. In the same stage, the teacher gives the vocabulary and grammar that the 

students use in order to develop or carry out the Task Cycle. Harmer (2015) pointed out 

that the teacher explores the topic with the class and highlights useful words and phrases 

to help the students to understand the task instructions. 

● The task cycle stage: This stage is divided into three phases, The Task, the Planning, and 

the Report. In the Task, the students work in pairs or groups, and they undertake the main 

task given by the teacher using the target language. In the planning, the students prepare a 

report that is presented to the rest of the class and the teacher. In the report, the students 

share their report, which can be oral or written. When each pair or group of students are 
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presenting their reports, the teacher writes a transcription of what they say and do during 

the phase. 

● The Language Focus Stage: is divided into two phases: The Analysis and the Practice. In the 

Analysis, the teacher does general feedback on the topic of the whole lesson, however, the 

teacher also reviews the Task Cycle stage in which highlights the vocabulary, verbs, or 

grammar implemented by the students during that stage. This also includes their 

pronunciation. In the practice stage, the students practice new vocabulary difficult to 

understand in the lesson, while the teacher helps them with any doubt they have. 

     Learning in TBL takes place through the completion of meaningful tasks that resemble real-

life or daily-life activities such as problem-solving, ordering, reasoning, classifying, etc. Tasks 

should have a clear purpose as this can aid students to focus on the meaning and the ideas that 

they are carrying. Therefore, Task-Based Learning highlights the instrumental value of language. 

For instance, a learner in a task develops speaking skills to describe or suggest a place to visit. 

Tasks can be divided into focused and unfocused tasks, as it depends on how the teacher design 

task and what purpose seeks with that task in a lesson.  

     Focused tasks are designed and appear to persuade the use of specific language futures such as 

verbs, subjunctives, adjectives, nouns, etc. While the Unfocused tasks are not designed to evoke a 

particular construction, this means, that unfocused tasks evoke general samples about the use of 

the language and not a specific language like the focused tasks. According to Ellis (2003), 

focused tasks induce students to process a specific grammatical structure, while unfocused task 

allowed them to choose a range of forms, but not specific. Thus, the teachers that implement TBL 

can observe which type of task best fits the students in terms of their needs, learning styles, and 

interests that can engage them with the target language in a meaningful context with the purpose 

to provide opportunities for communicating among themselves. 

3.2.2 Learner Interaction 

     Learning something new involves taking part. For instance, a child cannot learn to ride a 

bicycle if he has not ridden one. It also depends on whether the child is just getting used to riding 

one with the use of the support wheels. This is similar to how language is difficult to learn 
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without taking part in communication. If the learner does not interact with the language, the 

students would have difficulties in learning the language. Learner interaction refers to the role of 

how students interact with the language in order to develop their skills or abilities with it. Ellis 

(2003, p. 25) suggested that 'maintaining a conversation is often effortful for students because 

they lack both the linguistic resources to understand what is said to them and to make themselves 

understood'. 

     Inside the classroom, the teacher has the purpose to teach English through different methods, 

teaching strategies, and resources. Nevertheless, the teacher must promote learner interaction in 

order to aid the students to prosper in learning the target language, as there are different factors 

that make them not participate in learning such as lack of motivation, shyness, feeling nervous, 

embarrassment, or resistance when they are not enthusiastic in taking part in group work, etc. 

Thus, the teacher has the task to increase the interaction of the students with the language by 

creating a better atmosphere in which they feel comfortable and confident. For instance, when the 

students are communicating with the target language throughout a lesson, they notice there are 

issues in their speaking production such as mispronouncing a word or misspelled a word. 

Although, noticing these issues Is part of their learning process with the language because when 

they speak with a teacher, they see a big difference. For Rodriguez and Martinez (2018, p. 3), 

interaction 'also implies going beyond communication to establish a set of pedagogical actions in 

order to provide opportunities to encourage student participation and reduce anxiety'.  

    Interaction can be also presented in tasks because when the teacher assigns a specific task 

about completing certain things, the learner might look for the help of another classmate in order 

to understand part of the task or with the purpose to complete it. Furthermore, it depends on how 

the teacher designs the task since if the task focuses on group work in pairs or with more people, 

the learner will interact with the classmates in order to progress with the task and complete it 

since, throughout the task, the learner will learn from them. The teacher must promote learner 

interaction by doing classes based on the students' needs to improve their skills, as well, as help 

them to succeed. 
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3.2.3 Oral production 

     Oral production is the capacity that students have to transmit a message by the connection of 

words, and to express an idea. Therefore, it is verbal communication to share information from 

interactions based on conversations or discussions, in which students can communicate 

individually or in group with the target language in an English lesson.   

     In the context of this research project, when speaking about oral production, it refers to 

English as a foreign language in children in ages 10 to 11. And this means that age, their brains 

are just developing the capacity of learning new things through trial and error, for instance, the 

target language. Moreover, when performing oral production, some issues can be presented, 

which is normal since a child learns from the experience of being corrected by someone more 

skilled in that language and gives the opportunity to practice and learn.  

     In English lessons, the students can see oral production as a huge challenge for themselves to 

be engage to the target language for different reasons such as being nervous to interact with the 

classmates or teacher, being scared of making a mistake in front of the class or feeling 

uncomfortable to perform speaking tasks. Teachers need to promote oral production among 

students and let them use all of their knowledge in the skill with the purpose to motivate and 

change their view of speaking English in class. For Harmer (2015, p. 123), 'the more students 

have opportunities to activate the various elements of the language they have stored in their 

brains, the more automatic their use of these elements become'. Thus, the students’ oral 

production doesn’t need to be perfect, as the importance is that they communicate and interact. 
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Section 4: Research Design 

4.1 Mixed methods research 

     Mixed methods research is a type of research that mixes aspects or elements of both 

quantitative and qualitative data to understand a research problem. In the applied linguistics, 

Mixed methods research is used in the context of a classroom for any researcher to implement. 

For Dornyei (2007), this type of research can offer additional benefits to understand the 

phenomenon in question. In this project both quantitative and qualitative data will be gathered 

from, for instance, students’ interaction, focus groups, and digital resources. All of them related 

with the data collection instruments. 

 

4.2 Action Research 

     Action research is a research design, and it consists of researchers examining their own 

practice and find the way or methods improving it. In education, teachers use this type of 

research with the purpose to analyze their own educational practice and improving any issue they 

find. Furthermore, pre-service teachers also use Action research to identify a problem, design the 

content from a pedagogical background, and then carry out their pedagogical practices or 

pedagogical implementations, and throughout the time, they are going to learn the experience of 

teaching in a real class. In this research project, Action research was adapted to the virtual 

context, and even if the researcher and the students are connected from distance, it was possible 

for him to have a basis for the pedagogical background to carry out the implementation. Griffee 

(2012, p. 109) has pointed out, that ARD is 'a source of curriculum renewal and professional 

development'. Thus, giving the researcher, the opportunity to design or integrate new content to 

their population-based on what they found throughout the research and improve his teaching 

skills by using action research. 

     Action research was first proposed by John Elliot back in 1986. The design is a focus on a 

cycle that the researcher has to do in order to carry out good research. 'Action research is a form 

of ethical inquiry in which teachers reflect about how to teach in ways that are consistent with 

their educational aims and values' (Elliott, 2007, p. 2). Teachers can teach and conduct their own 
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research at the same time as they find new details in their context. The following stages of action 

research were adapted to virtual environment with the purpose to implement it in the research 

project: 

● Observing: The researcher, who is the teacher, observes the actions of the population 

(students) throughout the course of a synchronous session in aspects such as their actions, 

and behavior. The researcher can also re-watch the recording to look for extra details. 

● Reflecting: After the researcher observes the population, he reflects about what the data 

gathered from the synchronous session with the purpose to highlight important 

characteristics such as how was the activity to the students, or if the materials 

implemented were successful, etc. Therefore, the researcher comes with some conclusions 

from the observation in order to come with a new plan to implement in the context. 

● Planning: The researcher designs a new lesson plan based on the reflection and the 

experience from the observation. In this research project, there are two types of lesson 

plans: the virtual learning object, and the synchronous session, in which the second one is 

more important, as when the researcher organizes new content for that session to be 

applied with the purpose to see new results. 

● Act: The researcher implements the new lesson plan in the synchronous session, and 

proceeds to observe. 

     This exercise makes the researcher to compare the results from the same process in each 

session every time to come out with results and a conclusion in the end. Therefore, when the 

researcher shares his researcher with the world, this one can be referenced from another 

researcher in a new research project. Thus, making action research a legacy that can be continued 

to keep improving educational contexts such as the teaching of English as a foreign language. 

With new experiences from the educational contexts made by teachers or pre-service teachers, 

more questions will be raised.  
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4.3 Type of data to be collected 

     From the above mentioned, the type of data to be collected in this research project is mainly 

qualitative, and this means, that it is important to dive into the educational context. 

     Qualitative data involves words and not only numbers. Moreover, the researcher has to 

describe the data based on observations, and by using his five senses. In quantitative data, the 

purpose is to analyze, for instance, the students’ interaction in the virtual environment with data 

that can be quantified. For this reason, this research is mixed type. 

        

4.4 Role of the researcher 

     In the educational context, the role of the researcher is to be another participant inside the 

school with the purpose to conduct a Needs Analysis at the beginning, which is a step-by-step 

process where researchers or teachers do to know what their students’ needs are, learning styles, 

interests, etc. in order to implement an instructional design to be delivered in an academic term. 

Moreover, the pre-service teacher needs to determine the content in the instructional design to 

apply as part of his teaching practice. Graves (2000, p. 4) stated that 'deciding which challenges 

you can productively address depends on attention to and understanding of institutional and 

cultural contexts'. When everything is already done, the teacher or pre-service teacher can apply 

what was collected from the data throughout the implementation in the two cycles. 

     When the researcher has the data to analyze, he has to reflect on what to do next to carry out 

the research in terms of designing the data collection instruments and keep planning the classes to 

see the results for every session or lesson. Therefore, the researcher is another participant. He is 

the teacher and has to act as such by following the lessons planned and collect the data required 

to analyze and reflection both cycles of the pedagogical implementation. 
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4.5 Data collection instruments 

     The following data collection instruments and techniques were designed based on the 

Qualitative research with a focus on the virtual environment. All instruments were used to collect 

the data, analyze, and compare the results in the two cycles of the pedagogical implementation: 

 

4.5.1 Students’ Artifacts 

     Students’ Artifacts in this research project are.  what they produced throughout the 

pedagogical implementation as seen in the following picture: 

 

 

Figure 1 Students’ submissions on a speaking task from the Flipgrid platform. Each of them had their comments 

     In a virtual environment, the students show their work by submitting it (figure 1) on Flipgrid 

platform, as the case of a speaking task. The researcher in the role of the teacher has the job to 

carry out a formative assessment to do a feedback to those submissions (artifacts) of the students. 

Therefore, students’ artifacts also refer to the number of interactions among them, or in this case, 

the video comments as evidenced in the following picture: 
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Figure 2 A students giving a video comment to another student with the transcription 

 

Student F: Hello, my 

name is Student F, 

I’m 11 years old. My 

favorite color is 

green. 

 

Student J: Hello 

Student F, my name 

is Student J. I’m 10 

years old, and my 

favorite color is red. 

You need to 

pronounce the word 

‘years’ stronger. 

Have a nice day.  
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     In this situation (figure 2), a student is giving a video comment regarding a submission of 

another classmate, which is ‘introducing yourself’. Moreover, the same student of the video 

comment not only introduces to his classmate, however, provides an oral comment in form of 

small peer-assessment about her performance and response. Situations of interactions can be 

presented it in any time of the implementation, and it brings extra practice of the target language 

among the students, and the teacher. 

     Generally, to qualify the progress of the students, the note was divided in two notes. On one 

hand, the virtual learning objects with the structure of TBL. On the other hand, the speaking tasks 

in the platform of Flipgrid. Therefore, other notes such as exams or final projects were considered 

as part of their progress. In this research project, there are four digital resources that the students 

used during the pedagogical implementation:  

EXE-Learning: This resource was used to design the Virtual Learning Objects (VLO), in which 

videos, tasks, and links were incorporated in every VLO for the learning process of the students, 

as they work and learn the topics showed in the resources.  

 

Figure 3 A virtual learning object made from EXE-learning program 
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Moodle: This tool is an LMS (Learning Management System) that has the purpose to be used by 

teachers to create and manage the pedagogical implementation. For this project, a course was 

designed with Moodle to deliver content, monitor the students' progress, keep records on their 

work, and share information on their learning process. 

 

Figure 4 Moodle platform with resources that the students can access (VLO, Educaplay, Speaking tasks at Flipgrid) 

      

Flipgrid: This digital learning tool is used to submit videos and to promote interaction among the 

students. The teacher creates a question, and the students have to respond by recording 

themselves answering that question using videos, and giving video comments (sometimes, peer-

assessment) to their classmates. This platform was used to receive the students' reports or 

speaking tasks from the Virtual Learning Objects.  
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Figure 5 A picture of the Flipgrid platform with speaking tasks (reports) 

 

Educaplay: This digital learning tool is used for teachers to create interactive activities. It can be 

used to access any content that the teachers are sharing. Educaplay was used to design vocabulary 

games relevant to the contents selected from the instructional design. Therefore, the games made 

were incorporated into the VLOs to guarantee direct access, records or participation were tracked 

as well. 
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Figure 6 A task made in Educaplay 

 

4.5.2 Teacher Journals 

     Teacher journals is a data collection instrument that consists of teachers analyzing their daily 

work, or experiences inside their classes. In every journal, the teacher mentions his strengths and 

weaknesses during the class, how the class can make him or her improve as a language teacher, 

and to reflect on his own teaching-learning strategies, teaching techniques, learning strategies, 

and resources that they used in the classroom. Moreover, teachers can also write about the 

attitude of the students in the class in characteristics such as how they used the language, how 

they felt with the activities, what they were their actions with the resources, how they react, and 

what they think about the class. Pre-service teachers also use teacher journals to talk about their 

pedagogical practices and to reflect on how they plan a class that they are going to carry out. 

According to Dörnyei (2007), if researchers want to use their research journal as a data source, 
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they need to pay attention to some technical details such as the participants’, which means, the 

actions or interactions of the students. 

 

Figure 7 Teacher's Journal 

   In this research project, the journals were focused on the pedagogical implementation through 

the virtual environment. The following model (figure 7) was taken from the pedagogical practices 

at LLEI*. The writing of journals consisted of writing a digital document right after each 

synchronous session. The researcher had to reflect on his strengths, weaknesses in his teaching 

practices through the virtual environment, and how the process of creating virtual material helped 

him improve as a language teacher., The researcher wrote about the students' actions in each 

session, their progress based on the students' artifacts, the use of virtual resources, the topics they 

learned throughout the implementation, and their attitudes towards the online resources. The 

format to write the teacher journals was brought by the program of LLEI* 
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     Thus, all the information from the journals helps the researcher to do comparisons about the 

progress of the students, and how he can analyze the virtual resources and tasks, therefore, 

recognize the results and achievements in each cycle of the pedagogical implementation.  

4.5.3 Focus Groups 

     Focus groups is a data collection instrument that brings six or more people in a room, in which 

the researcher brings different types of questions to the students with the purpose to gather 

information from them, for instance, throughout the pedagogical implementation. In the 

conversation, the students reflected about the process in Spanish, while the transcription was 

translated to English. Moreover, depending on how the conversation is been carrying out, the 

researcher can ask question that can go deep as seen in the following pictures:  

 

Figure 8 A question about the experience of learning and interaction through virtual tools. Most of the students considered that it 

facilitated their English learning. 
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Figure 9 A question regarding the differences before (face-to-face) and now (virtual) regarding the speaking tasks 
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Figure 10 Another question about strengths and barriers of interaction in the virtual context 

     In each caption (figures 8, 9, and 10), the researcher has the role of the moderator, and he 

keeps going deep by asking questions regarding interaction, the pedagogical implementation 

(proposal of the teacher), the speaking tasks (oral production), and the virtual environment. While 

the students are the participants in the focus group that answer the questions proposed. 

Furthermore, a focus group is applied at the end of a cycle after an exam or a final project 

session. In the virtual environment, like this research project, the focus group is carried out in a 

synchronous session.  

     The purpose of this instrument is to gather data from the phenomenon in question, which is 

spoken interaction. The program used to carry out the focus groups and to record what the 

students said was Zoom. 
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4.6 Timetable and Stages: 

     This is the Timetable of the Pedagogical Intervention planned for The Niños Alegres School, 

in which a continuous cycle was made approximately, a weekly session.  Each date has 

synchronous sessions with the main topics, while it also has the virtual learning object that the 

teacher displays in the Moodle platform 24/7 so that students can study the topic and explore it in 

beforehand and be ready for the next session. Moreover, at the end of each cycle, data was 

collected by applying focus group. These were the dates of the intervention made by the 

researcher: 

Cycle One 

 Date  Synchronous Session  Virtual Learning 

Object 

 August 13th 

2020 

 0 (Introduction to the platforms)  1 (Body parts) 

 August 20th 

2020 

 1 (Body parts and adjectives)  2 (Personal care 

products) 

 August 27th 

2020 

 2 (Personal care products and third 

person of present continuous) 

 3 (Physical Activities) 

 September 4th 

2020 

 3 (Exam)  4 (Healthy Habits) 

 September 10th 

2020 

 4 (Healthy Habits and first person 

present continuous) 

 5 (Junk Food) 
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 September 17th 

2020 

 5 (Junk Food and countable & 

uncountable) 

Focus group application 

 * 

 

Cycle Two 

 Date  Synchronous Session  Virtual Learning 

Object 

 September 17th 

2020 

 -  1 (Festivals and 

Celebrations) 

October 1sh 

2020 

 1 (Festivals and Celebrations, and verb 

prefer) 

 2 (St. Patrick's Day) 

October 8th 2020  2 (St. Patrick's Day, story parts, and 

third person of past simple) 

 3 (Easter Day) 

October 15th 

2020 

 3 (Easter Day, second person of past 

simple, and question form of past 

simple) 

 4 (The day of the dead) 

October 22nd 

2020 

 4 (The day of the dead, first person of 

past simple, and Final project) 

 5 (Barranquilla's 

Carnival) 

October 29th 

2020 

 Focus group application & pedagogical 

implementation closure 

 - 
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Section 5: Implementation and data analysis 

5.1 Approach 

     Communicative Language Teaching (CLT), is the approach that underlines TBL in this 

research project. This approach emphasizes on communicative competence rather than 

grammatical structures. According to Ellis (2003), the approach aims to develop the ability of 

communicating for students to use language in real communication. And that means that the 

students need to be exposed with activities that involve real-life situations. 

     CLT considers speaking as primary by making language use as a focus in classroom activities 

for the students. Moreover, there is a variety of these activities that are selected according to how 

well they engage the students in language use, which is an aspect that is decided by the teacher. 

To underline TBL, the Communicative Language Teaching counts with three principles: the 

meaningful, the true communication, and the task. The last one focus on activities involving 

completion of tasks that involve real-life situations, which is an aspect that highlights the 

teaching method of TBL. For this reason, task-based activities can be developed with a focus in 

communication and interaction with the purpose to engage the students with the target language.  

5.2 Design 

5.2.1 Syllabus 

LEARNING OUTCOMES 

Week 1 

 

 

Asynchronous Session (Virtual Learning Object 1): 

Pragmatic learning outcomes:  

The students will be able to talk and describe the importance of the human 

body. 

Linguistic learning outcomes: 

The students will be able to identify vocabulary related to the parts of the body. 

The students will be able to use adjectives to describe physical such as short, 

big, small, etc. 

- No outcomes from a lesson plan, only an introduction to the platforms  
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Week 2 

Asynchronous Session (Virtual Learning Object 2): 

Pragmatic learning outcomes: 

The students will be able to learn the importance about using personal care 

products. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the personal care products. 

The students will be able to use third person of the present continuous to 

describe actions. 

 

Lesson plan (Synchronous Session 1): 

Pragmatic learning outcomes: 

The students will be able to talk and describe the importance of the human 

body. 

Linguistic learning outcomes: 

The students will be able to recognize vocabulary related to parts of the 

body. 

The students will be able to use adjectives of physical description such as 

short, big, small, etc. 

Week 3 Asynchronous Session (Virtual Learning Object 3): 

Pragmatic learning outcomes: 

The students will be able to learn the importance of the physical activities. 

The students will be able to share what physical activities they can do and what 

physical activities can’t do. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the physical activities. 

The students will be able to use the modal verb can/can’t to describe physical 

activities. 

 

Lesson plan (Synchronous Session 2): 

Pragmatic learning outcomes: 
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The students will be able to learn the importance about using personal care 

products. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the personal care 

products. 

The students will be able to use third person of the present continuous to 

describe actions. 

Week 4 Asynchronous Session (Virtual Learning Object 4): 

Pragmatic learning outcomes: 

The students will be able to learn and highlight the importance of the healthy 

habits. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the Healthy Habits. 

The students will be to use first person of present continuous to talk and share 

their Healthy Habits. 

 

Lesson plan (Synchronous Session 3): 

Pragmatic learning outcomes: 

Determine the achievement of the objectives proposed from the lessons 1 to 

3 through tasks that illustrate the linguistic understanding. 

Linguistic learning outcomes: 

To show the understanding and the development of communication skills in 

the virtual learning objects 1 to 3. 

Week 5 Asynchronous Session (Virtual Learning Object 5): 

Pragmatic learning outcomes: 

The students will be able to talk and describe the types of Junk Food. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the Junk Food. 

The students will be able to use countable and uncountable nouns to describe 

singular or plural. 
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Lesson plan (Synchronous Session 4): 

Pragmatic learning outcomes: 

The students will be able to learn and highlight the importance of the healthy 

habits. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the Healthy Habits. 

The students will be able to use first person of the present continuous to talk 

and share their Healthy Habits. 

Week 6 Lesson plan (Synchronous Session 5): 

Pragmatic learning outcomes: 

The students will be able to talk and describe the types of Junk Food. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the Junk Food. 

The students will be able to use countable and uncountable nouns to describe 

singular or plural. 

Figure 11 Table of Learning Outcomes from the Syllabus of Cycle One (Healthy Lifestyle) 

          The design of the syllabus (figure 9) covers the learning outcomes (or objectives) of the 

asynchronous lesson task, and the lesson plan from both virtual learning objects, and 

synchronous sessions, which are part of the students’ learning process throughout the 

implementation.  

     Due to the COVID-19 outbreak, the syllabus was adapted to the virtual environment to use 

digital resources that can design teaching-learning strategies to evaluate the students' progress 

with the target language. Therefore, the methodology is the teaching method of Task-Based 

Learning (TBL), which was adopted as the one that best fits the students' needs and this 

research’s purposes. For this reason, the syllabus is composed by lessons with diversity of tasks 

as the bricks that build the learning process that centers on using the target language in real life, 

considering the limits of the virtual environment. For Prabhu (1987), the syllabus specifies the 

nature of the tasks to be used in detail to set up conditions and processes to develop a lesson.  
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     The task-based syllabus focuses on words or concepts from the language more frequently 

used. For instance, if English teachers want to make decisions about the content of the language 

with students, they can begin with the aspects of the language that they can understand easily, 

instead of using the most difficult for them. Consequently, the task-based syllabus has an 

emphasis on pieces of language that fifth graders can understand and can feel comfortable with. 

The syllabus concentrates on the 'healthy lifestyle' to learn the importance of taking care of their 

bodies to prevent diseases or viruses. Furthermore, the organization of the content in the syllabus 

was based on the standards established by the National Minister of Education (2015) from the 

document El Reto with the aim to consider sociolinguistics features that can fit with the student’s 

language level. A total of five synchronous sessions were planned to carry out the topics from the 

content. 

     The role of the students is determinant as they can contribute to their own learning with 

experiences through tasks and spoken interaction. However, in the virtual environment, there are 

limited options of interaction, for that reason, the students had to adapt to a different environment 

in which they can use and access digital resources to communicate and interact among them and 

their teacher using the target language. 

 Thus, the students’ role is to learn from the teacher and from their classmates, and from the 

digital resources. While the teacher’ role involves making decisions on methods such as Task-

Based Learning (TBL), monitor the learning process, and support students’ performance by using 

the target language through tasks.  

     Nevertheless, in the virtual context, the role of the teacher is defined when he adapts to that 

environment, to be the guide of the learning process in the virtual environment by contributing to 

the students' progress in the target language, provide content from the syllabus and the materials 

designed. On the other hand, instructional materials, teaching materials, or digital resources have 

a leading role in the teaching-learning process for both teachers and students. The role of the 

digital resources is to bring support to the content of the syllabus and specify the learning 

outcomes that define the lesson plans. In addition, both teachers and students can interact with 

the digital resources, share, evaluate and reflect on their own progress. Digital resources can be 

designed to stimulate speaking skills and implicate students' creativity.  
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*Licenciatura en Lengua Extranjera Inglés (LLEI) 

There were pedagogical objectives that were considered for this implementation as seen in the 

following table: 

Pedagogical Objectives 

Students will be able to interact through tasks, means of digital resources. 

Students will be able to be exposed at the target language with tasks that involve real-life 

situations. 

Students will be able to communicate through conversations or discussions by using language 

related to healthy lifestyle and festivals and celebrations. 

 

5.3 Procedure 

     The procedure is the lesson plan that teachers as researchers do by following the structure of 

the Action Research Design, which is to observe, to reflect, to plan, and to act, a repetitive cycle 

presented by John Elliot. The structure of the lesson plan given by the LLEI*, is divided into 

Warm-Up, Stage 1, Stage 2, Stage 3, the assessment, the evaluation, and the resources, where the 

pre-service teacher’s design to carry out pedagogical practices with the group of students. 

Nevertheless, the COVID-19 pandemic changed the routine of applying a lesson plan from the 

face-to-face context to the virtual context. For that reason, in this research project, the way of 

designing lesson plans was adapted to the virtual environment to work the pedagogical 

implementation with the focus of Action Research among fifth graders. 

     The structure of the lesson plan in the research project follows the teaching method, Task-

Based Learning (TBL), and this means that, instead of stages, it has the procedure of Pre-Task, 

Task, and Language Focus, which is the framework that follows the cycle. There are two types of 

lesson plans for the two cycles of the pedagogical implementation: the asynchronous task lesson 

(virtual learning object), and the synchronous session (lesson plan). 
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Figure 12 Asynchronous lesson task Virtual Learning Object 

     The first type is the construction of how the virtual learning object looks like (figure 10), for 

instance, the warm-up introduces a video of the topic and a game, then, the pre-task has another 

video that introduces other topics (such as grammar rules) and another game. While the task 
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shows what the students need to do by considering what they saw in the previous parts. 

Moreover, they have to prepare a report (speaking task) and record themselves on the Flipgrid 

platform to submit their answer. Finally, the language focus is the teacher providing the feedback 

of the activity by recording an answer and checking their progress at the Moodle platform. The 

percentage of work represents the progress of the students with the virtual learning object. All the 

resources and the way to do the assessment and evaluation were made by using both platforms. 

The time to complete a virtual learning object was one week (see appendix 6). 

 

Figure 13 Lesson plan Syncrhonous session 

     The lesson plan of the synchronous session (figure 11) is very different from the previous 

ones, as this focuses on carrying out a videoconference in which the teacher and the students 

participate and communicate. The procedure of the session is the same structure from the virtual 
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learning object, however, during the sessions, the teacher brings another perspective from the 

virtual resources they used to work. For example, in the warm-up, he leads a small game or 

shows a short video about the main topic, then in the pre-task, he shows a presentation about the 

same topic with some language structures, and the task, he proposes what the students need to do 

after reading a text or doing a game. At last, the language focus is where the teacher talks to the 

students about the whole routine of the session and provides feedback on the main task to 

highlight features such as the use of language, intonation, use of vocabulary, etc. All the sessions 

in both cycles of the pedagogical implementation were made by using the tool zoom (appendix 

7). 

5.4 Cycle One (Implementation and data collection) 

     The following section describes what happened in synchronous sessions from the first cycle of 

the pedagogical implementation on how the data collection was. 

Week What happened in the session 

1 

 

Instrument applied: Teacher’s Journal – Students’ artifacts 

(interactions) Topics: Body parts, and adjectives of physical 

description 

Warm – up: Students guessed drawings of vocabulary about the body 

parts made by the teacher 

Tasks: Pre-task: Students reviewed the body parts through examples 

of real-life situations to practice adjectives of physical description. 

Task Cycle: Task Students read a story about ‘My imaginary friend’. 

Planning: Students wrote descriptions about their own imaginary 

friends by using adjectives of physical description. 

Report: (Dual coding): Students presented their drawings with labels 

(optional) and shared (interact) their imaginary friends with the rest of 

the class. 
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Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

A student showing his imaginary friend 

2 

 

Instrument applied: Teacher’s Journal – Students’ Artifacts 

(interactions) Topics: Personal care products, present continuous 

(third person). 

Warm-up: (Hangman) The students guessed vocabulary about 

personal care products 

Tasks: Pre-task: Students analyzed pictures of people using personal 

care products to practice the third person of the present continuous. 

Task Cycle: Task: The students read the fragment of a story to analyze 

verbs about the present continuous and vocabulary of the personal 

care products. 

Planning: The students prepared stories (reports) about them using 

personal care products in a normal day.  

Report: The students presented their reports to the rest of the class. 

 



 
  

 

42 
 

Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

Students forming sentences in third person of the present continuous 

(Pre-task). 

3 

 

Instrument applied: Teacher’s Journal – Students’ Artifacts     

Topics evaluated:  Body parts, personal care products, Physical 

activities, present continuous, and verb can/can’t 

No tasks applied. Topics from the virtual learning objects were 

evaluated in an exam that was divided in two parts: Kahoot! and oral 

production section. 
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The first section of the exam 

4 

 

Instrument applied: Teacher’s Journal       Topics: Healthy habits, 

present simple tense (third person) 

Warm-up: Students watch a video a routine of healthy habits, and the 

teacher asked questions based on it. 

Tasks: Pre-task: Students described examples of comparisons 

between healthy and unhealthy habits. 

Task Cycle: Task: Students read texts of situations about people that 

are healthy and unhealthy to practice vocabulary and the first person 

of the present continuous tense. 

Planning: The students prepared reports about the healthy habits they 

have during quarantine. 

Report: The students share their healthy habits and therefore, asked 

questions to their classmates about other healthy habits in quarantine 

(optional). 
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Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

Students sharing their healthy habits (Report). 

5 

Instrument applied: Teacher’s Journal – Focus group   Topics: Junk 

Food, countable and uncountable nouns. 

Warm up: Students guessed pictures about vocabulary from Junk 

food presented by the teacher. 

Tasks: Pre- task Jigsaw reading (Facts about Michael Phelps) to 

practice countable and uncountable nouns –  

Task: Students described pictures about junk food by using countable 

and uncountable nouns. 

Not all the tasks were applied due to the implementation of the focus 

group instrument. 

Reflection: The students completed the objectives proposed by the 

teacher in each session of the implementation 
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Students describing pictures of Junk Food (Task). 

 

Data Analysis (Cycle One) 

The following section describes the data analyzed and the initial exercise from the first cycle. 

Initial exercise: 

     As an initial quantitative data exercise to both teacher’s journal and focus group instrument, a 

digital strategy was used to aid the qualitative data exercise through the use of pie charts to 

support a series of indicators that define trends. For instance, in the teacher’s journal, the trend of 
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Task-Based Learning is analyzed in the following picture:

 

Figure 14 Exercise of analyzing the indicators 

 

     In this new exercise, the pie chart represents the comparison between the frequency of two 

indicators such as task and method from the Teacher’s Journal, in which task is the strong 

indicator. For this reason, the researcher proceeds to carry out a qualitative method to support the 

previous analysis. To do that, the researcher uses captions from the journal as seen in the 

following pictures: 
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Figure 15 The researcher analyzing how the teacher describes the students' performance with the final task from a synchronous 

session 

 

Figure 16 The researcher analyzing how students were challenged by tasks from a synchronous session 
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Figure 17 The researcher analyzing an unexpected situation of interaction through tasks described by the teacher 
The same exercise is used with the focus group document as show in the following picture:

 

Figure 18 Qualitative exercise of the TBL trend in Focus Group 
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     Similar to the previous exercise, the researcher explains why task is a strong indicator. And to support 

that argument, the researcher shows evidence of the transcription as seen in the following captions: 

 

Figure 19 Researcher asks about the most relevant learnings from topics and tasks. He highlights in green the responses about 

tasks that can be applied and in red, specific tasks such as speaking tasks 
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Figure 20 Researcher asks questions about the strengths and barriers regarding interaction in the virtual context. However, he 

highlights some responses of the students related to tasks, as they mentioned it as a strength aspect for interaction 

 

     Other trends such as context (virtual and face-to-face), learner interaction (interact and 

participate), oral production (speaking and communicate), teaching process (digital resources and 

objectives), and learning process (improve and issues) were defined in both documents through 

the mixed method (quantitative and qualitative). 

 

     The next and final exercise was the Students’ Artifacts. However, it is different from the 

previous ones, as it doesn’t use pie charts. Instead, the quantitative method is considering how 
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much the students interact in the Flipgrid platform through the video comments for the speaking 

tasks: 

     

 

Figure 21 Caption of students participating with the number of video comments in the report 4 (Healthy Habits) 

     After the quantitative method in the report 4 and to define that it was the speaking task with 

more video comments, the researcher proceeds to develop the qualitative method to support the 

statement:  
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Figure 22 Interaction among the students through video comments that evidenced participation in the report 4 (Healthy Habits) 

with transcription 

  

Student J: Hello, my name 

is Student J, and healthy 

habits are important to my 

life. I’m doing exercise to 

be healthy. 

 

 

Student G: Hello Student 

G, good job. 

Congratulations. But 

eating fruits are healthy 

too. 

 

 

 

Student L: Hello Student J 

and Student G, I like 

playing soccer, it’s funny. 
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     After all of the exercises, the researcher moves to the next section to reflect about the planning 

of the second cycle from the pedagogical implementation. 

 

5.5 Planning 

     According to the results from the analysis of the first cycle of the pedagogical implementation, 

and by considering the progress of the students in that cycle, the second cycle had similar aspects 

to carry out the learning process of fifth grade, however, with some changes. During the first 

cycle, the syllabus unit was focused on the topic of the healthy lifestyle, which had the 

pedagogical purpose to teach the importance of health in their daily lives. The topics applied 

were body parts, personal care products, physical activities, healthy habits, and junk food, and the 

objectives that the students were able to do at the end of each synchronous session was to 

develop oral production. While the results demonstrated that the majority of the students learned 

new things from the digital resources and expressed their agreement with the proposal of the 

teacher. Thus, the following reflection reunites the previous aspects in the development of the 

second cycle and defines how is going to be carried out. 

     The content of the syllabus unit of the second cycle introduced a new topic called 'Festivals 

and Celebrations', in which shows the importance of an event or celebration holiday, and why it 

has a meaning to the culture that is celebrates an event. Every topic center on a festival or 

celebration and will explain the history, and the symbolism behind it. For this reason, TBL set 

tasks that involve real-life situations focus on these topics to expose the students with the target 

language. Moreover, it used tasks such as dual coding and jigsaw by considering the framework 

of the teaching method that was developed in the asynchronous task lessons and lesson plans. 

Hence, the following outcomes were developed weekly: 
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LEARNING OUTCOMES 

Week 7 

 

 

Asynchronous Session (Virtual Learning Object 1): 

Pragmatic learning outcomes:  

The students will be able to learn the importance of a festival and a 

celebration holiday. 

The students will be able to learn the difference between a festival and a 

celebration holiday. 

Linguistic learning outcomes: 

The students will be able to recognize vocabulary related to festivals and 

celebrations. 

The students will be able to use the verb prefer to talk, ask, and share their 

preferences. 

Lesson plan (Synchronous Session 1): 

Pragmatic learning outcomes:  

The students will be able to learn the importance of a festival and a 

celebration holiday. 

The students will be able to learn the difference between a festival and a 

celebration holiday. 

Linguistic learning outcomes: 

The students are going to learn vocabulary related to festivals and 

celebrations. 

The students will be able to use the verb prefer to talk, ask, and share their 

preferences. 

 

 

Week 8 

Asynchronous Session (Virtual Learning Object 2): 

Pragmatic learning outcomes: 

The students will be able to write a short story in past simple. 

The students will be able to learn the importance of St. Patrick’s Day. 

Linguistic learning outcomes: 

The students will be able to use vocabulary about St. Patrick’s Day. 
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The students will be able to identify the parts or the elements of a story. 

The students will be able to use the third person of the past simple to write a 

story. 

Lesson plan (Synchronous Session 2): 

Pragmatic learning outcomes: 

The students will be able to write a short ending in past simple. 

The students will be able to learn the importance of St. Patrick’s Day  

Linguistic learning outcomes: 

The students will be able to use vocabulary about St. Patrick’s Day. 

The students will be able to identify the parts or the elements of a story. 

The students will be able to use the third person of the past simple to write 

and describe an ending. 

Week 9 Asynchronous Session (Virtual Learning Object 3): 

Pragmatic learning outcomes: 

The students will be able to write a list of tasks for the game Easter Hunt. 

The students will be able to learn the importance of Easter Day 

Linguistic learning outcomes: 

The students will be able to use vocabulary about the Easter Day. 

The students will be able to use the second person of the past simple tense to 

describe the tasks that the participants of Easter Hunt completed. 

Lesson plan (Synchronous Session 3): 

Pragmatic learning outcomes: 

The students will be able to write a list of tasks for the game Easter Hunt in 

past. 

The students will be able to learn the importance of Easter Day. 

Linguistic learning outcomes: 

The students will be able to use vocabulary about the Easter Day and Easter 

Hunt. 
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The students will be able to use the second person of the past simple tense to 

form questions. 

Week 10 Asynchronous Session (Virtual Learning Object 4): 

Pragmatic learning outcomes: 

The students will be to learn about the day of the dead. 

The students will be able to talk and describe the symbols of the day of the 

dead. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the day of the dead. 

The students will be able to use first person of the past simple to talk about 

what they did in the past. 

Lesson plan (Synchronous Session 4): 

Pragmatic learning outcomes: 

The students will be to learn about the day of the dead. 

The students will be able to talk and describe the symbols of the day of the 

dead. 

Determine the achievement of the objectives proposed from the lessons 1 to 

3 through tasks that illustrate the linguistic understanding. 

Linguistic learning outcomes: 

The students will be able to learn vocabulary about the day of the dead. 

The students will be able to use first person of the past simple to talk about 

what they did in the past. 

To show the understanding and the development of communication skills in 

the virtual learning objects 1 to 3. 

Week 11 Asynchronous Session (Virtual Learning Object 5): 

Pragmatic learning outcomes: 

The students will be able to learn the importance of the Barranquilla’s 

Carnival in the Colombian culture. 

The students will be able to give suggestions in activities to do in a 

celebration. 
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Linguistic learning outcomes: 

The students will be able to recognize vocabulary related to the 

Barranquilla’s Carnival. 

The students will be able to use the modal verb could, to express suggestions. 

Lesson plan (Synchronous Session 5): 

Pragmatic learning outcomes: 

The students will be able to learn the importance of the Barranquilla’s 

Carnival in the Colombian culture. 

The students will be able to give suggestions in activities to do in a 

celebration. 

Linguistic learning outcomes: 

The students will be able to recognize vocabulary related to the 

Barranquilla’s Carnival. 

The students will be able to use the modal verb could, to express suggestions. 

Figure 23 Table of the learning outcome from the syllabus of the cycle two (festivals and celebrations) 

 

5.6 Cycle Two (Implementation and data collection) 

     The following section describes what happened in the synchronous sessions from the second 

cycle of the pedagogical implementation on how the data collection was. 

     Week What happened in the session 

6 

 

Instrument applied: Teacher’s Journal – Students’ Artifacts 

(interactions) Topics: Festivals and Celebrations, use of the verb prefer. 

Warm-up: Video about a brief look to festivals and celebrations 

Tasks: Pre-task: (Dual coding): The students organized pictures or 

illustrations about vocabulary related to festivals and celebrations. 

Therefore, they practiced the verb prefer by making sentences by using 

the same vocabulary. 

Task Cycle: Task: The teacher organized a list of students to put 

themselves to ask questions and learn preferences in a festival or 

celebration. For instance: 
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Student A asks Student B 

Student B asks Student C 

Planning: The students prepared a report about the responses of the 

classmate they asked. 

Report: Students presented the report about their classmates’ responses 

about preferences. For instance: 

Student A reports responses of Student B 

Student B reports responses of Student A 

Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

A student sharing his preferences (Report). 

7 

 

Instrument applied: Teacher’s Journal – Students’ Artifacts        

Topics: St. Patrick’s Day, Past simple tense (third person), parts of a 

story. 

Warm-up: (Hangman) Students guessed the correct word from 

vocabulary about St. Patrick’s Day. 

Tasks: Pre-task: (Jigsaw reading): Students organizing of the story ‘The 

Leprechaun and St. Patrick’s Day’ 
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Task Cycle: Task: Students writing their own endings based on the 

previous story by using vocabulary of St. Patrick’s Day and third person 

of the past simple tense. 

Report: The students present their own endings about the story of ‘The 

Leprechaun and St. Patrick’s Day’ 

Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

Students discussing the facts of St. Patrick’s Day (unexpected situation 

from the Pre-task section) 

8 

 

Instrument applied: Teacher’s Journal – Students’ Artifacts 

(interactions) Topics: Easter day, Past simple tense (second person). 

Warm-up: The students watched a video about the meaning of the 

Easter Day. 

Tasks: Pre-Task: Students practiced the second person of the past 

simple tense through examples of the Easter Day and the activity of the 

Easter Hunt game. 
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Task Cycle: Task: The students completed a conversation between three 

people that played Easter Hunt game. The students used verbs of past 

simple tense and vocabulary of Easter day. 

Planning: The students designed a list of tasks of Easter Hunt game by 

using the second person of the past simple tense. 

Report: Students chose a classmate to ask questions about tasks he or she 

wrote or included for an Easter Hunt game. 

Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

Students watching the video of Easter Day (Warm-up). 

9 

 

Instrument applied: Teacher’s Journal – Students’ Artifacts 

(interactions) Topics: The day of the dead, Past simple tense (first 

person) 

Warm-Up: The students watched a video about a fragment from the 

movie Coco, and the teacher asked questions related to vocabulary from 

the day of the dead. 
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Tasks: Pre-Task: The students practiced first person of the past simple 

tense through examples of the day of the dead such as symbolism and 

activities. 

Task Cycle: Task (Jigsaw): The students organized paragraphs from a 

story about a person who had experiences with his family in the day of 

the dead. 

Planning: The students planned their own stories (reports) in past about 

the day of the dead by using the first person of the past simple. 

Report: (Dual coding) The students shared their stories in past about 

their experiences with the day of the dead. They used drawings to 

describe their stories (optional). 

Language focus: Formative assessment (feedback) made by teacher to 

the reports of the students. 

 

Students preparing their reports about their past experiences with the 

day of the dead (Planning). 

10 Instrument applied: Teacher’s Journal – Focus group      Topics: 

Barranquilla’s Carnival, verb could. 

- Tasks weren’t applied due to the focus group instrument. No 

interactions - 
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Reflection: The students completed all the objectives proposed by the 

teacher throughout the second cycle. 
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Data analysis (Cycle Two) 

The following section describes the data analyzed and the initial findings from the second cycle. 

Initial exercise: 

     The initial exercise of this cycle was similar to the previous one by using the same mixed 

method to all the data collection instruments. 

 

     This time, the new exercise was made by considering the trends of both cycles, and the three 

instruments used throughout the pedagogical implementation. This new exercise of data analysis 

is qualitative, and it consists of triangulate the three instruments in each trend by creating 

statements. Furthermore, those statements for each trend would have a color for a final exercise 

as see in the following table: 
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Figure 24 Table of trends with the exercise of color coding 

    After the triangulation, the researcher proceeds to the next report:  

5.7 Data Analysis report 

By considering the context of the research project: 

Research question: How spoken interaction occurs in a virtual Task-based language learning 

environment? 

Research objective: To identify how spoken interaction occurs in a virtual Task-based language 

learning environment in a group of fifth graders 

Specific research objectives: 

 - To design digital learning materials for TBL  

- To recognize effects of TBL on spoken interaction in a virtual learning environment 
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The following table of categories make evidence of the results found through the data analysis: 

 

Category 1: Digital resources supported 

students’ learning and helped them achieve 

the linguistic and pragmatic objectives 

proposed in every lesson for virtual learning 

objects and synchronous sessions. 

 

Category 2: The progress in spoken interaction 

through Task-Based Learning in a virtual 

environment brought the students closer to the 

expected speaking skills for level A1. 

 

 Sub category 1: Digital resources are 

more flexible and easier to distribute 

than classroom materials 

 

 Sub category 1: There’s significant 

improvement in spoken interaction when 

students engage in meaningful tasks using 

digital resources and the teacher’s 

support. 

 Sub category 2: Dual coding and jigsaw 

are the most effective tasks to learn the 

target language in the virtual environment. 
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The categories are supported with the following evidence: 

 Category 1: Digital resources supported students’ learning and helped them achieve the 

linguistic and pragmatic objectives proposed in every lesson for virtual learning objects and 

synchronous sessions. 

 

Flipgrid platform is one of the digital resources that supported the students’ learning and 

helped them to achieve the objectives of the pedagogical implementation (Flipgrid – Report 10 

Barranquilla’s Carnival). 

 

Teacher mentions the digital resources used in the session and how these supports the topics 

and give examples for the students’ learning process (p. 1 – Teacher’s Journal Cycle One). 
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In this caption, the teacher mentions that to approach the virtual context, he made group 

arrangements to create conversation among the participants with the purpose to know their 

performance. Group arrangements was adapted from face-to-face to the virtual context as part 

of the third synchronous session (p. 4 – Teacher’s Journal Cycle Two). 

 

 

In this other caption, the students are responding a question related to the objectives of the 

speaking tasks. They mentioned digital resources such as the Flipgrid platform to refer to the 
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speaking tasks. While other participants (red) describe aspects related to pictures or visuals 

(videos) to refer about tasks, for instance, dual coding (p. 5 – Focus Group Cycle One). 

 

In this other caption, the participants give their responses regarding differences before and now 

about the speaking skills in the two academic terms. Half of the participants (green), consider 

that the digital resources were effective and determinant to achieve the objectives (speaking 

objectives) (p. 6 – Focus Group Cycle Two). 
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          Subcategory 1: Digital resources are more flexible and easier to distribute than classroom 

materials  

 

Digital resources available in the Moodle platform 

 

Students using and engaging digital resources to participate and interact in a speaking task with 

transcription (Report 8 – Easter Hunt) 

 

Student J: Easter Hunt 

is a funny game. There 

are chocolates and 

candies to collect. 

 

 

Student G: Hello 

Student J, Easter Hunt 

is funny with tasks to 

do. 
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The teacher explains how he is helping the students in their learning process. In that fragment, 

he mentions the platforms and the materials that are part from the digital resources and to 

explain the objectives as evidenced in the first synchronous session (p. 2 – Teacher’s Journal 

Cycle One). 

 

In this fragment, there is evidenced that all the students consider that the learning of English 

and development of speaking skills has been facilitated through virtual tools and tasks. Notice 

that some of the participants give some details or examples (p. 4 – Focus Group Cycle Two). 
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Category 2: The progress in spoken interaction through Task-Based Learning in a virtual 

environment brought the students closer to the expected speaking skills for level A1. 

 

In this situation from the synchronous session four, the teacher remarks issues from the 

participants with the topics even if the goals (objectives) were accomplished. Nevertheless, the 

teacher highlights the progression that the students had to learn and develop the speaking skills. 

The teacher also makes a parenthesis to make clear that the tasks and the speaking objectives 

were part from that progression (p. 6 – Teacher’s Journal Cycle One). 

 

 

The teacher mentions a situation that happened during the main Task of the first session. In the 

same fragment, he mentions that there was both student-student and teacher-student interaction 

that enrich the learning process, especially, for the participants through conversations (p. 1 – 

Teacher’s Journal Cycle Two). 
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The caption shows the students’ answers regarding the speaking tasks, which is an important 

aspect regarding the speaking skills from the pedagogical implementation. Most of the 

participants (green) consider that due to the digital resources or feedback made by the teacher, 

in which they could understand or help them to work in learning the language. While the others 

(yellow) consider that they improved little by little (p. 7 – Focus Group Cycle One). 
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In this other caption, most of the students express their agreement towards the teacher’s 

proposal. However, notice that they also confirmed that they could improve their English 

learning in the same context. While yellow represents only one student that consider that it 

improves more or less (p. 5 – Focus Group Cycle Two). 
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Subcategory 1: There’s significant improvement in spoken interaction when students engage in 

meaningful tasks using digital resources and the teacher’s support. 

 

Students interacting in the Flipgrid platform by engaging a speaking task (Report 4 – 

Describing Healthy Habits through present continuous) 
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The teacher describes the situation (what happened) in the session, in which he focuses on how 

the tasks weren’t a challenge to the students in the course of that session. Thus, he highlights an 

improvement based on their performance (p. 1 – Teacher’s Journal Cycle Two). 

 

Green represents the students that consider that interaction and learning through the platforms 

(virtual tools) facilitate their English learning. While yellow represents only one student that 

considers more or less (p. 1 and 2 – Focus Group Cycle One). 
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This fragment illustrates the responses of the students about the experience of interacting 

through virtual tools (digital resources). Most of the participants (green) express their 

agreement about how the experience of interacting through virtual tools facilitate their learning 

with the target language. Notice that they give details on how was that experience of interaction 

through the virtual tools, while red express a disagreement regarding one participant’s answer 

by saying that learning English is much better at school (p.3 – Focus Group Cycle Two). 
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         Subcategory 2:  Dual coding and jigsaw are the most effective tasks to learn the target 

language in the virtual environment. 

 

 

The teacher describes the students’ performance regarding the tasks of the second synchronous 

session. He highlights that the students learned and engaged the topic by completing previously 

the task of jigsaw reading from the virtual learning object, which is a reason why they can 

create their own stories by using the past simple (p. 2 – Teacher’s Journal Cycle Two). 

 

 

The teacher describes how was the fourth synchronous session about the day of the dead. There, 

the teacher focused on dual coding, as it was determinant to give examples of that celebration 

by suing movies, which is a reason that the students learned meaningfully to understand that 

topic and use the first person of the past simple tense to talk about experiences in that 

celebration in past (p.6 – Teacher’s Journal Cycle Two). 
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Generally, all the participants express agreement towards considering if they achieved the 

objectives proposed by the teacher. The majority of them give details by comparing the previous 

unit (or previous cycle) to argue their response, while other mention the tasks from the virtual 

learning objects (digital resources) or describe aspects of tasks (dual coding) as part to achieve 

the objectives (p.1 – Focus Group Cycle Two). 
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Section 6 Conclusions and Implications 

6.1 Conclusions 

          The analysis and the interpretation of the data collected allowed the researcher to better 

understand what happened during the course of the pedagogical implementation led him to reach 

the following conclusions: 

 The design of the implementation could have been different if the researcher had planned a 

virtual implementation from the beginning, however, due to all the changes, interruptions and 

difficulties from the COVID-19 situation, the researcher was able to adapt to carry out the 

implementation. 

     Those turned into challenges for the researcher to face in terms of applying TBL, using and 

designing the digital resources, also collecting data. From the analysis of data collected, the 

researcher could discover new realities and recognize the context from the participants along with 

the results arising from the triangulation and the transformation of the data. Therefore, it was 

possible to identify how spoken interaction occurs in a virtual Task-based language learning 

environment in a group of fifth graders. 

     From the analysis, it was possible to identify that the students engage in meaningful tasks 

using digital resources and the teacher’s support to improve spoken interaction throughout the 

pedagogical implementation as they communicate and interact in conversations or discussions. 

Consequently, there are tasks that have more impact to develop spoken interaction such as dual 

coding and jigsaw, since both can be used to illustrate real-life situations for the students to learn 

the target language in the virtual environment. 

       

     The data analysis allowed the researcher to determine that at the end of the implementation, 

the students could be brought closer to the expected skills for level A1 from the Common 

European Framework of Reference for Languages (CEFRL) as they achieved linguistic and 

pragmatic objectives proposed in every lesson for virtual learning objects and synchronous 
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sessions due to their progress in spoken interaction through Task-Based Learning and the support 

of digital resources in their learning process.  

     Digital resources have an important role in the pedagogical implementation according to the 

analysis, since it was identified that those are more flexible and easier to distribute than 

classroom materials due to the access that the students have in the platforms to practice and learn 

the target language in a synchronous and asynchronous mode. Hence, they are exposed to tasks 

that evidenced their oral production and learner interaction.  

     Spoken interaction is identified in a virtual task-based language environment when there is a 

presence of a TBL framework that sets the students in tasks about real-life situations with the aid 

of digital resources to perform and communicate throughout the environment as they learn topics 

based on their needs to practice and learn the language. In addition, in order to get the best results 

in oral production and learner interaction, the teacher has to define the TBL framework and the 

resources that promote spoken interaction and facilitate students’ learning process. Therefore, the 

framework has to be adapted at the language level to the students to develop tasks that they can 

understand and carry out without the teacher’s guidance. 

     Reflecting is very important, as any researcher can discover new realities from the students 

and their context according to his or her research purposes. Moreover, making the right decisions 

is determinant, because when any researcher plans the lessons, decides how the participants are 

going to achieve the pedagogical objectives and develop language skills, which can take students 

closer to the expected results in terms of learning, ability to communicate, and as well as 

pragmatic and linguistic achievements in the target language. 

     The impact of this study also reveals that it is possible that students can adapt to a virtual 

learning environment through aspects such as the instructional design, the digital resources, and 

applying tasks to promote spoken interaction along with meaningful topics from their background 

(needs). Furthermore, students find new alternatives in the virtual environment to practice and 

learn English as they meet new experiences with technology and digital resources for learning.  

     And for me, it serves as an important experience to update my methodology on teaching 

English, developing teaching techniques and learning strategies for the next generation of 
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students since the evolution of society demands new challenges that English teachers have to face 

in the future. Hence, teachers like me need to learn from their experiences in any teaching context 

such as face-to-face or virtual with the purpose to bring new pedagogical backgrounds to any 

student. 

6.2 Implications 

     This study comes with implications for both teachers’ practice, and the microproject from the 

researcher over the subproject that oriented it. Moreover, it comes with recommendations for 

further research. 

Teacher’s practice: 

     Digital resources are important tools for both teaching and learning process of English as a 

foreign language since it serves as material to support and carry out teaching techniques, learning 

strategies, and to design exams. Implementing different speaking tasks through digital resources 

by incorporating videos, audio, slides, pictures, or interactive games can engage the students in 

the topics that were set out to teach. Moreover, having good use of the platforms or programs that 

set in the virtual learning environment allows the teacher a better implementation of the TBL 

framework. 

     The framework of TBL can be effective throughout the lessons if the tasks are adapted to the 

students’ needs and interests as those are the basis for research. And that means that even if the 

teacher has a pedagogical background, it does not ensure an implementation, as other skills are 

required such as those related to digital material design, otherwise, the implementation would 

have had issues or limitations. 

Recommendations: 

     By considering the characteristics of the TBL method in teaching English as a foreign 

language, it has brought research projects with different topics and skills on certain problems that 

the researchers have found in contexts such as face-to-face and virtual. Although, due to the 

COVID-19 pandemic, everything has to be adapted in the virtual context, and that includes the 
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research projects like this. Hence, there are some recommendations for further research in similar 

scenarios. 

     Firstly, the researcher needs to understand the problem in the context and the population of his 

or her research with the purpose of knowing what the appropriate digital resources can be applied 

to interact with the students and to implement what has been planned in the instructional design. 

Furthermore, the needs and interests of the students are very important to know, as those are 

important to carry out the implementation and to apply the digital resources according to the 

students’ age. 

     Secondly, there is a wide variety of digital resources that any researcher or teacher can access, 

however, he or she needs to have the ability to decide what to do with it and develop the ability to 

select those, and the skills to use it correctly. Consequently, any researcher or teacher has to give 

orientation to the students when they use digital resources, as not all of them have the same 

understanding of how to use those digital resources. 

     And thirdly, the pandemic revealed the social inequality in different places around the world 

and the context of this implementation, in terms of internet access, which brings difficulties and 

limitations to students’ learning. For this reason, any researcher or teacher has to find other 

alternatives to facilitate the access of the digital resources to the participants, for instance, 

sending files or documents that the participant can download and complete to facilitate learning. 

Microproject: 

     This project or microproject started with a focus on a face-to-face context, which means, it 

was oriented on the subproject ‘Pedagogical innovations in EFL learning and teaching contexts’ 

with the same population and place. However, due to the COVID-19 pandemic, the project had a 

change in aspects such as the context, the Needs Analysis, the data collection instruments, and 

the development of material. Consequently, the microproject changed the direction and was 

oriented on the subproject ‘Pedagogical innovations that incorporated ICT in EFL teaching and 

learning contexts’, which implies a big focus on the digital resources. 

     Due to the results of the microproject, it is evident that virtual implementations are possible, 

and these can also contribute to pedagogical innovation, because teachers have the possibility to 
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learn the different uses of digital resources to carry out their own instructional designs and apply 

teaching methods, for instance, TBL. Therefore, it does not affect the action research design since 

teachers can observe and interact with the students using online tools, plan the lessons through 

the digital resources, reflect in their own process in terms of applying tasks, or designing material 

throughout the implementation, and act to see the results. And they can also approach the digital 

resources to use them as data collection instruments to analyze details in each lesson such as the 

performance of the students or what they said. 

    ICT has been evolving in the last years, and that means, that teachers need to updated their 

methodologies since the learning spaces of education bring new generations of students with their 

own needs and interests. Thus, the teachers have the opportunity to design meaningful learning 

strategies to engage the students with the target language by exploring the possibilities of the 

digital resources to incorporate visuals, tasks, or exams. Therefore, the teachers have to guide the 

students in using the digital resources, as not all of them have the opportunity to use them before.  
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Appendices 

Appendix 1 – Resolution
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Appendix 2 – Consent participation 
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Appendix 3 – Needs Analysis Results 
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Appendix 4 – Asynchronous lesson task - Sample 
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Appendix 5 – Lesson plan (Synchronous session) – Sample 
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