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Introduction

This research supports the idea that all members participating in the teaching-learning
process need to build learning environments through strategies in which they interact and apply
them in their daily lives. Therefore, the main function of a learning environment is not only to
teach, instruct, explain, organize, locate or transfer concepts, but also to create situations and
scenarios that favor students to give meaning to their learning process (Araque, 2021).

Bilingual learning environments represent a challenge for educational institutions
committed to bilingualism processes, and constitute in turn the environment that seeks to favor the
teaching-learning processes of a second language, making it meaningful.

The implementation of a meaningful learning environment in the classroom is a necessity
and reality in Colombian education, however, this is a concept little researched so the importance
that has been given in the learning processes is minimal, and it is for this reason that in this study
it is important to consider pedagogical alternatives such as the implementation of learning
environments and that these are meaningful and include pedagogical and didactic aspects.

For this study, two private educational institutions from different regions of the country
were considered, which have designed and implemented their own formal and informal bilingual
learning environments, which have a series of implicit components, including pedagogical and
didactical aspects, whose operationalization is intended to guarantee student learning and guide
their continuous improvement.

For the development of this research project, it is crucial to recognize, compare and contrast
the pedagogical and didactic aspects at the elementary school level defined formally and
informally by the two participating educational institutions, taking as a reference the existing

literature with the purpose of verifying the coherence among them. Under this perspective, the
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purpose of this project is to comparatively analyze if the bilingual learning environments of the
institutions participating in this study are adequately structured in accordance with the literature,
in other words, to analyze the reality of the bilingual learning environments in the institutions
against the documentary research defining the relevance and consistency of the pedagogical and
didactic aspects. One of these institutions is Inst.BOG, a private Catholic bilingual school. This
school has been recognized for its high-quality education and its integral education model, which
prepares students as leaders to provide a positive social impact based on the common good, the
transformation of reality and the care of creation.

The other institution, Inst.\VVUP is located in Valledupar- Cesar, in the north of Colombia.
It was formed by ten teachers from different areas of knowledge, five of them are English teachers,
therefore the emphasis of the institution is mainly on learning English as a foreign language. The
Inst.VUP states in its Institutional Educational Project (PEI), the position of the students as the
center of the process with the intention of guiding them in understanding their contribution with
solid values in local, national and international contexts, which allows them to be part of a
competitive and constantly evolving society. The development of the institution’s philosophy
involves the participation of parents in the teaching-learning process.

Both institutions base their teaching-learning processes for the bilingual project on CLIL
(Content and Language integrated Learning) approach which seeks to increase subject-area
knowledge while strengthening and improving target language skills. Likewise, the school has
defined the communicative approach for English language teaching.

In this regard, the approach of the problem of the aforementioned study, is to analyze the
didactic-pedagogical aspects implicit in two bilingual learning environments in third grade of the

primary level in two specific regions of Colombia; based firstly on the definition of bilingual
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learning environments and their influence on the development of third grade students’ teaching-
learning process. Secondly, it is intended to establish similarities and differences in the didactic-
pedagogical aspects among the meaningful learning environments, and finally, to determine the
alternatives to optimize the implementation of a meaningful learning approach in a bilingual
learning environment.

What are the didactic-pedagogical aspects implicit in two bilingual learning
environments in third grade of primary level in two regions of Colombia, to determine
possible alternatives to optimize teaching-learning processes?

Literature Review

The purpose of this study is based on specific constructs that will focus on explaining
what implicit aspects can be observed in some learning environments, focusing especially on
pedagogical generalities, physical space, social and cultural development and classroom
didactics. This section describes the main concepts, theories and implicit aspects focused on the
learning environment and its incidence in the learning process.

Considering the previous information, it is important to highlight that a learning
environment includes different perspectives, from constructivism through virtuality,
communication, engagement, motivation, teachers’ professional development and creativity,
students social and cultural awareness, and how to build it to provide students with a sense of
well-being and community, as well as frequent opportunities for interaction (Organization for
Economic Co-operation and Development [OECD], 2006). In particular, all the elements that are
involved and how they influence the improvement of education are exposed with the aim to

reach the main objective of implementing a meaningful learning-teaching process.

NIT. 860.012.357-6

00 = SEDE PRINCIPAL BOGOTA lPB)( 601 587 87 97 Linea gratuita nacional: 01 8000 111 180
OO N (@] ACPedItBCIOH Instltucmnal (@i) Carrera 9.% n.° 51-11 / contactenos@usantotomas.edu.co

) www.usta.edu.co
icontec

= Nt I '
00° @ DIVISION DE EDUCACION ABIEHTA Y A DISTANCIA -DUAD-
O So n e rn a CI D n a ioseguras PBX: 601 595 00 00 ext. 2044 Carrera 10.* n.” 72-50 / admisiones@ustadistancia.edu.co

www.ustadistancia.edu.co




SUN'IVERSIDAD

ANTO JOMAS :

SEDE PRINCIPAL

Many of the studies reviewed focus on the learning environment (Tellez,2014) (Duarte,
2003) (Castro & Morales 2015), bilingualism (Madarova & Garcia, 2020) (Kremin & Byers,
2021), and meaningful learning (Lazaro-Garcia, 2015)(Moreira, 2012) have demonstrated a
strong relationship among them. Studies report that implementing an effective bilingual learning
environment contributes to the development of capacities, abilities, competencies, skills, and
values, which leads to generating meaningful learning. In addition to the teacher's role, other
studies focused on the importance of the teacher adapting an environment for learning in which
students are introduced to pedagogical scenarios for learning, recognizing prior knowledge,
knowledge construction, and problem-solving in their own contexts. Some studies (Tellez,2014)
highlighted the role of the teacher in most of the concepts of the learning environment,
highlighting the importance of the power of the relationships between the individuals who are
part of the learning process, the roles, criteria, and strategies established, as well as the dynamics
and strategies used to promote meaningful learning. Thus, the role played by the teacher is
fundamental for learning environments to transcend and fulfill their purpose.
Learning Environment

A conceptualization of the learning environment points to the fact that these are more
than physical space, these learning environments are aimed at curricular characteristics,
objectives, strategies, and dynamics, which in different ways a teacher implements to create
scenarios where students and participants of the process interact. Tellez (2014) argues a learning
environment is more focused on the interactions that occur in the learning environment, beyond
just the physical space, it allows students and teachers to think about the environment that acts

with the human being and transforms it, therefore, the spatial organization, the relationships
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between people, with objects, the roles and criteria established, and the activities that are carried
out in it must be taken into account.

In addition, about concepts of learning environment, Duarte (2003) argues that the
learning environment is the context that has the appropriate conditions for learning; considering
the material necessary for the implementation of the curriculum as well as the basic interpersonal
relationships between teachers and students, which highlights the importance of building rapport
that contributes to the understanding of students’ needs, interests, and different learning styles.
This is also worth noting, as the curriculum should be as amusing for students as possible.

Creating a meaningful learning environment requires taking into account both didactic
and pedagogical characteristics that allow for the integral development of the individual. As
Castro et.al (2015) states that creating consciousness among educational institutions and
government authorities about the need for learning environments to be “aesthetic, pleasant,
motivating, comfortable, clean and promote the emotional stability every human being requires
for the learning process to be successful” (p. 1) is fundamental. Consequently, the new
generations must be immersed firstly in their learning process, being an active part of it in order
to produce a cognitive change in the way they perceive knowledge, and secondly, these new
generations demand a series of motivations that not only include the didactic aspects of a
learning environment but also the pedagogical aspects, which promote participation, creativity,
critical thinking in all situations that arise and that they themselves can provide solutions to these
situations.

Furthermore, the current inclination of designing effective learning environments
advocates for the creation of spaces close to nature and surroundings in general (Lazaro, 2015);

as to boost inspiration where students can relate what they already know with new knowledge
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and propose new ideas, meaningful learning (Moreira, 2012); therefore, find a purpose for
learning and making it more functional and practical.

Characteristics of a Learning Environment

As described in the glossary of the Ministry of National Education, "The environment
(physical, spatial-temporal, functional dimension) is a specific place where learning, teaching
and/or teaching-learning conditions exist and develop, allowing students to learn in physical or
virtual spaces, with qualities that stimulate reflection, interaction (student-student, student-
teacher) and self-evaluation” (website). From this arises the compelling need to promote the
creation of learning spaces with certain characteristics. Several authors have contributed their
ideas about the important elements that a meaningful learning environment should contain. The
following are some of the characteristics found in the various studies that presented ideas in
common:

1. The learning environment promotes problem-solving: Viveros (2011) argues that a learning
environment should be seen as a means in which the individual learns to provide solutions,
relating these solutions to research, analysis, evaluation, and action in the situations of their
real context that are presented to them. In this sense, the learning environments should
promote individuals who are creators and responsible for their own livelihood.

2. The learning environment is flexible: According to Tellez (2014), Learning environments
must be able to modify and adjust to the social and cultural place to which they belong,
according to the type of educational model established. Likewise, they must be designed in
such a way that they adapt to changes, for which it must be predicted how technologies,

spaces, materials, furniture, and learning modalities will evolve. This same flexibility may

NIT. 860.012.357-6

00 o~ @ SEDE PRINCIPAL BOGOTA - PBX 601 587 87 97 Linea gratuita nacional: 01 8000 111 180
OO N (@] ACPedItBCIOH Instltucmnal (@i) ; Carrera 9.% n.° 51-11 / contactenos@usantotomas.edu.co

) www.usta.edu.co
icontec

%, o DIVISION DE EDUCACION ABIEHTA Y A DISTANCIA -DUAD-
O * I nte rn a CI D n a | g s PBX: 601 595 00 00 ext. 2044 Carrera 10.* n.” 72-50 / admisiones@ustadistancia.edu.co

www.ustadistancia.edu.co




SUN'IVERSIDAD

ANTO JOMAS 0

SEDE PRINCIPAL

also be possible when combining two classrooms into one for team teaching (Osborne,
2013).

3. The learning environment promotes autonomy and collaborative work: taking into account
the contributions of Castro (2019), in the journal Sophia, argues that a learning environment
should provide individuals with the necessary conditions that allow them to make their own
ideas known, stimulate the development of their own skills and competencies, allowing them
to be responsible for their own learning process. In the same way, it is argued that the
learning environment should promote collaborative learning where interaction between
individuals is allowed so that joint learning is built, allowing more meaningful learning with
a social purpose.

4. The learning environment should contain great access to resources: A meaningful learning
environment should contain not only strategies that allow the development of competencies
among individuals but should also be provided with appropriate spaces and elements or
materials for the development of such strategies. Osbourne(2013) argues that "Access to
resources refers to the fact that learning environments should be surrounded by spaces that
enable the exercise of different activities, such as reading, collaborative work, outdoor areas,
among others, in which technologies can also be accessed as required by the student” (p.4).

5. The learning environment should aim not only at the development of the student but also of
the teacher: The role of the teacher in the creation of an optimal learning environment is
fundamental, for this reason, it is important to take into account and promote their
continuous training, so that they can improve their strategies and apply them in today's
world, considering the specific characteristics of their students and promoting fraternal ties

between them. According to Viveros (2011) "The role of the teacher in learning
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environments is essential, in addition to seeking ways for students to enhance their skills, the
teacher ceases to be the only source of information and becomes an active participant in the
learning community, provides feedback and the necessary help to their students and favors
in them the self-direction of their learning” (p. 9).

Bilingualism

Bilingualism is one of the bases that support research on language teaching and
learning. In this case, English is the language chosen in educational institutions in order to be
learned (Wilches, 2009). A bilingual person is described as proficient in two languages (Mackey,
1962). In this sense, being bilingual demands exposure to a second language or a foreign
language as it can be studied in a variety of theories.

It cannot be said that in Colombia there are no other languages to be studied. Native
languages, Portuguese, and even the gypsy language (spoken in a few parts of Colombia) are
considered part of the National Bilingual Plan. But, English has been considered a Lingua Franca
(Parra, 2021). It means, it is necessary to communicate with other countries and in this sense,
establish business relationships. This is one of the reasons why the Ministry of National
Education selected English as the foreign language to be taught in the schools and universities as
Ministry of Education states that in a globalized world, learning English promotes professional
opportunities and increases the quality of life, in order to be more competent and competitive
(MEN,2004). Considering that a foreign language is mainly learned in the classroom (Lenguas
Extranjeras: Inglés. MEN, 2006, p. 5)

Furthermore, the government sees potential in the English language to be open
minders. It is hard work for schools, teachers, parents, and students because a language is

determined by the context. It is not only a code. it varies and changes according to the
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community. Learners need to be in contact with the essence of the language; it means, functions
of language. Being bilingual is positive to get that students could be open-minded, could
communicate in a better way, could find solutions faster and they could improve their
knowledge about their mother tongue.

Nonetheless, Madarova and Garcia (2020) related some misconceptions that sometimes
are barriers to bilingualism as bilingual education does stop the learning of the first language,
newcomers to a new country learn the national language more slowly than local people, the best
way to learn a language is through total immersion. Children learning English should have at
least half of the classes in English, at the expense of the first language, dropout rates for students
demonstrate the failure of bilingual education, research is inconclusive on the benefits of
bilingual education.

Meaningful Learning

Significant learning is seen as the process by which the individual receives information,
processes it, and converts it into knowledge and action. Within the research done on significant
learning, we will focus mainly on the studies done by David Ausubel (1973; 1976; 2002) who
offers us a theoretical framework of reference that shows principles, conditions, and
characteristics expressed in his texts on this theory.

Meaningful learning cannot be referred to without talking about Ausubel, who is the
creator of this theory. According to Rodriguez (2010), Ausubel argues that, is the meaningful
learning the theory that includes the role of the student as the main entity in the learning process,
focusing on modern constructivism relating it to psychology, since it includes all aspects of an
individual, mental, physical, social, cultural, etc., in order to acquire knowledge with the purpose

of giving it its own meaning.
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There are three phases of meaningful learning that facilitate learning effectively
(Ausubel, 2004)

1. Using an advanced organizer where the teacher presents the lesson’s objectives,
“conveying the learning intentions is the first step” (Fisher & Frey, 2018), presents the
topic and it is when the teacher elicits students' prior knowledge.

2. Presenting the second task or materials which is the phase where learners engage
cognitively with the topic, connecting the previous knowledge with the new one (Hung,
2019).

3. Strengthening cognitive organization which means that students promote mental
processes.

Hung (2019) with other authors describe some features that point learning to be
meaningful, namely:

e Classroom activities should be learner-focused, as learners are the constructors of their
own learning.

e The experience of the real world makes the learning process a meaningful one.

e Finally, formative feedback allows learners to evaluate and adjust their learning process
(Fisher and Frey, 2018).

Primary Education.

Alcedo (2020), in line with other authors such as Vélez, Guerra, and Veliz (2018), have
centered their attention on education as an innovative, transformative, and reflective process. In
this regard, it is crucial for primary education, to reshape English teaching, as an intellectual
activity intended to educate children for an interactive, communicative, and social life. In this

respect, Palacios (2014), added that learning a language must be the result of playing, having
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fun, and harmonious coexistence, so those class activities should lead students to participate
actively in their learning process.

In light of the above, the institutions that are the focus of this research create safe
teaching-learning environments with the purpose of achieving meaningful language learning.
Sanz, Lezcano, and Casado (2021) highlighted the need for teachers to cultivate a special
sensitivity to generate an environment that encourages language learning. In that sense, they
stated that one of the principal factors that complicate the creation of a favorable educational
atmosphere for effective interaction in a foreign language is anxiety. This suggests that avoiding
anxiety should become a key point for primary teachers considering that anxiety is a limiting
factor in the learning process.

Regarding anxiety, Liu and Chen (2013) emphasized, anxiety is a significant problem that
should not be ignored in primary education, because of its negative consequences. This suggests
the importance of protecting children from stress or nervousness in class, since this may cause
weaknesses in their learning outcomes. In addition, Yim and Yu (2011) noted that teaching
methods should turn learning into an interesting and motivating process for pupils, strengthening
their self-confidence when communicating in a foreign language.

In keeping with the aforementioned, Alcedo (2020), stressed the need for English
teachers framed in the new educational guidelines, motivated, and characterized by the constant
and innovative search for meaningful teaching practices to ensure students’ learning success.
This author emphasized the need for teachers interested in their professional development with
open-mindedness and flexibility, projecting themselves toward the future as great architects of
dynamic and creative teaching experiences in a pedagogic atmosphere taking huge risks for

learning.
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Pedagogical and Didactical Aspects

When talking about the learning environment, it is not only referring to infrastructure but
also, as argued by Rodriguez H. (2014) a learning environment can be understood as the set of
physical, social and educational conditions in which learning situations are located; which make
up scenarios, materials, strategies, didactics, activities, taking into account the context and
development of social competencies. An educational learning environment is that which the
educational institution plans and provides, and it is managed, designed, and recreated by the
teacher, who in his/her role is the one who creates the natural environment with resources and
activities oriented to learning.

Considering the previous information, pedagogical-didactic aspects are a very essential
part of the teaching-learning process and learning environment because it means the articulation
of several components within the classroom “a place where the magic happens” to fulfill that
students can give meaning to their learning, contents, activities, times, roles of the teacher and
students. This is how there are a number of aspects to consider in creating a meaningful learning
environment, as Cawthon (2020) expresses in his article, an effective learning environment is
created through intentional design choices about how an activity, course, or curriculum will lead
to the desired outcomes for student learning, regardless of student differences. Thus, an
important didactic-pedagogical aspect of creating a meaningful learning environment is the
instructional content.

The instructional content is not only focused on the curriculum; however, the curriculum
is an important part of this content. First of all, it is important to highlight the meaning of the
curriculum. According to the definition in the new oxford online dictionary, curriculum is

defined as "the subjects comprising a course of study in a school or college”. From this
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perspective, content is perceived as equivalent to the curriculum. On the other hand, Harden
(2001) expresses that there are widely varying views, however, in the understanding of the term
‘curriculum’. According to his study, some people have taken a broader view, which includes
not only formal teaching in academic courses but also all the other experiences that students
encounter. Thus, Harden (2011) states that curriculum is seen as encompassing not only what is
taught, but also how it is taught and learned, how learning is managed and the learning
environment.

In this way curriculum can be understood as what students learn in school, this includes
something we call the "hidden curriculum," an expression first used by Philip W. Jackson in
1968 to refer to the values and behavior patterns that are acquired, often incidentally. It is then
that we can define instructional content as everything that occurs within the boundaries of an
institution, including informal conversations between students, formal academic encounters,
documents that support academic processes, activities, time, settings, scenarios etc.

According to Ledn et al “there are indicators that allow us to evidence a learning
environment that promotes meaningful learning, within these indicators we can find spatial
indicators, the functionality of instruments, and functionality of didactic relationships”.

Spatial Indicators. Different physical spaces, articulated to the notion of an open school,
make it easier to carry out the premise of meaningful learning (Calderén and Ledn, 2016).
Previous studies have investigated the spatial attributes of active learning classrooms, and their
impact on students’ learning experiences and learning engagement independently. According to
the studies, it is important to understand how a physical environment must be adapted to let
significant processes in students including not only the building but also technology and external

places.
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Functionality of Pedagogical Indicators. It is important to provide materials with which
all students can interact. When curricular materials are appropriately designed, they promote
effective learning development, not only for the accessibility of knowledge; but also to promote
the understanding of all students (CAST, 2011). Within the didactic instruments we can consider
classroom projects, class lessons, workshops, games, problem-solving, learning centers, among
others.

Functionality of Didactic Relationships. A learning environment should provide
options for comprehension, expression, communication, and interest. As Bravo-Osorio (2018)
states, the appropriate design and presentation of information can provide adequate access to
education for all students, offering various alternatives both at the level of interaction and
individualism, so that they can appropriate knowledge, ideas, and concepts from their own
learning environment.

Thus, the didactic character of a learning environment is epistemologically based on
various cognitive, disciplinary, communicative, linguistic, sociocultural factors, which depend on
the subject and the context in which he/she develops. Therefore, the choice of didactic devices
and their effectiveness are fundamental for the development of meaningful learning (Bravo-
Osorio et.al, 2018 p. 13).

The learning environment refers to the exchange of information that takes place between
the participants (teacher-student, student-student) involved in the teaching-learning process; the
development of cognitive skills and meaningful learning depends on or is favored by the
affective aspects, attitudes, aptitudes, emotions, and assertiveness in communication-decoding.
In that way, another important aspect to consider to create a meaningful environment is the role

of the teacher and the student (Rodriguez. H. 2014). Meneses (2007)argued that “The elements,

NIT. 860.012.357-6

00 = SEDE PRINCIPAL BOGOTA - PBX 601 587 87 97 Linea gratuita nacional: 01 8000 111 180
OO o O Acreditacion Instltucmnal (@i) ﬂ Carrera 9.% n.° 51- 11“J/chc;nl}g{:;eend%sgousantotomas .edu.co

icontec mlCNet =
%, o I | l l w DIVISION DE EDUCACION ABIEHTA Y A DISTANCIA -DUAD-
O 7 I te rn a CI D a | PBX: 601 595 00 00 ext. 2044 Carrera 10.% n.” 72-50 / admisiones@ustadistancia.edu.co

www.ustadistancia.edu.co




SUN'IVERSIDAD

ANTO JOMAS "

SEDE PRINCIPAL

presented by different authors, involved in the didactic act are the teacher, the learner, the
content, and the context”. In this sense, the teacher has several roles and he/she is one the
principal actors in this process. The teacher must perform multiple tasks: coordination with the
teaching team, search for resources, carry out activities with the students, evaluate the students’
learning and their performance, tutoring, and administrative tasks... (Benitez,2007 ). It means
that the teacher guides the process in a particular way so that students can learn easily.

Studies made about the teaching-learning process of English as a foreign language in
primary learners, where the use of playful games as a didactic aspect, have shown to have
positive effects; and as Cadavid (2009) presents, teachers who apply holistic strategies improve
students’ ability in the use of the foreign language. Other authors such as Brown (2003), also
suggest that playful activities facilitate meaningful learning of the foreign language in primary
school children, achieving a possibility of acquiring the pronunciation and fluency of the
language, through game situations that involve the language with its psychomotor development.

Research Design

The focus of this study is to establish the didactic-pedagogical aspects implicit in two
bilingual learning environments in third grade of the primary level in two regions of Colombia.
The methodology proposed for this study is a Multiple case study. A case study is “an
exploration of a ‘bounded system’ . . . a program, an event, an activity, or individuals” (Creswell,
1998, p. 61). The case study can be seen as a phenomenon related to qualitative research
(Creswell, 1998) and “attempts, on one hand, to arrive at a comprehensive understanding of the
event under study, but at the same time to develop more general theoretical statements about
regularities in the observed phenomena” (Fidel, 1984, p. 274). Yin (1994) is one of the main

authors of case study research and is undoubtedly an almost indispensable reference for all those
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who use this research methodology. Yin states that the case study is an empirical investigation
that studies a contemporary phenomenon within its real-life context, especially when the
boundaries between the phenomenon and its context are not clearly evident. In this vein, the
research phenomenon is the bilingual learning environment per se where it can be found to be
observed through several evidence sources beyond the classroom that guide the investigation.

This study encompasses a descriptive approach Loeb, S., Dynarski, S., McFarland, D.,
Morris, P., Reardon, S., & Reber, S. (2017) state that a descriptive approach guides the
researchers to identify, describe and explain how particular characteristics vary across settings.
In this way, the project firstly seeks to identify the key didactic-pedagogical elements or
variables that influence a third-grade primary level bilingual learning environment; likewise, it
will also have an explanatory approach since it aims to discover the links between the variables
within the two learning environments analyzed as well as to provide the observed relationships
with sufficient theoretical and predictive rationality.
Context and Participants

Once we defined the research problem, we established the objects, participants and
research tools that will be observed and analyzed. They included two Colombian institutions,
four teachers, institutional documents, interviews, class observations, etc., called “units of
analysis” (Yurdusev, 1993) in technical language. After these units of analysis were determined,
the data collection stage started and it involved a period of four months from June to September.
The analysis was carried out by four researchers.

One of the institutions is a bilingual private- catholic school, located in the north of Bogota
city with 70 years since its founding. The second institution is also a bilingual-private school,

located in Valledupar - Cesar, in the north of Colombia with 12 years since its founding.
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Participants in this study were two bilingual teachers for each institution, teaching different
subjects in the foreign language, particularly in third grade. The inclusion criteria was due to the
stage of the learners of this grade that show their learning progress competences as well as a broad
performance in the foreign language, and also the point that in this grade in both institutions
students start taking international examinations (Movers). For this study only two classrooms of
third grade were chosen for each institution, considering that in one of the institutions there are
only two groups of third grade. Coordinators of the English Department of each institution
contributed in the pilotage making suggestions and modifications to the questions of the interview.
Teachers’ approval was sought and obtained from the school to carry out the project (Appendix
A).
Data Collection Instruments

As this research pretended to establish the didactic-pedagogical aspects implicit in two
bilingual learning environments in third grade of primary level in two regions of Colombia, based
on the definition of bilingual learning environments and, their influence on the development of
third grade students’ teaching-learning process, with the purpose to establish similarities and
differences in the didactic-pedagogical aspects among the meaningful learning environments and
to determine the alternatives to optimize the implementation of a meaningful learning approach in
a bilingual learning environment. The data collection instruments proposed for the study to
implement during the intervention sessions, are:

Table 1

Research Methods and Techniques

Research Method Technique

Questions guide (interview) Semi-structured interviews
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Observation guide Direct class observation

Documental matrix Documentary analysis

Interviews

This study designed a semi structured open-ended interview, which was developed with
some teachers from third grade. The open-ended questions were flexible and allowed the
interviewer to ask for clarification, examples, or explanations in greater detail (Cohen, et al.,
2007). Teachers were asked about important factors and points of view about their learning

environments factors (See Appendix B).

Observations

During the direct class observation, the researchers observed and analyzed some aspects
included in their learning- teaching bilingual environments. These observations were also taken
into account how the aspects like spatial, pedagogical, and emotional contribute to a meaningful

learning process. (See Appendix C).

The expected results of these research methods will contribute to determine the didactic
pedagogical aspects immersed in the bilingual learning environment of both institutions, as well
as demonstrate how the incidence of meaningful learning will be looked at through the analysis,
disseminate the convergence of aspects, similarities, differences and progress among the two
institutions, and reflect on the contribution of this study to the two institutions and to
professional development.

Documental Matrix
The analysis of educational institutions’ documents is a structured process that allows

researchers to review and evaluate (Bowen, 2009), if the policies established in the institutional
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documentation are applied in the bilingual learning environment of the two institutions to be
analyzed. Furthermore, the data collected helped researchers to identify commonalities and
differences in the didactic-pedagogical aspects, as well as the incidence of meaningful learning

among both educational institutions. (See Appendix D).

Data Analysis
Table 2!
Interview Analysis: Inst.BOG
Objectives Research Unit of Analysis Category
methods and  (segments, transcriptions, descriptions of (theme,
techniques observations, focus groups reflections, patterns
notes annotations or field diary) identified in
data
collection)
| ] | | 1
To define the Research ... a learning environment is a place Learning
bilingual learning  Method: where children have all the conditions environment
environmentand  Questions guide  which are necessary for proper learning  basic
its influence in the and understanding of different concepts  components.
development of Technique: and ideas.
third grade Semi-structured  (T1, Int. 1, June 2022)
students’ teaching- interviews
learning process.
.. a learning environment is a scenario
To define the Research that is built by the teacher, and in which
bilingual learning  Method: it is important to take into consideration Learning
environmentand  Questions guide some elements that must be framed environment
its influence in the within social interaction, resources, key
development of Technique: teacher’s didactic and pedagogy, and components
third grade Semi-structured  also didactic materials for the process
students” teaching- interviews development. Inside this learning
learning process. environment, administrators and parents’

strategies are included.
(T2, Int. 2, June 2022)

! The interviews were originally conducted in Spanish, but then, the units of analysis were translated into English.
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Objectives Research Unit of Analysis Category
methods and  (segments, transcriptions, descriptions of (theme,
techniques observations, focus groups reflections, patterns
notes annotations or field diary) identified in
data
collection)
| I 1 1 1
To define the Research Learning process and physical space The power of
bilingual learning  Method: have a strong relation. Depending on the learning
environmentand  Questions guide environment that I create for my environments
its influence on students, they will be able to develop
the development  Technique: certain learning processes which will
of third-grade Semi-structured  allow them to acquire new knowledge.
students’ teaching- interviews The physical space should have the
learning process. necessary elements and tools for the

learning process.

There is no doubt that the physical space
must be suitable for the students to work
daily. It must have the conditions for
them to feel motivated, and encouraged
to do the proposed activities.

(T2, Int. 2, June 2022)

To define the Research Regarding the environment, students

bilingual learning  Method: should have at least a place for an The power of
environmentand  Questions guide optimal learning experience. They must  learning

its influence on have all the necessary tools and environments
the development Technique: conditions to provide them with

of third-grade Semi-structured  everything they need to have that kind of

students’ teaching- interviews learning (optimal), and above all,

learning process. learners’ readiness.

The characteristics and conditions of the
physical space are important because
children need ideal conditions for
learning, starting with the place where
they are located to learn, it must be
suitable for them.

(T1, Int. 1, June 2022)
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Objectives Research Unit of Analysis Category
methods and  (segments, transcriptions, descriptions of (theme,
techniques observations, focus groups reflections, patterns
notes annotations or field diary) identified in
data
collection)
I 1 1
To establish Research In regard to the school curriculum, it Curricular
similarities and Method: must define the objectives to achieve components
differences inthe  Questions guide which are important for the learning
didactic- process.
pedagogical Technique:
aspects among the  Semi-structured  Concerning the school pedagogical
meaningful interviews guidelines, they are crucial; the teachers
learning need to know them to develop skillfully
environments. and meaningfully the learning process.
(T2, Int. 2, June 2022)
The school guidelines are important, Curricular
they provide us a curriculum as a guide ~ components
where it is established what students
need to learn in a specific grade.
(T1, Int. 1, June 2022)
To establish Research The didactic components are a tool that I Factors
similarities and Method: consider completely essential in this impacting
differences inthe  Questions guide process. Didactics must frame the class, learning
didactic- since according to it, students will process

pedagogical Technique: acquire knowledge easily.

aspects among the  Semi-structured

meaningful interviews When a teacher applies her/his pedagogy
learning in class, it must be taken into

environments.

consideration aspects such as the

learners’ needs, and from there with the
teacher’s knowledge foster and develop
activities focused on those learners’
needs and interests, encompassing this

way learning motivation.
(T2, Int. 2, June 2022)
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Objectives Research Unit of Analysis Category
methods and  (segments, transcriptions, descriptions of (theme,
techniques observations, focus groups reflections, patterns
notes annotations or field diary) identified in
data
collection)
I 1 I I 1
To establish Research An additional aspect that | consider Factors
similarities and Method: relevant is social interaction. Maybe itis impacting
differences inthe  Questions guide immersed in the didactic and pedagogy learning
didactic- of each teacher. It is important to process
pedagogical Technique: consider that students learn not just from
aspects among the  Semi-structured the teachers, sometimes they learn easily
meaningful interviews from their classmates. Thus, it is
learning necessary to promote collaborative work,
environments. it makes students' knowledge acquisition

more motivating and interactive.
(T2, Int. 2, June 2022)

To establish Research The didactic components are important Factors
similarities and Method: due to not all the children learn in the impacting
differences inthe  Questions guide same way. Didactic aspects must be learning
didactic- included for learners and might promote  process
pedagogical Technique: daily life application.
aspects among the  Semi-structured
meaningful interviews Pedagogical components are very
learning important because depending on
environments. children’s interests a part of the class is

developed.

(T1, Int. 1, June 2022)

To establish Research Technology is important, but in the case  Influence of
similarities and Method: of the science class, the experimental technology
differences inthe  Questions guide part is even more important.

didactic- (T1, Int. 1, June 2022)

pedagogical Technique:

aspects among the ~ Semi-structured

meaningful interviews

learning

environments.

NIT. 860.012.357-6

00 SEDE PRINCIPAL BOGOTA ‘PBX 601 587 87 97 Linea gratuita nacional: 01 8000 111 180
OO N (@) ACPEdItBCIOﬂ InStltUCIOﬂS' (O) ﬁ 3 Carrera 9.2 n.° 51- 11\J/chc;nl}g{:ateend%sgousantotomas .edu.co

icontec S CNet & IE7
%, o I l ' l W DIVISION DE EDUCACION ABIERTA Y A DISTANCIA -DUAD-
O 7 I te rn a CI O a | PBX: 601 595 00 00 ext. 2044 Carrera 10.% n.” 72-50 / admisiones@ustadistancia.edu.co

www.ustadistancia.edu.co




SUN'IVERSIDAD

ANTO JOMAS

26
Objectives Research Unit of Analysis Category
methods and  (segments, transcriptions, descriptions of (theme,
techniques observations, focus groups reflections, patterns
notes annotations or field diary) identified in
data
collection)
1 1 1
To establish Research Nowadays, technology is a crucial tool in Influence of
similarities and Method: the educational field. Digital resources technology
differences inthe  Questions guide allow teachers to have a wide range of
didactic- activities, methodologies, strategies to be
pedagogical Technique: used with the students, avoiding
aspects among the  Semi-structured  traditional classes.
meaningful interviews
learning Technology enables students to develop
environments. life skills. It also promotes not just
students’ development, but also teachers’
progress.
(T2, Int. 2, June 2022)
To determine the  Research To optimize the environments, | think it  Ways to
alternatives to Method: would be great to have more technology  optimize
optimize the Questions guide  access in each classroom for the children  bilingual
implementation of to interact directly with the devices. It learning
a meaningful Technique: should be better that each child has a environments
learning approach ~ Semi-structured  device/screen to interact.
in a bilingual interviews
learning It is necessary to associate the subject,
environment. since for example some topics are
repeated, all the subjects could teach
them at the same time for the children to
interrelate and achieve an advanced and
global concept of what they are learning.
(T1, Int. 1, June 2022)
To determine the  Research Bilingual learning environments can be ~ Ways to
alternatives to Method: optimized taking into consideration optimize
optimize the Questions guide  different aspects: bilingual
implementation of learning
a meaningful Technique: * Physical structure of the classrooms. It environments
learning approach ~ Semi-structured is necessary to avoid traditional
in a bilingual interviews arrangements and promote collaborative
learning work.

environment.
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Objectives Research Unit of Analysis Category
methods and  (segments, transcriptions, descriptions of (theme,
techniques observations, focus groups reflections, patterns
notes annotations or field diary) identified in
data
collection)
I 1 1 1
To determine the ~ Research * To have didactic material in each Ways to
alternatives to Method: classroom to foster nontraditional optimize
optimize the Questions guide learning. bilingual
implementation of * To have more technological devices learning
a meaningful Technique: * And undoubtedly, the teachers’ environments
learning approach ~ Semi-structured  methodology is vital to improve
in a bilingual interviews bilingual learning environments.
learning Teachers need to be updated; they have
environment. to be knowledgeable about educational

changes to provide what students need to
actually acquire knowledge.
(T2, Int. 2, June 2022)

Table 32

Interview Analysis: Inst.VUP

Objectives Research Unit of Analysis Category
methods and (Segments, transcriptions, descriptions (theme,
techniques of observations, focus groups patterns
reflections, notes annotations or field identified in
diary) data
collection)

I 1 ] I 1
To define the Research T1 “:... where all the elements are Understanding
bilingual learning Method: mixed, such as work material, of the
environmentand  Questions guide information, experiences.... and social ~ components
its influence in interaction as a pillar in the creation of  that make a
the development  Technique: these learning spaces. Learning learning
of third grade Semi-structured  environments are spaces created for the environment
students’ teaching interviews acquisition, enrichment of learning and
learning process development of skills in students. They

are cultural elements that intervene in
the learning process”.
(T1, Interview.1, June, 2022)

2 The interviews were originally conducted in Spanish, but then, the units of analysis were translated into English.
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Objectives Research Unit of Analysis Category
methods and (Segments, transcriptions, descriptions (theme,
techniques of observations, focus groups patterns
reflections, notes annotations or field identified in
diary) data
collection)
I ] 1 I 1
To define the Research T2: “The processes through which an
bilingual learning Method: individual acquires or modifies his/her ~ Understanding
environmentand  Questions guide abilities and skills in terms of of the
its influence in knowledge and behavior, so related to ~ components
the development  Technique: the environment, it is where that make a
of third grade Semi-structured  development of those same teaching learning
students’ teaching interviews processes that identify processes within  environment
learning process the classroom. Empowering them and

...provide greater meaning to what our
students can achieve in terms of
experiences”. “A learning environment
is everything that encompasses a host
of elements that integrate topics,
knowledge, and contexts around those
skills that our students express in the
classrooms”.

Inside a classroom, “we have many
ways of carrying out our lives, which
are always reflected in the same
space... defining a learning
environment as only a physical aspect
would be to stay in a first limitation
that would not indicate what a learning
environment is”.

(T2, Int.2, June,2022)

To establish T1: “There should be some curricular ~ Most
similarities and guidelines, an educational and mentioned
differences in the pedagogical approach to later Pedagogic-
didactic- implement.... as teachers, we have a didactic
pedagogical deck of resources and methods...based  aspects, and
aspects among on the approach of the institution where the
the meaningful we are. The 21st century translates to  understanding
learning technology, and I believe that students,  of the concept
environments. children, and every individual has of meaningful
access to information learning

through...communication technologies.
It is important to implement it in our
educational process”.
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Objectives Research Unit of Analysis Category
methods and (Segments, transcriptions, descriptions (theme,
techniques of observations, focus groups patterns
reflections, notes annotations or field identified in
diary) data
collection)

“Experience is a very important
element in the learning process because
it helps students to face different
problematic situations, in order to
provide solutions and build new
knowledge”-

“I think it is important to take into
account the integration of the contents
referring to culture, society, and science
without it being only merely linguistic
learning” The need for students and
teachers to communicate in the foreign
language, to learn together.

(T1, Int.1, June,2022)

T2: “The characteristics and conditions
of the physical space... are, in my
opinion, the most relevant because they
are associated... with what we know a
learning environment with the same
learning itself”. “The curricular
guidelines...taking into account the
educational focus of each education,
but it is not the most important”.
“Designing, structuring or carrying out
didactic strategies for learning, from
my area, in the case of English, will
always involve a part of the context and
the vocabulary of the language itself.
Yes, because we cannot separate both
external factors and the use of
knowledge at the time of the class”.
“Technology and digital resources as a
primary tool in these times, becomes a
dynamic tool of those didactic and
pedagogical strategies that transmit
specific content and knowledge”.

(T2, Int.2, June,2022)
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Objectives Research Unit of Analysis Category
methods and (Segments, transcriptions, descriptions (theme,
techniques of observations, focus groups patterns
reflections, notes annotations or field identified in
diary) data
collection)

I ] 1 I 1
To determine the T1: “All individuals who participate in ~ Alternatives of
alternatives to education must be aware of the need for optimization
optimize the change that this process implies, but suggested by
implementation this change translates into the
of a meaningful improvements in resources, lived interviewees
learning approach experiences, in methods, in the
in a bilingual relationship of the socio-cultural aspect
learning that it is important in learning a second
environment. language... also the physical aspect...

if we take all this into account, we will
be able to optimize more”.

(T1, Int.1, June,2022)

T2:”They can be optimized, we all
know that not everything is said and not
everything is proven then, taking into
account what we have said about
learning environments. We can
determine the variable environments
according to these external factors.
Those internal factors too, which, in
one way or another, affect the real
learning processes and give meaning to
it. So we could say that these are
channels for optimization or
improvement of our work in the
classroom when teaching a second
language, which, in this case in our
country, is a foreign language".

(T2, Int.2, June,2022)
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Analysis

LeCompte & Preissle (1993, as cited in Hatch, 2002) describe typological analysis as
dividing the obtained data into groups or categories on the basis of some canon for
disaggregating the whole (p. 152). In the words of Hatch it means to divide the data into
categories based on predetermined typologies (p. 152). In this regard, the researchers of this
study followed the steps in Typological Analysis established by Hatch (2002) which incorporate
identifying typologies, reading the data, marking entries related to the typologies, coding entries
according to patterns, looking for patterns, themes, categories within typologies, look for
relationships among the patterns identified, and select data excerpts to support generalizations (p.
153)

For data selection, researchers chose a deductive coding approach through which the
initial set of codes were established based on theory and taking into consideration the objectives
of the project as well as the methodological design matrix. Once the initial codes were stated, the
researchers worked in pairs reading through the data. In this early step, two researchers were in
charge of the interviews and the matrix, and the other two were in charge of the class
observations. From then researchers assigned colors to the codes and collated codes with
excerpts identifying passages, phrases, comments, etc. that helped to identify concepts and find
relationships among them. This process allowed researchers to turn semi-structured data into
categorized information making it quantifiable, and contributing to determine that the data
collected truly reflected the project's objectives.

After this initial process, the four researchers analyzed and grouped codes into categories
and subcategories in a structured way, observing the relationships among the codes. However,

during the process of selecting categories and subcategories, there had been some changes
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because as the research progressed, new codes have been added, others have been eliminated and
categories had been reorganized. . In addition, while reading and rereading the data some
unexpected themes jumped out and it was necessary to establish emergent categories and
subcategories, thereby involving inductive analysis.

Analysis and Findings

During this project, several aspects related to a learning environment have been analyzed,
among which we can find the pedagogical aspects, from which the teacher researchers found
some characteristics to take into consideration when adopting pedagogy in their classroom.

Taking the Learning Principle #2 (OECD, 2017) as a reference in the design of learning
environments, researchers considered the fact that learning relies on social interaction,
cooperation coupled with communication technology, learning spaces and even seating
arrangement, in their analysis.

The analysis of the data collected in this study allowed for the answering of the research
question in terms of the didactic-pedagogical aspects implicit in the two bilingual learning
environments mentioned above bearing in mind the identified categories and subcategories.

In the course of this analysis, some categories were initially established with the research
question and by the four researchers; however, during the process of the collection of
information, other subcategories emerged taking into account aspects mentioned by the two
participants of each institution and the class observation notes taken by the researchers. In the

following conceptual map:
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DATA ANALYSIS - CATEGORIZATION

PEDAGOGICAL ASPECTS

e SOCIAL INTERACTION

BILINGUAL
LEARNING
PROCESS

1. Pedagogical Aspects

This category was predefined since the initial process of categorization, due to the main
purpose of this study was to determine the didactic-pedagogical aspects implicit in two bilingual
learning environments in third grade of primary level in two regions of Colombia. Taking into
consideration that pedagogical aspects promote reflection on how the teaching-learning process
is conducted, four specific subcategories were stated: CLIL approach, communicative approach,
the role of the teachers and the role of the students which are considered essential components of
the category.
1.1. CLIL Approach

In regard to the pedagogical aspects, there was strong evidence of CLIL (Content and
Language Integrated Learning) approach implementation in both institutions. In this respect,
Inst.BOG and Inst.VUP had stated in their official curricular documents, CLIL approach as the

one leading their bilingual programs (PEI Inst.BOG and Inst.VUP ). Despite being explicitly
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established this institutional policy in each school, during the interviews, only one of the teachers
from Bogota (T2 Inst.BOG) mentioned this approach specifically:

“..it is established that students must develop certain skills in the foreign language and
besides that it focuses on the other subjects regarding CLIL, taking into consideration the
foreign language learning through the other subjects as well... ” (T2 Inst. BOG)

Nevertheless, the class observations in both institutions clearly evidenced CLIL strategies
enforcement in terms of use of the language to learn and to communicate, progression in
knowledge and development of thinking skills. Consistent with the above, the classroom
practices reflected a successful implementation of this approach with regards to promoting a
balanced teaching and learning process of both content subjects (science, social studies, language
arts) and foreign language (English). In line with this, in both institutions, students’ outcomes
showed foreign language learning as well as content subject assimilation:

“...a wide knowledge about the topic was noticed through the active participation of
some students” (T1. Inst. VUP — Class observation 1)

“The activities carried out allowed students to show understanding of the content
subject” (T1 Inst. BOG - Class observation 2)

“Students show understanding of the topic as well as a foreign language learning process
(health problems)” (T2 Inst.BOG - Class observation 2)

In view of the results obtained from both schools in relation to the official documents,
class observations and some interviews, it is possible to state that CLIL approach implementation
fosters students’ subject-areas knowledge strengthening while at the same time improving target
language knowledge and skills development, making the learning process a dynamic and

successful experience.

1.2 Communicative Approach
Data analysis revealed that the communicative approach has been the bases for the

foreign language teaching process in both institutions as noted in their curricular documents:
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“For the specific area of English (L2), the approach is communicative, based on learning
the second language (English) through communication with real meaning, in other
words, communication in real life situations” (Syllabus Inst. BOG).

“Communicative approach is the central goal in each one of the classes because students
have the opportunity to express themselves in order to communicate what they feel, think,
believe and know. The center of the class is the speech activity through real life

situations™ (Syllabus Inst.VUP)

In addition, teachers’ perspectives from both institutions are consistent with some
characteristics and principles of the communicative approach, such as real-life situations, real

contexts, student-student interaction and collaborative work, which are essential components to

successfully learn:

“Children learn better on an experimental basis and even more in an applicable form in
their lives. If children do not observe the usefulness of what they are learning, they
actually are not going to take it into consideration for their lives” (T1 Inst. BOG)

“... we could say that one characteristic is the real-life learning environments of the

foreign language” (T2. Inst.VUP)
“... to establish collaborative work with children in groups and in pairs, make that

knowledge for students should be developed in a motivating and interactive way.” (T2
Inst.BOG)

In keeping with the foregoing, class observations enabled researchers to corroborate
communicative approach implementation through interactive and dynamic classes contextualized
in real-life situations. In line with this, in both institutions, teachers prioritized communication
and interaction among students.

It is important to note that according to the school policies for the institution from
Valledupar, the communicative approach was the umbrella for all the subjects taught in English,
while for the institution from Bogota, communicative approach focused on the subjects linked to
the English department. Nonetheless, Learning Communities as the institutional teaching

approach adopted for the school from Bogot4, strongly emphasized the importance of interaction
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among students, class participation, and collaborative learning which is in line with the umbrella
of the communicative approach.

Some examples of communicative approach activities in the classroom were:

For the institution from Bogota:

Sharing prior knowledge, asking questions, answering questions, expressing ideas
about a video, contrasting answers, etc. (T1 Inst.BOG)

Peer conversations, sharing knowledge and helping others, role plays, mime time
concerning real-life situations-health problems, active participation, collaborative
work, expressing opinions, brainstorming, among others (T2 Inst.BOG)

For the institution from Valledupar:

Expressing points of view, active class participation, interactive games, peers feedback,

among others (T1. Inst.VUP)
Active and spontaneous participation, role plays, past sentences game, guessing time,
classmates’ feedback, etc. (T2. Inst. VUP)

Connecting the findings obtained from the three data-collection instruments, it was
possible to stress that the communicative approach became an effective way of engaging
students in developing not only communication skills but also interaction skills, strengthening
this way both the target language and the relationships among students. In addition, this study
showed evidence that real-life contexts or scenarios made learning meaningful for students,
encouraged participation and strengthened their learning outcomes.

1.3 The Role of the Teachers

In terms of the teachers’ role, it is important to note it was not defined in the curricular
documents at any of both institutions; notwithstanding, during the interviews it was possible to
notice that teachers were aware about some of the implicit characteristic of this role in respect of
knowledge of students’ needs, interests, and abilities:

“As a teacher it is important to be aware of what are the interests of the students in each
classroom” (T1 Inst. BOG).
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“... when a teacher applies his/her pedagogy in the classes, must take into account aspects
such as precisely the students’ needs... In this way I can promote and develop activities
focused on those needs that each student has and also in their interests to promote
motivation within the learning process” (T2 Inst. BOG)

“...each student in the classroom has a specific need and we as teachers must look for
strategies and pedagogical components that we have as teachers to facilitate the process.
As teachers, we must ensure optimal learning development...” (T1 Inst.VUP)

According to the class observations, this study provided evidence in both institutions of a
high level of teachers’ commitment in terms of knowing each student, identifying their needs and
interests, and engaging them through diverse and meaningful learning opportunities and
experiences. On the one hand, teachers from Valledupar performed the role of planners, designers,
creators, organizers, facilitators, and evaluators of the learning process fostering students’ real-life
skills development. On the other hand, teachers from Bogoté offered help, support and guidance
to students clarifying ideas and encouraging autonomy and independence during the learning
process, they also promoted collaboration and participation while monitoring performance and
providing positive and constructive feedback. In this way they fulfilled the role of guides and
facilitators .

Based on the research data collected especially from the interviews and class observations,
it is possible to state that teachers from both institutions are still authority in the classroom, but
they have assumed a new role as facilitators of the learning process creating environments where
students feel comfortable and respected. Teachers in class supported students, provided feedback,
promoted teamwork, encouraged them to share ideas, and expressed viewpoints. In general,
teachers evidenced commitment in searching out and constructing meaningful learning
experiences in positive learning environments.

1.4 The Role of the Students
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With reference to the students’ role, it is relevant to point out that although it was not
defined in the official documents at any of the institutions, and in addition it was not mentioned
by any of the teachers involved in this study, when the reading of the lesson plans was taken by
the researchers, it was noticeable that students in both schools played an active role in their
learning process. While having a view on the lesson plans it was remarkable to find a significant
number of activities proposed by the teachers in order to meet academic goals, develop skills,
enjoy classes and achieve lifelong learning.

The English and Science lesson plans from the school located in Valledupar proposed a
number of activities whereby students could be active participants in terms of knowledge
building and knowledge sharing:

“Students will create a life cycle web in their notebook about the various life cycles
mentioned in the video. Students will draw their organism... and compare the size of the
organism at these different stages. Students will have a class discussion on the parts of
a life cycle that all plants and animals go through...” (Taken from the Science lesson
plan - Inst.VUP)

In the same way, the lesson plans from the school located in Bogoté set out a number of
activities through which was expected a strong involvement of students integrating participation,
dialogue, and collaborative production:

“Students get in groups of three people and come up with a role play about an
imaginary situation at home... After that, students present their role plays...Students
develop their project: create an aid leaflet where they mention the dos and don'ts of a
minor health problem...Students present their leaflets to the class... Students make the
self-assessment: based on a rubric they evaluate their own processes. Students identify
their perceptions regarding the learning process through the term using a KWL
chart...” (Taken from the Language Arts lesson plan - Inst.BOG)

In line with the aforementioned, class observations allowed to actually corroborate
consistency between what was planned and what was done during the classes. In the case of the

Valledupar institution, children participated actively in the classroom activities sharing knowledge
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and experiences about the topics, evidencing this way a dynamic role during the classes (T1
Inst.VUP — Class observation). In the case of Bogot4, students were engaged in their learning
process by interacting with peers and teachers socializing their ideas and knowledge. They worked
in an autonomous and independent way once they understood the indications. In general, they got
so excited with each of the activities proposed for the classes (T2. Inst.BOG — Class observation).

In light of the above, learning experiences in both schools enabled researchers to visualize
environments that empowered students in their own educational processes fostering engagement,
promoting collaboration and participation, developing autonomy and independence, and giving
students choice and voice.

2. Social Interaction

This category emerged as a result of the interviews, where the teachers of both
institutions considered social interaction and the cultural aspects involved in a class as
fundamental factors in the teaching-learning process. As one specific teacher said “within a
classroom, we have many cultures, many customs... ways of carrying out our lives, which are
always reflected in the same space” (T2-Inst. VUP-Interview 2) ....and the other teacher said:”
social interaction as a pillar in the creation of these learning spaces ”(T1-Inst.VUP-Inter.1),
therefore, in class observations the researchers paid special attention to how this aspect was
carried out and how it influenced the development of the class.

Active engagement, effective communication, and friendly interaction were observed in
both environments, two aspects that seemed to facilitate the use of the foreign language,
especially after giving formative feedback to students, which generated a certain feeling of
confidence, and above all fostered improvements among them. A good example of this was

noticed in one class in Inst. BOG observed by one of the researchers “The teacher demonstrates

NIT. 860.012.357-6
00 o~ @ SEDE PRINCIPAL BOGOTA ‘PBX 601 587 87 97 Linea gratuita nacional: 01 8000 111 180
OO N (@) ACPEdItBCIOﬂ InstltUC|0na| (@) ﬁ Carrera 9.2 n.° 51- 11\J/chc;nl}g{:ateend%s&ézousantotomas .edu.co

icontec

%, o V DIVISION DE EDUCACION ABIERTA Y A DISTANCIA -DUAD-
o * I nte rn a CI O n a | g s PBX: 601 595 00 00 ext. 2044 Carrera 10.* n.” 72-50 / admisiones@ustadistancia.edu.co

www.ustadistancia.edu.co




SU'N'IVERSIDAD

ANTO [OMAS w

SEDE PRINCIPAL

interest in each student's strengths and interests, as well as their difficulties and frustrations. She
acts as a positive role model for learning and celebrates achievement”. (Class observation # I of
T2-Inst.BOG). Having a friendly environment, not only proved to increase learners’ motivation,

it has also activated engagement in the activities proposed by teachers and as a result improved
the performance of both students and teachers. These findings included more behavior features
rather than the integration of local culture or traditions.

2.1.Cultural Patterns

One commonality observed in class between the two institutions was the similar teaching
didactics. They usually follow a similar sequence of events, beginning with a warm up activity to
activate students’ participation and prior knowledge, a power point presentation of a topic and an
ongoing assessment; this pattern was also evidenced in the lesson planning as there are
descriptions of the expected outcomes (see appendix E). Another pattern, which might come
across as irrelevant, but makes a big difference, is the fact that teachers gave importance to
calling the students by their names and not their surnames, making the interaction closer and
more personal.

The main difference between both institutions was reflected in other cultural patterns,
although they belong to the same country, the institutions are part of different regions, framing a
variety of differences such as dialect, customs, etc. evidencing some particular characteristics
within the teaching-learning process. The dialect used upon teachers and students in Inst.BOG
was more formal, but even though it denoted an atmosphere of respect, security and confidence
in the classroom, besides it seemed to encourage students to respect each other’s turns to talk and
to cooperate with the teacher’s instructions. As evidenced in the Class Observation # 1-

Inst.BOG. “Students arrive to class on time, are prepared, pay attention, take notes properly,
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participate in the different class activities and cooperate with the teacher to help achieve the
proposed objectives. respect for both teachers and other students is evident” ( Class Observation
1 of T2-Inst.BOG).

Whereas, the dialect in Inst.VUP appeared to be more relaxed, so communication
between students and teachers denoted more camaraderie that generated more conversation and
“this lets students construct different ways to communicate in verbal and nonverbal ways”
(Suérez and Rodriguez, 2018. P. 96) during the lessons; however, this camaraderie sometimes
caused constant interruptions and loud talking among students, especially at certain times of the
class, for example after lunch, making the environment noisy and somehow frustrating for the
teacher. Further research of these aspects could be deepened in a future investigation.

Two samples of the previously mentioned can be seen in the following excerpts: “The
teacher seems to be patient, keeps a calm voice to call someone’s attention at all times. It is as if
he understood very well the age and the time of the class; which is after lunch” ( Class
observation #3 of T1- Inst.VUP) and in the observation of a different class with the other
teacher, “The teacher tried to be patient, but on several occasions had to speak in a loud voice
so that students could listen. Apart from that, I could notice some frustration in the teacher for
not being able to avoid so many interruptions among them”.(Class observation #4 of T2-
Inst.VUP)

It is worth noting that the time when the class was carried out may have influenced the
behavior of students in third grade, due to their young age. Consequently, there were times when
the teachers felt challenged by the constant talking, but they remembered the characteristics of

students and also external factors such as the time of the class.
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Regarding teachers ‘dress code, which was something that one of the researchers was
interested in when describing the culture or image of the institutions, it was noticed that in
Inst.BOG was not required to dress formally, they wore an apron when the institutional jacket
was not needed, whereas in Inst.VUP wore an institutional uniform the whole time, suitable for
the high temperatures in Valledupar; but quite elegant, which also added some level of formality
to the environment.

2.2. Collaborative Work

According to the information collected in interviews, class observations and syllabus,
both institutions reflected the importance of promoting activities focused on collaborative work,
“to make evident how interactions occurred” (Suarez and Rodriguez, 2018. P. 96), in order to
develop skills in a more motivating and interactive way. The following excerpt was one of the
interview units that generated interest and therefore, this subcategory emerged.
“An additional aspect that I consider relevant is social interaction...It is important to consider
that students learn not just from the teachers, sometimes they learn easily from their classmates.

Thus, it is necessary to promote collaborative work; it makes students' knowledge acquisition
more motivating and inzeractive.” ( Table 2%- T2. Inst.BOG, Int. 2)

The above statement made by the teacher was evident in action during an observation
class note, “Students socialize their ideas and knowledge with their classmates. Students have
an active role during the class” (Class observation #3-T2 Inst Bog). Students seemed to have the
confidence to share their ideas with their classmates, indicating that developing collaborative
skills played an important role in the learning process.

The institution in Valledupar, also showed evidence of the collaborative work that is

present in class activities, some in pairs, others as a whole group.

3 The interviews were originally conducted in Spanish, but then, the units of analysis were translated into English.
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“some students as a team, played the role for their classmates to guess the profession.....The
classmates that had to guess the acting profession could then question if the acting was good or
not.....students provided constant feedback related to the performance of their classmates”

(Class observation #4 of T2-Inst.VUP).

The following competence is established in the syllabus of the Inst.VUP:
“Collaborative Competence: works in a team to recognize the own and common needs and
wants, how people interact in the local and global economy and the different jobs available for
each one” which is an articulation between the institutional documents and the teaching practice
regarding collaborative work.

3. Physical Space

Inst.BOG has many years in the education industry and has had more opportunities for
investment than the Inst.\VVUP. Therefore, there are significant differences in terms of financial
resources, which are visible in each institution’s facilities; nevertheless, as this research focused
mainly on what happens in classrooms, there is a description of them. In both institutions the
organization of the classrooms, in general, is similar, adopting the typical traditional style.
Classrooms are furnished with chairs and desks, normally in rows. There are no spaces for
interaction with reading, technology, learning centers, nor specific spaces to keep the visual aids
corresponding to the area since the spaces are shared with other areas. In both institutions, the
classrooms are equipped with computers or tablets and video beams, which allow the interaction
of technology with the learning process. Most teachers use these tools as visual and interactive
aids and promote more meaningful learning.

This category was established from the beginning of this study, though researchers

decided to wait for interviews and other instruments of information collection, to make sure it
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was important to include it as an essential aspect of a bilingual learning environment. The
following excerpts confirmed the need to mention it.

“The characteristics and conditions of physical space, they are in my opinion one of the most
relevant” (T2-Inst.VUP, Inter.2)

“...a place where the child has all the conditions for his/her learning...optimal conditions for
learning, starting for where he/she is sitting... if it’s not right , he/she might get distracted by
things that aren’t relevant to the moment”(T1-Inst.BOG, Interv.#1)

3.1.Arrangement of Furniture

In Inst.BOG, the furniture seemed comfortable and it showed to be in very good
condition. The space was big enough to offer a variety of possibilities for learning such as a
range from individual study to large group activities. In terms of visual aids, the wall’s color
was soothing and inviting as was the room's temperature, which had a positive impact on student
performance. It is worth noting that Bogota has cold temperatures, but the classrooms were quite
warm. The above was also described in the following excerpt “Desks in the classroom are
arranged in pairs, it is evident students enjoy the classroom atmosphere, the space is enough and
students have some opportunities to move around. The space let seating arrangements vary,
including small groups, pairs, individuals and the whole group. As students are organized by
pairs the learning process could be supported easily by the teacher or their classmates” (Class
Observation #1 of T2-Inst.BOG)

Unlike Inst.BOG, the classrooms’ furniture in Inst. VUP seemed very uncomfortable and
old-fashioned; it did not create a child-friendly atmosphere. The size of classrooms where the
classes took place, were relatively small for 19 students and did not allow different distributions,
which did not allow distance among students, even after the pandemic. Classrooms seemed a bit
dark, and apart from that, the little sunlight that got in, went directly to the board, where the
video beam was projecting a musical video; however, the speaker proved to have a high sound
quality. Despite all of the above, during the class observations, none of the students complained
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about it. They seemed quite used to it and contented. This institution is located in a city with
very hot weather, nevertheless, the classrooms have fans and air-conditioned equipment. The
following excerpt demonstrates the previously mentioned.

“The physical environment is quite small for 19 students. It does not give many
possibilities of organizing desks in a different way than in rows...The furniture seems very
uncomfortable and old-fashioned; it does not create a child-friendly atmosphere. The space in

the classroom is limited and it does not allow students to move easily, so role plays become

complicated; however, brainstorming and short discussions took place during the class” (Class
observation#1 of T1-Inst.VUP)

Furniture plays an important part in a learning environment as it can impact negatively or
positively on students’ motivation and even determine the way they learn (JICS, 2016).
3.2. Lighting and Sound

Lighting and sound in the classroom are aspects as essential as temperature to guarantee a
proper and pleasant learning environment. Classrooms in Inst.BOG showed to be very well lit
with large windows that allowed natural light in the rooms, although they were equipped with
sufficient artificial white light when required. The quality of lighting in the classroom was
optimum; it was evident that lighting conditions optimize the classrooms’ environment, the
following observation note supported the previously mentioned “the classroom is very well lit, has
large windows where natural light enters and is equipped with sufficient artificial light” (Inst. BOG,
Observation #1 T.2), but that was not the case in Inst.VVUP, since the classrooms were quite dark,
especially those where the observations took place, which had a wide protector in the windows
with the purpose of avoiding the heat coming from the outside, this was noticed by the researcher
“The space is small and does not allow different layouts, also seems a bit dark; apart from that,
the little sunlight goes directly to the board, where the video beam is projected” (Class
Observation #3, T1-Inst.VUP). White artificial light is also used in this institution, but it is

necessary to turn them off to reduce glare on the whiteboard.
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In terms of sound or acoustic both institutions count with a good quality of sound of
electronic devices, the floor covered with a plastic carpet reduces noise caused by the movement
of furniture and despite the constant conversations of students do not generate disruptive noise
either, so it is fair to say that teachers as well as students managed to communicate with each
other satisfactorily.

3.3. Design and Display of Materials

The decisions made in terms of pedagogical material can make a significant difference in
students' learning processes, as Dixon (2022) stated “the pedagogical moves ...can impact if an
idea is understood or misunderstood by students. One important pedagogical choice is the use of
material to represent a choice” (P.1), Introducing a topic with the right video can catch the
attention of students right from the start. Both institutions seemed to be aware of this as they
mentioned the following: “...having the required tools to provide the right materials so that
students have this kind of learning” (T1-Inst.BOG, Interview 1).

Materials available in each class were basically a computer and a video beam where
videos or slides to introduce a topic or to reinforce it were used, also textbooks and worksheets
were visible in the dynamics of the classes, a classroom observation note can support this
information: “After this exercise, students worked on the students’ book. The teacher used the
computer as a media to explain the exercises and reproduce the tracks..... The video presented
looked foreign”. (Class observation #2. T2-Inst.VUP) and “....show some slides with pictures so
that the students could identify the kind of resource shown in the picture. He also had a
worksheet with a matching activity related to the topic. The worksheet layout was of good

quality”’(Class observation #1 T1-Inst.VUP). An interesting observation was that the videos or
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pictures used were foreign. It would be good in future research to experiment using images of
their own surroundings to analyze the impact of this on students.
4. Technology

This category was always present in the researchers’ minds as technology is a useful tool
in every pedagogical activity and in the development of some 21st century skills, in this case in
communication and creativity skills. Araque (2021) stated “ISTE ( International Society for
Technology in Education) believes in the power of technology to transform teaching and
learning, accelerate innovation and solve challenging problems in education” (P.23). Participants
of institutions were aware of the advantages that technology provides in order to empower
bilingual learning environments.

The following excerpt shows evidence of the technological devices available in each
classroom and the helpful use of them "... Technology will allow us to reach a different type of
activities and for students to develop life skills precisely, which may not be developed without
this type of tools... It is necessary that within that room or within that space, where students will
develop their class session, they have the technological tools that allow them as such an
appropriate development of their activities, this focused on sound, that technological resources
adapt for all of them, such as tablets, computers..." (Interview-72 Inst. BOG). “A video beam, a
laptop and a speaker were visible in the classroom; but this time it wasn’t used” (Class
observation #4, T2-Inst.VUP). After the pandemic period there were significant improvements.
Teachers and students enhanced technological skills and increased confidence and reliability in

using them.

5. Bilingual Learning Process
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This category was determined by researchers to be investigated as an essential aspect to
understand how students learn a second language, how both languages can be integrated, and
explore several alternatives to get it . The investigated institutions are bilingual schools; which
means that they are looking for some opportunities for optimizations in terms of the teaching-
learning process related to the mother tongue and second language (English). For this reason,
these schools look for engaging students in their own process through real-life activities and self-
confidence; namely to be change-ready people, to be competent students and experience is the
principal way to fulfill that goal: bilingual students. These institutions have methods and in
socio-cultural aspects particularly in the acquisition of a foreign language, having always in mind
that not everything is said, therefore a learning environment must be flexible.

The bilingual learning process is focused on students’ interests. In this way, teachers
focus their class on activities that involve using vocabulary in real-life situations, and
communication between students and teachers is a key aspect to express themselves through
language. Classes promote peer- knowledge, check and recheck vocabulary from visual-
auditive- pictorial material to abstract knowledge,

"...depending on how the class is developed, the children have different interests, for example,

one class may be interested in one thing and another may be interested in something totally
different. You have to be aware of what interests each class..." (T1 Inst.BOG)...

Learning is not only a cognitive process, it is a whole of social, cultural and emotional
aspects that make successful learning possible, "...experience is a very important element in the
learning process because it helps, it contributes to students facing different situations and
problems, with the purpose of providing solutions and building new knowledge. As teachers, we
must ensure that the development of learning is full and optimal, and all this happens if we fully

comply with these components mentioned above..." (T1 Inst.VUP).
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In this sense, although they have common interests, they have their own way of working
based on two components: mother tongue and second language use.
5.1. Mother Tongue

First language is crucial in the teaching - learning process. Students can use it
unconsciously as a means for communication among themselves in circumstances when they do
not know how to express something or when they are curious to ask, because it is the immediate
tool they have. For that reason, the role that mother tongue played in Inst. VUP’s bilingual learning
environment was essential to allow interaction, especially from students to teachers and not
otherwise as shown in this excerpt: “there were some interactions in Spanish among them and
towards the teacher, even though the teacher rarely spoke in Spanish “(Class Observations Inst.
VUP). However, it is worth mentioning that mother tongue is not encouraged in class.

The relationship between teacher and student is not affected by the language itself, because
it is not the only way to communicate. Students feel comfortable speaking in their mother tongue
because they do not make an effort when they think to communicate. It allows learners to feel free
to express their emotions as happiness. Classroom becomes a place where students learn but also,
where students enjoy being. “The atmosphere is pleasant and with no stress. Students joke with
each other in Spanish in a lower voice and the teacher does not seem to mind or probably did not
notice”’(Class observation #3, T1-Inst.VUP)

On the other hand, in the Bogota Setting regarding the use of the mother tongue, “this
situation is quite common, taking into account that students have not fully developed the skills to
communicate with their peers and teachers within the English language. Therefore, of course, they
refer to their mother tongue all the time.” (T2 Inst.BOG) Students feel more comfortable speaking

in their first language, it allows them to express themselves naturally; but, the second language
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process could be affected because they are not communicating orally in the second language.
Their skills in their mother tongue are being fostered and social interaction could be stronger
through the time because they are relaxed.

5.2. Second Language

Second language process involves several factors based on before, during and after the
instruction. Teachers are the planners, guides and artisans of learning. “Everything that has to do
with didactics and learning always carries out... a design of learning.. so designing,
structuring... didactic strategies for learning.. in the case of English, will always involve a part
of the context and vocabulary of the language itself.... because We cannot separate both external

factors and the use of knowledge at the time of carrying out a class” (T2-Inst. VUP- Interview 4).

At this point, language can not be isolated as a code. It needs to be connected to reality
because language is constructed in society according to the context rules. As a result of that
conception, in both institutions teachers believe that it is essential to connect the students’
experiences. It allows the students to possess the language and facilitate its acquisition. It shows
teachers care about students’ progress and they try to be empathetic, explaining if learners can
not get what they mean.

Furthermore, they apply several strategies to fix the pieces to fulfill the goal, such as
speaking clearly, giving examples, involving students in real life situations, planning activities
based on skills, asking questions constructively and constantly. In this case, VUP teachers
demonstrate classroom management and knowledge of how to guide the learning process
through modeling: “The teacher managed a clear and friendly tone of voice. His pronunciation
was clear and he made emphasis in the intonation of some particular words to ease

understanding and therefore the learning process ”’(Class observation #1, T1-Inst.VUP)
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On the contrary, BOG teachers promote autonomous learning. They are guiding the
process but also they allow students to build the road of knowledge. They promote learning by
connecting the dots to give a sense in the process of communication. “Students check themselves
about their understanding of vocabulary, teacher promotes self- learning about vocabulary,
motivating students to learn the vocabulary to be used in the next activities ... check their
understanding and in the same way the phonetic of each word (pronunciation)”. (Class
Observation #1, T2-Inst.BOG)

Limitations

The limitations that became evident during the analysis of the learning environments in
two private institutions in Colombia are as follows:

e The population to which the analysis was directed, in this case third grade, was limited; it
would have been possible to extend the analysis to a larger population where it could be
shown from a more general perspective what a learning environment is like in different
elementary school grades.

e The project reached an initial phase responding to the analysis of conditions and features
of the learning environments in both institutions to optimize them; however, the time of
project only allowed the observations of a few classes to see more cultural contributions.

e The distance between researchers to generate face-to-face meetings and discuss research

findings.

Further Research
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This study has greatly enhanced the understanding of how to integrate a meaningful
bilingual learning environment, not only in order to gain a working knowledge of the difficulties
that may be encountered along the way, but also a first-hand experience of the benefits that can
be gained.

It is important to understand what learning environment means and to propose a process
of change in terms of this concept, so support for teachers must adapt to meet their changing
needs and provide a process of support that maximizes the opportunity for teachers to grow and
succeed in creating learning environments.

This study may have an extension in terms of a more in-depth investigation that directly
involves students and their perceptions of their learning environments, extending it to other
grades and types of populations.

This analysis opens the possibility of making a reflection in the institutions on how we
are implementing a learning environment, and evaluate the veracity of a meaningful learning
environment.

Conclusions

According to the findings of this study, it is concluded that the pedagogical and didactic
aspects in the two private institutions analyzed, are crucial components of their learning
environments and have a positive impact on the development of third grade students’ teaching-
learning process. During the analysis it was possible to identify a series of similarities and
differences, which allowed us to delve deeper into what a learning environment is like in private
institutions in Colombia, deducing that:

The learning environments analyzed are mostly traditional in both their physical and

pedagogical aspects, in this regard, their organization consists only of a classroom that was

NIT. 860.012.357-6

00 = SEDE PRINCIPAL BOGOTA ‘PBX 601 587 87 97 Linea gratuita nacional: 01 8000 111 180
OO N (@) ACPEdItBCIOﬂ InStltUClOﬂG' (@) ﬁ Carrera 9.2 n.° 51- 11“J/chc;nl-}gfateend%sfousantotomas .edu.co

icontec mlCNet =
%, o I l I I ' l W DIVISION DE EDUCACION ABIERTA Y A DISTANCIA -DUAD-
o * I te r a CI O a | PBX: 601 595 00 00 ext. 2044 Carrera 10.* n.” 72-50 / admisiones@ustadistancia.edu.co

www.ustadistancia.edu.co




SU'N'IVERSIDAD

ANTO [OMAS g

SEDE PRINCIPAL

usually equipped with tables, chairs, whiteboards, video beams and other classroom essentials.
And the pedagogies are focused on strengthening skills, transmitting knowledge and developing
competencies in the students. Both schools are represented by a traditional classroom in which
for the most part it is the teacher who primarily imparts knowledge to students, although teachers
try to be facilitators of the learning process, it is difficult to them to think out of the box,
reconfirming that this is the most common way of learning around the country, focusing on a
steady pace of learning. In addition to the above, it is remarkable to note that in both institutions
it was evidenced a high level of teachers’ commitment which is reflected in the development of
meaningful learning opportunities and experiences for their students. In view of the foregoing, an
alternative for improvement would be the transformation of these learning spaces into more
innovative classrooms, based on “educational practices and dynamics of interaction with the
purpose of gradually moving away from traditional models” (Araque, 2022, p. 59).

This analysis has led to the understanding that various classroom activities such as
debates, group projects and group discussions are carried out within the classrooms, with social
interaction being fundamental to the teaching and learning process. Thus, it can be determined
that these learning environments are very interactive, where the transfer of knowledge and
information takes place from the teacher to the students and also among students, and any type of
consultation or difficulty flows from the students to the teacher. There is clarity in that a
previously planned curriculum based on CLIL and communicative approach is established in
both schools fostering students’ subject-areas knowledge strengthening while at the same time
improving target language acquisition.

However, some differences have also been found in the analysis, the most important of

which is related to the difference in culture between the two institutions, since they are from two
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different regions, things such as dialect, expressions and even the way the teachers dress have
had an impact on this analysis. Nevertheless and in spite of this regional difference, it was not
possible to observe any integration of local culture or traditions as such in the development of the
classes.

It is very significant to take into consideration the increasingly important role of ICTs in
the educational context. In this sense, technological mediation becomes especially relevant and a
reason to reflect in order to propose strategies for the pedagogical incorporation of technologies
for learning, especially after the pandemic period. This study revealed that the teachers continued
using technological resources and took advantage of their own learning process in this regard
during the pandemic.

An alternative to optimize the teaching-learning processes in both institutions could
consider the idea about how digital sources are changing the vision of the physical space and the
learning processes and that “they give way to actions as diverse as personalization, inclusion and
recognition that learning is a continuous process and is not limited to the time-space of the
classroom” (Araque, 2022, p. 60).

Actually, when carrying out this analysis of learning environments, it can be said that
although there is a variety of literature on the subject, a better review should be made of how we
are establishing learning environments in an institution, closely relating pedagogy and the design
of learning environments and look for possible alternatives to optimize teaching and learning
processes; which in this study, were more noticeable in the improvement of physical space, in
the allowance of the use of both languages as a mean of effective communication and a closer
attention to the immersion of local culture in the learning environment.
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